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PREFACE 

This pamphlet i s one o f a se r i e s o f four w r i t t e n f o r teachers. 

The contents were discovered and organized by an a c t i o n research team of 

s o c i a l s c i e n t i s t s and educators from the I n s t i t u t e f o r S o c i a l Research 

of The U n i v e r s i t y o f Michigan. The teaching p r a c t i c e s , themselves, 

were developed and r e f i n e d by elementary and secondary school teachers 

from 25 schools i n nine systems i n southwestern Michigan. The study 

l a s t e d from 1959 t o 1963. 

During the i n i t i a l phase o f the study, the p a r t i c i p a t i n g 

teachers c o l l a b o r a t e d i n a program o f d i a g n o s t i c study o f t h e i r c lass­

rooms. The r e s u l t s o f these e f f o r t s are presented i n a separate volume 

e n t i t l e d , Classroom Study Tools f o r Improving Classroom Atmospheres. 

During the study's second phase the teachers and the a s s i s t i n g u n i v e r s i t y 

s o c i a l s c i e n t i s t s explored ways o f i n i t i a t i n g , m a i n t a i n i n g , and evaluating 

improvements i n classroom teaching p r a c t i c e s aimed a t f a c i l i t a t i n g mental 

h e a l t h and l e a r n i n g c o n d i t i o n s i n the classroom. The contents o f t h i s 

pamphlet concern some o f the r e s u l t s o f t h i s second phase o f the study. 

The f i r s t pamphlet i n the s e r i e s e n t i t l e d , S o lving I n t e r p e r s o n a l 

Problems i n the Classroom, describes ways i n which the classroom teacher 

can improve the teaching-learning environment o f the classroom by u t i l i z ­

ing s c i e n t i f i c outlooks and methods. Case studies are r e p o r t e d and 

methods described i n t h a t pamphlet which c l a r i f y the ways i n which the 

teacher can use the " a c t i o n research" approach to increase h i s own compe­

tence and to gain s a t i s f a c t i o n from h i s teaching a c t i v i t i e s . 
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I n the present volume, the t h i r d of the s e r i e s , are r e p o r t e d 

a sample of the teaching p r a c t i c e s which were e i t h e r Invented or adapted 

by the cooperating teachers. A l l of the p r a c t i c e s summarized i n t h i s 

r e p o r t have emerged from the cooperative a n a l y s i s by researcher and teacher 

o f a classroom s i t u a t i o n , or from the i n i t i a t i v e o f f e l l o w teachers who 

became i n t e r e s t e d i n t r y i n g out and c r e a t i v e l y modifying one o f the prac­

t i c e s developed by another teacher. 

The research team "discovered" and recorded numerous p r a c t i c e s 

emerging from the e f f o r t s o f t h i s t y p i c a l sample o f teachers to study and 

improve t h e i r own teaching performance„ A s e l e c t i o n of these p r a c t i c e s 

i s reported here w i t h the hope t h a t i t w i l l be o f i n t e r e s t t o colleagues 

I n the teaching p r o f e s s i o n , and may s t i m u l a t e a wider sharing o f teaching 

p r a c t i c e s than i s t r u e a t the present time. 

Support f o r these p r o j e c t s has been provided by grants from the 

Cooperative Research Program of the U.S. O f f i c e o f Education ( P r o j e c t 

No. 1167) and the Nat i o n a l I n s t i t u t e f o r Mental Health (Grant OM-376), 

both o f the Department o f Health, Education and Welfare* The 1963 research 

s t a f f includes Robert Fox and Ronald L i p p i t t as P r i n c i p a l I n v e s t i g a t o r s , 

Richard Schmuck as Study D i r e c t o r , Margaret Luszki as Research Associate, 

and Mark Chesler and Mabel Kaufman as A s s i s t a n t Study D i r e c t o r s . Former 

s t a f f members include Elmer Van Egmond (Study D i r e c t o r ) and David Epperson 

( A s s i s t a n t Study D i r e c t o r ) . Special thanks are due to James Wigle f o r 

h i s s t a t i s t i c a l assistance and to Karen Donahue and Ida Putansu f o r t h e i r 

c a r e f u l t y p i n g o f the manuscripts. 

i i i 



The classroom teachers whose e f f o r t s are summarized here, are: 

L o r r a i n Asprin 
Helen Bradshaw 
A i l e e n Brown 
Margaret Copley 
A s t r i d DeMarrais 
Ann E r k k i l a 
Jean F i t z g e r a l d 
M y r t l e Funk 
John Galbreath 
Avis Gesler 
Mabel Kaufman 
Gertrude Kinnel 

L i l l i a n Kuiper 
Peggy L i p p i t t 
Sue McGough 
Florence Panattoni 
Mae Ava P h i l l i p s 
Leota Powers 
V i r g i n i a Ryan 
Edward Smith 
Fred St e f a n s k i 
Luana Turner 
Irene Vogel 
Robert Williams 

The Michigan school systems and school b u i l d i n g s which have 

Ann Arbor Public Schools (Burns Park Elementary, Haisley Ele>-
mentary, Wines Elementary, Lakewood Elementary, Perry 
Elementary, Mack Elementary, Abbott Elementary, A l l e n 
Elementary, Tappan Junior High) 

Manchester Public Schools (Manchester High School) 

M i l a n Public Schools (Milan High School) 

N o r t h v i l l e Public Schools ( N o r t h v i l l e High School, Main Street 
Elementary, and Amerman Elementary) 

Plymouth Public Schools (Plymouth High School, Plymouth Junior 

Saline Public Schools ( S a l i n e High School, Saline I n t e r ­
mediate) 

U n i v e r s i t y o f Michigan ( U n i v e r s i t y School) 

Willow Run Public Schools (Kaiser Elementary, Holmes Elementary, 
Foster Elementary) 

served as c o l l a b o r a t i n g f i e l d s i t e s are: 

High) 
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INTRODUCTION 

A l l teachers are, a t one time or another i n t h e i r careers, 

inventors o f new or modified teaching p r a c t i c e . T y p i c a l l y , a p u z z l i n g 

classroom s i t u a t i o n presents i t s e l f t o the teacher, t h i n k i n g i s stimu­

l a t e d , s k i l l s are mob i l i z e d , a l t e r n a t i v e s f o r a c t i o n are considered, and 

a new p r a c t i c e i s born. Many o f these c r e a t i v e teaching p r a c t i c e s are 

minor v a r i a t i o n s on previous i n v e n t i o n s by s e l f or o t h e r s . Many of them 

are t r a n s i t o r y ; used only once and discontinued because of t h e i r apparent 

i n e f f e c t i v e n e s s or because of a change o f s i t u a t i o n . On the other hand, 

many o f the c r e a t i v e p r a c t i c e s do represent s i g n i f i c a n t Improvements i n 

education which deserve to be consolidated, evaluated, and made a v a i l a b l e 

to other teachers as p a r t o f the cumulative body o f p r o f e s s i o n a l p r a c t i c e . 

U n f o r t u n a t e l y , most o f the s i g n i f i c a n t developments of new prac­

t i c e s , or improvements of o l d ones go t o waste i n education. The profes­

sion o f education does not p r o f i t from most of the c r e a t i v e e f f o r t s o f 

thousands o f dedicated and inno v a t i v e classroom teachers. Why, we might 

ask, i s t h i s the case? 1 

One reason I s t h a t many teachers lack the concepts and s k i l l s 

needed to c l a r i f y and evaluate t h e i r own c r e a t i v e p r a c t i c e s and, conse­

quently, do not develop confidence i n the f a c t t h a t they have something 

s i g n i f i c a n t t o o f f e r others. 

Another reason we have discovered i s t h a t p r o f e s s i o n a l communica­

t i o n among teachers I n the same b u i l d i n g , or w i t h i n the same system, is 

very inadequate causing l i t t l e m o t i v a t i o n and o p p o r t u n i t y t o share a prac­

t i c e i n v e n t i o n . 
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A t h i r d , and perhaps most important reason, i s t h a t i n the teach­
ing p r o f e s s i o n few, i f any, p r a c t i c e s and standards have developed to 
support a c t i v e searching f o r and making v i s i b l e new p r a c t i c e s . This s i t u ­
a t i o n i s qu i t e d i f f e r e n t from t h a t i n many other .professional f i e l d s , such 
as a g r i c u l t u r e , medicine, and p u b l i c h e a l t h . Compared t o the p r a c t i t i o n e r s 
i n these professions, educators are badly l n need o f procedures f o r i d e n t i ­
f y i n g , e v a l u a t i n g , and spreading s i g n i f i c a n t p r a c t i c e s o f the c r e a t i v e 
teacher. 

I n f a c t , never before has such a challenge to upgrade the meaning-

fulness and e f f i c i e n c y o f school experiences e x i s t e d . Never before has i t 

been so important to d i f f e r e n t i a t e between the "showy i n v e n t i o n s " or 

"gimmicks , , o f classroom p r a c t i c e and the s o l i d , w e l l thought out inventions 

which respect and deepen the i n t e g r i t y o f teaching-learning transactions 

between teachers and p u p i l s . There i s a need, f o r instance, f o r a host 

of c r e a t i v e p r a c t i c e s to help s t i m u l a t e m o t i v a t i o n to i n q u i r e and le a r n 

l n c h i l d r e n , and to develop classroom group norms t h a t w i l l support high 

q u a l i t y academic e f f o r t s on the p a r t o f c h i l d r e n o f a l l a b i l i t y l e v e l s . 

F u rther, inventions are needed f o r adapting teacher performance to the 

d i f f e r e n t i a l l e a r n i n g needs and readinesses o f d i f f e r e n t l e a r n e r s , f o r 

he l p i n g overcome the frequent negative a t t i t u d e s toward school and a u t h o r i t y 

f i g u r e s , f o r h e l p i n g learners to cope w i t h t h e i r many d y s f u n c t i o n a l stereo­

types about n a t i o n a l d i f f e r e n c e s , race d i f f e r e n c e s , sex d i f f e r e n c e s , and 

s o c i a l c l a s s d i f f e r e n c e s . Perhaps even more important, inventions are 

needed t h a t w i l l permit and encourage c h i l d r e n to take more i n i t i a t i v e I n 

g u iding t h e i r own l e a r n i n g experiences. 

One way t h a t the pr o f e s s i o n o f education can develop some o f the 

high q u a l i t y p r a c t i c e s , so desperately needed a t a l l l e v e l s o f our educational 
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system, i s through the cumulative e f f o r t s o f c o l l a b o r a t i n g teams of 
c r e a t i v e teachers and s o c i a l s c i e n t i s t s . What f o l l o w s i s a b r i e f descrip­
t i o n of what has been found t o be one e f f e c t i v e process f o r i n v o l v i n g 
teachers and c o l l a b o r a t i n g s o c i a l s c i e n t i s t s i n the development o f cre>-
a t i v e teacher p r a c t i c e s . 

During the school year of 1959-60, data concerning peer group 

sociometric s t r u c t u r e s , i n d i v i d u a l and group standards regarding lea r n i n g , 

s i g n i f i c a n t l i f e space forces i n f l u e n c i n g both p u p i l s and teachers, and 

pupil-teacher i n t e r a c t i o n s l n the classroom were c o l l e c t e d and analysed. 

Some teachers took the o p p o r t u n i t y to study these data on t h e i r own class­

rooms by a t t e n d i n g a summer workshop i n I960. These teachers, i n a d d i t i o n 

to several others who d i d not attend the workshop, developed plans f o r 

a l t e r i n g t h e i r teaching p r a c t i c e s i n order to improve mental h e a l t h condi­

t i o n s and l e a r n i n g atmospheres l n t h e i r classrooms. 

The teachers were supported i n these attempts by i n d i v i d u a l s t a f f 

c o n s u l t a t i o n and through " c l i n i c " sessions w i t h other innovative teachers 

and the research s t a f f . One consequence o f t h i s procedure was t h a t many 

teachers developed and t r i e d out new ideas i n teaching. During the year 

1961-62, other procedures f o r supporting the c r e a t i o n and d i f f u s i o n o f 

new ideas and p r a c t i c e s were i n i t i a t e d and studied throughout selected 

school s t a f f s and systems. As p a r t of t h i s e n t e r p r i s e , resource materials 

f o r teachers, i n c l u d i n g parts o f the content o f t h i s pamphlet, were found 

to be u s e f u l . 

What motivated these teachers t o be creative? Like t h e i r c o l ­

leagues, the c r e a t i v e teachers w i t h which the p r o j e c t s t a f f has worked 

had f e e l i n g s o f discontent about the adequacy o f t h e i r teaching performance. 

But t h i s d i s c o n t e n t alone i s not enough to be i n n o v a t i v e i n education. Our 
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analysis i n d i c a t e s t h a t the c o l l a b o r a t i v e venture, s o c i a l s c i e n t i s t and 
teacher, lends the teachers support and encouragement and helps them 
respond c o n s t r u c t i v e l y to t h i s sense of discontent. 

Several aspects o f the c o l l a b o r a t i o n seemed Important, The 

c r e a t i v e teachers f e l t supported by resource persons who could help them 

to make a diagnosis and to t h i n k through some of the needed f a c t s about 

the l e a r n i n g s i t u a t i o n i n t h e i r classrooms. They also were buttressed by 

the knowledge t h a t teachers i n other b u i l d i n g s had the same concerns and 

were t a k i n g s i m i l a r kinds o f i n i t i a t i v e t o study and improve t h e i r teach­

ing . But the most important f a c t m o t i v a t i n g c r e a t i v e e f f o r t on the part 

of the p a r t i c i p a t i n g teachers appeared t o be the idea t h a t "whatever I 

accomplish i n my classroom i s not j u s t f o r me. I t w i l l be f o r others, 

too." I n other words, the teachers had a communication channel or an i n f l u ­

ence channel i n t h e i r minds through which t h e i r e f f o r t s might flow to con­

t r i b u t e t o the pro f e s s i o n i n general as w e l l as to the p u p i l s i n t h e i r 

classroom i n p a r t i c u l a r . 

With these sources o f m o t i v a t i o n as a base, the c r e a t i v e teachers 

i n t h i s study found i t possible t o face w i t h some o b j e c t i v i t y and enthusi­

asm the f a c t s about t h e i r classroom s i t u a t i o n s , and t o use these f a c t s as 

a springboard f o r t h i n k i n g about p o s s i b l e improvements which they might 

i n i t i a t e . I n most cases they needed some help i n drawing from the data 

about t h e i r classrooms the concrete i n t e r p r e t a t i o n s and a l t e r n a t i v e s t h a t 

seemed a p p r o p r i a t e . Sometimes, they found i t necessary and important to 

explore new personal s k i l l s i n order t o carry forward t h e i r plans f o r a c t i o n . 

The i n i t i a t i o n o f classroom inventions does not necessarily re­

quire c o l l a b o r a t i n g s o c i a l s c i e n t i s t s , but some type o f supportive r e l a t i o n ­

ship w i t h i n t e r e s t e d colleagues i s r e q u i r e d . Such support i s a necessary 
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c o n d i t i o n f o r most teachers i n order t h a t they may take the r i s k s , commit 
the energy, and c a r r y through the d i s c i p l i n e d e f f o r t needed to change a 
p a t t e r n o f classroom performance and to c o n t r i b u t e a new p r a c t i c e to the 
profess i o n . The monthly " c l i n i c s " w i t h t h e i r colleagues from other schools 
and the members o f the U n i v e r s i t y team, which provided an o p p o r t u n i t y to 
share the d i f f i c u l t i e s w i t h which they were confronted, served to high­
l i g h t t h i s need f o r support from o t h e r s . I n these c l i n i c sessions, some 
of the discouraging, e a r l y f a i l u r e experiences, as w e l l as some o f t h e i r 
needs f o r a d d i t i o n a l i n s i g h t and h e l p , were discussed and worked through. 

Perhaps even more important than t h i s complex process o f invent­

ing teaching p r a c t i c e s , however, i s the process of d i f f u s i n g or disseminat­

ing them so th a t other teachers can l e a r n about and adapt the new practices 

t o t h e i r own classroom s i t u a t i o n s and teaching s t y l e s . What, we might ask, 

has been the t y p i c a l process of spread and adaptation as we have observed 

i t i n t h i s p r o j e c t ? 

F i r s t , the w i l l i n g n e s s o f the cooperating teachers to put e f f o r t 

i n t o the d e s c r i p t i o n s o f t h e i r p r a c t i c e s so t h a t they would be a v a i l a b l e 

to others was very important. 

Second, many teachers learned to accept and evaluate p o s i t i v e l y 

the idea t h a t an important p a r t o f one Ds teaching r o l e i s t o be profes­

s i o n a l l y I n t e r e s t e d i n what colleagues are doing and to be con s t a n t l y a l e r t 

to the p o s s i b i l i t i e s o f adopting or adapting new p r a c t i c e s . 

T h i r d , teachers discovered t h a t l e a r n i n g from an i n v e n t i v e c o l ­

league i s I n i t s e l f a c r e a t i v e process r a t h e r than a r o u t i n e and degrading 

i m i t a t i v e a c t i v i t y , 

A most important t h i n g which we discovered i n t h i s research i s 

t h a t new teaching p r a c t i c e s o f s i g n i f i c a n c e cannot be communicated e a s i l y 
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by w r i t t e n d e s c r i p t i o n . Teachers can be guided i n w r i t i n g c a r e f u l descrip­
t i o n s o f t h e i r p r o j e c t s so t h a t other teachers can gain a general idea of 
what they were t r y i n g t o do and how they approached i t ; but almost always 
we found i t necessary t o make f u r t h e r e f f o r t s o f a more i n t e n s i v e type 
before a teacher was able to adopt or modify a p r a c t i c e successfully. 
Sometimes t h i s happened by arranging f o r a v i s i t w i t h the c r e a t i v e teacher 
whose p r o j e c t d e s c r i p t i o n had been read w i t h i n t e r e s t . Such a teacher 
may have been i n another b u i l d i n g or even i n a neighboring school system. 
Sometimes the U n i v e r s i t y consultant was able to a c t as a l i n k between 
i n d i v i d u a l teachers. Other times, members of the a c t i o n research team 
would discover t h a t several teachers were I n t e r e s t e d i n l e a r n i n g more about 
a p a r t i c u l a r technique. An afternoon workshop or c l i n i c would then be 
arranged to work w i t h the whole group a t one time. S t i l l another tech­
nique was t h a t of h e l p i n g the i n n o v a t i n g teacher make a tape recording 
about her teaching p r o j e c t which other i n t e r e s t e d teachers could borrow 
and l i s t e n to a t t h e i r l e i s u r e . One p a r t i c u l a r l y e f f e c t i v e mechanism for 
dissemination proved t o be the s e t t i n g up o f three-person teams w i t h i n a 
school b u i l d i n g , c o n s i s t i n g o f the p r i n c i p a l , a cooperating teacher, and 
an outside resource person. These "change agent teams" looked a t a v a r i e t y 
o f approaches to the challenge o f making new teaching p r a c t i c e s v i s i b l e 
and accessible to the s t a f f o f the p a r t i c u l a r school b u i l d i n g . 

One o f the most d i f f i c u l t problems o f any dissemination process 

i s t h a t of h e l p i n g the adopting teacher gain enough c l a r i t y about the tech­

niques and enough understanding o f the necessary values and s k i l l s so that 

the q u a l i t y o f the o r i g i n a l c r e a t i v e p r a c t i c e i s preserved or improved 

r a t h e r than fading o f f i n t o a watered down and " i n e f f e c t i v e v e r s i o n o f the 

o r i g i n a l e f f o r t 0 
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Let us t u r n , now, t o the contents o f t h i s r e p o r t . An attempt 
i s made below to describe b r i e f l y and concretely the key elements o f 
each o f a s e r i e s o f teaching p r a c t i c e s so t h a t the reader and other i n t e r ­
ested teachers can understand what the p a r t i c u l a r p r a c t i c e i n v o l v e s . I f 
the reader wishes to pursue any one o f these p r o j e c t s f u r t h e r , the s t a f f 
a t the I n s t i t u t e f o r Social Research w i l l channel any i n q u i r y to the 
appropriate teachers. The selected sample of teaching p r o j e c t s included 
i n t h i s pamphlet have been grouped i n t o f i v e categories. Each o f these 
categories emphasizes an o v e r a l l educational problem w i t h which the teachers 
concerned were attempting to cope i n t h e i r p a r t i c u l a r innovations. As an 
I n t r o d u c t i o n and guide t o the several p r a c t i c e s o u t l i n e d below, a d e t a i l e d 
account o f the innovative experiences o f Teacher "A" i s presented. 

I n reading these d e s c r i p t i o n s of teaching p r a c t i c e s and the de­

t a i l e d account o f Teacher "A", i t may be h e l p f u l f o r the reader to consider 

such questions as: 

"Are there more d e t a i l s about how t h i s innovation was c a r r i e d 

out t h a t I need to know?" 

"Are my p u p i l s d i f f e r e n t ? How can I f i n d out?" 

"What s k i l l s d i d t h i s teacher possess t h a t I might need to 

develop beyond what I have now?" 

" I n what ways i s my classroom s i t u a t i o n d i f f e r e n t ? What e f f e c t 

might these d i f f e r e n c e s have on my approach?" 

We hope t h a t other teachers may be i n t e r e s t e d i n e n l a r g i n g the 

c i r c l e of those c r e a t i v e teachers who have been motivated to share t h e i r 

p r a c t i c e i n v e n t i o n s w i t h t h e i r colleagues. I f t h i s idea Is a t t r a c t i v e to 

the reader, tear-out sheets w i l l be found a t the end o f the pamphlet on 

which d e s c r i p t i o n s of other c r e a t i v e classroom p r a c t i c e s can be w r i t t e n . 

