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INTRODUCTORY STATEMENT 

The F l i n t Schools Experimental Program for the Emotionally 

Handicapped was -sanctioned by the F l i n t Board of Education to 

operate as a p i l o t phase during the school year 1961-62. This 

program was supported by the I n s t i t u t e for Social Research of 

the University of Michigan through a grant from the National 

I n s t i t u t e of Mental Health. NIMH provisions for the use of 

t h i s grant spec i f i e d that F l i n t Youth Study personnel would 

provide consultation on the development and evaluation of t h i s 

program. 

The F l i n t Board of Education stated the following purposes 

i n i n i t i a t i n g t h i s program: 

1. "To enable the F l i n t Public Schools to find ways of 

working with elementary children who are emotionally 

disturbed and who exhibit unacceptable behavior patterns." 

2. "To fin d ways of making i t possible for children with 

emotional problems to be r e h a b i l i t a t e d so they may 

participate successfully i n the regular school program." 

3. "To provide the F l i n t Public Schools with a ba s i s upon 

which a decision can be made whether to participate i n 

the Department of Public Instruction's program for 

emotionally disturbed children." 

The f i r s t semester of the 1961-62 school year was devoted 

to preliminary investigation and s p e c i f i c a t i o n of the p i l o t 

phase program design. Four program areas were decided upon. 



They included! 

1. A Social Adjustment Room for emotionally handicapped 

children. 

2. A V i s i t i n g Teacher program of work with disturbed 

children and thei r parents. 

3. Human Relations Training i n regular classrooms. 

U. An After School A c t i v i t i e s Club. 

Pre-screening and f i n a l diagnostic work was completed on 

children i n the two schools designated for t h i s program. Oper

ation of the program areas was c a r r i e d out during the spring 

semester. 

Evaluation of the p i l o t phase of these program areas 

indicates that t h e i r operation was extremely successful. 

A high l e v e l of pupil involvement and acceptance was demon

strated. Trends towards desired change were evident i n a l l 

areas. A majority of involved school s t a f f personnel were 

favorably impressed. 

Plans for the school year 1962-63 include continuation 

and further integration of the program areas explored 

during the p i l o t phase. A s t a f f workshop i s being organized 

for early i n the f a l l . Evaluation during the coming year i s 

to include a basic reseach design to explore the contribution 

of s p e c i f i c techniques to improved adjustment of emotionally 

handicapped children. Should such relationships prove demon

strable, plans for the future include exploration of means of 

communicating successful techniques to F l i n t School personnel. 



The following report presents the background of t h i s 

program, steps taken i n i t s development, detailed description 

and evaluation of the p i l o t phase, and a general statement 

of plans for the coming year. 



BACKGROUND, SUPPORT, AND SANCTION OF THE PROGRAM 



I n the spring of 1961, Lester Ehrbright, Director of 

Pupil Personnel for the F l i n t Public School System, proposed 

that the F l i n t Youth Study (FYS) d i r e c t their action research 

e f f o r t s toward collaboration on the development of an experi

mental program for emotionally handicapped children (EPEH) i n 

the F l i n t Public Schools. This proposal was reviewed by the 

Fl i n ; . Youth Study Policy Committee which i s composed of pro

f e s s i o n a l youth s o c i a l i z a t i o n leaders from the F l i n t community 

and members of the FYS s t a f f . 

Such a program was accepted as a top p r i o r i t y commitment by 

the Policy Committee on the basis of research c a r r i e d out i n 

F l i n t by FYS and national concern with the problems involved. 

Such a program was also of top p r i o r i t y concern to the F l i n t 

school system as i t was conceived to deal with the elementary 

aged population who were termed , ,in-betweeners,"in that they 

were not able to be contained i n the school system, yet were 

too young to make an adjustment outside of i t . 

The F l i n t Youth Study was organized under the direction 

of Ronald L i p p i t t and Stephen Withey as a part of the I n s t i t u t e 

for Social Research program, the Inter-Center Study on Children, 

Yout'.;, and Family L i f e . During the f i r s t three years of oper

ation, FYS had concentrated on b a s i c research on youth s o c i a l i 

zation and family l i f e i n the F l i n t community. During the fourth 

year, a program of reporting research findings to F l i n t agencies 

was i n i t i a t e d . A third stage of operations was also begun at 

t h i s time. FYS offered consultative services to F l i n t agencies 

wishing to i n i t i a t e new action programs or further develop their 

evaluative e f f o r t s concerning present programs. 
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This action research phase of FYS operations was conceived 

from the beginning as having a potential for making a v i t a l 

contribution to the problems facing s o c i a l s c i e n t i s t s of trans

l a t i n g basic research into p r a c t i c a l implications and a s s i s t i n g 

community practitioners i n testing t h e i r application. This function 

of 7YS i s comparatively unique to research i n s t i t u t i o n s and i s 

being explored on a wider base than i s evidenced by the program 

described i n t h i s report. 

The FYS action-research consultant to t h i s p a r t i c u l a r 

program, Charles Jung, assumed a ro l e of resource person, 

communicant to various agencies involved, aid i n program 

sp e c i f i c a t i o n , demonstrator, research investigator, and 

personal consultant. This consultant role and the nature of 

i t s relationships to community agencies w i l l be described i n 

more d e t a i l i n a forthcoming report. This action-research 

phase was under the supervision of Dr. L i p p i t t . Mr. Jung 

met for several hours each week with the FYS Action-Research 

Team i n exploring considerations of his role and preparing 

materials for the c l i e n t agencies. 

I t was i n r e l a t i o n to the action-research phase of FYS 

that Mr. Ehrbright made his proposal to the FYS Policy Committee. 

Funds for such a program were made available to the F l i n t Board 

of Education through FYS from the National I n s t i t u t e of Mental 

Health (NIMH). NIMH conditions for the use of these funds 

involved collaboration between the F l i n t Board of Education 

and F.'S on the development and evaluation of the program. 
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The F l i n t Board of Education approved the establishment 

of an experimental program for emotionally handicapped children 

i n August of 1961. A grant of £10,000 for the school year 

1961-62 was accepted from FYS for i t s establishment. The Board 

specif i e d that an evaluation of the f i r s t year of t h i s program 

was to be submitted so that the a d v i s a b i l i t y of i t s contin

uation could be determined. Funds oi' ̂ 10,000 for each of the 

next two years of operation and research evaluation of the 

program are available through FYS f o r t h i s purpose. 



DEVELOPMENT OF THE PROGRAM 
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This program went through three general stages i n i t s 

development, preliminary to conducting the p i l o t phase- The 

f i r s t stage was an i n i t i a l statement of the program which 

provided a framework sanctioned by the F l i n t Board of Edu

cation. The second involved a period of preliminary i n v e s t i 

gation, during which many areas of consideration important 

to s p e c i f i c a t i o n of a program of t h i s sort, were explored. 

The t h i r d involved the s p e c i f i c a t i o n of the program based 

on t h i s extensive investigation. 