The p r o j e c t s t a f f w i l l help make any c o n t r i b u t i o n s a v a i l a b l e t o others. 
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DESCRIPTION OF THE CREATIVE EFFORTS OF TEACHER "A" 

I . Background to I n i t i a t i o n of Change 

Problems Perceived by Teacher: Teacher A was gen e r a l l y sensi­

t i v e t o d i f f i c u l t i e s i n i n t e r p e r s o n a l r e l a t i o n s h i p s among her p u p i l s as 

evidenced by expressions of i n t o l e r a n c e toward o t h e r s , unhealthy b o y - g i r l 

competition, and by ambivalence toward others i n the c l a s s . She saw as 

possible sources o f the problem the p u p i l s ' f a i l u r e t o accept i n d i v i d u a l 

d i f f e r e n c e s of classmates and f a i l u r e t o recognize the importance o f a l l 

members o f the group. 

Inventory of Possible Approaches: Based on c o n s u l t a t i o n w i t h 

the research s t a f f , study sessions a t a summer workshop, and readings 

from a v a r i e t y of sources, Teacher A i d e n t i f i e d a l i s t o f possible ap­

proaches toward improving the lea r n i n g atmosphere I n her room. Suitable 

approaches seemed to include: 

1. The use o f r o l e p l a y i n g t o develop i n s i g h t i n t o problems 
and needs of "new" or " d i f f e r e n t " p u p i l s . 

2. The use o f data from l a s t year's class ( w i t h o u t i d e n t i ­
f y i n g i t as such) to p o i n t out a t t i t u d e s toward class 
work and classmates held by some p u p i l s and to e x t r a c t 

I s p e c i f i c questions which might be used i n group discus­
sions, such as: 

a. How can you f e e l s e l f - c o n f i d e n t w i t h o u t having 
people t h i n k you are "stuck up"? 

b. Why do many c h i l d r e n t h i n k t h a t teachers and 
p r i n c i p a l s have a lower opinion o f them than 
t h e i r parents do? How can we f i n d out more 
about t h i s ? 

c. Do c h i l d r e n have a f i x e d n o t i o n as to how teachers 
and p r i n c i p a l s are supposed to f e e l , and see them 
t h i s way regardless o f the way they act? Do we do 
t h i s w i t h other people? 
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3. The study o f people i n other lands ( e s p e c i a l l y elementary 
school c h i l d r e n ) w i t h emphasis on observing d i f f e r e n c e s 
i n standards o f behavior and appearance. 

4. The development o f a school newspaper to encourage the 
r e c o g n i t i o n o f the importance o f the c o n t r i b u t i o n of a l l 
those who are i n school. (What i s being studied i n 
other grades? How does what i s done i n one grade e f f e c t 
others?) 

5. The establishment o f groups w i t h increased r e s p o n s i b i l i t y 
f o r planning and c a r r y i n g out l e a r n i n g a c t i v i t i e s I n 
the classroom. 

6. The use of p u p i l p a r t i c i p a t i o n i n making decisions on 
groupings and seating arrangements i n the classroom. 

7. The use of sociometrlc t e s t s by the teacher as a basis 
f o r grouping. 

8. The use of questionnaires on room jobs once a month to 
encourage r e c o g n i t i o n f o r class c o n t r i b u t i o n s and appreci­
a t i o n of various i n d i v i d u a l a b i l i t i e s , and to encourage 
a d d i t i o n a l breadth of experience f o r a l l p u p i l s i n the 
c l a s s . 

C r i t e r i a f o r Determining the Usefulness o f a P o t e n t i a l Innova­

t i o n t o a Given S i t u a t i o n : Two main c r i t e r i a were i d e n t i f i e d by Teacher A. 

(1) W i l l t h i s i nnovation c o n t r i b u t e to the s e c u r i t y o f i n d i v i d u a l pupils? 

(The i n s e c u r i t y o f the p u p i l who perceives himself as r e j e c t e d by the 

group hampers t h a t i n d i v i d u a l ' s l e a r n i n g . ) (2) W i l l t h i s innovation en­

hance r e l a t i o n s h i p s among sub-groups thereby c o n t r i b u t i n g to the l e a r n i n g 

e f f i c i e n c y o f the class as a whole? 

I I . C r eative E f f o r t s 

I n l i g h t o f Teacher A's p e r c e p t i o n of the needs o f her class 

and i n l i n e w i t h the s i g n i f i c a n t c r i t e r i a she recognized as p r e r e q u i s i t e 

to change attempts, she t r i e d several approaches t o the aforementioned 

problems a t d i f f e r e n t times d u r i n g the school year. Two of these c r e a t i v e 

e f f o r t s are described here i n d e t a i l : 
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1. Giving Small Peer Groups Increased R e s p o n s i b i l i t y f o r 
Planning and Carrying out Learning A c t i v i t i e s i n the Classroom. 

D e s c r i p t i o n : The p u p i l s were given an o p p o r t u n i t y to work i n , 

peer groups i n such a c t i v i t i e s as checking answers to d a i l y assignments, 

planning f o r i n d i v i d u a l and group reading a c t i v i t i e s f o r the day, and, 

ev e n t u a l l y , planning a number o f the d a i l y classroom a c t i v i t i e s . These 

groups were o r i g i n a l l y set up by Teacher A; l a t e r , by the p u p i l s themselves 

Source of the Idea: The idea came o r i g i n a l l y from one o f the 

p a r t i c i p a t i n g teachers i n the p r o j e c t ' s " c l i n i c " sessions. 

Reason f o r the Choice of This P a r t i c u l a r Innovation: Teacher A 

assumed t h a t an e f f e c t i v e working r e l a t i o n s h i p might be easier f o r p u p i l s 

to understand and work out i n small groups p r i o r t o d e a l i n g w i t h t o t a l 

c lass problems, since small groups can be set up on the basis o f congeni­

a l i t y , common i n t e r e s t s , and f r i e n d s h i p . Further, i n d i v i d u a l p u p i l 

involvement i n planning i n these small groups would encourage every c h i l d 

to c o n t r i b u t e and might lead to more p a r t i c i p a t i o n by a l l i n subsequent 

classroom a c t i v i t i e s . 

Development of the Plan: On the basis of a b i l i t y , i n t e r e s t s 

and soclometric choices Teacher A arranged groups so t h a t they were f a i r l y 

congenial. She engaged i n some preparatory t r a i n i n g by assigning discus­

s i o n t o p i c s or s p e c i f i c tasks to each group, helping them to analyze t h e i r 

process o f o r g a n i z a t i o n , d i v i s i o n of work, assignment o f r e s p o n s i b i l i t i e s , 

and method o f support and cooperation f o r a l l group members. The groups 

were then ready to check assignments together. Teacher A c i r c u l a t e d to 

help groups, reminding p u p i l s to keep t h e i r voices down. Later the p u p i l s 

themselves arranged groupings and i n i t i a t e d a c t i v i t i e s . 

E valuation: Teacher A f e l t i t was a good l e a r n i n g experience 

f o r the p u p i l s : " I t made them do more t h i n k i n g on t h e i r own." Some p u p i l s 
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l i k e d i t very much. Most p u p i l s p r e f e r r e d i t t o the t r a d i t i o n a l way o f 
doing t h i n g s . To some, however, l t was i n e f f i c i e n t , w h i l e a few others 
were completely f r u s t r a t e d by i t , 

a. Special S k i l l P o i n t s : I t became apparent t h a t the p u p i l s 

needed a d d i t i o n a l support and t r a i n i n g i n order to undertake these new 

l e a r n i n g r e s p o n s i b i l i t i e s e f f e c t i v e l y . Perhaps some of the p u p i l ' s d i s ­

s a t i s f a c t i o n s could be met by a more c a r e f u l development and ana l y s i s 

w i t h the class o f purposes, planning of procedures to be used, and p r a c t i c ­

i n g s p e c i f i c techniques w i t h o p p o r t u n i t i e s f o r e v a l u a t i o n and r e t r i a l . 

A t t e n t i o n might be given, f o r example, to the bas h f u l c h i l d who i s too 

t i m i d to seek assistance. I t i s also p o s s i b l e t h a t c e r t a i n kinds o f 

d a i l y assignments lend themselves to being checked by peer groups w h i l e 

other kinds can be more e f f i c i e n t l y handled by the teacher w i t h o u t s a c r i ­

f i c i n g l e a r n i n g o p p o r t u n i t i e s . 

b. Special Operating Problems; Among the obstacles or d i f f i ­

c u l t i e s encountered was f r u s t r a t i o n on the p a r t o f some pu p i l s i n not 

having the answer handed down to them. I n t h e i r naivete as to ways and 

means o f seeking i n f o r m a t i o n and s o l u t i o n s to problems, one group decided 

to vote on the c o r r e c t answer. Teacher guidance a t c r u c i a l moments such 

as t h i s i s most important. A l l work was e v e n t u a l l y handed i n and checked 

over by the teacher as a means o f keeping i n touch, g i v i n g needed support 

and e v a l u a t i n g gfcoup and i n d i v i d u a l academic progress. 

Next Steps: Teacher A plans t o continue the use of t h i s p r a c t i c e . 

Her a t t e n t i o n w i l l be given to (1) i d e n t i f y i n g those classroom a c t i v i t i e s 

which can be most e f f e c t i v e l y and p r o f i t a b l y d e a l t w i t h through small 

group i n t e r a c t i o n , (2) he l p i n g the class c l a r i f y the values inherent i n 

the use o f peer resources s and (3) s t r u c t u r i n g more c a r e f u l l y the sequence 



12 

o f t r a i n i n g events t h a t would help p u p i l s become more secure i n working 
i n small groups, 

2. I n v o l v i n g the Pupils i n Deciding on Groupings and Seating 

Arrangements i n the Classroom. 

D e s c r i p t i o n : The class elected four representatives who chose 

sub-groups f o r which each r e p r e s e n t a t i v e Wpuld be a leader. The class 

decided how long these representatives would serve, whether or not they 

would be r e - e l e c t e d , what the leaders would do, and how the group would 

p a r t i c i p a t e . Leaders then picked t h e i r groups, using class cards, and 

made up seating c h a r t s . They were responsible f o r t h e i r group, organizing 

i t f o r whatever l e a r n i n g a c t i v i t y was t o be scheduled, ma i n t a i n i n g e f f e c t i v e 

working c o n d i t i o n s , rearranging the s e a t i n g or i n i t i a t i n g such other a c t i o n 

as necessary to insure productive o p e r a t i o n . 

Source o f the Idea: The p u p i l s o r i g i n a l l y proposed the plan. I t 

evolved from a discussion between Teacher A and the p u p i l s about how the 

four class o f f i c e r s happened to be i n one sub-group. The p u p i l s l i k e d the 

idea o f having one leader i n each group. They also wanted these leaders 

t o choose the members o f the groups. 

Reason f o r Choice o f This P a r t i c u l a r Solutions Teacher A assumed 

t h a t p o s i t i v e and c o n s t r u c t i v e working r e l a t i o n s h i p s would develop w i t h i n 

the class i f the p u p i l s had more o p p o r t u n i t i e s to be involved i n e s t a b l i s h ­

i n g the c o n d i t i o n s under which they work. Seating arrangements, the forma­

t i o n o f sub-groups, and the s e l e c t i o n o f p u p i l leaders are examples o f such 

c o n d i t i o n s . Since the proposed plan f o r involvement o f the class i n determin­

ing s i g n i f i c a n t l e a r n i n g c o n d i t i o n s r e s u l t e d p r i m a r i l y from class discussion, 

i t seemed appropriate to permit a t r i a l . 
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Development of the Plan: A f t e r the plan was suggested by the 
cl a s s , as described above, Teacher A summarized the discussion to determine 
i f class members were clear as to the recommendations and possible implica­
t i o n s o f the proposal. C r i t e r i a f o r s e l e c t i o n o f leaders were developed 
and an e l e c t i o n followed. A f t e r the four leaders were e l e c t e d , Teacher A 
met w i t h them i n the hallway where the choice of group members was made. 
Thus, four working groups were formed. 

D i f f i c u l t i e s arose when an a u t h o r i t a r i a n p u p i l leader would make 

decisions and pronouncements w i t h o u t f i r s t c o n s u l t i n g h i s peer group. I n 

one group four non-conforming members decided to s p l i t o f f from the group 

and s i t by themselves. I n some groups i t became apparent t h a t c l i q u e s 

developed, p a r t i c u l a r l y when the p u p i l s i n the group were not w e l l acquainted 

i n i t i a l l y or were not accustomed to working together. Over time, the plan 

g r a d u a l l y evolved from a s i t u a t i o n i n which the group leaders had complete 

a u t h o r i t y to one i n which there was more group involvement i n d e c i s i o n making. 

Evaluation: Most p u p i l s l i k e d t h e i r groups, but objected t o cer­

t a i n p r a c t i c e s of the leaders. Nevertheless, Teacher A considered i t good 

t h a t they seemed f r e e to question and t o suggest changes. The teacher 

was u n c e r t a i n as to whether the p r a c t i c e was successful enough to warrant 

r e p e t i t i o n . 

a. Special S k i l l P oints: The s h i f t i n g o f c e r t a i n types o f de c i s i o n 

making a u t h o r i t y from the teacher to the c h i l d r e n involves the need f o r 

c a r e f u l planning, t i m i n g and t r a i n i n g i n order to avoid the usurpation of 

power by a few strong peer leaders. I f the goal of having c h i l d r e n share 

i n determining classroom working c o n d i t i o n s Is to be enjoyed by a l l , condi­

t i o n s f o r f r e e expression o f opinion must be protected and a method o f 

having leaders responsive to group needs must be esta b l i s h e d . 
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b. Special Operating Problems; I t i s possible t h a t the tech­
nique o f s e l e c t i n g the leaders f i r s t , then p e r m i t t i n g them to s e l e c t 
t h e i r group members, c o n s t i t u t e s a more r i g i d procedure than might be 
necessary, and does not draw s u f f i c i e n t l y upon the resources and i n s i g h t s 
of the class i n determining the basis f o r grouping and f o r management of 
the groups. Questions might also be r a i s e d as to whether or not the plan 
provided s u f f i c i e n t o p p o r t u n i t i e s f o r extending the class understanding 
of the leadership f u n c t i o n . 

Next Steps: Teacher A was cautious about f u t u r e use o f t h i s 

grouping plan. Considerable m o d i f i c a t i o n would seem to be i n d i c a t e d , 

p a r t i c u l a r l y w i t h regard to the process of choosing leaders, the develop­

ment o f s p e c i f i c s k i l l s i n leadership and i n t r a i n i n g the class t o become 

more understanding of and s k i l l f u l i n the f u n c t i o n of small groups i n the 

room. 
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FIVE CATEGORIES OF CREATIVE TEACHING PRACTICES 

Teacher A's new p r a c t i c e s represent only a small p a r t of the 

many c r e a t i v e teaching p r a c t i c e s developed as pa r t of t h i s p r o j e c t . The 

pr a c t i c e s developed are q u i t e diverse ranging from s p e c i a l grouping pro~-r 

cedures to increase l e a r n i n g p o t e n t i a l , to new teaching designs to en­

hance p u p i l mental h e a l t h and m o t i v a t i o n to l e a r n . These v a r i e d teaching 

p r a c t i c e s are grouped i n t o f i v e general categories,. Each o f these cate­

gories i s described b r i e f l y below. 

I . Grouping according to i n t e r e s t s , a b i l i t i e s , or peer support as means 

to higher academic achievement. 

Learning to work c o o p e r a t i v e l y i s enhanced when e i t h e r the 

i n d i v i d u a l s have some things i n common, or they complement one another i n 

some ways. Teachers f i n d t h a t grouping p u p i l s who have s i m i l a r or comple­

mentary c h a r a c t e r i s t i c s o f t e n i s a u s e f u l way to r a i s e learner i n t e r e s t , 

m o t i v a t i o n and subsequent achievement. 

Furthermore, the r e l a t i o n s t h a t p u p i l s have w i t h one another 

can a f f e c t the way i n which each of them performs academically from day 

to day. I n t e r p e r s o n a l r e j e c t i o n and a n t i - s c h o o l standards among the peer 

group o f t e n lead to less than optimal achievement f o r the p u p i l s i n such 

s i t u a t i o n s . On the other hand, i n t e r p e r s o n a l support and shared fe e l i n g s 

o f worth i n the school s e t t i n g serve to enhance i n d i v i d u a l s a t i s f a c t i o n 

and academic achievement. Research i n d i c a t e s that the important psychol­

o g i c a l v a r i a b l e s involved here are the p u p i l ' s self-esteem and h i s a t t i ­

tude toward school. When these are p o s i t i v e , the p u p i l has the best 

chance o f u t i l i z i n g h i s i n t e l l i g e n c e a t a high l e v e l . 
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I I . P a r t i c i p a t i o n and Involvement I n c u r r i c u l u m planning, execution, 

and e v a l u a t i o n t o enhance academic achievement. 

Pupils o f t e n work harder and w i t h more i n t e r e s t on tasks which 

they have chosen and s t r u c t u r e d themselves. I n the l i g h t of t h i s p r i n c i p l e , 

many teachers are attempting to enhance p o s s i b i l i t i e s o f academic achieve­

ment by encouraging greater p u p i l involvement through p a r t i c i p a t i o n I n 

some phases o f c u r r i c u l u m planning, execution, and e v a l u a t i o n . 

Evaluating others and oneself has received s p e c i a l a t t e n t i o n . 

Some teachers are working on programs o f e v a l u a t i v e feedback f o r sub­

groups o f p u p i l s or i n d i v i d u a l s , f o r instance, to a i d i n inc r e a s i n g the 

achievement awareness and involvement o f such youngsters. Others are 

working on i n d i v i d u a l i z e d programs o f g i v i n g and r e c e i v i n g feedback w i t h 

s p e c i a l p u p i l s . Not only i s such i n d i v i d u a l i z a t i o n important f o r cogni­

t i v e development f o r some p u p i l s , but i t i s a l s o s i g n i f i c a n t f o r a l t e r i n g 

t h e i r f e e l i n g s o f a l i e n a t i o n and non-involvement i n the classroom. These 

l a t t e r changes, i n t u r n , r a i s e the l i k e l i h o o d o f such p u p i l s performing 

a t a higher l e v e l academically than they d i d before. 

I I I . P r o v i d i n g support f o r i n t e r p e r s o n a l acceptance, expression o f f e e l i n g s . 

and problems o f r e l a t i n g w i t h one another to enhance mental h e a l t h and 

m o t i v a t i o n to learn. 

Classroom groups w i t h supportive emotional climates, i n which 

p u p i l s share a respect and l i k i n g f o r one another, are said to be mentally 

h e a l t h y . P o s i t i v e f e e l i n g s about s e l f grow out o f such conditions o f 

i n t e r p e r s o n a l warmth, w h i l e a b i l i t i e s t o understand and deal w i t h c o n f l i c t s 

develop from l e a r n i n g to express and receive the expression of emotions. 

Teachers are attempting to create classroom groups w i t h such atmospheres 

as t o enhance the a f f e c t i v e development and m o t i v a t i o n to learn o f t h e i r 
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p u p i l s . Research i n d i c a t e s t h a t p o s i t i v e mental h e a l t h i n t h i s sense 
f a c i l i t a t e s a f u l l e r u t i l i z a t i o n of one's i n t e l l e c t u a l a b i l i t i e s . 

IV. P a r t i c i p a t i o n and involvement i n group s e l f c o n t r o l to enhance mental 

h e a l t h and m o t i v a t i o n to l e a r n . 

Pupils learn to r e l a t e more res p o n s i b l y toward one another as 

they j o i n t l y develop and share t h e i r own standards f o r classroom behavior. 

I n so doing, p u p i l s begin to f e e l powerful and competent as members o f 

the classroom group. These f e e l i n g s , i n t u r n , lead t o p o s i t i v e a t t i t u d e s 

concerning s e l f and school i n general,, thus enhancing p u p i l mental heeTlth, 

and m o t i v a t i o n to l e a r n . Under such c o n d i t i o n s , mutual t r u s t develops 

among the p u p i l s and they have l i t t l e d i f f i c u l t y i n s o l v i n g i n t e r p e r s o n a l 

c o n f l i c t s t h a t a r i s e from day t o day as a consequence. 

Another outcome o f p a r t i c i p a t i n g i n the s e t t i n g o f classroom 

standards and r u l e s i s t h a t p u p i l s are more committed t o t h e i r own decisions 

and are able to r e i n f o r c e one another's attempts to maintain these standards 

and r u l e s . Classroom c o n d i t i o n s l i k e these allow the teacher to concentrate 

more completely on the m a t e r i a l to be taught, r e l e a s i n g her from many of 

the p e t t y operations o f " c o n t r o l l i n g the c l a s s " , 

V. F a c i l i t a t i n g academic l e a r n i n g by using s p e c i a l teaching designs. 

Sometimes, p u p i l s simply cannot get Involved i n subject matter 

taught i n a t r a d i t i o n a l manner. They have l i t t l e i n t e r n a l d r i v e to learn 

and e x t e r n a l pushing f a i l s t o get them involved. They are d i s i n t e r e s t e d 

and bored. Some teachers have attempted to change p u p i l a t t i t u d e s l i k e 

these by trying.new teaching designs. For instance, some have t r i e d pre­

senting subject matter i n various ways, w h i l e others have used Involved 

p u p i l s t o help the d i s i n t e r e s t e d ones f i n d meaning i n the sub j e c t . S t i l l 
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others have t r i e d t o in v o l v e p u p i l s more completely i n the process of 

le a r n i n g by using r o l e p l a y i n g . Each new design i s aimed a t f a c i l i t a t i n g 

academic le a r n i n g i n t h i s category. 

B r i e f d e s c r i p t i o n s o f c r e a t i v e teaching p r a c t i c e s f i t t i n g i n t o 

each o f these categories f o l l o w . 

I . Grouping According t o I n t e r e s t s s A b i l i t i e s , or Peer Support as Means 

to Higher Academic Achievement. 

P r a c t i c e #1: Organizing Small Work Groups to Implement Learning Objectives 

(elementary) 

Problems as Perceived by Teachers The teacher was i n t e r ­
ested i n developing a classroom procedure which would 
help to increase the l e v e l o f p u p i l involvement i n lea r n ­
ing tasks, encourage p u p i l s t o accept a greater degree 
of r e s p o n s i b i l i t y f o r t h e i r own l e a r n i n g , and f a c i l i t a t e 
the use of l e a r n i n g resources present i n the classroom 
group. 

Diagnostic Tools Used to Assess Problem: Two types o f 
instruments were devised. The f i r s t was a soclometric 
questionnaire used to ob t a i n p u p i l preferences f o r work 
group composition. Two questions were posed t o the p u p i l s : 
"With whom could you work w e l l ? " and "With whom could 
you not work w e l l ? " A second set of instruments was de­
signed to o b t a i n e v a l u a t i v e judgements from the p u p i l s 
regarding t h e i r work groups. The f o l l o w i n g questions were 
submitted t o the p u p i l s a t d i f f e r e n t points i n time during 
the course of t h e i r working together: 

How di d things go i n your group? 

Do you t h i n k you learned more or less than when working 
i n d i v i d u a l l y ? 

Did other members c o n t r i b u t e t o the work of the group? 

How could the work o f your group be Improved? 

What do you t h i n k your grade should be? 
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Methods and Resources Used to Work on Problems The teacher 
decided t o form work groups based on soclometrlc choices,, 

What Happened: The teacher administered a soclometrlc ques­
t i o n n a i r e to o b t a i n p u p i l preferences f o r work group composi­
t i o n and small work groups were organized honoring these 
preferences. The groups were used i n a v a r i e t y o f i n s t r u c ­
t i o n a l s e t t i n g s such as: designing and c a r r y i n g out e x p e r i ­
ments and p r o j e c t s , vocabulary study w i t h i n s t r u c t i o n to 
" s t a t e the words i n terms t h a t an elementary school c h i l d 
could understand w i t h o u t l o s i n g the meaning o f the word"; 
and study groups focusing on a s p e c i f i c t o p i c w i t h the task 
of f o r m u l a t i n g questions f o r discussion. 

Evaluation: The teacher f e e l s t h a t the p u p i l s became more 
i n t e r e s t e d i n the work groups than when working as i n d i v i ­
duals. Working i n small groups extended the teaching 
p o t e n t i a l o f the classroom i n t h a t p u p i l s learned from each 
other. I n general, p u p i l s l i k e d t h e small work group format 
and f e l t they learned more than when working as i n d i v i d u a l s . 
They a l s o f e l t t h a t the work groups functioned e f f e c t i v e l y 
and provided an o p p o r t u n i t y f o r everyone to c o n t r i b u t e . 

a. Special S k i l l Points: Considerable s k i l l i s needed 
fo r g e t t i n g p u p i l s involved i n planning and d e c i s i o n making. 
The teacher needs some tolerance f o r ambiguity during t h i s 
stage and must allow the p u p i l s a chance to express them­
selves f r e e l y . 

b. Special Operating Problems: The p u p i l s undoubtedly 
w i l l f e e l strange and uncomfortable i n the beginning. Time 
should be spent working these f e e l i n g s out. 

Adaptation o f P r a c t i c e #1: The Use of Small Groups to Stimulate Academic 

Learning M o t i v a t i o n (secondary) 

Problems as Perceived by Teacher: Two areas were i d e n t i f i e d 
as w a r r a n t i n g the teacher's time and study: (1) The need 
to encourage c h i l d r e n to develop s e l f - d i s c i p l i n e and s e l f -
I n i t i a t i v e . (These c h i l d r e n were t a k i n g general math mainly 
because o f poor study h a b i t s . ) (2) The need to break down 
the idea t h a t students cannot help one another. 

Diagnostic Tools Used to Assess Problem: Teacher d i d not 
use t o o l s to diagnose the s i t u a t i o n . 

Methods and Resources Used t o Work on Problem: A f t e r con­
s u l t i n g w i t h a member o f The U n i v e r s i t y o f Michigan 
p r o j e c t s t a f f , the teacher decided t h a t both o f these 
needs might be met by assigning c h i l d r e n to small work 
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groups w i t h added r e s p o n s i b i l i t i e s . A t t i t u d e question­
naires were also administered during the year. 

What Happened: The class was d i v i d e d i n t o small work 
groups according to p u p i l preferences. Each group chose 
one person to serve as group leader f o r a two-week p e r i o d . 
The group had academic r e s p o n s i b i l i t i e s to help any of i t s 
members who needed help and s o c i a l r e s p o n s i b i l i t i e s to 
maintain order and d i s c i p l i n e . The group leaders had 
lunch together p e r i o d i c a l l y t o discuss the progress of 
t h e i r undertaking. 

Evaluation: The freedom p u p i l s had t o help one another 
i n l e a r n i n g tasks proved to be very e f f e c t i v e . Cooperation 
r a t h e r than competition was good f o r t h i s group o f youngsters. 
Though many learned to assume s e l f - d i s c i p l i n e f o r l e a r n i n g 
academic and s o c i a l r e s p o n s i b i l i t y , the time spent i n t h i s 
process (only a p a r t o f one semester) was too short f o r some. 

a. Special S k i l l Pointss There are u s u a l l y a couple 
of c h i l d r e n who cannot work w e l l i n groups. The teacher 
must be a l e r t and work i n d i v i d u a l l y w i t h these c h i l d r e n so 
t h a t the work o f the groups w i l l not be disrupted beyond 
r e p a i r . 

b. Special Operating Problems: These students were 
not accustomed t o working i n an u n s t r u c t u r e d s i t u a t i o n and 
f e l t very uncomfortable at the beginning. They needed a 
period o f adjustment. 

P r a c t i c e #2: Grouping P u p i l s i n t o S o c i a l l y Compatible Work Groups (second­

a r y ) ! 

Problems as Perceived by Teacher: The teacher was i n t e r ­
ested i n i n c r e a s i n g student m o t i v a t i o n to work as a means 
fo r enhancing l e a r n i n g p r o d u c t i v i t y . The subject matter 
was e l e c t r i c i t y and from previous experience the teacher 
f e l t t h a t the students would r e q u i r e a great deal o f 
m o t i v a t i o n i n order to handle the concepts to be learned. 
The teacher also wanted to avoid some problems r a i s e d when 
p u p i l s are put together i n a group which has a d i f f i c u l t 
time working w e l l together. The teacher's experience, here., 
was that decreased l e a r n i n g e f f e c t i v e n e s s r e s u l t s when 
students are I n c o n f l i c t . 

Diagnostic Tools Used to Assess Problem: The teacher used 
the sociometric instrument from our p r o j e c t i n order t o 
improvise and develop h i s own. His instrument was con­
cerned w i t h g e t t i n g i n f o r m a t i o n regarding i n t e r p e r s o n a l 
nominations f o r working on science p r o j e c t s . 
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Methods and Resources Used to Work on Problems t The 
teacher used the soclometrlc instrument from t h i s p r o j e c t 
i n order t o get some idea o f the format f o r such a device. 
He improvised by s u b s t i t u t i n g the question: "What four 
classmates would you most l i k e to work w i t h on a p r o j e c t 
concerning ?"„ f o r the usual sociometric items 
regarding l i k i n g , , influence,, e t e 0 He completed t h i s by 
i n d i c a t i n g a set of p r o j e c t s , one of which was e l e c t r i c i t y , 
as separate sociometric items. 

What Happened: The p u p i l s were happy to have a chance 
to do t h i s so the grouping appeared to work w e l l on the 
e l e c t r i c i t y u n i t . A few i n t e r p e r s o n a l c o n f l i c t s arose 
which led the teacher to consider some regrouping f o r 
the next u n i t . Many o f the p u p i l s were r e l u c t a n t to choose 
another group to work w i t h . Through class discussion the 
p u p i l s agreed t h a t each p r o j e c t was somewhat d i f f e r e n t and 
t h a t each i n d i v i d u a l had something s l i g h t l y d i f f e r e n t to 
o f f e r . The p u p i l s began to look forward to working w i t h 
d i f f e r e n t people on d i f f e r e n t p r o j e c t s . 

E y a l uatlon: The teacher f e l t these sociometric data were 
q u i t e u s e f u l i n c r e a t i n g s o c i a l l y compatible work groups. 
He f e l t the p u p i l s would have learned much less i n incom­
p a t i b l e work groups. The p u p i l s appeared t o l i k e the 
s i t u a t i o n also according to the teacher. 

a. Special S k i l l P oints: The teacher should be f l e x i b l e 
enough to change grouping from u n i t to u n i t u n t i l optimal 
c o n d i t i o n s are reached. Such f l e x i b i l i t y demands diag­
n o s t i c s e n s i t i v i t y . The teacher should o c c a s i o n a l l y evalu­
ate by using d i a g n o s t i c t o o l s a l s o . 

b. Special Operating Problems: The teacher must be 
c a r e f u l not" to dominate any o f the groups. He must allow 
the students to a r r i v e a t t h e i r own working procedures as 
long as they are e f f i c i e n t and worthwhile. 

P r a c t i c e #3: Using Small Group Organization to F a c i l i t a t e Academic Pacing 

(elementary) 

Problems as Perceived by Teacher: The teacher wanted to 
develop a method i n which c h i l d r e n might become more s e l f -
s u f f i c i e n t and responsible i n pacing t h e i r study i n a r i t h ­
metic and reading. 

Diagnostic Tools Used to Assess Problem: I n order to deter­
mine the achievement l e v e l o f the p u p i l s i n the class the 
teacher administered the Iowa Achievement Test a t the begin­
ning o f the year. 
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Methods and Resources Used to Work on Problem: A f t e r analyz­
i n g the r e s u l t s o f the standard achievement t e s t , the teacher 
d i v i d e d the class i n t o a b i l i t y groups. Some c h i l d r e n were 
p o t e n t i a l candidates f o r the accelerated mathematics class 
i n Junior High School and were capable o f advancing at a 
r a p i d r a t e . Many d i f f e r e n t kinds of books and t e x t s were 
made a v a i l a b l e to a l l the c h i l d r e n . 

What Happened: Each group had i t s own ca p t a i n . The c h i l d r e n 
were expected to check each other's papers and to help each 
other. P u p i l s were free to move from one a b i l i t y group t o 
another as they f e l t the work was becoming too d i f f i c u l t or 
too easy. No .stigma was attached to t h i s f r e e movement 
from group to group. The f i r s t year t h i a was t r i e d , each 
group kept records o f the t e s t s taken and the grades achieved 
by the group members. The second year the teacher kept these 
records. The teacher's record books and plan books were 
made a v a i l a b l e to a l l the c h i l d r e n a t a l l times. The teacher 
planned a meeting w i t h one group a day, mainly to introduce 
new work. I f a .group wanted the teacher's help, they could 
Check the plan book and see when she was scheduled t o work 
w i t h them. I f they f e l t they needed an e a r l i e r date, they 
could t a l k t o the teacher and t r y to adjust the schedule. 

Evaluation: Generally, the c h i l d r e n had a very p o s i t i v e 
f e e l i n g towards t h i s approach. They l i k e d the freedom of 
being able to decide which group was most appropriate a t a 
given time. The i n d i v i d u a l c h i l d f e l t he had some c o n t r o l 
over h i s f a t e . The teacher was w e l l pleased w i t h the r e s u l t 
of t h i s approach g e n e r a l l y . 

a. Special S k i l l Points: I t i s important f o r the 
teacher to keep tabs on the "pulse" o f the class to deter­
mine which c h i l d r e n are b e n e f i t i n g from the arrangement and 
which c h i l d r e n need more help or superv i s i o n . The teacher 
must be f l e x i b l e and ready to a d j u s t the s i t u a t i o n as the 
need a r i s e s . 

b. Special Operating Problems: The teacher f e l t t h a t 
not a l l groups could gain from h e l p i n g each other a f t e r each 
problem. Some c h i l d r e n simply copied the answer from the 
others and d i d not have a r e a l problem-solving experience. 
During the second year, the teacher allowed c e r t a i n groups to 
compare, check and c o r r e c t as they saw necessary, but p u p i l s 
i n other groups were encouraged to complete the e n t i r e 
assignment to the best of t h e i r a b i l i t y before asking f o r 
h e l p . The teacher also f e l t t h a t a l l o w i n g the groups to keep 
the records o f t h e i r progress and l a t e r communicating them t o 
the teacher a c t u a l l y proved t o be very time consuming f o r 
the teacher and o f no r e a l b e n e f i t to the p u p i l s . 



23 

P r a c t i c e #4: The Use o f Small Compatible Groups f o r Academic A c t i v i t i e s 

(elementary) 

Problems as Perceived by Teacher: The teacher wanted to set up 
study groups f o r the s o c i a l studies program. Since i t was e a r l y 
I n the school year, i t was not y e t obvious which c h i l d r e n could 
work w e l l together, which c h i l d r e n were i s o l a t e s or r e j e c t e e s 
and needed support and which c h i l d r e n would make good group 
leaders. 

Diagnostic Tools Used to Assess Problem: The teacher adminis­
tered sociometric instruments i n order to diagnose the s o c i a l 
make-up o f the class. 

Methods and Resources Used to Work on Problem: The teacher 
conceived the idea of using sociometric measurements as a 
basis f o r grouping during a f a c u l t y meeting presided over by 
the school's change-agent team. A U n i v e r s i t y o f Michigan 
consultant also provided a Tool K i t which contained examples 
of sociometric questions. 

What Happened: The teacher organized sociometric groups com­
b i n i n g those c h i l d r e n who could work w e l l together w i t h a few 
i s o l a t e s or r e j e c t e e s . The leaders who had been pinpointed 
by analyzing the class responses were appointed chairmen of 
the group. The s o c i a l studies u n i t was presented. Each group 
discussed the assignment, decided how best to organize the 
study, designated jobs to each member of the group, d i d i t s 
work and presented i t s f i n d i n g s to the c l a s s . 

Evaluation: A l l the groups, w i t h the exception o f two 
i s o l a t e s who were never r e a l l y accepted by the c h i l d r e n , 
worked very w e l l . They enjoyed sharing the r e s p o n s i b i l i t y of 
planning and executing t h e i r studies i n small groups. The 
q u a l i t y of the work was good. This was a good, p r a c t i c a l 
and u s e f u l way of p r o v i d i n g leadership o p p o r t u n i t i e s f o r many 
able c h i l d r e n . 

a. Special S k i l l P o i n t s : The teacher needs s k i l l i n 
s o c i a l management i n order t o organize the groups c a r e f u l l y so 
t h a t they are good work groups as w e l l as being s o c i a l l y compati­
b l e . 

b. Special Operating Problems: This technique d i d not 
solve the problem of the r e j e c t e d c h i l d i n t h i s c l a s s . I t may 
be t h a t the problem was too severe to be handled w i t h o u t out­
side help. 
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P r a c t i c e #5: Using Grouping to Bring About B e t t e r Learning Conditions 

i n the Classroom (elementary) 

Problems as Perceived by Teacher: The teacher vas looking f o r 
ways o f developing good classroom c o n d i t i o n s . She wanted to 
encourage c h i l d r e n to help plan and develop good a t t i t u d e s and 
to assume more r e s p o n s i b i l i t y f o r class l i f e . 

Diagnostic Tools Used to Assess Problem: The teacher adminis­
tered sociometric instruments t o h e l p determine which c h i l d r e n 
were the i s o l a t e s , r e j e c t e e s , s t a r s and c l u s t e r s i n the room. 
She used other questionnaires t o o b t a i n i n f o r m a t i o n on c h i l d r e n ' s 
a t t i t u d e s towards the class as a whole, towards d i f f e r e n t 
aspects of school work and towards the other c h i l d r e n i n the 
class. She also used e v a l u a t i o n sheets to determine the suc­
cess or lack o f success o f the d i f f e r e n t p r o j e c t s t r i e d . 

Methods and Resources Used to Work on Problem: The teacher 
gathered i n f o r m a t i o n and suggestions made by the U n i v e r s i t y 
of Michigan consultants d u r i n g a school f a c u l t y meeting, r e ­
f e r r e d to the Tool K i t , the Innovations Booklet and other 
reading m a t e r i a l s provided by the consultants and used some 
Ideas discussed d u r i n g a reading conference. A f t e r evalu­
a t i n g the needs o f heroclass, she decided to t r y two types 
of grouping, one based on academic needs, one based on s o c i a l 
needs. 

What Happened: (1) The teacher d i v i d e d the c h i l d r e n i n t o 
a b i l i t y groups according to t h e i r achievement i n reading and 
a r i t h m e t i c . During lessons i n these areas they l e f t t h e i r 
usual seats, formed groups and worked together. This allowed 
the various groups to work and advance a t rates appropriate 
to t h e i r needs and readiness. (2) The teacher analyzed the 
sociometric s t r u c t u r e o f the class and used the i n f o r m a t i o n 
obtained to seat the c h i l d r e n i n f r i e n d s h i p groups. Every 
c h i l d was grouped w i t h a t l e a s t one o f h i s f i r s t choices, 
desks were arranged i n c l u s t e r s o f f o u r , and c h i l d r e n sat i n 
t h e i r choice groups most of the day (not during reading or 
a r i t h m e t i c lessons). I f a c h i l d spent too much time c h a t t i n g 
w i t h h i s f r i e n d a t the expense o f h i s work, h i s seat was changed 
by the teacher. 

Evaluation: The teacher f e l t the c h i l d r e n were happier, more 
relaxed and more cooperative when they were given an oppor­
t u n i t y to p a r t i c i p a t e i n planning. The seating by f r i e n d s h i p 
groups was b e n e f i c i a l to the shy c h i l d but d i d not always work 
w e l l w i t h the more t a l k a t i v e , aggressive c h i l d . The teacher 
began t o f e e l more a t ease when sharing r e s p o n s i b i l i t y w i t h 
the c h i l d r e n and f e l t t h a t her more f l e x i b l e approach was an 
improvement over former methods. 
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a. Special S k i l l Points: I n s e t t i n g up the f r i e n d s h i p 
groups, the teacher must be very s e n s i t i v e to the needs of 
the i s o l a t e , the c h i l d who i s chosen by no one. He must be 
placed i n a group where the c h i l d r e n are most l i k e l y to be 
accepting and make him f e e l comfortable. 

b. Special Operating Problems: The only problem the 
teacher ran i n t o was t h a t o f the t a l k a t i v e c h i l d who misused 
the p r i v i l e g e of s i t t i n g near h i s f r i e n d s . 
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I I . P a r t i c i p a t i o n and Involvement i n Curriculum Planning, Execution, and 
Evaluation to Enhance Academic Achievement. 

P r a c t i c e #6: Giving Pupils an Opportunity t o Teach Their-Own Lesson Plana 

(secondary) 

Problems As Perceived by Teacher: The teacher's c o n s i d e r a t i o n o f 
some o f the data c o l l e c t e d i n the p r o j e c t regarding a t t r a c t i o n to 
l e a r n i n g tasks l e d her to be concerned about i n v o l v i n g p u p i l s more 
a c t i v e l y i n the planning and c a r r y i n g out o f lesson plans. 

Diagnostic Tools Used t o Assess Problem: No s p e c i a l t o o l s were 
used. 

Methods and Resources Used to Work on Problems; The teacher i n ­
corporated three approaches to the problem i n t o a s i n g l e p l a n . 
These were: (1) p u p i l planning, (2) grouping on the basis of who 
they thought they could work best w i t h , and (3) p u p i l teaching. 
Group discussions concerning t h i s proposed innovation were em­
ployed i n the beginning. The teacher followed up the t r i a l by 
h o l d i n g a discussion concerning the strong and weak po i n t s o f 
such a program, and then had the p u p i l s complete an e v a l u a t i o n 
sheet. 

What Happened: The teacher took the f o l l o w i n g steps: (1) He 
discussed the p o s s i b i l i t y o f forming study groups w i t h the p u p i l s ; 
(2) He o u t l i n e d w i t h them the r e s p o n s i b i l i t i e s o f what a leader 
would have to do; (3) He i n v i t e d i n t e r e s t e d p u p i l s to submit les­
son plans to cover a two week p e r i o d o f work. The p u p i l s under­
stood t h a t t h e i r teacher would choose the best four or f i v e plans 
f o r sub-group work. (4) When the plans were received he drew up a 
master plan which included ideas he endorsed. Then, t h i s plan 
was mimeographed and d i s t r i b u t e d . The group leaders were able to 
p i c k out some o f these ideas to use w i t h t h e i r groups„ (5) He 
used two techniques as the basis f o r grouping. I n the f i r s t of 
these he assigned p u p i l s to groups; w h i l e , i n the second, the 
p u p i l s chose the groups i n which they wanted to work. 

Evaluation: When the teacher selected the groups, classroom 
a c t i v i t y was more successful than when the p u p i l s were given the 
r e s p o n s l b l i t y f o r choosing t h e i r leaders. According to the 
teacher the l a t t e r plan d i d not work out as w e l l because the 
elected leaders lacked s k i l l s l n g a i n i n g the support o f the 
other p u p i l s . 

a. Special S k i l l Points: The teacher must be able to go 
slowly enough i n the e a r l y stages so t h a t a l l youngsters get a 
f e e l f o r what I s g e n e r a l l y expected. Teacher s k i l l s i n accept­
in g even minor p u p i l c o n t r i b u t i o n s are needed. 
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b. Special Operating Problems: This teacher f e l t i t im­
portant to p i c k the groups h e r s e l f , a t le a s t the f i r s t time. 
I n t h i s way she could c o n t r o l the d i s t r i b u t i o n o f s k i l l e d and 
u n s k i l l e d p u p i l s i n the groups. 

A d a p t a t i o n of Practice #6: Giving Pupils an Opportunity to Teach Their 

Own Lesson Plans, (elementary) 

Problems as Perceived by Teacher: The teacher has a combined 
f i f t h and s i x t h grade c l a s s . For some lessons she f i n d s i t most 
de s i r a b l e to take the f i f t h graders out to an a d j o i n i n g room and 
teach them separately. The problem arose as to how best to pro-
Vide educational s t i m u l a t i o n and l e a r n i n g f o r the s i x t h graders, 
w h i l e they were not being supervised by the teacher. 

Diagnostic Tools Used to Assess Problem: I t was f e l t t h a t the 
use of d i a g n o s t i c t o o l s was not r e l e v a n t to t h i s problem. 