A. I n i t i a l S'-tatement of Design Sanctioned by the F l i n t School Board 

The program as i n i t i a l l y approved by the Board of Education 

was to serve groups of emotionally handicapped children at Dort 

and Doyle Community Schools. Children to be included were, 

"Those whose behavior i s so deviant that exclusion from school 

i s l i k e l y to take place at any time." They were to be of 

"normal mental a b i l i t y since an i n t e g r a l part of the program 

involves their r e h a b i l i t a t i o n into the regular educational 

program of the school. None who are judged to be psychotic 

would be e l i g i b l e . " 

The Board stated the following purposes i n i n i t i a t i n g 

t h i s program: 

1. "To enable the F l i n t Public Schools to find ways of 

working with elementary children who are emotionally 

disturbed and who exhibit unacceptable behavior 

patterns." 
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2. "To fin d ways of making i t possible for children with 

emotional problems to be rehabilitated so they may 

participate successfully i n the regular school program." 

3. "To provide the F l i n t Public Schools with a basis upon 

which a decision can be made whether to participate i n 

the Department of Public Instruction's program for 

emotionally disturbed children." (See Appendix A) 

B. Preliminary Investigation 

An advisory committee was established to further design, 

implement, and evaluate the program within the general frame

work sanctioned by the Board. This committee i s under the 

direction of Lester Ehrbright and included: 

F l i n t School System 

Lester Ehrbright - Director of Pupil Personnel Services 

Maurice Frost - Assistant Superintendent, K - 12 

Ola H i l l e r - Director of Inst r u c t i o n a l Services Department 

Harriet Latimer - Director of Research Services Department 

Vivien Ingram - Coordinator of Educational and Vocational 

Counseling Services 

Sybil Michener - Consultant i n Exceptional Children's Services 

Stanley Carlson - School Diagnostician 

Richard Dix - Pr i n c i p a l , Dort Community School 

V i r g i n i a D e l l - Pr i n c i p a l , Doyle Community School 

F l i n t Child Guidance C l i n i c 

Paul Jordan - C l i n i c a l Director - P s y c h i a t r i s t 

Raymond Bodwln - Administrative Director - Psychologist 
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F l i n t Youth Study 

Jack Logan - F i e l d Director 

Charles Jung - F i e l d Consultant 

Seven sub-committees were established i n r e l a t i o n to: 

1. Screening Procedures 

2. School Program Plans 

3. Parent Program Plans 

h» Evaluation and Research Plans 

5. Staffing 

6. Finance and Housing 

7. Placement 

(See Appendix B) 

Cooperation of i n t e r - and intra-agency departments i s 

r e f l e c t e d in the membership of t h i s advisory committee. Such 

cooperation i s e s s e n t i a l to the success of a program of t h i s 

type which requires a multiple entry design. I t i s necessary 

to the establishment of common goal and procedural expectations 

among s t a f f and administrative personnel. The success of the 

p i l o t phase of t h i s program may be considered a r e f l e c t i o n of 

the extent to which t h i s cooperation was re a l i z e d . Mr. Carlson 

took primary r e s p o n s i b i l i t y as coordinator of sub-committee 

a c t i v i t i e s and chairman of the screening procedures. 

Several areas of preliminary investigation were explored 

by these sub-committees. Information was gathered from F l i n t 

teachers concerning disturbed children i n the i r classrooms. 

This included the teachers' views of the kinds of d i f f i c u l t y 

these children have i n school, the kinds of help they need, 
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and the things that the teachers are currently doing to help 

these children. (See Appendix C) 

Consideration was given to available research on socio-

emotionally handicapped children. Part of the research looked 

at was that which FYS had recently conducted on F l i n t youth. 

(See Appendix D) 

Consideration wag given to a wide variety of possible ways 

of working with these children. Information of programs which 

are being c a r r i e d out i n Michigan and throughout the country 

was reviewed. (See Appendix E) 

Resources available i n the school system and the F l i n t 

community were reviewed. Considerations relevant to the s e l e c 

tion of a teacher-therapist for the program were given special 

attention. (See Appendix F) 

Consideration was also directed to the question of possible 

variables to consider i n evaluation of the program. (See Appendix G) 

C. S p e c i f i c a t i o n of the P i l o t Phase of the Program 

On the basis of the preliminary investigations and con

siderations of the advisory committee and sub-committees; an 

action program was specified and i n i t i a t e d during the spring 

semester. This was considered to be a p i l o t phase of EPEH 

during which several areas of program which seemed indicated 

were to be demonstrated and evaluative procedures explored* 

The strongest implication for programming which arose 

from the preliminary investigation was that a program for work 

with emotionally handicapped children should involve a multiple 

approach. I t appears c h a r a c t e r i s t i c of these children's 
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experience that they subject themselves to a vicious c i r c l e 

of r e j e c t i o n that contributes to and maintains their pathology. 

Progress made i n one area, such as a sp e c i a l classroom, may 

t y p i c a l l y be undermined by a r i g i d pattern of negative r e l a t i o n 

ships at home and i n the regular classroom. For this reason, 

i t appeared extremely important that t h i s program take advantage 

of opportunities to work with parents of these children and 

with areas of the regular school program. As the ultimate goal 

i s to help these children to adjust as rapidly as possible to 

the regular school program, work with the teacher and pupils 

of the regular classroom and the Community School Director 

on techniques for accepting and supporting the disturbed ch i l d , 

seem e s p e c i a l l y c r u c i a l and promising. 

The program which was developed included four general 

areas. 

1. A Social Adjustment Room (SAR) for eight emotionally 

handicapped pupils from the 3rd, lith, and 5th grades 

at Dort School. 

2. Group work with parents of children i n the SAR and 

individual work with the children carried out by the 

Dort School V i s i t i n g teacher. 

3. Human re l a t i o n s training i n the regular classroom 

aimed at developing an improved mental health climate 

i n the cl a s s , helping the cl a s s to support disturbed 

children within i t , and providing the regular classroom 

teacher with additional s k i l l s to use i n dealing with 

disturbed children. 
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U. An af t e r school a c t i v i t i e s club i n which two disturbed 

boys are included with f i f t e e n others chosen on the 

basis of high s t a b i l i t y ratings by their teachers. 

This group was c a l l e d the Dort School lith Grade 

Gra-Y. (See Appendices H, I , J , K respectively) 

The program designs of the two schools were not the same 

during t h i s p i l o t phase. The difference i n designs was dictated 

by the a v a i l a b i l i t y of space, but was f e l t to be highly advan

tageous i n that more can be learned by the comparison of two 

separate designs than would be the case i f both schools operated 

i n a similar fashion. 

The p i l o t phase program designs i n the two schools were 

as follows. In Dort School, eight children were placed i n 

the Social Adjustment Room. A l l of these children and their 

parents were also worked with by the V i s i t i n g Teacher. Two 

of these children participated i n the Gra-Y Club. Human 

rela t i o n s training was introduced i n four 6th grade c l a s s 

rooms. One of these groups was worked with intensively 

for an eight week period. In Doyle School, an introduction 

to classroom human rel a t i o n s training was conducted over 

a f i v e week period. 
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P i l o t Phase Program Designs by School 

Children diagnosed as emotionally handicapped: 

Dort Doyle 

Included Not Included 
So c i a l Adjustment 

Room 

V i s i t i n g Teacher 
Program 

Human Relations 
Training 

After School 
A c t i v i t i e s Club 

Included 

Human Relations 
Training 

Screening for placement of pupils i n these programs was 

carr i e d out i n two phases. The f i r s t was a pre-screening 

procedure which was subsequently found to have been highly 

e f f e c t i v e i n selecting children whose school d i f f i c u l t i e s 

involve emotional disturbance. (See Appendix L) I n the 

second phase, pupils i n t h i s pre-screened group were given 

academic and psychological diagnostic t e s t s . Additional 

information on the child's home background and school behavior 

was gathered. A case conference was conducted for each c h i l d . 

Matched pairs were designated where possible for evaluative 

purposes and random placement i n the programs was completed. 

(See Appendix M) 
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I I I . PILOT PHASE OF THE PROGRAM—DESCRIPTION AND EVALUATION 



1? 

During the p i l o t phase, the program areas conducted i n 

the two schools tended to be operated independently. The 

major exception to t h i s was i n the conferring relationship 

between the v i s i t i n g teacher and the teacher of the Social 

Adjustment Room at Dort School. Some additional coordination 

arose from the FYS consultant's conferring relationship with 

these two persons throughout the program. For the sake of 

c l a r i t y i n presenting descriptions and evaluative findings 

of the program areas as they operated during the p i l o t phase, 

each i s presented separately i n t h i s section of the report. 

The purposes, population of the group, design, d e f i n i t i o n 

of adult r o l e s , and evaluative techniques of a program area 

are presented f i r s t . This i s followed by an assessment of 

the potential of the evaluative techniques. F i n a l l y , evidence 

of pupil change associated with the program area i s presented. 
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Social Adjustment Room—Description and Evaluation 

1. Purposes 

Five general purposes were stated in i n i t i a t i n g t h i s 

program area. They are: 

a. To provide a c a r e f u l l y screened group of emotionally 

handicapped children with a small group learning 

environment oriented to provide remedial academic 

instruction and interpersonal classroom experi

ences which promote an improved behavioral adjust

ment to the school s e t t i n g . 

b. To develop and explore new techniques of working 

with t h i s type of c h i l d i n the school setting. 

c. To provide training experiences for the teacher 

of the special room i n developing her s k i l l s of 

working with these children and her a b i l i t y to 

evaluate her e f f o r t s and the i r progress. 

d. To develop objective methods of evaluating a 

program of t h i s type. 

e. To provide the F l i n t Board of Education with 

information relevant to consideration of i n 

volvement i n the State Department of Public 

Instruction's public school program for emotion

a l l y handicapped children. 

2. Population of the Group 

The group was composed of eight children from the t h i r d , 

fourth, and f i f t h grades who were screened and diagnosed as 
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having emotional handicaps which interfered with the i r 

academic and behavioral adjustment to the public school 

setting. Where possible, the children placed i n the 

spe c i a l room had been matched with controls who were 

part of the pre-screened group. Of the i n i t i a l eight 

children chosen, s i x had matched controls. The types 

of emotional problems evidenced by these children ranged 

from aggressive acting out behavior, involving evidence of 

possible organicity i n some cases, to withdrawn and 

bizarre behavior. 

3- Design 

The children spent the morning i n the special c l a s s 

and the afternoon with the i r regular classroom group. I n 

the s p e c i a l c l a s s , the focus of a c t i v i t y was in s t r u c t i o n a l 

involving both individualised remedial work and some group 

ins t r u c t i o n as various members of the group showed readiness 

for i t . Behavioral adjustment problems i n relating to the 

teacher or other members of the cl a s s were focused on, 

sometimes individually and sometimes with the group as a 

whole. The approach of the teacher i n dealing with such 

problems incorporated the techniques of L i f e Space I n t e r 

viewing as developed and described by Dr. F r i t z Redl. 1 

^Redl, F., Strategies and techniques of the l i f e space 
interview, Amer. J . Orthopsychiat, 1959, 29* 
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l i . Definition of Adult Roles 

The teacher of the s p e c i a l room, Mrs. Parnes, communi

cated her role to the children as that of a special "helping 

teacher." This i s a role concept already fam i l i a r a t Dort 

School. A "helping teacher" comes to Dort several times 

a week to do remedial work with small groups. The children 

i n these remedial groups are chosen as being academic under-

achievers without reference to involvement of inhib i t i n g 

emotional factors. 

Mrs. Parnes 1 focus was i n i t i a l l y an academic one. As 

the children presented evidence of d i f f i c u l t i e s i n c l a s s 

room interpersonal r e l a t i o n s she included a focus of working 

with them i n t h i s area as w e l l . Through the individualized 

attention and special handling techniques that the small 

group situation made possible, she sought to provide each 

c h i l d with a positive experience i n rel a t i n g to a teacher. 

Through the use of special classroom structuring techniques 

and L i f e Space Interview interactions, she sought to help 

each c h i l d reach a better understanding of his behavior i n 

the classroom and ways of r e l a t i n g more comfortably with 

his peers. 

This program was under the immediate administrative 

supervision of Richard Dix, P r i n c i p a l of Dort School. I n 

instances where children of the special c l a s s got into 

serious d i f f i c u l t y while not i n that c l a s s , the principal's 

o f f i c e took d i s c i p l i n a r y measures as in any other case. I f , 

following being seen by the p r i n c i p a l , the c h i l d was not 
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f e l t to be ready to return then to the regular c l a s s , 

he may have been placed with Mrs, Parnes for the remainder 

of the day. I f the d i f f i c u l t y was not of too serious 

nature, the regular classroom teacher sometimes sent the 

c h i l d d i r e c t l y to Mrs. Parnes communicating the idea 

that he was not seen as needing d i s c i p l i n e , but rather 

that Mrs, Parnes' room was a place where he could go 

to p u l l himself together or work more comfortably than 

was possible for him i n the large group. 

Mrs. Parnes worked with Charles Jung, F l i n t Youth Study 

consultant, i n devising instruments for evaluating the 

children's progress and the e f f e c t s of various techniques 

she employed. She took r e s p o n s i b i l i t y for using these 

instruments to keep records. Mr. Jung consulted with her 

once a week concerning these records and also i n regard 

to questions that arose concerning individual and group 

classroom problems and techniques f o r dealing with them. 

Others were also brought into consultation on matters of 

teaching method, classroom management, and evaluative 

design. These included department heads of the F l i n t 

School system, representatives of the F l i n t Child Guidance 

C l i n i c , the V i s i t i n g Teacher for Dort who worked with 

these children and the i r parents, the regular classroom 

teachers who have these children, the p r i n c i p a l of Dort, 

the Community School Director of Dort who worked with 

some of these children i n after school a c t i v i t i e s , and 
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representatives of the F l i n t Youth Study. 

5. Evaluative Techniques 
(See Appendix NJ 

Several approaches were taken i n the p i l o t phase 

evaluation of t h i s program area. Records kept by Mrs. 

Parnes for t h i s purpose included: 

a. Write-ups of c r i t i c a l incidents describing what 

happened, how i t was handled, how the c h i l d reacted 

to the handling. 

b. Daily individual and group aneadotal records. 

c. A da i l y behavioral check l i s t indicating the 

nature of each chil d ' s interpersonal interactions 

and response to academic tasks. 

d. A posted progress sheet kept by the s p e c i a l teacher 

and each c h i l d indicating d a i l y goals and the extent 

to which they were accomplished. 