Methods and Resourses Used to Work on Problem: The teacher met 
w i t h a p r o j e c t consultant who suggested she t r y t r a i n i n g and 
using pupil-teachers f o r the s i x t h graders. The teacher f u r t h e r 
r e f e r r e d to the Innovations Booklet (an e a r l i e r e d i t i o n o f t h i s 
pamphlet) to see how other teachers w i t h r e l a t e d problems a t ­
tempted to solve them. 

What Happened: The teacher presented the idea o f p u p i l lesson 
planning and teaching to the s i x t h graders. They were enthusi­
a s t i c about the o p p o r t u n i t y to teach a lesson and a l l were eager 
to t r y . The teacher met i n d i v i d u a l l y w i t h each successive p u p i l -
teacher to go over the lesson plan, make suggestions and help 
locate m a t e r i a l h e l p f u l f o r the lesson. Every p u p i l had a chance 
to teach one or more lessons. 

Evaluation: The teacher f e l t t h i s plan e f f e c t i v e l y met two c r i ­
t e r i a : (1) I t r e l i e v e d her o f the need to be w i t h the f i f t h and 
s i x t h graders a t the same time. (2) I t provided the s i x t h grad­
ers w i t h an o p p o r t u n i t y to p a r t i c i p a t e more f u l l y i n the learn­
ing-teaching process. 

a. Special S k i l l P oints: The teacher f e l t i t was very Im­
p o r t a n t to go over each lesson plan w i t h the designated p u p i l -
teacher to make sure the plan was r e a l i s t i c and worthwhile. 

b. Special Operating Problems: At f i r s t some p u p i l s tended 
to a ct s i l l y and not cooperate w i t h the pu p i l - t e a c h e r . A teacher-
led group discussion was held at which time i t was pointed out th a t 
every c h i l d would be i n the p o s i t i o n o f pupil-teacher and would, 
I n t u r n , need the cooperation o f a l l other p u p i l s i n the group i n 
order to be successful i n h i s teacher r o l e . Subsequent lessonB 
d i d improve and the teacher and the p a r t i c i p a t i n g p u p i l s f e l t 
the method was a success. 
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P r a c t i c e #7: I n v o l v i n g Pupils i n Evaluating Classroom A c t i v i t i e s (secondary) 

Problems as Perceived by Teacher: The teacher's r e c o g n i t i o n of the 
problem concerning the academic m o t i v a t i o n of low a b i l i t y adoles­
cents led him to consider new techniques f o r more a c t i v e l y i n v o l v i n g 
h i s p u p i l s . 

Diagnostic Tools Used to Assess Problem: A discussion technique and 
short questionnaire were used f o r measuring student f e e l i n g s about 
various classroom a c t i v i t i e s . Later discussion.was used i n con­
j u n c t i o n w i t h an e v a l u a t i o n sheet. A consultant was used to a s s i s t 
i n the i n t e r p r e t a t i o n s o f the f i r s t evaluations and f o r a general 
assessment of the new procedure. 

Methods and Resources Used to Work on Problems: The teacher developed 
technique f o r (1) f i n d i n g out how students f e e l about an a c t i v i t y , 
(2) f i n d i n g out any suggestions they might have f o r improving the 
a c t i v i t y , and (3) demonstrating t o them h i s w i l l i n g n e s s to take 
p u p i l suggestions s e r i o u s l y . 

What Happened: The f o l l o w i n g steps were taken by the teacher: 
(1) He discussed the idea of e v a l u a t i n g classroom a c t i v i t i e s w i t h 
the t o t a l c lass; (2) He explained the reasons f o r doing t h i s ; (3) He 
put sample evaluations on the board and answered questions about 
them; (4) He had the p u p i l s f i l l out evaluation sheets and hand 
them i n ; (5) He read and summarized them by p u t t i n g t o t a l s on the 
board the next day f o r d i s c u s s i o n ; and f i n a l l y , (6) He made some 
cu r r i c u l u m changes as a r e s u l t o f these evaluations. 

Evaluation: According to the teacher t h i s technique made the p u p i l s 
f e e l t h a t t h e i r ideas were important and t h a t sensible suggestions 
would be used. He f e l t t h a t i t also gave them a l e g i t i m a t e channel 
fo r complaints and i t provided him w i t h important i n f o r m a t i o n about 
the p u p i l s ' f e e l i n g s . The p u p i l s said they l i k e d the procedure and 
f e l t q u i t e serious .about t h e i r p a r t i c i p a t i o n . The teacher reported 
t h a t sometimes he " d i d n ' t know what to do w i t h the evaluations" a f t e r 
he had gotten them, however; and also t h a t when he used o r a l rather 
than w r i t t e n evaluations the s i t u a t i o n t h a t emerged became q u i t e 
t h r e a t e n i n g to him. Besides t h i s , sometimes the class could not 
agree on an e v a l u a t i o n , thus c r e a t i n g an awkward s i t u a t i o n to handle. 
The teacher was not sure about the c o n t i n u a t i o n o f these evaluations. 

a. Special S k i l l Points: Some s k i l l i s needed i n the develop­
ing of e v a l u a t i o n procedures. The teacher must l e a r n to work out 
procedures which are appropriate to h i s class and to the subject 
matter being taught. 

b. Special Operating Problems: Sometimes making evaluations, 
e s p e c i a l l y negative ones, i s d i f f i c u l t f o r a l l members of the class­
room. Perhaps considerable warm up by making evaluations of things 
other than classroom procedures i s a good idea. 
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P r a c t i c e #8: P u p i l P a r t i c i p a t i o n i n Planning and Executing a Research 

P r o j e c t (secondary) 

Problems as Perceived by Teacher: The teacher was i n t e r e s t e d 
i n encouraging p u p i l s to use t h e i r community as a l e a r n i n g r e ­
source through a systematic study o f a s p e c i f i c problem. 

Diagnostic Tools Used t o Assess Problems A sociometric ques­
t i o n n a i r e was administered to o b t a i n p u p i l preferences f o r work 
group composition,, A s p e c i a l questionnaire format was devised 
by a p u p i l committee. Occupational survey data were obtained by 
"each class member conducting four telephone i n t e r v i e w s . The 
teacher administered e v a l u a t i v e questionnaire items t o the p u p i l s 
a t d i f f e r e n t p o i n t s i n time. P u p i l s responded anonymously to 
items such as: 

How do you f e e l things are going i n your group? 
Do you f e e l you are l e a r n i n g from t h i s experience? 
How could the work o f your group be improved? 
What do you t h i n k your grade should be f o r t h i s u n i t ? 

Methods and Resources Used to Work on Problem: As an approach t o 
teaching a u n i t on "The Community", the class conducted a survey 
of occupations represented i n the l o c a l school area. 

What Happened: The class was d i v i d e d i n t o committees on the basis 
of sociometric preferences f o r work associates. The f o l l o w i n g 
tasks were d i v i d e d among these committees: c o n s t r u c t i o n question­
n a i r e s , developing research procedures, compiling and studying 
data, w r i t i n g up the study, and t y p i n g sections o f the f i n a l r e ­
p o r t . 

E v a l uation: The teacher f e l t t h a t t h i s experience provided con­
s i d e r a b l e o p p o r t u n i t y f o r p u p i l s to take i n i t i a t i v e and respon­
s i b i l i t y i n planning and executing a l e a r n i n g experience. I t 
also provided an o p p o r t u n i t y to use the l o c a l community as a 
resource f o r l e a r n i n g . Furthermore, the teacher f e l t t h a t p u p i l s 
worked harder, and were more h i g h l y motivated and Involved than 
when he assumed the r e s p o n s i b i l i t y f o r assignments and working 
methods. 

P u p i l evaluations o f the experience were very p o s i t i v e , i n d i c a t ­
ing t h a t they had learned a good deal from the experience. They 
stated t h a t they had learned a great deal about t h e i r own town 
and a t the same time had developed a greater a p p r e c i a t i o n f o r the 
complex problems and decision-making involved i n conducting such 
a study. The p u p i l s also commented t h a t they f e l t working i n 
groups was h e l p f u l and t h a t they p a r t i c u l a r l y enjoyed the oppor­
t u n i t y to assume r e s p o n s i b i l i t y f o r designing and conducting the 
research p r o j e c t . 
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a. Special S k i l l P o i n t s : The s k i l l t o evaluate c r i t i c a l l y 
the work o f the committees w i t h o u t discouraging them i s most 
u s e f u l . Also some s k i l l i n using sociometric t e s t s i s v a l u a b l e , 

b. Special Operating, Problems: No s p e c i a l problems arose 
w i t h t h i s p r a c t i c e . 

P r a c t i c e #9: Student P a r t i c i p a t i o n i n Planning Carries Over I n t o Student-

F a c u l t y Relations (secondary) 

Problems as Perceived by Teacher: There was a general concern 
over the i n a b i l i t y o f students to r e t a i n m a t e r i a l s they had 
studied i n t h e i r various classes i n school. 

Diagnostic Tools Used to Assess Problem: A personal inventory 
using questions such as: "Do you read a newspaper?" "What do 
you do when you are not i n school?" was administered. The 
teacher used t h i s i n f o r m a t i o n to determine the I n t e r e s t s o f the 
c h i l d r e n l n the c l a s s . 

Methods and Resources Used to Work on Problem: Experience, d i s ­
cussion w i t h many p r o f e s s i o n a l people and extensive reading i n 
the f i e l d were the main resources used. Discussion w i t h the 
students about what would help them r e t a i n t h e i r studies brought 
about the method to be used. Pupil-teacher planning served as 
the foundation f o r a m u l t i t u d e o f d i f f e r e n t approaches. 

What Happened: As each u n i t o f work was presented the class 
(a h i gh school class i n English) discussed the basic content 
and decided on an a p p r o p r i a t e a t t a c k o f the problem. A great 
v a r i e t y o f ways o f g e t t i n g i n f o r m a t i o n were devised. I n study­
ing Parliamentary Procedures, the class d i v i d e d I n t o committees, 
or " c l u b s " , each w i t h i t s own area of concern. One club had as 
i t s goal "To B e t t e r Student Relations w i t h the Faculty". This 
club was so successful t h a t instead o f disbanding at the conclu­
sion o f the u n i t , the class asked t o continue i t f o r the remain­
der of. the semester. The club changed representatives p e r i o d i ­
c a l l y and every member o f the class had a chance to serve as 
chairman and secretary. Every other week the club i n v i t e d a 
teacher f o r lunch. They paid f o r the teacher's lunch and h e l d 
an i n t e r v i e w based on questions suggested during the o r i g i n a l 
class u n i t o f study. Two members o f the club were responsible 
f o r w r i t i n g up o f the i n t e r v i e w . This i n t e r v i e w was conse­
quently published i n the school, newspaper a f t e r having been ap­
proved f o r p u b l i c a t i o n by the classroom teacher, the f a c u l t y 
member being interviewed and the p r i n c i p a l of the school. 

Evaluation: The general method o f having p u p i l s p a r t i c i p a t e i n 
p l anning a u n i t i s a good way of s t i m u l a t i n g m o t i v a t i o n . The 
p a r t i c u l a r p r o j e c t i n v o l v i n g p u b l i c a t i o n o f interviews w i t h 
f a c u l t y members was very w e l l received by students and teachers 
and presented e x c e l l e n t experience i n elementary Journalism f o r 
the p a r t i c i p a t i n g students. 
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a. Special S k i l l P o i n t s : The teacher must never become 
too s e l f - s a t i s f i e d w i t h what was done p r e v i o u s l y . Hard work and 
a w i l l i n g n e s s t o make changes are necessary to make t h i s approach 
successful. 

b. Special Operating Problems: None 

P r a c t i c e #10: Pupil-Teacher Planning of Academic Work and Time Sequence 

(secondary) 

Problems as Perceived by Teacher: The teacher found t h a t some 
p u p i l s d i d not have t h e i r work done on time, or had not done as 
good a job as they were capable o f achieving, because other pa­
pers and work r e l a t e d to other school subjects happened to f a l l 
due a t the same time. The teacher f e l t t h i s was an undesirable 
s i t u a t i o n and warranted class a t t e n t i o n . Hov could these students 
share i n the r e s p o n s i b i l i t y f o r determining the sequence of 
school events so t h a t s o c i a l and p h y s i c a l a c t i v i t i e s and aca­
demic papers and t e s t s were staggered to avoid c o n f l i c t and 
encourage good work habits? 

Diagnostic Tools Used to Assess Problem: The teacher f e l t the 
use of d i a g n o s t i c t o o l s was not r e l e v a n t to t h i s problem. 

Methods and Resources Used to Work on Problem: The teacher 
l i s t e n e d to a tape prepared by the p r o j e c t consultants analyz­
ing the s o c i a l s i t u a t i o n and i n t e r a c t i o n s e x i s t a n t i n the teach­
er's previous c l a s s . Some of the suggestions made by the con­
s u l t a n t s seemed p e r t i n e n t t o the present s i t u a t i o n . Based on 
these suggestions, the teacher decided to t r y t o i n v o l v e the 
students i n the planning and pacing o f the class academic 
work. 

What Happened: At the outset o f a new study u n i t the teacher 
and the class held a planning session. At t h i s session the 
scope o f the work was discussed and dates were established f o r 
t e s t s and outside w r i t t e n papers. During the course o f the 
semester as I n t e r e s t i n p a r t i c i p a t i o n increasedj> i t was de­
cided t h a t the class would be allowed to w r i t e t h e i r own 
f i n a l examination. The class d i v i d e d i n t o three groups each 
responsible f o r one s e c t i o n o f the t e s t . One group planned 
the grammar s e c t i o n , one the l i t e r a t u r e s and one the vocabu­
l a r y . 

E v a l u ation: When questioned, the students i n d i c a t e d t h a t they 
l i k e d t h i s o p p o r t u n i t y to p a r t i c i p a t e i n classroom planning. 
The teacher f e l t the plan released the students from undue 
pressures. As a group they made decisions q u i c k l y and were 
able to l i v e up to t h e i r coraminrients.:, The teacher also f e l t 
t h a t w r i t i n g the semester exam was a good l e a r n i n g experience 
f o r the c l a s s . The p u p i l s reviewed much more than they normally 
would have, but i n the f i n a l a n a l y s i s , they found t h a t they had 
been u n r e a l i s t i c as to how long the t e s t would take. 
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a. Special S k i l l P o i n t s : The teacher f e l t l t took a great 

deal o f r e s t r a i n t on her p a r t *to keep from " t a k i n g over" a l l class 
discussions and act as: a guide and consultant r a t h e r than as the 
"all-knowing" c e n t r a l a u t h o r i t y * 

b. Special Operating Problems: At the beginning the students 
tended t o h e s i t a t e about presenting any ideas they f e l t might pos­
s i b l y c o n f l i c t w i t h the teacher's known standards. They seemed 
to f e e l t h a t compliance was what the teacher wanted no matter what 
she s a i d . I t took time and s k i l l on the p a r t o f the teacher to 
win the students' confidence so t h a t they f e l t safe l n speaking 
f r e e l y and expressing p o i n t s of view t h a t might be new or d i f f e r e n t . 
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I I I . P r o viding Support f o r I n t e r p e r s o n a l Acceptance, Expression o f Feelings, 
and Problems o f R e l a t i n g With One Another to Enhance Mental Health and 
M o t i v a t i o n to Learn. 

P r a c t i c e #11: Arranging Pupils I n t o Compatible "Work Groups. Helping U n i t s " 

(elementary) 

Problems as Perceived by Teacher: The teacher had the f o l l o w i n g 
o b j e c t i v e s : (1) To get her p u p i l s from the previous year and her 
ten new class members to form a more cohesive u n i t and to act 
more f r i e n d l y toward one another; (2) To use the more capable 
p u p i l s as helpers; (3) To make each p u p i l f e e l more responsible 
f o r the achievement o f t h i s group r a t h e r than j u s t f o r hie per­
sonal achievement; and (4) To develop some f r i e n d s h i p s f o r those 
p u p i l s who score low on a " l i k i n g " sociometric instrument. 

Diagnostic Tools Used to Assess Problem: A sociometric i n s t r u ­
ment concerning nominations o f d e s i r a b l e work-mates along w i t h 
achievement t e s t i n f o r m a t i o n were used i n arranging the p u p i l s 
i n t o compatible work u n i t s . 

Methods and Resources Used to Work on Problems: The teacher de­
veloped a sociometric device patterned a f t e r the sociometric i n ­
strument used i n t h i s p r o j e c t . Her sociometric question concerned 
**With which four or f i v e classmates would each p u p i l wish t o 
work?" The teacher explained t h a t the work groups developed would 
be together f o r two weeks a t f i r s t . This two-week i n t e r v a l was 
to be evaluated and the p u p i l s given an o p p o r t u n i t y t o change 
so they would not " f e e l so doomed". The work groups were arranged 
from soclometrlc and a b i l i t y data. 

What Happened: A f t e r the two-week t r y out per i o d , the work groups 
were changed s l i g h t l y on the basis o f p u p i l requests as w e l l as 
new sociometric data. The p u p i l s f e l t , by and l a r g e , t h a t they 
were being helped and l e a r n i n g more i n t h i s working arrangement* 
They progressed both academically and s o c i a l l y according t o the 
teacher. 

Evaluation: The teacher reported t h a t her four o b j e c t i v e s were 
accomplished. She e s p e c i a l l y emphasized t h a t these "work group 
h e l p i n g u n i t s " served s u c c e s s f u l l y as mechanisms f o r c r e a t i n g 
needed f r i e n d s h i p s f o r some r e j e c t e d p u p i l s . Her f u t u r e plans 
c a l l f o r the c o n t i n u a t i o n o f t h i s procedure. 

a. Special S k i l l P oints: Very l i t t l e new s k i l l i s needed 
f o r t h i s p r a c t i c e . Some s k i l l i n presenting and scoring a 
sociometric t e s t would be u s e f u l . 
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b. Special Operating Problems: The teacher must remain 
f l e x i b l e and change composition o f groups according to the 
i n c o m p a t i b i l i t i e s t h a t might a r i s e a t any time. 

P r a c t i c e #12: Use o f a "Question Box" Enabling Pupils to Submit Questions 

Anonymously (elementary) 

Problems as Perceived by the Teacher: The teacher f e l t her p u p i l s 
needed a way o f posing questions which were o f gefluine concern to 
them but o f t e n were not asked because of self-consciousness or ap­
prehension about the r e a c t i o n o f the teacher or other p u p i l s . 

Diagnostic Tools Used to Assess Problem: None 

Methods and Resources Used to Work on Problems: A "Question Box" 
i n t o which p u p i l s could deposit t h e i r questions anonymously was 
placed i n the room. A period was set aside once a week to consider 
the questions submitted. 

What Happened: Only a few questions were submitted the f i r s t week 
( f i v e or s i x ) but t h i s number increased from week to week. The 
concerns r e f l e c t e d l n the questions v a r i e d from very personal mat­
t e r s t o issues of general cpncern. During a designated period 
each week the questions were presented to the class f o r discussion. 
Pupils attempted to provide answers and suggestions w h i l e the 
teacher provided a summary of the discussion and added any addi­
t i o n a l suggestions which occurred t o her. 

Evaluation: The p u p i l s were very e n t h u s i a s t i c about the procedure 
and showed keen disappointment when the discussion p e r i o d occasion­
a l l y had to be postponed from the usual time. The teacher f e l t 
her p u p i l s developed a standard o f attempting t o provide sincere 
and h e l p f u l suggestions. The d i s c u s s i o n procedure encouraged 
those who tended to be somewhat shy and withdrawn to p a r t i c i p a t e . 

a. Special S k i l l P oints: None 

b. Special Operating Problems: None 

A d a p t a t i o n of P r a c t i c e #12: Use o f a Question Box f o r Anonymous Questions 

f o r Class Consideration (elementary) 

Problems as Perceived by Teacher: The teacher f e l t there was 
group r e j e c t i o n o f I n d i v i d u a l c h i l d r e n and wanted to improve the 
classroom atmosphere so t h a t a l l would be Included. 

Diagnostic Tools Used to Assess Problems: The teacher used the 
sociometric scales and questionnaires o u t l i n e d i n the Diagnostic 
Tool K i t prepared by the P r o j e c t s t a f f t o v e r i f y and give more 
accuracy to her personal observations. 
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Methods and Resources Used t o Work on Problem: A f t e r . c o n f e r r i n g w i t h 
a P r o j e c t consultant and r e f e r r i n g to the Innovations Booklet, the 
teacher decided to t r y the Question Box technique as one o f several 
approaches to the problem. 

What Happened: A class Question Box was made a v a i l a b l e a t a l l times 
so t h a t c h i l d r e n could submit unsigned questions f o r class consider­
a t i o n . These questions might p e r t a i n t o c l a s s , school, personal 
problems, f a m i l y problems, or any facet of l i f e the c h i l d thought 
was important and warranted discussion i n class. Questions were read 
and discussed once a week making f o r a sharing time of common i n ­
t e r e s t s and concerns. Some o f these discussions led q u i t e n a t u r a l ­
l y i n t o r o l e p l a y i n g the s i t u a t i o n t o help c h i l d r e n see and under­
stand the problems of some o f t h e i r classmates* 

Evaluation: Both the teacher and the p u p i l s f e l t the Question Box 
technique was very h e l p f u l . Progress towards the goal of having 
the class more accepting o f a l l c h i l d r e n was made as the c h i l d r e n 
began to f e e l free to discuss many problems and to suggest s a t i s ­
f a c t o r y possible s o l u t i o n s . 

a. Special S k i l l P oints: I t was necessary to keep the d i s ­
cussions general so t h a t I n d i v i d u a l c h i l d r e n would not f e e l ex­
posed and yet to handle the problem i n a concrete fashion so t h a t 
a l l c h i l d r e n would understand the underlying Issues. 

b. Special Operating Problems: This group responded i n a 
p o s i t i v e fashion to t h i s technique r i g h t from the beginning and 
had no p a r t i c u l a r o p e r a t i n g problems. 

P r a c t i c e #13: Development and Use of P u p i l Questionnaires and Sociometric 

Tests (elementary) 

Problems as Perceived by Teacher: This teacher was i n t e r e s t e d i n 
developing a more cohesive classroom group. She wished to en­
courage more leadership, r e s p o n s i b i l i t y and personal adjustment 
among the c h i l d r e n . . A "number of types of c h i l d r e n i n the class 
were seen to be I n need o f s p e c i a l h e l p — t h e c h i l d w i t h angry 
f e e l i n g s , the aggressive b u l l y , the t i m i d withdrawing c h i l d . 