6. Assessment of Evaluative Techniques 

a. Academic Check L i s t 

An academic check l i s t was kept posted i n the room 

indicating each chi l d ' s assignments and work completed 

each day. This proved to be an eff e c t i v e means of 

following the child's academic progress i n r e l a t i o n to 

subject matter. I t also served as an indication of 

progress i n increased attention span and a b i l i t y to 

complete longer as wel l as more d i f f i c u l t assignments. 

Another function that t h i s check l i s t served was that 



23 

of providing structure for the day and immediate 
reward for the c h i l d upon completion of a task. 
There appeared to be few evidences of f r u s t r a t i o n 
r elated to having academic progress posted i n t h i s 
way. Grades were not posted, only a check for com
pletion of each s p e c i f i c assignment. When a ch i l d 
indicated f r u s t r a t i o n over the posted evidence of 
work not completed, Mrs. Parnes accepted such d i f f i 
c u l t y as an opportunity to support and work d i r e c t l y 
with the c h i l d on a problem. Mrs. Parnes f e e l s that 
keeping t h i s record may continue to be useful, but 
that i t need not be posted on the classroom w a l l . 

b. Pupil Behavior Check L i s t 

The Pupil Behavior Check L i s t was f i l l e d out for 

each pupil at the end of each day by Mrs. Parnes. I t 

represents her perception of the child's integrative 

and disintegrative behavior as directed towards himself 

peers, or teacher. I t a l s o indicates the a c t i v i t y 

period of the day during which pa r t i c u l a r behaviorisms 

occurred. The data which t h i s instrument supplied 

appears sensitive and meaningful and lends i t s e l f 

w e l l to s t a t i s t i c a l handling. 

A good deal of o b j e c t i v i t y i s evidenced i n Mrs. 

Parnes use of t h i s instrument. As i t only y i e l d s a 

reoord of the number of types of acts" during a given 

period, i t appears advisable to add a category for 

rating the intensity and duration of types of acts. 
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The plotting of this data on graphs presents a 

sequential time patterning that appears to have very 

positive potential for both practice and research. For 

practice, i t supplies a consultant working with the 

teacher with a broad, objective picture of the ch i l d ' s 

behavioral pattern which the teacher i s attempting to 

deal with. I t also may be indicative of behaviorisms 

which the teacher tends to overlook. As such, i t can 

be of help to both teacher and consultant i n greater 

s e n s i t i z i n g t h e i r understanding of the ch i l d . For 

research, t h i s instrument appears p a r t i c u l a r l y valuable 

as i t sp e c i f i e s the behavioral image of the c h i l d and 

individualizes each chi l d ' s pattern. This i s very impor

tant as the pathologies and related behavioral patterns 

of emotionally handicapped children are apt to vary 

greatly. Behavior which might be considered negative 

when evidenced by one c h i l d could be a r e a l sign of 

improvement when carried out by another. Behavioral 

graphs made from the check l i s t s may be kept with a 

projected pattern that would represent symptomatic 

improvement for each i n d i v i d u a l . While some might 

point out that improvement on t h i s l e v e l may be only 

s u p e r f i c i a l i t should be kept i n mind that i t i s a t 

the behavioral l e v e l that school s t a f f s must deal and 

t h i s i s where t h e i r greatest aware concern e x i s t s . 
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c. Anecdotal Material 

Mrs. Parnes kept d a i l y Anecdotal Notes on each 

c h i l d i n the S o c i a l Adjustment Room. This was supple

mented with C r i t i c a l Incident Reports which described 

i n greater d e t a i l interactions which seemed of p a r t i c 

ular relevance. This material provides a record of 

the therapeutically oriented interventions which Mrs. 

Parnes conducted i n the l i f e space of these children. 

During t h i s p i l o t phase, Mrs. Parnes studied the L i f e 

Space Interview Techniques developed by F r i t z Redl 

and began to develop s k i l l i n their application. Mr. 

Jung consulted with her on t h i s technique for which she 

received two hours graduate credit from the University 

of Michigan. 

These records go n i c e l y with the Behavioral Check 

L i s t material i n evidencing behavioral situations 

c h a r a c t e r i s t i c of the individual children and the effects 

of different types of intervention with them. There 

appears to be a potential for s t a t i s t i c a l handling of t h i s 

data on a sequential time basis i n r e l a t i o n to the check 

l i s t data and individualized goals that can be specified 

for the children. One s t a t i s t i c a l design for handling 

such material has already been developed at the Child 

Research Branch of the National I n s t i t u t e of Mental 

Health. 2 

^Newman, R.G., Faegre, C , and Glaser, F., The 
assessment of progress i n the treatment of learning 
disturbances of hyperaggressive children i n a school 
setting. Amer J . Orthopsychiat., 1959,29, 633-61*3 
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d. Teacher Ratings 

A simple rating scale was respomded to at the end 

of the p i l o t phase by the regular classroom teachers 

and by Mrs. Parnes concerning t h e i r post program 

impressions of the children i n the S o c i a l Adjustment 

Room. This instrument could be improved by including 

more areas of observation and administered on a before 

and after b a s i s . Such an instrument might prove of 

value both as an indication of change i n the children 

and as an index of the teachers' s a t i s f a c t i o n with the 

program. I f the regular classroom teachers would f i l l 

i t out on a l l children i n their class at the beginning 

and end of a semester, such data could be handled 

s t a t i s t i c a l l y with relevance to those children who 

were also i n the Social Adjustment Room. 

7. Evidence of Change 

The Academic Check L i s t s and Mrs. Parnes f i n a l evaluations 

of the children indicate that they made varying degrees of progress. 

Each of these children took achievement tests prior to placement 

i n the S o c i a l Adjustment Room. An objective measure of academic 

progress w i l l not be available u n t i l such t e s t s are re-administered 

during the coming school year. Mrs. Parnes reports improvement 

i n work habits of seven of the eight children i n her post program 

ratings. Mrs. Parnes f e e l s that a l l of these children are s t i l l 

i n need of special academic help. By the end of the year, Mrs. Parnes 
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was able to write out individualized per3criptions for providing 

t h i s help i n the coming school year. 

The Behavioral Check L i s t s provided an objective indication 
1 

of the childrens s o c i a l and interpersonal adjustment during the 

f i n a l nine weeks of this program. For s i x of the eight children, 

integrative behavior tended to increase while disintegrative 

behavior decreased. For the seventh ch i l d , the tendencies 

appeared to move toward l e s s integrative and s l i g h t l y more 

disintegrative behavior. The pattern of the eighth c h i l d was 

extremely e r r a t i c . 

Reporting these tendencies i s v i r t u a l l y meaningless without 

consideration of the pathologies of the children involved. For 

example, the "seventh c h i l d " j u s t mentioned above i s very with

drawn. For him, an increase i n disintegrative behavior represents 

a potential for progress i n that i t makes certa i n of h i s problem 

areas accessible to the teacher. In general, a l l of these patterns 

except the eighth appeared to be moving i n a desired direction. 