Diagnostic Tools Used to Assess Problems: Three instruments were 
devised f o r g e t t i n g i n f o r m a t i o n about p u p i l s * background and the 
s o c i a l s t r u c t u r e o f the classroom, 

1. g e t t i n g acquainted w i t h you 
2. your f r i e n d s 
3. my classmates 

The P r o j e c t consultant advised i n the development o f the i n s t r u ­
ments, observed i n the classroom, and assisted the teacher i n ex­
p l o r i n g ways o f making wise use o f the i n f o r m a t i o n . 
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Methods and Resources Used to Work on Problems: As an approach 
to d e aling w i t h these problems the teacher decided to devise 
ways o f coming to a b e t t e r understanding o f each c h i l d i n the 
c l a s s . I n f o r m a t i o n about i n t e r p e r s o n a l f e e l i n g s , f a m i l y back­
grounds o f p u p i l s , and the personal resources and d i f f i c u l t i e s 
o f each p u p i l would be u s e f u l i n making decisions about the 
kind o f help and support each class member might need. 

What Happened: The teacher devised three instruments f o r gaining 
i n f o r m a t i o n and summarized the i n f o r m a t i o n obtained i n a card 
f i l e . These data were studied by the teacher. I n some cases an 
an a l y s i s o f the " f o r c e s " impinging on a c h i l d was made f o r i n d i ­
v i d u a l p u p i l s . Then as problems i n v o l v i n g a p a r t i c u l a r c h i l d arose, 
the teacher t a l k e d to the c h i l d i n i n d i v i d u a l conference. Some 
problems concerning the group were approached through class d i s ­
cussion, w i t h emphasis on developing i n p u p i l s a s e n s i t i v i t y toward 
the needs o f others, and on b u i l d i n g o f wholesome group standards. 

Evaluation: The teacher f e e l s these new data about her p u p i l s are 
most h e l p f u l e s p e c i a l l y i n b u i l d i n g a b e t t e r r e l a t i o n s h i p between 
the p u p i l s and h e r s e l f . Pupils became more w i l l i n g to help each 
other; more aware o f the s p e c i a l resources and strengths t h a t each 
had. This teacher plans to continue by improving the sociometric 
instruments. 

a. Special S k i l l s P o i n t s : Considerable s k i l l i s required 
f o r developing and scoring questionnaires and sociometric t e s t s . 

b. Special Operating Problems: There appeared to be no 
s p e c i a l operating problems. 

A d a p t a t i o n o f P r a c t i c e #13: P u p i l P a r t i c i p a t i o n i n the Development of 

Questionnaires and Sociometric Tests (elementary) 

Problems as Perceived by teacher: The teacher f e l t the p u p i l s 
needed to be encouraged to develop more s e l f - d i s c i p l i n e . She also 
f e l t they should have more r e s p o n s i b i l i t y f o r sharing i n making 
the r u l e s o f the classroom. Before s t a r t i n g on a program of 
sharing r e s p o n s i b i l i t y , the teacher wanted an accurate p i c t u r e 
of the class s t r u c t u r e and a t t i t u d e s . 

Diagnostic Tools Used to Assess Problem: The teacher used soc­
i o m e t r i c instruments and other p u p i l questionnaires to o b t a i n 
her f i r s t reading o f the class s o c i a l s t r u c t u r e and a t t i t u d e s . 
Later the class b u i l t t h e i r own. 
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Methods and Resources Used to Work on Problem: The teacher f i r s t 
became i n t e r e s t e d I n o b j e c t i v e analysis o f the classroom s o c i a l 
s t r u c t u r e during a meeting o f the f a c u l t y presided over by the 
school change-agent team. She obtained her f i r s t set of i n s t r u ­
ments from one o f her colleagues on t h i s team. 

What Happened: The teacher administered the f i r s t set o f i n s t r u ­
ments, analyzed the f i n d i n g s and presented them to the class f o r 
dis c u s s i o n . The class and teacher decided t h a t some c h i l d r e n need­
ed to work on some problems and discussed ways o f he l p i n g them 
solve these problems. I t was a l s o thought t h a t the class r e a l l y 
needed to have more i n f o r m a t i o n o f a s l i g h t l y d i f f e r e n t nature i n 
order to understand why some people behaved the way they d i d . As 
a r e s u l t o f t n i s d i s c u s s i o n the c l a s s , w i t h the a i d o f the teacher, 
devised a new set o f questionnaires to meet t h e i r needs. These 
new questionnaires included such questions as how the c h i l d r e n 
f e l t about the teacher and how they thought she f e l t about them 
and some o f the things they d i d , 

E v a l u a t i o n : The teacher and the c h i l d r e n got to know and under­
stand each other much b e t t e r . The c h i l d r e n f e l t f r e e to take a 
chance doing new or d i f f e r e n t t h i n g s . With a keener i n s i g h t i n t o 
the make-up of the group the teacher was able to use t h i s as a 
jumping-off place to give the class more r e s p o n s i b i l i t y f o r esta­
b l i s h i n g and maintaining class management and f o r planning and 
executing academic u n i t s i n small groups. 

a. Special S k i l l P o i n t s : I t i s necessary to develop a f e e l ­
ing o f mutual t r u s t and sympathy before the c h i l d r e n w i l l f e e l f r e e 
to answer personal questions, e s p e c i a l l y how they f e e l about the 
teacher or about the v a r i o u s t h i n g s done i n the room, 

b. Special Operating Problems: There were no r e a l problems 
I n i n t e r e s t i n g the c h i l d r e n I n f i n d i n g out more about themselves 
or each other. 

P r a c t i c e #14: S o c i a l A t t i t u d e and Behavior T r a i n i n g t o Improve Acceptance 

o f Rejected P u p i l s (elementary) 

Problems as Perceived by Teacher: The teacher notice d t h a t the 
data from her classroom i n d i c a t e d t h a t the same p u p i l s continued, 
from the beginning to end o f a school year, and from year to year, 
to be r e j e c t e d or i s o l a t e d by t h e i r classmates. 

Diagnostic Tools Used t o Assess Problem: A s p e c i a l sociometric 
q u e s t i o n n a i r e , a l i s t o f classroom problems, some p u p i l r e a c t i o n 
sheets on the t r a i n i n g sessions; and a s p e c i a l consultant used 
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to t r a i n teachers i n use o f the " a u x i l i a r y c h air technique"* 
were used. 

Methods and Resources Used to Work on Problems: The teacher 
decided to develop techniques f o r g i v i n g s p e c i a l t r a i n i n g , i n 
a group s i t u a t i o n , to the s o c i a l l y handicapped c h i l d r e n ; w h i l e 
also g i v i n g s p e c i a l r e s p o n s i b i l i t y t r a i n i n g to the sociometric 
leaders o f the classroom. 

What Happened: The f o l l o w i n g s t e p 6 were taken: (1) A socio­
m e t r i c t o o l was developed f o r quick diagnosis o f r e j e c t e d or 
i s o l a t e d c h i l d r e n ; (2) A s p e c i a l teaching procedure, "the aux­
i l i a r y c h a i r technique," ( s p e c i a l r e p r i n t a v a i l a b l e ) was devel­
oped to t r a i n r e j e c t e d c h i l d r e n l n s o c i a l a t t i t u d e s and behav­
i o r a l , s k i l l s needed to gain more acceptance by t h e i r peers; 
(3) Special t r a i n i n g sessions f o r high i n f l u e n c e c h i l d r e n were 
used to teach them to i n i t i a t e e f f o r t s a t understanding, i n ­
c l u s i o n , and acceptance o f s o c i a l l y handicapped classmates; 
(4) Also s p e c i a l procedures were developed f o r weekly 40-min-
ute t o t a l class sessions on human r e l a t i o n s problems i n the 
classroom. 

Evaluation: C h i l d r e n as young as second graders can p a r t i c i ­
pate i n and p r o f i t from t r a i n i n g i n s o c i a l r e l a t i o n s and s o c i a l 
values. P u p i l leaders are ready and able to take more responsi­
b i l i t y f o r h e l p i n g the s o c i a l l y handicapped members o f the class 
This work also i n d i c a t e d t h a t teachers arenable t o use a labora­
t o r y method f o r teaching s o c i a l standards and s o c i a l behavior 
t o the t o t a l classroom group. 

a. Special S k i l l Points: S k i l l s I n working out the 
a u x i l i a r y c h a i r technique as w e l l as i n working w i t h the h i g h l y 
i n f l u e n t i a l p u p i l s are needed. 

b. Special Operating Problems: None occurred d u r i n g t h i s 
new procedure. 

^For a d e s c r i p t i o n o f t h i s technique see Role Playing l n 
the Classroom. Document No. 15, Inter-Center Program on Children 
Youth, and Family L i f e , I n s t i t u t e f o r Social Research, The 
U n i v e r s i t y o f Michigan, Ann Arbor. 
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A d a p t a t i o n o f P r a c t i c e #14; .Social A t t i t u d e and Behavior T r a i n i n g to 

Encourage P a r t i c i p a t i o n and Sharing by A l l (elementary) 

Problem as Perceived by Teacher: The teacher wanted to b r i n g 
the withdrawn c h i l d r e n i n t o the group, to give an o p p o r t u n i t y 
f o r a l l c h i l d r e n t o express o p i n i o n s , guide the group and the 
teacher, and to make behavior problems more meaningful to a l l . 

Diagnostic Tools Used to Assess Problem: The teacher used 
sociometric instruments and a t t i t u d e questionnaires to gauge 
the s o c i a l c l i m a t e o f the class before t r y i n g any s o c i a l 
experimentation. 

Methods and Resources Used to Work on Problem: The teacher 
attended study sessions sponsored by the U n i v e r s i t y o f M i c h i ­
gan research team. Ways o f analyzing the s o c i a l atmosphere 
of a class and o f working on needed change were discussed at 
these meetings and during school f a c u l t y meetings. A h e a l t h 
book used by the class contained a s e c t i o n on mental h e a l t h 
t h a t was very appropriate to the problems and needs o f t h i s 
p a r t i c u l a r age group and t h a t l e n t i t s e l f r e a d i l y to r o l e 
p l a y i n g s i t u a t i o n s . 

What Happened: The c h i l d r e n i n the class took turns " a c t i n g 
out" or r o l e p l a y i n g the characters and s i t u a t i o n s presented 
i n the h e a l t h book. A f t e r each p r e s e n t a t i o n , they discussed 
the a c t i o n s and f e e l i n g s of the d i f f e r e n t members of the cast 
and discussed d i f f e r e n t ways o f handling the s i t u a t i o n t h a t 
might prove mote s a t i s f a c t o r y . They then t r i e d i t again. 
The class also developed the use< o f a Suggestion Box so t h a t 
some o f the'more t i m i d , c h i l d r e n might have an o p p o r t u n i t y to 
have some o f t h e i r ideas discussed and acted upon. Also, a 
Steering Committee to help set up and maintain class stand­
ards was e s t a b l i s h e d . I n a d d i t i o n to i t s management f u n c t i o n , 
i t acted as l i a s o n between the class and the teacher. 

Evaluation: The use o f r o l e p l a y i n g was a very e f f e c t i v e 
way d f d e a l i n g w i t h behavior problems i n the c l a s s . I t got 
the p o i n t across b e t t e r than l e c t u r i n g would have and i t 
was enjoyable f o r teacher and c l a s s . The use of the Sug­
ges t i o n Box d i d not serve i t s purpose and was consequently 
abandoned. Some very good ideas, plans and a c t i v i t i e s r e ­
s u l t e d from the experiment w i t h the Steering Committee. 

a. Special S k i l l Points: The teacher f e l t I t was im­
p o r t a n t to keep the r o l e p l a y i n g s i t u a t i o n s spontaneous and 
yet to develop a thorough end deep understanding o f f e e l i n g s 
and Ideas. 

b. Special Operating ProblemsS The only serious prob­
lem arose over the use, or misuse o f the Suggestion Box. 
C h i l d r e n tended to act s i l l y about I t and put i n o u t l a n d i s h 
and i m p r a c t i c a l suggestions. 
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P r a c t i c e #15: Development o f a Technique to Encourage Peer Acquaintance 

and Acceptance o f Newcomers (elementary) 

Problem as Perceived by Teacher: The school i s located i n a 
h i g h l y t r a n s c i e n t neighborhood and a t the beginning of each 
school year there are many c h i l d r e n who are new and do not 
know the o t h e r s . The c h i l d r e n tend to be suspicious and r e ­
j e c t i n g o f newcomers causing fragmentation and i l l f e e l i n g i n 
the c l a s s . 

Diagnostic Tools Used t o Assess Problem: I n order t o understand 
the s o c i a l set-up i n the room, the teacher used sociometric 
devices o u t l i n e d i n the Tool K i t provided by the P r o j e c t s t a f f . 
This helped her i d e n t i f y the r e j e c t e e , the i s o l a t e , the s t a r , 
the c l i q u e , e t c . 

Methods and Resources Used to Work on Problem: The teacher 
conferred w i t h a s t a f f c onsultant who suggested several ways 
of approaching the problem. One way the teacher decided would 
be a p p r o p r i a t e f o r her class needs was the " G e t t i n g t o Know 
You" technique. 

What Happened: The teacher assigned a biography as a class 
lesson. Each c h i l d i n t erviewed one of h i s classmates i n order 
to gather p e r t i n e n t m a t e r i a l f o r use i n a w r i t t e n biography. 
When a biography f o r each p u p i l i n the room was completed, the 
class played the game " I ' v e Got a 'Secret". During t h i s game 
the c h i l d r e n t r i e d t o i d e n t i f y the person described i n the 
biography and , i n the process, learned something.-about each 
c h i l d ' s background, l i k e s and d i s l i k e s , i n t e r e s t s , hobbies, 
strengths and weaknesses. Every c h i l d had the o p p o r t u n i t y of 
having the e n t i r e group's i n t e r e s t and a t t e n t i o n focused on 
h i s l i f e before h i s i i d e n t i t y was made known. 

Evaluations This technique succeeded i n the goal of having 
c h i l d r e n become w e l l acquainted and helped^ to some degree, 
towards the i n c l u s i o n o f r e j e c t e d p u p i l s . 

a. Special S k i l l P oints: This process serves as a wedge 
to open doors to the r e j e c t e d c h i l d . However, the teacher 
must give f u r t h e r support and encouragement to make sure a 
h e a l t h y s i t u a t i o n continues to e x i s t , 

b. Special Operating Problems: Since some o f the p u p i l s 
may be suspicious o f each other and o f the teacher a t the be­
g i n n i n g o f the year, the teacher w i l l have t o overcome t h i s ob­
s t a c l e by engendering an atmosphere o f t r u s t , good w i l l and fun 
I n r e l a t i o n s h i p to t h i s assignment. Many c h i l d r e n w i l l need 
some encouragement i n order t o f e e l free to enumerate some o f 
t h e i r own strengths and weaknesses„ 
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P r a c t i c e #16: Developing a t t i t u d e s o f Acceptance and Helping Towards 

Peers and Adults (elementary) 

Problem as Perceived by Teacher: The teacher f e l t t h a t a v i t a l 
p a r t o f classroom teaching involves teaching c h i l d r e n to be .sen­
s i t i v e t o the f e e l i n g s o f others and to understand the p o s i t i o n 
o f other people. She wanted to engender a f e e l i n g of human r e ­
l a t i o n s and r e s p e c t ' f o r a l l human beings. 

Diagnostic Tools Used to Assess Problem: None used. 

Methods and Resources Used to Work on Problem: The teacher took 
courses i n guidance a t the u n i v e r s i t y and read many books and 
pamphlets on human r e l a t i o n s a c t i v i t i e s . I n t r y i n g to b u i l d 
understanding of other youngsters, the p u p i l s i n the class 
"adopted" a f o r e i g n c h i l d . I n t r y i n g to b u i l d acceptance and 
sympathy f o r needy a d u l t s , the class "adopted" an e l d e r l y per­
son i n a l o c a l home f o r the aged. 

What Happened: Some of the c h i l d r e n corresponded w i t h c h i l d r e n 
i n other c o u n t r i e s and shared t h e i r l e t t e r s w i t h the whole class. 
They also exchanged photographs and sent some simple, Inexpensive 
g i f t s . 

The class as a whole "adopted" an o l d man to be class grand­
f a t h e r * This was a r e a l t r e a t to the c h i l d r e n who had no r e a l 
grandfather o f t h e i r own and gave them a c e r t a i n amount o f p r i d e 
i n the s i t u a t i o n . They brought b i r t h d a y cards and presents on 
h i s b i r t h d a y and maintained a warm r e l a t i o n s h i p through v i s i t s 
to t h e i r Vadoptee", The c h i l d r e n played checkers, chess, cards 
or other games du r i n g these v i s i t s . At Christmas time there was 
another f l u r r y o f cards and presents and - v i s i t s to the home. One 
year, when t h e i r "adopted" f r i e n d d i e d , the c h i l d r e n sent a p l a n t 
to the f u n e r a l p a r l o r and many o f them-attended the f u n e r a l . 
They also made arrangements w i t h the f u n e r a l p a r l o r t o have the flowers 
sent to the home a f t e r the s e r v i c e so t h a t the other o l d people 
could enjoy i t . 

E v a luatlon: The teacher f e l t t h a t most c h i l d r e n responded warm­
l y to t h i s approach and learned t h a t " g i v i n g " of themselves 
brought personal pleasures. They also learned t h a t c h i l d r e n can 
be e f f e c t i v e benefactors o f a d u l t s as w e l l as the other way round, 

a. Special S k i l l Points: The teacher f e l t t h a t these a c t i v ­
i t i e s are important mostly as they f i t i n t o the general scheme of 
human r e l a t i o n s s e n s i t i v i t y i n the c l a s s . An atmosphere o f ac­
cepting and understanding i s something the teacher must b e l i e v e i n 
and work a t a l l the time. 

b. Special Operating Problems: Things seemed t o go along 
smoothly w i t h no s p e c i a l problems a r i s i n g . 
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P r a c t i c e #17: Developing the Use of a Human Relations Approach to Gen­

e r a l School L i f e (elementary) 

Problem as Perceived by Teacher: The teacher f e l t t h a t BO long 
as the c h i l d r e n spend a large p a r t o f every day .An a large group 
the c l a s s , l t was necessary to develop a f e e l i n g o f mutual t r u s t 
and understanding. The problem was t o f i n d techniques s u i t a b l e 
to a group of t h i s size and c h i l d r e n of t h i s age 0 

Diagnostic Tools Used to Assess Problem: No s p e c i a l d i a g n o s t i c 
t o o l s were used f o r the^class^assa whole. 

Methods and Resources Used to Work onnProblems The teacher r e ­
f e r r e d t d m a t e r i a l s used w h i l e t a k i n g a guidance course at the 
u n i v e r s i t y , to recent p u b l i c a t i o n s concerning human r e l a t i o n s 
i n the classroom and t o various s c h o l a r l y works i n the area. 
Some of the methods selected by the teacher as p a r t i c u l a r l y 
s u i t a b l e to t h i s age group included devoting class time i n the 
e a r l y f a l l i n g e t t i n g to know each other, using ,class leaders 
as partners i n h e l p i n g to solve c l a s s problems, t a l k i n g about 
class problems as a group, r e f e r r i n g c e r t a i n c h i l d r e n t a the 
school p s y c h o l o g i s t f o r a s s i s t a n c e 0 

What Happened: I n the e a r l y f a l l the teacher aimed f o r the 
f e e l i n g o f one large f a m i l y group 0 The stress was on s o c i a l 
understanding w i t h academics p l a y i n g a l i g h t e r r o l e . The teach­
er used l i t t l e s t o r i e s r e l a t i n g t o human r e l a t i o n s and the c h i l ­
dren wereogiven the o p p o r t u n i t y to r e a c t by i d e n t i f i c a t i o n w i t h 
the v a r i o u s characters. The c h i l d r e n developed a f e e l i n g of 
f r i e n d l i n e s s and a sense o f experimentation,, When, a c h i l d had 
a problem t h a t could be t r e a t e d i n a semi-public fashion, i t was 
presented as a class discussion ( w i t h the c h i l d i n question pre­
sent or not according to the demands of the s i t u a t i o n ) . A l l 
c h i l d r e n were encouraged to express f e e l i n g s and reasons f o r 
these .feelings and were also asked to make suggestions to im­
prove the s i t u a t i o n . Sometimes the teacher would have a meet­
ing w i t h one or two o f the class leaders and ask them to help 
her solve a s o c i a l problem. These i n f l u e n t i a l c h i l d r e n would 
then receive the backing o f t h e i r classmates i n g i v i n g sup­
p o r t where i t was most needed. Upon the teacher's recommends-' 
t i o n f i v e c h i l d r e n were working w i t h the school psychologist 
oft a group therapy basis. Because o f the s o c i a l o r i e n t a t i o n 
of the c l a s s , these f i v e p u p i l s began to be regarded as p r i v ­
i l e g e d and were admired by t h e i r peers. 

Evaluations The teacher f e l t t h a t t h i s approach r e l i e v e d ten­
sion i n the p u p i l s and encouraged them to "take a chance" i a 
the academic as w e l l as the s o c i a l areas. They learned to f e e l 
t h a t t h e i r problems and mistakes were normal, shared by most 
c h i l d r e n t h e i r age. 
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a. Special S k i l l P oints: The teacher f e l t i t important 
to r e s i s t the pressures f o r e a r l y academic stress i n the f a l l . 
The time and e f f o r t spent on the s o c i a l areas was w e l l r e p a i d 
by the emergence o f an a t t i t u d e o f i n q u i r y and speculation i n 
the academic f i e l d s . 

b. Special Operating Problems: The teacher f e l t t h a t t h i s 
approach d i d nbt reach a l l the c h i l d r e n . The problem o f c o n f l i c t 
w i t h the environment was not. solved completely. 