These patterns which were plotted from the Behavioral Check 

L i s t data contain further information which suggests progress and 

offers guides to working with these children. For example, i t i s 

promising to note that for one acting out boy, disintegrative 

behavior directed towards teacher and peers gradually diminished 

and was replaced by s e l f - d i r e c t e d negative behavior. This suggests 

the development of g u i l t feelings which must be generated i n t h i s 

type of c h i l d before he can be helped on a l i f e space l e v e l . The 

graph of t h i s boy's pattern of disintegrative behavior i s presented 

on the next page. I t i s followed by a graph of h i s integrative 

behavior during the same period. 
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Another helpful guide appears i n the plotting of t h i s data 

i n r e l a t i o n to the a c t i v i t y during which i t occurred. For a l l of 

the children, disintegrative behavior occurred during the l e s s 

structured periods of the day. This does not necessarily indicate 

that a l l a c t i v i t i e s should be tcept highly structured. A l l 

children must learn to be able to get along cooperatively during 

cr a f t periods and free time. I t does seem to indicate that the 

special teacher should expect more disruptive behavior at these 

times and should take advantage of t h i s awareness to be ready 

with therapeutic interventions, such as L i f e Space Interviewing. 

With such readiness, the teaaher might be expected to u t i l i z e 

these periods as, perhaps, the most b e n e f i c i a l time of a l l i n 

her work with emotionally handicapped children. 

The following bar graph shows the average number of types 

of integrative and disintegrative a ct per c h i l d per day i n the 

Soci a l Adjustment Room, For example, on any given day, the 

children averaged 5*59 types of integrative behavior and 0.56 

types of disintegrative behavior during reading period. They 

averaged 2.03 types of integrative behavior and 2.55 types of 

disintegrative behavior during free time. This graph indicates 

the types of behavior which the teacher had to cope with during 

the different a c t i v i t y periods. Graphs of -this type were made 

for each c h i l d i n d i v i d u a l l y which may be useful during the coming 

year. 
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The Anecdotal Notes and C r i t i c a l Incident Reports indicate 
that progress made by these children i n adjusting to the S o c i a l 
Adjustment Room was at l e a s t p a r t i a l l y attributable to the L i f e 
Space Interview techniques employed by Mrs. Parnes. A c l i n i c a l 
case study approach to reviewing t h i s material suggests that 
most of these children progressed s i g n i f i c a n t l y i n developing 
a po s i t i v e , functional relationship with Mrs. Parnes. Mrs. 
Parnes f e l t t h i s to be true for seven out of the eight as 
reported i n her year end ratings. There was evidence of trans
ference i n these relationships which i t i s hoped can be u t i l i z e d 
for further progress. Objective evaluation using t h i s type of 
data i n a sequential, genotypic study appears to be an important 
p o s s i b i l i t y for the coming year. 

The regular classroom teachers reported that s i x of these 

eight children appeared to adjust w e l l during the'pilot phase 

of t h i s program area. The behavior of the other two children 

became markedly worse. These two were among the youngest 

members of the SAR group. There wa.s speculation that i t may 

have been easier for the older children as they already had 

f a m i l i a r i t y with the platoon system i n which they reported 

to several teachers during each day. There was very l i t t l e 

consultative service available to the regular teachers during 

the p i l o t phase and no regular classroom human relations training 

i n the classes of these children. 

Such consultation and special group work to help the regular 

c l a s s e s to better integrate and support the emotionally handi

capped children appears v i t a l l y important as a review of research 

had so strongly indicated. I t was not attempted during the p i l o t 
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phase due to the f a c t that control children were present i n 

a l l classrooms t h i s year and i t was f e l t to be undesirable to 

s h i f t placement of any emotionally handicapped c h i l d at mid-year 

for t h i s purpose. I t i s anticipated that such work with the 

regular classroom leaders and t h e i r groups w i l l be an integral 

part of the program during the coming year. 



B„ Visiting; Teacher Program—Description and Evaluation 

Ruth Buckner, Dort School V i s i t i n g Teacher, provided regular 
v i s i t i n g teacher service to each of the children i n the Social 
Adjustment Room, This provided the children with an opportunity 
for relationship to an adult which was more permissive and 
unstructured than would have been desirable i n t h e i r relationship 
with the s p e c i a l teacher. I t was f e l t that such a relationship 
would support the children i n discussing someof t h e i r school 
related c o n f l i c t s and would remove the special teacher from 
unrealistic: pressures of transference which might otherwise 
have occurred. Mrs. Buckner worked c l o s e l y with Ruth Parnes, 
the special teacher, on the childrens progress and problems 
that arose. 

Mrs. Buckner also i n i t i a t e d a counseling relationship with 

the parents of children i n the S o c i a l Adjustment Room. This area 

of the program i s described as follows: 

1. Purposes 

Two general purposes were stated: 

a. To help parents of emotionally handicapped children 

develop an improved awareness of the families' patterns 

of interpersonal relationships and th e i r effects on 

the child's adjustment to the school s e t t i n g . 
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b. To provide a training experience for a F l i n t School 

System V i s i t i n g Teacher i n working with parents i n 

th i s category using the technique of Family Unit 

Therapy where possible and developing s k i l l s of 

evaluating these efforts, 

2. Population of the Group 

The parents that were worked with were chosen on the basis 

of t h e i r having a c h i l d i n the experimental group of emotionally 

handicapped children being worked with a t Dort School. One of 

the c r i t e r i o n used i n screening the children for this program 

was an assessment, by the child's regular classroom teacher and 

p r i n c i p a l , of the probability of one or both parents being 

w i l l i n g to cooperate i n t h i s manner. 

3. Design of the Program 

The V i s i t i n g Teacher, Ruth Buckner, interviewed the parents 

of each c h i l d chosen i n the experimental group of t h i s program 

to discuss with them the purpose and design of the program and 

t h e i r willingness to meet regula r l y with her to discuss the 

child's problems. On the basis of these interviews, she 

decided upon the i n i t i a l approach which she took i n working 

with each set of parents. Some parents were seen i n d i v i d u a l l y . 

In other cases the father and mother were seen together. The 

approach used depended on the V i s i t i n g Teacher's perception 

of readiness for the different forms of involvement. 

The focus of the interactions i n the counseling sessions 

was the family's pattern of perceptions, expectations, and 
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modes of relat i n g to each other i n r e l a t i o n to t h e i r effects 
on the child's academic progress and efforts to adjust to 
the school setting. A foaus on family d i f f i c u l t i e s which 
did not i n i t i a l l y appear to be d i r e c t l y related to c h i l d 1 s 
school adjustment was included i n the discussions at the 
discretion of the V i s i t i n g Teacher. The basis of t h i s 
d i s c r etion was the V i s i t i n g Teacher's perception of their 
ultimate relevance to the school adjustment problem and her 
judgment of the potential of developing an awareness of 
t h i s relevance. 

l l , Definition of Adult Roles 

Mrs. Buckner took r e s p o n s i b i l i t y for a l l direct contacts with 

the parents. She consulted with the school principals on contacts 

which the parents made d i r e c t l y to the schools. She consulted 

with the s t a f f members of the schools who were working with the 

children concerning their school problems and progress. Charles 

Jung, F l i n t Youth Study Consultant, consulted with her on prob

lems of keeping records of the program for i t s evaluation. 

She worked under the direct administrative supervision of 

Mr. Ehrbright, F l i n t Schools Director of Pupil Personnel. 

5. Evaluative Techniques 

Two approaches were taken i n the p i l o t phase evaluation of 

th i s program, Mrs. Buckner kept the following records for 

this purpose. 

a. Anecdotal notes on her interactions with the parents. 
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b. A chart of individual goals and objectives i n her 

relationships with each of the parents. Progress towards 

the accomplishment of these goals, problems that arose, and 

the inclusion of new or changed goals weee recorded. 

c. Parent Post-Program Reaction Forms—an instrument 

to inquire as to the parents' impressions and concerns 

regarding the i r children's progress i n the Social Adjustment 

Room and their own participation i n the V i s i t i n g Teacher 

Counseling relationship. 

6. Assessment of Evaluative Techniques 

The data collected i n t h i s program area i s primarily of a 

descriptive nature. I t appears excellent as a basis for 

case study evaluation. I t i s not appropriate for s t a t i s 

t i c a l a n alysis. An instrument developed at the F l i n t 

Child Guidance C l i n i c i s being considered for purposes 

of adding an objective dimension to the evaluation of 

t h i s program area i n the coming year. 

a. Anecdotal Notes 

Mrs. Buckner's anecdotal notes present a sequential 

description of the development of her c l i e n t relationships. 

They also present meaningful i l l u s t r a t i o n s of the content 

presented by her c l i e n t s which provides insight as to the 

nature of the pathologies presented by these families. 

Such content offers the potential of aiding i n the formu

l a t i o n of objectives for a l l program areas. I t also appears 
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that i t would be a positive a i d i n a c l i n i c a l consultant 

relationship which should be made available to a v i s i t i n g 

teacher assuming t h i s r o l e . 

b. Parent Progress Report Forms 

These forms developed by Mrs. Buckner, appeared 

to have great value i n aiding her to make step by step 

evaluations of the progress of her c l i e n t s and to reformu

l a t e appropriate objectives as the need to do so became 

apparent. 

c. Parent Post-Program Reaction Form 

Mrs. Buckner constructed t h i s form to get an 

indication of the parents 1 subjedtive reactions concerning 

the program's eff e c t s on t h e i r children, the effect upon 

themselves, and thei r concerns and desires related to 

future involvement. This instrument appears very helpful 

i n contributing an indication of parent reaction and 

factors which should receive p a r t i c u l a r attention i n 

planning for the coming year. 

Evidence of Change 

a. Evidence from Data 

Mrs. Buckner was extremely successful i n involving 

parent representatives from each of the families i n her 

counseling relationship. Her Anecdotal Notes and Parent 

Progress Reports evidence the development of meaningful 

relationships with these parents. 
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Her approach was d i r e c t and supportive and some 

of her recommendations to these parents led to s p e c i f i c 

change i n family patterns of operation. For example, i n 

one case a father began devoting some time to being with 

his son. I n another, a mother began to explore a change 

i n placement of her son to a daughter's home. This 

change was considered a highly desirable one. 

The parenta 1 responses to the Post-Program 

Reaction forms were as follows: 

(1) Did you f i n d keeping appointments d i f f i c u l t ? Yes 3 No U 

(2) Would you have l i k e d appointments more often? Yes 5 Mo 2 

(3) Did the conferences help you better understand your child? 

Yes 7 Mo_0 

(h) After conferences you were relieved 6 Upset 0 Same I 

( ? ) Did you become l e s s interested 0 more interested 7 

f e l t the same 0 about your c h i l d and the school? 

(6) Did recognition of the c h i l d ' s d i f f i c u l t y cause you 

to think more about yourself? Yes 5 No 2 

(7) Did our discussions move too slow 1 too f a s t 0 or 

j u s t r i g ht 6 ? 

(8) One conference was enough 0 was not enough 7 . 

(9) Would you rather have discussions with a group of 

parents 0 or only with v i s i t i n g teacher $ or 

with husband and/or wife 2 ? 

(10) Would you l i k e to continue next year? Yes 7 No 0 

(11) The program has helped my c h i l d 7 

The program has not helped my c h i l d 0 



(12) I n reply to question #11, please l i s t how(responses below). 

Responses to (12) above included the following: 

"He plays better now." 

" I think she understands that she i s capable of keeping up." 

"Understand things better. Helped me—some of the things 

I was doing wrong. I t helped me understand and do 

better by him." 

"More i n t e r e s t i n h i s books." 

" I think I have a better understanding of h i s actions 

i n school." 

"More s e l f control. Better adjustment. Better sense 

of values." 

b. The V i s i t i n g Teacher's F i n a l Report 

Mrs. Buckner's f i n a l report i s presented below. 

LET'S TAKE A LOOK FROM THE VISITING TEACHER'S POINT OF VIEW 

C r i t i c a l Analysis of V i s i t i n g Teacher Role 

The role of the V i s i t i n g Teacher was described as 

the person, 

(1) To counsel with the parents and/or c o l l a t e r a l s 
of the children i n the SAR room. 

(2) Counsel with the children as i t became necessary. 
(3) Secure Social History Materials on the ch i l d . 

From the beginning, the V i s i t i n g Teacher interviewed 
each parent with s p e c i f i c goals of interpreting the 
program, and encouraging the i r cooperation i n terms 
of planned interviews. Each parent had received a 
l e t t e r and V i s i t i n g Teacher made the follow-up v i s i t . 
Main area of the interpretation was explaining the 
difference between the SAR room and the s p e c i a l 
room which they l a b e l l e d as the "dummy" room. 
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We set up weekly planned interviews by sending a 
form l i s t i n g the same day and the same time each week 
with the exceptions of holidays. This plan became 
unworkable. Parents cancelled and other times were 
set, however t h i s caused a loss of a week because 
V i s i t i n g Teacher was not available every day. Act
ually, these parents saw the V i s i t i n g Teacher as 
being available each day, the same as the teacher. 
V i s i t i n g Teacher did not explain to the parents 
her time schedule for the program. V i s i t i n g Teacher 
could have been more definite about the importance 
of keeping the o r i g i n a l schedule with, of course, 
consideration of emergencies. V i s i t i n g Teacher met 
most any kind of hourly schedule requested by the 
parent as l a t e as 8:00 p.m. on three occasions. I f 
the V i s i t i n g Teacher was i n the building and parents 
walked i n without an appointment, V i s i t i n g Teacher 
made i t possible to see them and reverted other work 
for l a t e r i n the day. I personally think t h i s plan
ning i s absolutely necessary, when one i s working 
on a part-time b a s i s — I admit i t i s not the e a s i e s t 
nor perhaps as "professional," but when peoples r 

needs are as great as many of these parents, t h i s 
must be understood by the V i s i t i n g Teacher. 

After the i n i t i a l home v i s i t , subsequent interviews 
are best held i n the school setting. After the 
f i r s t v i s i t — p a r e n t s were not threatened by coming 
to the building. One parent referred to the i n t e r 
views as attending a c l a s s . 

Out of the eight f a m i l i e s , there were three one par
ent families and f i v e parents l i v i n g together. Out 
of the f i v e f amilies, three of the fathers cooperated— 
two fathers refused to come i n by ignoring l e t t e r s and 
being unable to be reached by telephone. One of these 
fathers had a very deep e f f e c t upon working with the 
c h i l d and mother. As a r e s u l t , V i s i t i n g Teacher f e e l s 
she knows very l i t t l e about the family. Incidentally, 
t h i s c h i l d represents one of the most disturbed youngsters. 