P r a c t i c e #18: Using Questionnaires to Gain I n s i g h t and Leverage on 

Group and I n d i v i d u a l Problems. (elementary) 

Problem as Perceived by Teacher: There were two problems t h a t 
were somewhat r e l a t e d and warranted the teacher's a t t e n t i o n . 
One was concerned w i t h developing a sense of r e s p o n s i b i l i t y on 
the p a r t of the c h i l d r e n f o r the general s o c i a l tone o f the 
cl a s s . The second pertained to b u i l d i n g an awareness on the 
pa r t o f the i n d i v i d u a l c h i l d of h i s own p o t e n t i a l to change i n 
a given, desired d i r e c t i o n . 

Diagnostic Tools Used to Assess Problem: The c h i l d r e n were i n ­
s t r u c t e d a t d i f f e r e n t times during the e a r l y p a r t o f the year 
to w r i t e three short papers. One was "Signs o f a Good Pay -
Signs of a Bad Day"; the second was "How Would You Hake the 
Room Be t t e r ? " ; and the t h i r a "How Would You Change Yourself i f 
You Could?" 

Methods and Resourses Used to Work on Problem: The use o f the 
above method o f o b t a i n i n g a t t i t u d e s towards school and s e l f 
was decided upon a f t e r having p a r t i c i p a t e d i n school and i n t e r -
school f a c u l t y meetings i n c o n j u n c t i o n w i t h v i s i t i n g consultants 
from the U n i v e r s i t y . These f i n d i n g s were then used by the 
teacher (1) on a group l e v e l f o r improving general behavior 
(2) on an i n d i v i d u a l l e v e l f o r b u i l d i n g self-esteem. 

What Happened: , ( I ) A f t e r having read and analyzed the f i r s t 
two papers, the teacher summed up the f i n d i n g s , presented 
them to the class f o r general d i s c u s s i o n . The class agreed 
,on the best ways o f making the room b e t t e r and on the most 
important signs o f a good or bad day. Thereafter, the teach­
er would o c c a s i o n a l l y h o l d a short discussion a t the end o f 
the day which would p o i n t up whether t h i s p a r t i c u l a r day had 
been mostly good or bad. The class was divided i n t o rows and 
the c h i l d r e n would remind other members of t h e i r row'how t o 
behave so th a t they would have a good day. (2) The informa--
t i o n derived from the t h i r d paper r e l a t i n g t o a c h i l d ' s de­
s i r e f o r personal change was used f o r personal conferences 
w i t h the p a r t i c u l a r c h i l d . The teacher would p o i n t out areas 
i n which the c h i l d was capable o f he l p i n g himself and areas 
i n which the teacher could be o f assistance. When i t was 
f e l t the cooperation o f the parents was required in'-order 
t o reach c e r t a i n goals, they too wera i t t v i t e d t o the confer­
ences . 
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Evaluatlon: The method by which the p u p i l s learned to assume 
some r e s p o n s i b i l i t y f o r the general tone of the class was 
q u i t e successful. The teacher found she d i d not have to re­
mind the c h i l d r e n how to behave ao o f t e n . The i n d i v i d u a l 
meeting w i t h the c h i l d r e n , w i t h the teacher i n the r o l e of 
helper towards a c h i l d ' s s t a t e d g o a l, brought about an easier 
r e l a t i o n s h i p between teacher and p u p i l and more w i l l i n g n e s s 
to work towards t h i s goal. 

a. Special S k i l l Points: During the i n d i v i d u a l consul­
t a t i o n s , the teacher must behave i n a non-judgmental r o l e . 
The main aim i s to help the c h i l d gain I n s i g h t and to en­
courage h i s change e f f o r t s . 

b. Special Operating Problem: The f i r s t year the teach­
er t r i e d the technique of having the c h i l d r e n I d e n t i f y signs 
of good and bad days, the c h i l d r e n were required to w r i t e 
two separate themes one day a f t e r the other. They found 
t h i s b oring and annoying. I t i s much b e t t e r to combine both 
elements i n t o one paper. 

P r a c t i c e #19: The Use of Small Academic Groupings to Lend Support f o r 

Social-Emotional Needs (elementary) 

Problem as Perceived by Teacher: The teacher f e l t t h a t one g i r l 
was the undisputed, unchallenged leader i n the c l a s s . She d i d 
not t h i n k i t d e s i r a b l e to continue a l l o w i n g the p u p i l s to f e e l 
t h a t one c h i l d was much b e t t e r than anyone else i n the room. 
She wanted to develop an understanding t h a t there were many 
q u a l i f i e d c h i l d r e n who could take the leadership r o l e i n the 
c l a s s . 

Diagnostic Tools Used To Assess Problem: The teacher used 
sociometric measures to analyze the s o c i a l compostion of the 
c l a s s . 

Methods and Resources Used to WorkTon Problem: The teacher 
used i n f o r m a t i o n and suggestions from a class i n guidance a t 
the u n i v e r s i t y to help study the r e s u l t s o f the questionnaires. 
She found the one g i r l t o be the unquestioned s t a r of the room 
and also i d e n t i f i e d several I s o l a t e s . She decided to form 
work groups to s t i m u l a t e s o c i a l i n t e r a c t i o n and give leader­
ship o p p o r t u n i t i e s . 

What Happened: The teacher formed small work groups based on 
the f i n d i n g B o f the soclometrics. The i s o l a t e s were placed 
i n .those groups where t h e i r chance of u l t i m a t e acceptance was 
good since they had not been r e j e c t e d by these c h i l d r e n . A 
leader, or chairman, was chosen f o r each group. The teacher 
introduced the u n i t of study and then the groups worked on 
t h e i r own. New groups were formed and new chairmen chosen f o r 
each d i f f e r e n t s o c i a l studies u n i t . At the end o f the year 
the teacher administered another sociometric instrument t o 
measure any change t h a t had taken place i n s o c i a l r e l a t i o n s h i p s . 
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Evaluation:. The undertaking was p a r t i a l l y successful. The 
p u p i l s seemed to accept the d i f f e r e n t group leaders and to 
recognize t h e i r good q u a l i t i e s . Learning i n the academic 
area was good. The Boclogram a t the end of the year i n d i ­
cated an improvement i n the s i t u a t i o n of the former i s o l a t e s 
but the class a f f e c t i o n and esteem s t i l l centered on the one 
s t a r . 

a. Special S k i l l P o i n t s : The teacher t r i e d to f i n d ways 
of " b u i l d i n g up" other c h i l d r e n i n the class w i t h o u t i n any 
way " t e a r i n g down" the class s t a r . This was a very d i f f i c u l t 
problem to solve since the c h i l d r e n had b u i l t up a p a t t e r n o f 
response over a period of years. 

b. Special Operating Problems: I t was almost impossible 
f o r the groups t o work independent of the teacher because of 
a dearth o f supplementary m a t e r i a l s , t e x t s and supplies. For 
t r u l y independent work there must be resources a v a i l a b l e f o r 
the c h i l d r e n i n the school. A second problem was presented 
by the c h i l d r e n w i t h severe emotional disturbances who could^ 
not work c o o p e r a t i v e l y w i t h t h e i r groups and were not accept­
ed as leaders even when they had the p o s i t i o n o f chairman. 
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IV. P a r t i c i p a t i o n and Involvement i n Group Se l f Control to Enhance Mental 
Health and M o t i v a t i o n to Learn. 

P r a c t i c e #20: I n v o l v i n g Pupils i n Small Group A c t i v i t y (elementary) 

Problems as Perceived by Teacher: The teacher developed an 
increased awareness concerning the importance of developing 
cooperative work s k i l l s f o r optimal l e a r n i n g and personal develop 
merit. 

Diagnostic Tools Used to Assess Problem: None. 

Methods and Resources Used to Work on Problem: The teacher 
requested and received c o n s u l t a t i o n regarding various c r i t e r i a 
o f grouping p u p i l s . The teacher decided to assign greater 
r e s p o n s i b i l i t y to the p u p i l s f o r planning and executing c l a s s ­
room l e a r n i n g a c t i v i t i e s . 

What Happened: The f o l l o w i n g steps were taken: (1) The p u p i l s 
were assigned to groups by the teacher; (2) They were given 
a task to accomplish; (3) They were asked, then, to make a r e ­
p o r t to the t o t a l c l a s s ; and (4) They f i n a l l y conducted an 
e v a l u a t i o n o f the e n t i r e group a c t i v i t y . This type of c l a s s ­
room procedure led to frequent changes i n the composition of 
work groups. 

Evaluatlon: This classroom technique was successful most of 
the time, but sometimes the p u p i l s d i d not attend to the 
group task a t hand. At times, some p u p i l s became upset w i t h 
the procedure and were unable to get along w i t h t h e i r peers. 
The teacher a t t r i b u t e d some of the d i f f i c u l t y to the f a c t t h a t 
sometimes the task was q u i t e vague and the p u p i l s were not sure 
what to do. Toward the end of the year, however, the p u p i l s 
were able to work w i t h one another s u c c e s s f u l l y and the teacher 
f e l t t h a t each p u p i l learned something about cooperative work 
s k i l l s . 

a. Special S k i l l Points: Some knowledge about grouping 
p u p i l s and the outcomes of such grouping i s needed. 

b. Special Operating Problems: Task ambiguity can r u i n 
the p r o j e c t . Teachers should be s e n s i t i v e to ways of c l e a r i n g 
up what i s vague about the p r a c t i c e i n the p u p i l s ' minds. 
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P r a c t i c e #21: P u p i l P a r t i c i p a t i o n i n Classroom Management. 

Problems as Perceived by Teacher: Data c o l l e c t e d as p a r t o f a 
u n i v e r s i t y research p r o j e c t showed a n t i - l e a r n i n g , a n t i - s c h o o l 

• a t t i t u d e s on the p a r t o f several h i g h status p u p i l s . These 
same p u p i l s also showed a great d e a l o f negative f e e l i n g toward 
a few other p u p i l s . 

Diagnostic Tools Used to Work on Problem:- Sociometric t e s t s , and 
questionnaires to measure classroom standards and p u p i l a t t i ­
tudes toward these standards were administered by the u n i v e r s i t y 
research team. 

Methods and Resources Used to Work on Problem: I n order to work 
out a s o l u t i o n t o t h i s problem, the teacher decided to develop 
a p u p i l s t e e r i n g committee which would give leadership i n the 
development o f group standards about classroom behavior and 
evaluate the classroom operation every day. 

What Happened: The f o l l o w i n g steps were taken: (1) Sociometric 
instruments developed f o r t h i s p r o j e c t were administered; (2) A 
f i v e - p u p i l s t e e r i n g committee of h i g h l y popular and i n f l u e n t i a l 
boys and g i r l s was appointed; (3) T r a i n i n g sessions i n leader­
ship r o l e were held each week at lunch; (4) A t e n t a t i v e set o f 
r u l e s f o r classroom behavior and procedures were developed, 
presented, and discussed; (5) One member of the s t e e r i n g committee 
served as an observer-evaluator each day; (6) A new s t e e r i n g 
committee was appointed by the o l d committee a t the end of 
three weeks; (7) Friday a f t e r n o o n , end o f day, review o f week 
and r e v i s i o n o f r u l e s were led by the s t e e r i n g committee; (8) A l l 
the p u p i l s i n the class served on the s t e e r i n g committee before 
" s t a r t i n g over again." 

Evaluatlon: A s p e c i a l questionnaire requesting the p u p i l s to 
evaluate the s t e e r i n g committee o p e r a t i o n was developed. The 
p u p i l s evaluated the s t e e r i n g committee using such c r i t e r i a as 
t h e i r own adjustments to school and helpfulness to class i n 
general. The teacher also i n v i t e d the consultant to observe a 
class session led by the s t e e r i n g committee. 

Seventeen o f the twenty-one p u p i l s questioned f e l t t h a t the 
s t e e r i n g committee was a s i g n i f i c a n t help. Some o f the p u p i l s 
who tended to be o v e r l y s t r i c t I n the f o r m u l a t i o n of r u l e s needed 
some help toward more f l e x i b i l i t y and understanding. Very s i g ­
n i f i c a n t gains were made i n the l e v e l o f r e s p o n s i b i l i t y taken 
by the p u p i l s f o r classroom o p e r a t i o n . There was also a drop 
i n the sociometric status of a n t i - s c h o o l , a n t i - t e a c h e r p u p i l s . 

a. Special S k i l l P oints: The teacher should know how to 
use sociometric devices. She should be p a t i e n t and make sure 
p u p i l s go through a l l phaaes o f developing the s t e e r i n g committee 
before e v a l u a t i n g i t . 

b. Special Operating Problems: Make sure a l l p u p i l s get 
a chance to serve once before l e t t i n g anyone else serve a second 
time. 



48 

A d a p t a t i o n of P r a c t i c e #21: Establishment o f P-upil Committees to A s s i s t 

i n Classroom Management (elementary) 

Problems as Perceived by Teacher: The p u p i l s were passive and 
needed to be involved to a greater e x t e n t . The teacher wanted 
to encourage the c h i l d r e n to set up an acceptable code of behavior 
and to help enforce t h i s code. 

Diagnostic Tools Used to Assess Problem: The teacher d i d not 
use any d i a g n o s t i c instruments i n connection w i t h t h i s under­
t a k i n g . 

Methods and Resources Used to Work on Problem: The teacher was 
aware of a s i m i l a r attempt a t sharing r e s p o n s i b i l i t y made by 
one o f the teachers i n the U n i v e r s i t y of Michigan workshop. 
Frequent interchange among the U n i v e r s i t y consultants and i n t e r ­
ested teachers plus l i t e r a t u r e prepared by the consultants gave 
the teacher i n f o r m a t i o n and courage to proceed on a new under­
t a k i n g . At the beginning o f the year she presented the idea of 
student p a r t i c i p a t i o n i n classroom management to the group and 
found the c h i l d r e n eager to t r y . 

What Happened: E a r l y i n the year the class voted f o r a Rules 
Committee. This committee set up a B i l l of Rights f o r a l l p u p i l s 
and presented i t to the class f o r discussion and approval. The 
class voted to accept the code. An example of some of the r i g h t s 
would Include: (1) People have a r i g h t to hear. (2) Don't i n t e r ­
r u p t speaker - w a i t your t u r n . (3) Behavior outside r e f l e c t s 
upon the room. (4) R e s p o n s i b i l i t y comes w i t h o f f i c e - lack o f 
regard f o r school r u l e s may r e s u l t i n removal from o f f i c e . The 
class wanted to have a d i f f e r e n t committee enforce the r u l e s . 
They were wary of g i v i n g too much a u t h o r i t y to any one group. 
They voted f o r a J u d i c i a r y Committee c o n s i s t i n g o f two boys and 
two g i r l s . At f i r s t these p u p i l s were i n o f f i c e f o r two weeks, 
but they found t h i s u n s a t i s f a c t o r y because i t d i d not allow enough 
time to l e a r n the r e s p o n s i b i l i t i e s involved and do a f a i r and 
honest j o b . The class then voted to extend the term of o f f i c e to 
four weeks. The committee put a schedule of the day's a c t i v i t i e s 
on the board I n c l u d i n g the name of the committee member who would 
be responsible f o r s u p e r v i s i o n o f behavior during each p e r i o d . 
A system o f " c i t i z e n ' s a r r e s t " was also s t a r t e d but I t was seldom 
used. Under t h i s system any c h i l d could w r i t e a s l i p saying 
someone was b o t h e r i n g him or misbehaving, have i t witnessed by 
another c i t i z e n and submit i t to the committee f o r a c t i o n . The 
J u d i c i a r y Committee and the class: o f f i c e r s also met aa a group 
to arrange the class seating plans and rearrange them as necessary. 

E v a l u a t i o n : The teacher f e e l s t h i s i s a workable, v a l i d and 
valuable way of sharing r e s p o n s i b i l i t y w i t h p u p i l s . 

a. Special S k i l l P o i n t s : I t i s necessary to have a long-
term view of the inherent values and to accept the arguing and 
d i s r u p t i o n s t h a t occur, e s p e c i a l l y at the beginning of the plan. 
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b. Special Operating Problems; This group was very wary 
about g i v i n g a u t h o r i t y to class peers. They f e l t everybody 
should have an o f f i c e and th a t no one should hold o f f i c e twice 
before a l l had had a chance. Also, those c h i l d r e n who are 
classroom "problems" w i l l continue to need the teacher's a t t e n t i o n 
and cannot be expected to cooperate f u l l y w i t h peer committees 
r i g h t away. 

Adaptation o f Pra c t i c e #21: Use o f Class S t e e r i n g Committee to A s s i s t l n 

Classroom Management (elementary) 

Problems as Perceived by Teacher: The p u p i l s i n t h i s class had 
been t r a i n e d by a previous teacher to assume r e s p o n s i b i l i t y f o r 
behavior i n the c l a s s . They were not happy to r e t u r n t o a s i t u ­
a t i o n where the teacher made a l l the decisions. The teacher 
f e l t some sharing was necessary, advisable and t o the p o t e n t i a l 
b e n e f i t of a l l . 

Diagnostic Tools Used to Assess Problem: Though the teacher 
d i d not use d i a g n o s t i c t o o l s t o work d i r e c t l y on t h i s problem, 
she d i d administer sociometric instruments to help understand 
the s o c i a l s t r u c t u r e o f the group. 

Methods and Resources Used to Work on Problem: The teacher 
r e f e r r e d to discussions a t f a c u l t y meetings led by the school's 
change-agent team, conferred w i t h the group's previous teacher 
and had meetings and discussions w i t h the c h i l d r e n i n the class. 
I t was decided to continue the use o f the Steering Committee 
w i t h minor changes. 

What Happened: A new Steering Committee was e l e c t e d . One of 
the members obtained a copy o f the class r u l e s and standards 
b u i l t and maintained the previous year. Using t h i s as a base, 
the committee g r a d u a l l y r e v i s e d and upgraded the code w i t h an 
eye towards the p o s i t i v e and a minimizing of the negative. The 
teacher met w i t h the e x i s t i n g committee a t lunch one day a week. 
These meetings were Involved or concerned w i t h e s t a b l i s h i n g good 
general a t t i t u d e s and ma i n t a i n i n g a pleasant room atmosphere. 
The p u p i l s helped i n the enforcement as w e l l as the establishment 
o f acceptable room standards. 

Evaluation: The teacher f e l t t h i s was a worthwhile undertaking 
f o r the p u p i l s . I t developed more leadership o p p o r t u n i t i e s and 
status f o r the c h i l d r e n . The luncheon meetings also made i t 
possible f o r the teacher to communicate to the h i g h l y accepted 
peers who would then pass on these expectations to the others. 

a. Special S k i l l P oints: The teacher needs s k i l l i n d i r e c t ­
ing the discussions a t the luncheon meetings so t h a t the group 
does not get bogged down i n t r i v i a . I t i s important to learn to 
guide and not to take over the meeting. 



50 

b. Special Operating Problems: The c h i l d r e n had had exper­
ience I n t h i s type o f a c t i v i t y and ran i n t o no major roadblocks. 

P r a c t i c e #22: Formation and C l a r i f i c a t i o n of Peer Group Behavior Standards 

(elementary) 

Problems as Perceived by Teacher: A d u l t standards f o r behavior 
are accepted o v e r t l y but not r e a l l y i n t e r n a l i z e d by the p u p i l s . 
Furthermore, these a d u l t standards are not supported o f t e n by 
p u p i l s i n t h e i r r e l a t i o n s w i t h each other. 

Diagnostic Tools Used to Assess Problems: A sociometric question­
n a i r e to i d e n t i f y peer leaders f o r sub-group discussions was used. 
The consultant was i n v i t e d to observe the procedure f o r e v a l u a t i o n 
and recommendation o f possible improvements. 

Methods and Resources Used to Work on Problems: The teacher de­
cided to d i v i d e the class I n t o small sub-groups f o r discussion 
concerning some question o f b e h a v i o r a l standards. These groups 
were to be led by selected peer leaders. 

What Happened: I l l u s t r a t i o n s o f t h i s process i n a c t i o n occurred 
w i t h t o p i c s of "What can we do to have fun w i t h o u t bothering 
other people on Halloween n i g h t ? " ; and "What are* things we can 
do i n the classroom when we have spare time?" The sub-groups 
of f i v e or s i x were led by p u p i l s selected by the teacher from 
the sociometric data. These "leaders" were o r i e n t e d to t h e i r 
jobs by a t r a i n i n g session w i t h the teacher. Each sub-group 
reported i t s f i n d i n g s o r a l l y to the c l a s s , and the t o t a l group 
i d e n t i f i e d the ideas they l i k e d b e s t . 

Evaluation: "The c h i l d r e n r e a l l y enjoy having a p a r t i n making 
t h e i r own r u l e s less t a l k i n g and more contentment. They take 
more r e s p o n s i b i l i t y f o r c o n t r o l l i n g t h e i r own behavior, and f o r 
h e l p i n g the other f e l l o w by reminding him." 

a. Special S k i l l Points: I t i s important to choose to p i c s 
which w i l l both i n t e r e s t the p u p i l s and be appropriate f o r f u r t h e r ­
ing group s e l f - c o n t r o l i n the classroom. 

b. Special Operating Problems: None was r e p o r t e d . 

P r a c t i c e #23: Forming a Classroom Student Council (elementary) 

Problems as Perceived by Teacher: The teacher f e l t t h a t the p u p i l s 
lacked a f e e l i n g of being p s y c h o l o g i c a l l y involved i n the a f f a i r s 
o f the classroom. She wanted to give her p u p i l s a f e e l i n g that 
t h e i r ideas and wishes were considered important, t h a t the nature 
of the classroom s i t u a t i o n depended on them to a large measure; and 
t h a t each p u p i l has a r e s p o n s i b i l i t y f o r making the classroom a happy 
and a p r o f i t a b l e place to work. 
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Diagnostic Tools Used t o AsBess Problems: The teacher used no 
sp e c i a l devices i n making t h i s i n n o v a t i o n . 

Methods and Resources Used to Work on Problems: The teacher 
decided to attempt to i n v o l v e the p u p i l s more in" decision-making 
by developing a student government idea. She decided to make the 
agenda and t o serve as chairman o f the f i r s t meeting h e r s e l f as 
a model. She, then, helped the elected president t o get s t a r t e d . 

What Happened: Over the course of the year, a l l o f the p u p i l s 
had a chance to be a c o u n c i l member. The c o u n c i l made recommenda­
tio n s to the class which were voted on and e i t h e r accepted or 
r e j e c t e d . The l i s t of these decisions was posted i n the room. 
The c o u n c i l also decided on and c a r r i e d out punishments f o r i n f r a c ­
t i o n s o f the r u l e s . These punishment-discussions were voted on 
by the e n t i r e classroom group. Sometimes these were q u i t e extreme 
but the teacher made i t clear t h a t she wouldn't be responsible 
f o r c a r r y i n g them out. She allowed almost a l l of the decisions 
made by the group to be c a r r i e d out r i g h t down to one r a t h e r 
u n s a t i s f a c t o r y one regarding dunce hats f o r f i g h t e r s . Over time 
the c o u n c i l became more c a r e f u l i n i t s recommendations and punish­
ments a f t e r some o f these were r e j e c t e d by the c l a s s . 

Evaluation: The teacher commented t h a t the student c o u n c i l u s u a l l y 
worked q u i t e w e l l . She f e l t t h a t the p u p i l s gained experience 
and a b i l i t y I n leadership, t h a t group standards developed which 
supported adherence to the classroom r u l e s , and t h a t t h i s whole 
process promoted i n d i v i d u a l r e s p o n s i b i l i t y and s e l f - d i s c i p l i n e . 
The teacher's f i n a l observations were t h a t the p u p i l s enjoyed i t 
and t h a t she plans to continue i t w i t h another group. 

\ a. Special S k i l l P o i n t s : The most important s k i l l s were 
patience and d i r e c t i n g discussions. Teachers should work espec­
i a l l y on the l a t t e r , l e a r n i n g to be a f a c i l i t a t o r , not a dominator. 

b. Special Operating Problems: None except f o r the extreme 
punishments f o r minor i n f r a c t i o n s . This teacher was able to solve 
the problem of extreme punishment by l e t t i n g the p u p i l s work i t 
out themselves. However, t h i s may not always be p o s s i b l e . 
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V. F a c i l i t a t i n g Academic Learning By Using Special Teaching Designs. 

P r a c t i c e #24: Having Children Act Out S i t u a t i o n s i n Order to Help Them 

Understand L i f e i n C o l o n i a l America (elementary) 

Problems-as Perceived by Teacher: The teacher was searching f o r 
ways of having c h i l d r e n become t r u l y aware o f how d i f f e r e n t l i f e 
was i n three d i f f e r e n t sections of the country - a Southern planta­
t i o n , the c i t y of Boston, and the backwoods o f the North - i n pre-
Revolutionary times. 

Diagnostic Tools Used to Assess Problem: Not r e l e v a n t to t h i s 
problem. 

Methods and Resources Used to Work on Problem: The class was to 
present three plays, each d e p i c t i n g l i f e i n one of the three areas 
under study. Various s o c i a l studies books were made a v a i l a b l e 
and the c h i l d r e n r e f e r r e d to the chapters t h a t were p e r t i n e n t to 
t h e i r work. Some c h i l d r e n read biographies or h i s t o r i c a l novels 
to give them a b e t t e r f e e l i n g f o r the times and s e t t i n g . 

What Happened: The teacher s t a r t e d a discussion on various p a r t s 
of the country i n which d i f f e r e n t c h i l d r e n i n the class had l i v e d 
or v i s i t e d . I t was discovered t h a t l i f e i n America today does 
not vary g r e a t l y from one area to another. By c o n t r a s t , i t was 
pointed out t h a t e a r l y Americans l i v i n g i n d i f f e r e n t l o c a t i o n s 
would have led l i v e s v a s t l y d i f f e r e n t from t h e i r countrymen l i v i n g 
a t the same time but i n a d i f f e r e n t p a r t of the country. I t was 
decided t h a t the class would present three plays to demonstrate 
these d i f f e r e n c e s . The teacher used the class a l p h a b e t i c a l l i s t 
and d i v i d e d the class i n t o three even groups. By coincidence 
each group had approximately the same number o f boys and g i r l s 
and each had one or two b r i g h t c h i l d r e n who could help w i t h the 
reading and w r i t i n g t h a t would be i n v o l v e d . Each group chose a 
chairman to lead.the discussion i n an o r d e r l y fashion and a 
secretary to keep record o f decisions made. A couple o f c h i l d r e n 
i n each group volunteered to w r i t e the s c r i p t f o r the group based 
on ideas presented by group members. When the s c r i p t s were pre­
sented, the group chose the one they thought was best. The plays 
were d i t t o e d o f f by the teacher and each c h i l d was given a copy 
and assigned a p a r t i n the play by h i s group. The teacher d i d 
not take p a r t i n any o f the group planning. 

Each group worked on i t s own play and p r a c t i c e d I n d i f f e r e n t parts 
o f the room. When they f e l t competent enough, each group presented 
i t s play to the other members o f t h e c l a s s . This p r a c t i c e period 
took four days. The plays were to be presented i n the auditorium 
to the other classes, but u n f o r t u n a t e l y , the auditorium was being 
painted and no other large area was a v a i l a b l e f o r t h i s purpose. 
However, the class had two f o r e i g n v i s i t o r s from the U n i v e r s i t y 
of Michigan Language I n s t i t u t e and presented t h e i r productions to 
these guests. 
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A b r i e f d e s c r i p t i o n of the three plays w i l l i n d i c a t e the d i f f e r ­
ences i n C o l o n i a l American l i f e t h a t these c h i l d r e n f e l t import­
ant enough to include i n t h e i r work. The p l a n t a t i o n play opened 
w i t h the daughter and maid c h a t t i n g and a c t i n g busy. The b u t l e r 
comes i n and asks i f the g i r l would l i k e to speak t o Mother before 
breakfast. The g i r l d e c l i n e s . At breakfast, Mother, Father, 
daughter and son t a l k about what they plan to do during the day. 
Father was planning to spend a few hours i n the l i b r a r y reading. 
Then he was going to examine the tobacco since the foreman had 
asked him to look the crop over. Mother had j u s t ' r e c e i v e d a ship­
ment o f clothes from England and was going to put everything away. 
The son was going r i d i n g and the daughter had to take a t e s t w i t h 
the t u t o r . 

As the play continues, the g i r l f i n i s h e s her t e s t and her brother 
comes i n from h i s r i d i n g to take h i s reading lesson w i t h the 
t u t o r . The g i r l goes o f f t o have a p r i v a t e music lesson w i t h the 
music master. 

In r e a l l i f e , the case was made up o f three Caucasians, three 
Negroes and one Chinese c h i l d . None o f the servants were portrayed 
by the Negro c h i l d r e n . (This l a s t event was p a r t i c u l a r l y n o t i c e d 
and commented upon by the v i s i t o r s . ) 

The Boston play was concerned w i t h Boston as a f i s h i n g town. The 
cast included a Mother, Father, three c h i l d r e n , a chip's c a p t a i n , 
a cabin boy. At the opening o f the play the Father t e l l s h i s son 
t h a t he i s t o be apprenticed to the ship next week. The son i s 
very unhappy and does not want to leave home or school. His mother 
explains t h a t h i s s i s t e r too has had to leave school to stay home 
and help Mother w i t h the sewing and chores. At t h i s time the boy 
i s eleven years o l d . 

I n the next scene the boy i s on s h i p . He meets the captain. He 
also meets the cabin boy who b e f r i e n d s him and t e l l s him of the 
excitement o f whaling. At the end they get t h e i r whale. 

The t h i r d p l ay was concerned w i t h the l i f e o f the backwoods f a m i l y . 
I n the case there was Mother, Father, two g i r l s , a boy, a neighbor 
and h i s w i f e . The play opens I n the f i e l d w i t h the f a t h e r and son 
meeting t h e i r neighbor. The neighbor t e l l s them about the t e r r i b l e 
I n dian r a i d on the nearest v i l l a g e and informs them t h a t he and 
h i s w i f e have decided to give up the f r o n t i e r l i f e and go back t o 
a safer l o c a t i o n . 

At dinner the members o f the f a m i l y discuss the r a i d and t a l k o f 
the p o s s i b i l i t y o f leaving t h e i r home. Father would l i k e to stay 
because they have a good farm and he would hate t o s t a r t a l l over 
again. The son i s very upset because they had s t a r t e d a school i n 
the v i l l a g e where he had already learned to read but not to w r i t e . 
Now t h a t the v i l l a g e was destroyed, he had no chance to continue 
to l e a r n . At the end the f a m i l y decides to stay. 
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E v a l u a t i o n : The t e a c h e r t h o u g h t t h e whole p l a n worked o u t b e a u t i ­
f u l l y . The c h i l d r e n worked t o g e t h e r v e r y w e l l and t h e y u n d e r s t o o d 
more f u l l y what l i f e was l i k e i n t h e d i f f e r e n t s u r r o u n d i n g s . 

a. S p e c i a l S k i l l P o i n t s : The t e a c h e r f e l t t h a t she d i d n o t 
m a n i p u l a t e t h i s s i t u a t i o n a t a l l . I t a l l j u s t happened. She 
s i m p l y s e t up t h e o r g a n i z a t i o n a l p a t t e r n and met w i t h each group 
once t o make sure t h e chairman and s e c r e t a r y understood t h e i r 
r e s p o n s i b i l i t i e s . The t e a c h e r had t o i n t e r f e r e o n l y once t o remove 
one c h i l d who was b e i n g d i s r u p t i v e . 

b. S p e c i a l O p e r a t i n g Problems: The o n l y r o a d b l o c k was t h a t 
th e p l a n t o use t h e a u d i t o r i u m was f r u s t r a t e d . The c h i l d r e n were 
v e r y d i s a p p o i n t e d a b o u t t h i s . 

P r a c t i c e #25: The Use o f R o l e P l a y i n g t o H e l p Teach B e t t e r U n d e r s t a n d i n g o f 

Human B e h a v i o r ( e l e m e n t a r y ) 

Problems as P e r c e i v e d by Teacher: The t e a c h e r f e l t t h a t t h e p u p i l s ' 
a t t i t u d e s o f t h e i r peers was h i g h l y c r i t i c a l and n o n - a c c e p t i n g o f 
i n d i v i d u a l d i f f e r e n c e s . There was g e n e r a l g r u m b l i n g , u n s a t i s ­
f a c t o r y i n t e r p e r s o n a l r e l a t i o n s h i p s and poor group b e h a v i o r . The 
t e a c h e r wanted t o h e l p c h i l d r e n see t h e b e h a v i o r o f o t h e r s f r o m 
more t h a n one v i e w p o i n t . 

D i a g n o s t i c T o o l s Used t o Assess Problem: The t e a c h e r f e l t t h e 
p r o b l e m was s e l f - e v i d e n t and d i d n o t use t o o l s f o r d i a g n o s i s . 

Methods and Resources Used t o Work on Problem: A team o f p r o j e c t 
c o n s u l t a n t s had p r e s e n t e d a d e m o n s t r a t i o n s e s s i o n on r o l e p l a y i n g 
t o t h e s c h o o l f a c u l t y . W i t h t h i s as a source o f s t i m u l a t i o n t h e 
t e a c h e r r e a d some f u r t h e r i n f o r m a t i o n on r o l e p l a y i n g i d e a s , t e c h ­
n i q u e s and d e v i c e s and d e c i d e d t o t r y u s i n g t h i s t e c h n i q u e as a 
l e v e r towards b e t t e r u n d e r s t a n d i n g o f i n t e r p e r s o n a l r e l a t i o n s h i p s 
i n t h e c l a s s r o o m . 

What Happened: T h i s group had had p r e v i o u s e x p e r i e n c e i n d r a m a t i z i n g 
s t o r i e s l n t h e c l a s s r o o m . T a k i n g advantage o f t h i s background, 
the t e a c h e r s c h e d u l e d " d r a m a t i c s " f o r t h e n e x t day. The t e a c h e r 
t o l d t h e c l a s s t h a t f o r t h i s l e s s o n t h e y were t o make up t h e i r own 
p l a y . A c l a s s d i s c u s s i o n was s t a r t e d on what the p l a y s h o u l d be 
a b o u t . Should i t be about c h i l d r e n , home, school? The c l a s s was 
a d v i s e d t o choose a p l o t t h a t w o u l d be f a m i l i a r t o a l l . S e v e r a l 
p o s s i b l e p l o t s were l i s t e d on t h e b o a r d by t h e c h i l d r e n . Then a 
q u e s t i o n a r o s e . What makes a p l o t i n t e r e s t i n g ? From t h e d i s c u s ­
s i o n i t was d e t e r m i n e d t h a t c o n f l i c t , d i f f e r e n t p o i n t s o f v i e w and 
d i s a g r e e m e n t m i g h t be s u i t a b l e e l e m e n t s t o be i n c l u d e d . The 
c h i l d r e n r e f i n e d t h e i r l i s t t o i n c l u d e these f a c t o r s and ended t h i s 
p a r t o f t h e p r e p a r a t i o n w i t h t h e f o l l o w i n g recommendations as p o s s i b l e 
p l o t s : ( 1 ) awkward p l a y g r o u n d s i t u a t i o n , ( 2 ) d i s a g r e e m e n t s between 
b r o t h e r s and s i s t e r s , ( 3 ) making a r e p o r t t o the c l a s s o r , ( 4 ) a c t i n g 
l i k e a t e a c h e r t a k i n g charge o f t h e c l a s s . They t h e n d e c i d e d t o t r y 
t h e p l a y g r o u n d s i t u a t i o n f i r s t . 
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There n e x t arose t h e q u e s t i o n o f c h a r a c t e r s f o r t h e i r p l a y . Who 
would be i n the p l a y ? What t y p e s o f c h a r a c t e r s were needed? 
How would t h e y a c t ? They d e c i d e d t o have a b r a g g a r t , a poor s p o r t , 
a person who i s i n c o m p e t e n t a t s p o r t s b u t t r i e s , and a d i p l o m a t 
t o smoothi t h i n g s o v e r . Everybody wanted t o be i n t h e c a s t . There 
was a b s o l u t e l y no c o n c e r n o v e r w h i c h p a r t t h e y w o u l d p l a y . 

The f i r s t c a s t t r i e d p r e s e n t i n g t h e p l a y and bedlam f o l l o w e d . The 
p r i m a r y r e a c t i o n t o t h e c o n f l i c t was p h y s i c a l - y e l l i n g and f i g h t ­
i n g . The a u dience d i d n o t l i k e t h e p l a y because t h e people d i d 
n o t "say" a n y t h i n g . They f e l t t h e p a r t i c i p a n t s had n o t p r e s e n t e d 
t h e c h a r a c t e r s w e l l enough. A f t e r t h i s d i s c u s s i o n , t h e same group 
t r i e d i t a g a i n and the second t i m e I t was s a t i s f a c t o r y . A t o t h e r 
times t h e same p l a y was t r i e d w i t h o t h e r c a s t s . There was no 
avoidance o f any o f t h e p a r t s . Everyone i n t h e c l a s s had a chance 
to t a k e p a r t i n a p r e s e n t a t i o n a t l e a s t once. Each performance was 
a l i t t l e d i f f e r e n t f r o m any o t h e r . A f t e r each a t t e m p t , t h e c l a s s 
e v a l u a t e d how w e l l each p a r t was p o r t r a y e d . Would a poor s p o r t 
r e a c t t h i s way? How c o u l d t h e d i p l o m a t have been more e f f e c t i v e ? 
They were s e e k i n g and f i n d i n g s o l u t i o n s by t h e m s e l v e s . T h i s a c t i v i t y 
t o o k p l a c e over a week's ti m e i n b l o c k s o f t w e n t y m i n u t e s . 

The second theme chosen by t h e c l a s s f o r t h e i r r o l e p l a y i n g was t h a t 
o f making a r e p o r t t o t h e c l a s s on t h e problems o f b e i n g a speaker 
i n f r o n t o f t h e group. The c h a r a c t e r s d e c i d e d upon t o i l l u s t r a t e 
t h i s s i t u a t i o n were a t i m i d , shy p e r s o n g i v i n g the r e p o r t , a s m a l l 
group t o p l a y t h e r o l e o f t h e class,, the " b u t t i n s k y " who f i l l s 
i n t h e word b e f o r e t h e speaker can t h i n k o f i t , t h e " e x p e r t " who 
can always g i v e t h e needed f i g u r e s and always q u e s t i o n s the 
r e p o r t e r , t h e s u p p o r t e r who u n d e r s t a n d s the speaker and t r i e s t o 
make him f e e l b e t t e r , t h e d i s i n t e r e s t e d p l a y b o y , who c o u l d n ' t 
c a r e l e s s and causes d i s t r a c t i o n . 

I n the f i r s t t r y , t h e d i s i n t e r e s t e d p l a y b o y produced a yo-yo and 
succeeded v e r y w e l l i n a c t u a l l y d i s t r a c t i n g the c l a s s . The g i r l 
who p l a y e d t h e shy speaker was v e r y s e n s i t i v e and good. The e x p e r t 
was a c t u a l l y a v e r y b r i g h t c h i l d and p l a y e d the r o l e t o the h i l t . 
The c l a s s observed the whole g r o u p , n o t s p e c i a l c h a r a c t e r s . 
D i f f e r e n t c a s t s p l a y e d the r o l e s a t d i f f e r e n t t i m e s and d i s c u s s i o n 
and e v a l u a t i o n f o l l o w e d e v e r y p e r f o r m a n c e . 

E v a l u a t i o n : S e v e r a l days a f t e r e x p e r i m e n t i n g w i t h t h e f i r s t r o l e 
p l a y i n g s i t u a t i o n t h e c l a s s was c h a l l e n g e d t o a s o f t b a l l game by 
the o t h e r s i x t h g r a d e . The g i r l s p l a y e d a g a i n s t g i r l s , t h e boys 
a g a i n s t boys. The r u l e s were v e r y c a r e f u l l y o b s e rved. The c l a s s 
teams l o s t i n b o t h games by v e r y narrow m a r g i n s . As the g i r l s came 
back t o t h e room, the t e a c h e r o v e r h e a r d some o f the v e r y same 
comments t h a t had been made by t h e a c t o r s d u r i n g t h e r o l e p l a y i n g 
e x e r c i s e s . The g i r l s r e c o g n i z e d t h e s e a t t i t u d e s t o o and commented: 
"What a r e you, t h e poor s p o r t ? " "Oh, you're j u s t b e i n g the d i p l o ­
mat." Once these and a few o t h e r remarks had been made, everyone 
j u s t s e t t l e d down and r e c o v e r e d v e r y q u i c k l y f r o m f e e l i n g s o f de­
f e a t . The t e a c h e r o v e r h e a r d no d i r e c t evidence f r o m t h e boys, b u t 
when t h e y came i n , t h e y seemed t o be i n good c o n t r o l . There was 
v e r y l i t t l e e v i d e n c e o f bad f e e l i n g s about the game. 
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., The .teacher was n o t a b l e t o observe any d i r e c t c a r r y o v e r f r o m t h e 
• second r o l e p l a y i n g e x p e r i e n c e because i t was q u i t e l a t e i n t h e 

year when t h i s was s t a r t e d . However, she f e l t t h a t a l l t h e c h i l d r e n 
d i d become aware o f t h e problems o f t h e p e r s o n i n f r o n t o f the room 
need i n g t h e c o o p e r a t i o n o f h i s c l a s s m a t e s . 

a. S p e c i a l S k i l l P o i n t s : The t e a c h e r f e l t t h a t the d i s c u s s i o n 
p e r i o d f o l l o w i n g each r o l e p l a y i n g a t t e m p t was i n s t r u m e n t a l i n h e l p ­
i n g t h e c h i l d r e n g a i n some i n s i g h t i n t o t h e f e e l i n g s and p o s s i b l e 
reasons f o r b e h a v i o r o f d i f f e r e n t c h i l d r e n . The t e a c h e r used t h e 
approach o f a s k i n g , "Why do you t h i n k he f e l t t h i s way?" o r "How 
c o u l d t h e team c a p t a i n have h a n d l e d t h a t s i t u a t i o n so t h a t h i s 
f e e l i n g s were n o t h u r t ? " t o encourage t h e c h i l d r e n t o seek s a t i s ­
f a c t o r y a l t e r n a t i v e b e h a v i o r p a t t e r n s . 

b. S p e c i a l O p e r a t i n g Problems: The problem o f i m m a t u r i t y and 
i n e x p e r i e n c e on t h e p a r t o f t h e c h i l d r e n can l e a d t o "bedlam" as 
d e s c r i b e d by t h i s r e p o r t i n g t e a c h e r o r t o chaos. A t e a c h e r must be 
p r e p a r e d f o r some u n s u c c e s s f u l a t t e m p t s by groups o f c h i l d r e n and 
be s k i l l e d and ready t o g u i d e t h e s i t u a t i o n i n t o e d u c a t i v e c h a n n e l s . 

P r a c t i c e #26: T r y i n g t o Develop Human R e l a t i o n s S k i l l s i n Young C h i l d r e n 

( e l e m e n t a r y ) 

Problems as P e r c e i v e d by Teacher: There was an i n a b i l i t y on t h e 
p a r t o f t h e p u p i l s t o s o l v e p e r s o n a l r e l a t i o n s problems w i t h o u t 
f i g h t i n g . The t e a c h e r f e e l s t h a t some c h i l d r e n grow up w i t h b i t t e r ­
ness, envy and h a t r e d because o t h e r s have so much more t h a n t h e y 
do. The problem i s how t o t e a c h t h e s e c h i l d r e n t o l e a d a s a t i s ­
f y i n g l i f e w i t h o u t s e l f - p i t y . 

D i a g n o s t i c T o o l s Used t o Assess Problem: No t o o l s were used. 