Concerned Areas: 

These observations were made as a r e s u l t of close com
munication between Ruth Parnes, Charles Jung, and 
Ruth Buckner. 

( l ) The regular classroom teacher needs to be 
included regu l a r l y on the planning and e v a l 
uation of the c h i l i . Communication l i n e s need 
to be c l e a r e r . I believe t h i s w i l l reduce the 
teacher 1s f e e l i n g s of inadequacy i n dealing 
with the "same" children when they return to 
their rooms i n the afternoon. 
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(2) Could the academic material be interpreted to 
the c h i l d as a way to help him reach h i s l e v e l 
of expectation from the regular classroom? I t 
seems there i s a gap between what they are 
expected to accomplish i n the two rooms, and 
since the program i s designed to include both 
rooms, th i s gap and purpose needs to be i n t e r 
preted to both the c h i l d and regular teacher. 

(3) A l l of these children are very sensitive and 
a l l a c t i v i t i e s must be explained to them, they 
need continued assurance of why they were 
chosen. 

(U) C l a r i f i c a t i o n of the role and purpose of each 
person i n the helping role needs to be given 
to the c h i l d i n order to reduce the i r feelings 
of "playing one against the other"—and to 
help them understand "no one i s t a t t l i n g on 
them." 

Summary of Evaluations: 

The problems of the children are close l y related to 
the problems of the parents. The children's behavior 
i n many instances was the r e s u l t of 

(1) Lack of understanding of the parents. 
(2) Need for acceptance by the parents. 
(3) Need for structure i n the home. 

Since there i s such close relationship of problems, 
the need for a parent therapist i s absolutely neces
sary. 

Over and above discussing the need to help the parents: 

(1) Gain insight into causes of certain behavior 
and the effects t h i s may have on themselves 
and others. 

(2) Help them examine their attitudes toward the 
c h i l d and themselves and to learn new ways of 
handling their own negative behavior. 

The V i s i t i n g Teacher must be able to keep sight on 
the intermediate goals of: 

(1) Recognizing and helping these parents resolve 
t h e i r feelings of inadequacy". 

(2) Offering them an opportunity to rel a t e i n a 
non-threatening way so as to f e e l comfortable 
enough to share t h e i r feelings. 
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Over the short period of about 10 weeks of actual 
working with t h i s program, we have been able to see, 

(1) Wholesale and desirable change of behavior. 

(2) The children are able to verbalize their f e e l 
ings to V i s i t i n g Teacher and classroom teacher 
without being threatened. 

(3) Made better use of the V i s i t i n g Teacher. (They 
did not discuss academic strengths or weakness 
with V i s i t i n g Teacher, but rather how they f e l t 
about si b l i n g s , parents, and peers.) 

(ii) Children began to express "appreciation" f o r 
the Special Services. They saw "camp" as a 
Utcpia, (This i s the f i r s t time any concrete 
plans have been made for them.) 

(5) Obvious changes i n the parents' a t t i t u d s and 
understanding of the children were reflected 
upon thei r f a c i a l expressions, attitude of 
importance and verbal discussions. 

I t i s d i f f i c u l t to predict how much insight the par
ents have gained about their children's behavior but 
I'd f e e l they know themselves better and r e f l e c t 
their s a t i s f i e d feeling through the i r children. 



C. Human Relations Training i n the Regular Classroom—• 
Description and Evaluation 

Human relations training was conducted with eight regular c l a s s 

room groups during the p i l o t phase of t h i s program area. In Dort 

School, Charles Jung, FYS consultant, conducted eight one hour 

sessions over a period of 11 weeks with a 6th grade afternnon 

c l a s s . The teacher of t h i s c l a s s , Don McTaggert, observed and 

then conducted the f i r s t three sessions with the combined 6th 

grade group of h i s morning c l a s s and Clover Tomasky's morning 

c l a s s . Mrs. Tomasky observed Mr. McTaggert and repeated these 

sessions with her afternnon 6th grade c l a s s . I n Doyle School, 

Mr. Jung conducted four sessions each with two 5th grade classes 

and two 3rd grade clas s e s . 

1. Purposes 

a. A general statement of purposes included: 

(1) To develop a mental health climate i n the regular 

classroom which supports emotionally handicapped 

children i n making a better school adjustment and 

improves the learning climate for a l l children, 

i n the c l a s s . 

(2) To provide the teacher of the c l a s s with new s k i l l s 

i n helping children to get along with each other 

i n the classroom sit u a t i o n and new s k i l l s i n 

evaluating behavioral problems and improvement. 

b. A more s p e c i f i c statement of objectives included such 

things as: 

(1) Helping children: 



(a) Gain insight on the causes of behavior~ 

(b) Gain insight concerning the effects of their 
behavior on others. 

(c) Increase the i r awareness of acceptable behavioral 
norms. 

(d) Improve thei r perception of others. 

(e) Learn new ways of handling their own negative 
behavior, 

( f ) Learn ways of helping others to get along more 
confidently i n the classroom. 

(g) Develop ways of working together as a c l a s s so 
that classroom academic goals can be better 
achieved, 

(2) Helping the teacher: 

(a) Develop s k i l l s of working with the c l a s s toward 
involving them i n accomplishing the above objectives. 

(b) Develop s k i l l s i n evaluating problems that derive 
from classroom i n t e r a c t i o n . 

(c) Develop s k i l l s i n evaluating the effectiveness 
of efforts aimed at dealing with such problems. 

(d) Plan new efforts to work towards these objectives 
on the basis of objective evaluation. 

2. Populations of the Classrooms 

The populations of children i n the classrooms that were 

worked with vary on several dimensions. Some were more 

advanced academically and i n t e l l e c t u a l l y than others. The 

classrooms at Dort were chosen on the bases of exploring the 

potential of t h i s program area with a group which did not 

contain the members of the ca r e f u l l y screened experimental 

group, and of exploring the p o s s i b i l i t y of teachers communi

cating t h i s program to each other. 
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Design 

The human relations training sessions progressed as follows. 

(See Appendix 0) 

a. The f i r s t session involved the presentation of a movie 
about fighting and a c l a s s discussion of i t . 

b. At the second session, a story about d i f f i c u l t y i n the 
classroom was read. The story was interrupted several 
times during which the c l a s s had "buzz group" sessions 
to l i s t t h e i r answers to questions asked about what was » 
going on i n the story. Following the story, the entire 
c l a s s discussed the answers to the questions that the 
buzz groups had come up with. 

c. At the t h i r d session, the story of the previous week 
was reviewed and projective pictures were presented to 
stimulate discussion of what things s t a r t and stop 
negative interpersonal behavior i n the classroom. The 
group's ideas for s t a r t e r s and stoppers were l i s t e d as 
given, 

d. At the fourth session, a check l i s t of the classes 
trouble s t a r t e r and stopper behaviors was presented 
for the c l a s s to use i n keeping weekly ratings of such 
behavior. Discussion of recent problem situations 
involving these behaviors was i n i t i a t e d and the aux i l i a r y 
chair techniques for r o l e playing such situations was 
introduced. 

e. At the f i f t h session, small group role playing i n t e r 
action was i n i t i a t e d with emphasis on observing the 
ef f e c t s of one's modes of re l a t i n g on the perception 
and response of others. 

f . During the sixth and seventh sessions, a p a r t i c u l a r 
problem situation of concern to the c l a s s group as a 
whole was i d e n t i f i e d . Trouble starting and maintaining 
roles i n th i s s i t u a t i o n were i d e n t i f i e d . Approaches to 
improving the problem were diseussed. 

g. No sessions were held during the next two weeks during 
which time the classroom group attempted to improve 
the problem situation that they had been considering. 

h. At the eighth session, the group discussed and evaluated 
thei r attempts a t improving t h e i r designated problem 
si t u a t i o n . 
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U, Definition of Adult Roles 

Mr. Jung s F l i n t Youth Study consultant, acted as adult 

discussion leader of the classroom sessions. He took respon

s i b i l i t y for assembling and working with Mr. McTaggert on 

applying evaluative instruments. The classroom teachers 

at Doyle were present as observers. They contributed 

comments and suggestions on each session. 