Method and Resources Used t o Work on Problem: The t e a c h e r became 
i n t e r e s t e d i n a human r e l a t i o n s approach when a team o f c o n s u l t ­
a n t s f r o m The U n i v e r s i t y o f M i c h i g a n addressed t h e s c h o o l f a c u l t y 
m e e t i n g . Books on r o l e p l a y i n g were r e a d t o f i n d g e n e r a l i n f o r m a ­
t i o n on t h i s t e c h n i q u e and s p e c i f i c s i t u a t i o n s t h a t m i g h t be s u i t a b l e 
t o e a r l y e l e m e n t a r y c h i l d r e n . A tape r e c o r d e r was used as a r e c o r d ­
i n g and t e a c h i n g d e v i c e . 

What Happened: S h o r t c l a s s m e e t i n g s were h e l d t w i c e o r t h r e e t i m e s 
a day. Sometimes t h e m e e t i n g s were d i s c u s s i o n s a t w h i c h t o p i c s such 
as "How t o g e t a l o n g b e t t e r " were p r e s e n t e d . Some o f these d i s c u s ­
s i o n s were taped so t h a t t h e y c o u l d be p l a y e d back a g a i n and r e e v a l u ­
a t e d by t h e y o u n g s t e r s . S i n c e t h e s e c h i l d r e n were t o o young t o 
w r i t e answers t o a t t i t u d e q u e s t i o n n a i r e s , a t t i t u d e s u r v e y s were 
cond u c t e d o r a l l y d u r i n g t h e m e e t i n g s . C h i l d r e n had a chance t o 
e x p r e s s t h e i r o p i n i o n s when a n s w e r i n g q u e s t i o n s such as, "What d i d 
you l i k e a bout t o d a y ? " , "What do you l i k e a bout our s c h o o l ? " I f a 
c h i l d was d i s p l a y i n g a n n o y i n g b e h a v i o r , such as c o n s t a n t l y i n t e r r u p t i n g 
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o t h e r s , a r o l e p l a y i n g s i t u a t i o n was s e t up i n w h i c h t h i s t y p e o f 
r b e h a v i o r was a problem. The c h i l d r e n t h e n suggested a l t e r n a t e ways-

o f b e h a v i n g and t h e s i t u a t i o n was p l a y e d a g a i n a c c o r d i n g t o t h e 
s t a n d a r d s suggested by members o f t h e c l a s s . 

E v a l u a t i o n : There was a change i n the c h i l d r e n ' s b e h a v i o r . They 
s t a r t e d t o use d i s c u s s i o n , i n s t e a d o f f i s t s , when c o n f r o n t e d w i t h 
an o p p o s i n g o p i n i o n . The c h i l d r e n who were h i g h l y r e s p e c t e d by 
t h e i r peers s e t good examples o f s c h o o l b e h a v i o r and encouraged 
th e o t h e r s t o do t h e same. The u n d e r t a k i n g w o u l d have been f a r 
more e f f e c t i v e i f o t h e r c l a s s e s i n the s c h o o l , p a r t i c u l a r l y o t h e r 
lower e l e m e n t a r y c l a s s e s , had been u s i n g t h e same approach t o problem 
s o l v i n g . 

a. S p e c i a l S k i l l P o i n t s : The r o l e p l a y i n g s i t u a t i o n s i n w h i c h 
th e c h i l d r e n were d e l i b e r a t e l y a c t i n g o u t a g g r e s s i v e o r n e g a t i v e 
b e h a v i o r proved t o be e x c i t i n g and d r a m a t i c t o t h e c h i l d r e n . The 
s i t u a t i o n s i n w h i c h a l l behaved " p r o p e r l y " tended t o be d u l l and 
u n i n t e r e s t i n g t o t h e c h i l d r e n . More reward and e x c i t e m e n t must be 
b u i l t I n t o the approved s i t u a t i o n s . 

b. S p e c i a l O p e r a t i n g Problems: G e t t i n g good, c l e a r t a p e 
r e c o r d i n g s proved t o be more d i f f i c u l t t h a n e x p e c t e d . Background 
n o i s e and more t h a n one v o i c e g o i n g a t a t i m e tended t o keep t h e 
tape f r o m b e i n g u n d e r s t a n d a b l e . 

P r a c t i c e #27: O l d e r P u p i l s as Academic H e l p e r s o f Younger Ones ( e l e m e n t a r y ) 

Problems as P e r c e i v e d by Teacher: A s i n g l e t e a c h e r f i n d s i t d i f f i ­
c u l t t o r e l a t e e f f e c t i v e l y and a d e q u a t e l y t o a l l t h e i n d i v i d u a l 
p u p i l s o f her c l a s s r o o m group g i v e n t h e v a r i e t y o f academic arid 
s o c i a l - e m o t i o n a l p u p i l needs. The t e a c h e r f i n d s some d i f f i c u l t y 
a l s o because a l l p u p i l s , t o d i f f e r e n t d e g r e e s , r e j e c t , o r f i n d 
d i f f i c u l t y i n i d e n t i f y i n g w i t h an a d u l t as a source o f l e a r n i n g and 
a model f o r b e h a v i o r . 

D i a g n o s t i c T o o l s Used t o Assess Problems: No s p e c i a l t o o l s were 
used i n t h e e a r l y s t a g e s o f d e v e l o p i n g t h e new p r a c t i c e . 

Methods and Resources Used t o Work on Problems: As one approach t o 
d e a l i n g w i t h t h e p r o b l e m the t e a c h e r d e c i d e d t o t r a i n o l d e r p u p i l s , 
f r o m a h i g h e r g r a d e , t o spend r e g u l a r p e r i o d s d u r i n g the week as 
a s s i s t a n t e d u c a t o r s o f t h e younger p u p i l s . S p e c i a l i n t e r v i e w sched­
u l e s were c o n s t r u c t e d I n o r d e r t o o b t a i n i d e a s and problems f r o m 
h e l p i n g p u p i l s ; t o g e t d a t a f r o m h e l p e r s on p e r c e p t i o n s o f t h e i r 
own l e a r n i n g and c o n t r i b u t i o n s , and t o d e v e l o p a p p r o p r i a t e m a t e r i a l s 
f o r s p e c i a l t r a i n i n g s e s s i o n s w i t h o l d e r h e l p e r s . 

What Happened: The f o l l o w i n g s t e p s were t a k e n : ( 1 ) Teams o f p u p i l s , 
f i v e o r s i x a t a t i m e , f r o m an upper grade , s p e n t one hour t h r e e 
t i m e s a week f o r two weeks as a s s i s t a n t t e a c h e r s o f younger p u p i l s ; 
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( 2 ) t h e s e s p e c i a l t u t o r s a t t e n d e d an i n i t i a l seminar on t h e F r i d a y 
b e f o r e t h e f i r s t week o f t h e i r a s s i s t a n t t e a c h i n g . T h i s seminar 
was r e f e r r e d t o as "a seminar on o l d e r s as academic h e l p e r s o f 
youngers"; ( 3 ) t h e t u t o r s a l s o a t t e n d e d seminars oh t h e two days o f 
t h e week t h e y were n o t t e a c h i n g t h e youngers. These s p e c i a l seminar 
s e s s i o n s i n c l u d e d some r o l e - p l a y i n g and d i s c u s s i o n o f t y p i c a l educa- . 
t i o n a 1 s i t u a t i o n s i n t h e c l a s s r o o m ; ( 4 ) each h e l p i n g o l d e r r e l a t e d 
t o one younger and t y p i c a l l y a s s i s t e d him i n one o f t h e f o l l o w i n g : 
r e a d i n g , a r i t h m e t i c , penmanship, s p e l l i n g , p h y s i c a l e d u c a t i o n , and 
p h o n e t i c s ; ( 5 ) a t t h e i r r e q u e s t t h e h e l p i n g o l d e r p u p i l s a l s o were 
g i v e n an o p p o r t u n i t y t o observe t h e b e h a v i o r s and e d u c a t i o n a l program 
o f t h e youngers d u r i n g a n o t h e r p e r i o d , w i t h s p e c i a l o b s e r v a t i o n 
b l a n k s ; and ( 6 ) d i s c u s s i o n ensued among t h e o l d e r s d u r i n g seminar 
t i m e about t h e i r o b s e r v a t i o n s o f t h e youngers. 

E v a l u a t i o n : There was a h i g h a c c e p t a n c e o f o l d e r p u p i l s by the 
younger ones, p a r t i c u l a r l y t h e a c t i n g - o u t a g g r e s s i v e , younger boys. 
There was a l s o a h i g h e n thusiasm f o r t h e r o l e o f t e a c h e r by the 
o l d e r p u p i l s accompanied by t h e development o f i n t e r p e r s o n a l r e l a ­
t i o n s s k i l l s , and i n c r e a s e d m o t i v a t i o n f o r t h e i r own l e a r n i n g because 
o f new i n s i g h t s i n t o t h e problems o f t e a c h i n g . 

a. S p e c i a l S k i l l P o i n t s : I t w o u l d be h e l p f u l i f t h e teacher 
had some s k i l l s i n w o r k i n g w i t h r o l e - p l a y i n g i n t h e c l a s s r o o m . 
D u r i n g the t r a i n i n g s e s s i o n s f o r t h e o l d e r s the t e a c h e r w i l l f i n d 
r o l e - p l a y i n g an e f f e c t i v e way o f g i v i n g t h e o l d e r s "a f e e l " f o r the 

f youngers. The t e a c h e r must a l s o have s k i l l i n communicating to the 
p u p i l s h i s inadequacy i n d e a l i n g w i t h a l l c h i l d r e n and how u s e f u l 

* f t h e h e l p o f t h e o l d e r s w i l l be. 

b. S p e c i a l O p e r a t i n g Problems: The youngers must be a b l e t o 
improve somewhat. I f they c a n ' t , f o r i n t e l l e c t u a l o r e m o t i o n a l 
r e a s o n s , t h e o l d e r s w i l l o n l y be f r u s t r a t e d and l e a r n t o d i s l i k e 
t u t o r i n g q u i c k l y . F u r t h e r , c o o p e r a t i o n i s n e c e s s a r y from t h e 
t e a c h e r s o f t h e o l d e r s . I f p o s s i b l e , a c o n s t a n t i n t e r c h a n g e o f 
o b s e r v a t i o n s and new ideas s h o u l d be c a r r i e d on among t h e tea c h e r s 
i n v o l v e d . Since t h e t i m i n g o f seminars and h e l p i n g s e s s i o n s I s 
i m p o r t a n t , t e a c h e r s must c o o p e r a t e i n t h e v e r y e a r l y stages o f t h e 
development o f t h i s p r a c t i c e . 

P r a c t i e #28: Teaching B e h a v i o r a l Science as Academic S u b j e c t M a t t e r ( e l e m e n t a r y ) 

Problems As P e r c e i v e d by the Teacher: The t e a c h e r n o t i c e d t h a t 
r e l a t i o n s between t h e p u p i l s i n h e r c l a s s were v e r y poor. Snide 
remarks and u n k i n d comments o f t e n were a p a r t o f p u p i l d i s c o u r s e 
i n t h e c l a s s r o o m and on t h e p l a y g r o u n d . F u r t h e r , many p u p i l s were 
n o t happy w i t h s c h o o l , d i s l i k e d coming i n the m o r n i n g s , and d i d n o t 
work on t h e i r academic s u b j e c t s w i t h much c o n c e n t r a t i o n . These 
problems came i n t o focus when t h e t e a c h e r a t t e m p t e d t o t e a c h a u n i t 
i n s o c i a l s t u d i e s by u s i n g committees and s m a l l group work. These 
p u p i l s s i m p l y were n o t a b l e t o w o r k e f f e c t i v e l y w i t h one a n o t h e r . 



59 

D i a g n o s t i c T o o l s Used t o Assess Problems: The t e a c h e r a d m i n i s t e r e d 
a s o c i o m e t r i c t e s t a l o n g w i t h some " a t t i t u d e s toward s c h o o l work" 
q u e s t i o n s t o t h e p u p i l s . She wanted t o g e t a v a l i d i t y check on her 
o b s e r v a t i o n t h a t t h e " s t a r s " i n t h e c l a s s r o o m were the most uncoopera­
t i v e p u p i l s . Her o b s e r v a t i o n was borne o u t by the d a t a . 

Methods and Resources Used t o Work on Problems: The c e n t r a l method 
i n v o l v e d i s r o l e - p l a y i n g . Books on r o l e - p l a y i n g were re a d t o f i n d 
g e n e r a l i n f o r m a t i o n on t h i s t e c h n i q u e and s p e c i f i c s u g g e s t i o n s 
s u i t a b l e t o t e a c h i n g e l e m e n t a r y p u p i l s how t o work i n groups. 
Some o b s e r v a t i o n s h e e t s were dev e l o p e d l a t e r as r e s o u r c e s f o r t h e 
p u p i l s o b s e r v i n g t h e r o l e - p l a y i n g s k i t s . 

What Happened: From t h i s e a r l y w o rk, t h e t e a c h e r developed t h e 
Idea o f p r e s e n t i n g t h e m a t e r i a l on " l e a r n i n g t o work i n g r o u p s " as 
a u n i t o f b e h a v i o r a l s c i e n c e . She, t h u s , began t e a c h i n g b e h a v i o r a l 
s c i e n c e as a p a r t o f s o c i a l s t u d i e s . The f o l l o w i n g s t e p s were t a k e n : 
( 1 ) The t e a c h e r t o l d t h e p u p i l s t h a t t h e y were g o i n g t o t r y something 
new f o r s o c i a l s t u d i e s t h a t week. She t h e n p r e s e n t e d t h e u n i t as 
" l e a r n i n g t o work i n g r o u p s " . ( 2 ) Two r o l e - p l a y i n g s k i t s were chosen 
i n i t i a l l y . Four p u p i l s were chosen t o p a r t i c i p a t e i n them on t h e 
b a s i s o f t h e i r h i g h peer s t a t u s and c o o p e r a t i o n i n s c h o o l m a t t e r s . 
( 3 ) These f o u r p u p i l s t o o k d i f f e r e n t p a r t s ; one was t o be t h e c h a i r ­
man, w h i l e t h e o t h e r s were ( a ) a c h i l d w i t h h i g h i n t e l l i g e n c e who 
l i k e s t o work a l o n e , ( b ) a c h i l d w i t h many i d e a s , most o f w h i c h a r e 
n o t w e l l t h o u g h t o u t , and ( c ) a c h i l d prone t o g o o f o f f , p l a y around, 
and n o t work w e l l i n t h e group; ( 4 ) T h i s committee was supposed t o 
work on a r e p o r t c o n c e r n i n g how l t w o u l d be t o l i v e i n South America 
t o d a y . ( 5 ) For t h e f i r s t s k i t , o f these I n i t i a l two s k i t s , the 
chairman was b r i e f e d t o be bossy and c o n t r o l l i n g . He was a l s o sup­
posed; to' be .'.very c r i t i c a l , o f o t h e r s . . ( 6 ) . T h e p u p i l s " enacted t h e " s k i t 
f o r t h e c l a s s . The r e s u l t s were, o f c o u r s e , v e r y poor. ( 7 ) Then, 
the second s k i t was done and t h e c h a i r m a n was t o l d t o t r y t o g e t 
everybody's i d e a s w h i l e e n c o u r a g i n g f u l l p a r t i c i p a t i o n . T h i s s e s s i o n 
worked much b e t t e r . ( 8 ) D i s c u s s i o n o c c u r r e d a f t e r the s e s s i o n about 
the v a r i o u s r o l e s p l a y e d and "how many o f us a r e l i k e the people de­
p i c t e d i n the p l a y " . ( 9 ) The n e x t f u l l s e s s i o n i n v o l v e d what i s 
c a l l e d . m u l t i p l e r o l e - p l a y i n g . Here t h e c l a s s was d i v i d e d i n t o s i x 
groups and t h r e e became r o l e - p l a y i n g groups w h i l e t h r e e were o b s e r v ­
i n g g r o u p s . P a i r s went o f f I n t o d i f f e r e n t c o r n e r s o f t h e room, one 
p a r t o f t h e p a i r b e i n g a r o l e - p l a y i n g g r o u p , the o t h e r an o b s e r v i n g 
g r o u p . ( 1 0 ) These groups t r i e d t o e n a c t "good" group d i s c u s s i o n s 
f r o m what t h e y l e a r n e d d u r i n g t h e f i r s t major s e s s i o n . ( 1 1 ) D i s c u s ­
s i o n ensued once more about "what makes us a b l e and n o t a b l e t o work 
e f f e c t i v e l y t o g e t h e r " . (12) F i n a l l y , a t h i r d s e s s i o n was h e l d d u r i n g 
w h i c h d i f f e r e n t groups o f p u p i l s a t t e m p t e d t o enact model groups 
f o r f u t u r e work. D i s c u s s i o n o c c u r r e d and the p u p i l s summarized what 
t h e y had l e a r n e d . 

E v a l u a t i o n : The l e s s o n s went e x c e e d i n g l y w e l l a c c o r d i n g t o t h e 
t e a c h e r . The p u p i l s were a b l e t o c a r r y t h r o u g h w i t h e f f e c t i v e s m a l l 
committee work w i t h l i t t l e d i f f i c u l t y . Each member o f t h e c l a s s now 
had a b e t t e r idea o f what a chairman's r o l e i s and how members o f a 
group s h o u l d behave t o w a r d t h e chairman and o t h e r s i n t h e g r o u p . 
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The p u p i l s themselves t h o u g h t the p r a c t i c e o f l e a r n i n g about them­
s e l v e s was w o n d e r f u l ; " v e r y e x c i t i n g " as one y o u n g s t e r commented. 
They a l s o f e l t much more p o s i t i v e about w o r k i n g i n groups. Perhaps 
t h e most h e l p f u l a s p e c t o f t h e l e s s o n s was t h a t a l l o f t h e p u p i l s 
now had a common frame o f r e f e r e n c e about what t o do i n groups and 
were a b l e t o remind one a n o t h e r o f what t h e y had l e a r n e d as they 
worked i n g r o u p s . 

a. S p e c i a l S k i l l P o i n t s : The t e a c h e r s h o u l d l e a r n how t o use 
r o l e - p l a y i n g . For any u n i t I n t h e b e h a v i o r a l s c i e n c e s t h a t she m i g h t 
d e v e l o p , i t p o t e n t i a l l y has a p l a c e . A l s o , t h e t e a c h e r m i g h t r e a d 
i n t r o d u c t o r y t e x t s i n p s y c h o l o g y and s o c i o l o g y a g a i n t o become 
r e a c q u a i n t e d w i t h the s u b j e c t m a t t e r . 

b. S p e c i a l O p e r a t i n g Problems: I t i B i m p o r t a n t t h a t t h e 
t e a c h e r f i n d r e g u l a r t i m e f o r t e a c h i n g b e h a v i o r a l s c i e n c e . Proba­
b l y t a k i n g a day o r two a week d u r i n g s o c i a l s t u d i e s t i m e would be 
a good way. 
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D e s c r i p t i o n o f A C r e a t i v e P r a c t i c e o f My Own 
( o r one I have hea r d a b o u t ) 

Problems as P e r c e i v e d by Teacher: 

D i a g n o s t i c T o o l s Used t o Assess Problems: 

Methods and Resources Used t o Work on Problems: 

What Happened: 



62 

t e a r - o u t s h e e t ) 

E v a l u a t i o n : 

S p e c i a l S k i l l P o i n t s : 

: S p e c i a l O p e r a t i n g Problems: 

r 
' 4'" : 

Name: 

Addres s : 

Grade t a u g h t : 

M a i l t o : Classroom P r o j e c t 
c/o Dr. R i c h a r d Schmuck 
I n s t i t u t e f o r S o c i a l Research 
The U n i v e r s i t y o f M i c h i g a n 
Ann A r b o r , M i c h i g a n 



\\ DOCUMENT SERIES 

•"' I . P r o g r e s s R e p o r t on A n a l y s i s o f Data f r o m F i r s t Year o f 
F i e l d Work. OUT OF PRINT 

2. A S e l e c t i v e Review o f Research and Theory on D e l i n q u e n c y . 
1 $2.00 

• 

3. A Symposium on -- D e l i n q u e n c y : P a t t e r n s , Causes, Cures. 
$1.00 

4. R e p o r t on t h e F l i n t Y o u th Study: A Resource Book o f 
S e l e c t e d F i n d i n g s . $3.50 

5. A S e l e c t i v e Review o f Community-Based Programs f o r 
P r e v e n t i n g D e l i n q u e n c y . $2.00 

6. O c c u p a t i o n a l I d e n t i t y and t h e C o g n i t i o n s o f C h i l d r e n — 
An E x p l o r a t o r y S t u d y . OUT OF PRINT 

7. I n v e n t o r y o f T e a c h i n g I n n o v a t i o n s D i r e c t e d Toward 
I m p r o v i n g Classroom L e a r n i n g Atmosphere. $.50 

8. I n v e n t o r y o f Classroom Study T o o l s f o r U n d e r s t a n d i n g and 
I m p r o v i n g Classroom L e a r n i n g Processes. $.50 

r* 9. P a r e n t s , T e a c h e r s , Y o u t h : A Teenage Weekend L a b o r a t o r y , 
y' $1.00 

i 10. . F l i n t Community Leaders Seminar R e p o r t s . $1.00 
C 

1 1 . L i n k i n g S o c i a l C l a s s and S o c i a l i z a t i o n : Toward a Frame­
work f o r A n a l y s i s and Research. $1.00 

RESOURCE MATERIAL FOR CLASSROOM TEACHERS FOUR PAMPHLETS 

12. S o l v i n g I n t e r p e r s o n a l Problems i n t h e Classroom. $1.00 

13. Classroom Study T o o l s f o r I m p r o v i n g Classroom Atmospheres. $1 .00 

14. C r e a t i v e P r a c t i c e s Developed by Teachers f o r I m p r o v i n g C l a s s ­
room Atmospheres. $1.00 

15. R o l e P l a y i n g i n t h e Cl a s s r o o m . $1.00 

I n t e r - C e n t e r Program on C h i l d r e n , 
Y o u t h , and F a m i l y L i f e 

% INSTITUTE FOR SOCIAL RESEARCH 
The U n i v e r s i t y o f M i c h i g a n 

Ann A r b o r , M i c h i g a n 

f 

( 



^7 ^ Z.&V 

'J-

J 
[ 

J, . 

» 