5- Evaluative Techniques 

(See Appendix P) 

Several instruments were used i n gathering data to evaluate 

the p i l o t phase of t h i s program.area. The widest range of data 

was collected on Mr. McTaggert's group which was worked with 

over the longest period of time. The following instruments 

were used with h i s 6th grade c l a s s . 

a. Pupil Behavior Rating Scale scores were made out on 

children of h i s c l a s s by Mr. McTaggert to help identify 

those with the highest potential for emotional handicap. 

b. Sociometrics—i.e., the Pie Test i n which each c h i l d 

notes the extent to which he f e e l s each other c h i l d i s 

made up of positive or negative q u a l i t i e s and why. 

c. What-Would^You-Do-If t e s t , a short open-ended question

naire i n which each c h i l d states how he would react i n 

a d i f f i c u l t interpersonal situation i n the classroom. 
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d. The Classroom Norms Test i n which each c h i l d notes how 

he fe e l s about cert a i n norms and a l s o how he thinks 

his teacher and h i s classmates f e e l about these norms* 

The Pie Test, the What-Would-You-Do-If t e s t and the Classroom 

Norms Test were administered before and at the end of the 

program- Those l i s t e d below were used throughout the program 

i n a l l eight of the classroom groups which were -worked with.* 

e. Personal Reaction Forms--i.e., sheets of paper having 

f i v e faces drawn on them ranging from sad to happy. 

Each c h i l d was asked to check a face to indicate t h e i r 

reaction to ideas, a c t i v i t i e s , or situations and a l s o 

check one indicating how they think others f e l t about i t . 

These were used i n a v a r i e t y of ways during the sessions. 

f . The chart of the group's ideas on what causes d i f f i 

c u l t i e s and how they can be handled. The chart was 

used as a check l i s t for the c l a s s to keep a weekly 

record of i t s incidence of i t s disruptive and helpful 

behaviors• 

g. Rating scales were used to respond to questions r a i s e d 

during sessions and for the pupils to evaluate aspects 

of the sessions. 

h. Short answer written responses were f i l l e d out to reply 

to some questions r a i s e d i n the sessions. 

i . The sessions of Mr. McTaggert's afternoon 6th grade c l a s s 

were tape recorded. 
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6. Assessment of Evaluative Techniques 

a. Use of the Pupil Behavior Rating Scale for i d e n t i 

f i c a t i o n of emotionally handicapped children i n 

public school classrooms has already been validated 

by Bower !s work i n C a l i f o r n i a . ^ The screening 

committee of t h i s program f e l t t h i s validation was 

strongly supported by t h e i r experience i n the use of 

t h i s instrument. The use of change i n these ratings 

as a valid-.Indication of change i n pupils over time 

remains to be explored. 

b. The Pie Test appears to be a very sensitive indication, 

of change i n interpersonal perception among members 

of a classroom. The "Why" supplement that was added 

to i t provided a helpful indication of the degree of 

insight applied i n the children's perceptions of each 

other. I t has the disadvantage of necessitating a 

l e v e l of writing a b i l i t y not found to be common i n 

children of the lower grades. 

c. The What-Would-You-Do-If Test evidenced potential for 

s t a t i s t i c a l handling. The r e l i a b i l i t y of judges coding 

responses as integrative versus disintegrative w i l l have 

to be established. This t e s t appeared to be quite 

s e n s i t i v e to change i n the pupils' cognitive response 

to disruptive s i t u a t i o n s . 

^Bower, E.M., Ea r l y I d e n t i f i c a t i o n of Emotionally 
Handicapped Children i n School. Springfield, 111., Charles 
0. Thomas, I960. 
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d. The Classroom Norms Test lends i t s e l f w e l l to 

s t a t i s t i c a l handling. I t holds the potential of 

evidencing change on both a group and individual 

basis as regards the positiveness of norms perceived 

and the v e r i d i c a l i t y of t h i s perception, 

e. The Personal Reaction Forms evidenced potential for 

both evidence of change on a s t a t i s t i c a l basis and 

as an applied tool i n guiding the operation of the 

adult leader and also as a communication device 

between members of the c l a s s , 

f . The chart of the classroom group's ideas of trouble . 

s t a r t e r s and stoppers was not used consistently enough 

to provide evidence of i t s potential for measuring 

change. I t did prove to be extremely useful i n i n i t i 

ating discussion, and seemed pote n t i a l l y valuable as a 

conditioning device i n bringing behaviorisms and their 
i 

implications to greater awareness i n the childrens 

thinking. 

g. The use of rating s c a l e s i n having the pupils make 

various evaluations provided guidance for the adult 

leader and evidenced degrees of acceptance and s a t i s 

f a c t i o n of the pupils. Such rating appeared s t a t i s 

t i c a l l y sensitive i n yielding quite a b i t of i n t e r -

p upil varience. 
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h. Short answer written responses proved valuable i n 

evidencing the extent to which the objectives of a 

session had been accomplished. 

i . The recording techniques employed w i l l need to be 

greatly improved before the value of making such 

tapes can be adequately assessed. 

7. Evidence of Change 

The eight classrooms worked with were divided into three 

subgroupings as regards to factors being evaluated during 

the p i l o t phase of t h i s program area. An intensive i n v e s t i 

gation was conducted with Mr. McTaggert !s afternoon sixth 

grade c l a s s at Dort School, ("afternoon" applies to the 

f a c t that the lith, 5th, and 6th grades at the two schools 

are on a platoon system i n which they are i n their homerooms 

during either the morning or the afternoon.) The other three 

6th grades at Dort School were worked with as described i n 

I I I C of t h i s report i n order to investigate the potential 

of t h i s type of work being communicated and carried out by 

teachers with minimal consultations. The four groups a t 

Doyle School were worked with on an introductory basis for 

purposes of demonstration to the Doyle s t a f f and i n order 

to assess the degree of pupil acceptance and potential 

involvedness i n such a c t i v i t i e s . 

a. Mr. McTaggert's Afternoon 6th Grade Class 

Trends toward change i n Mr. McTaggert's c l a s s were 

evidenced i n two respects. One i s i n r e l a t i o n to the 
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group as a whole. The other i s i n respect to those 

individuals within the group who were designated by-

teacher and pupil ratings as po t e n t i a l l y emotionally 

handicapped. 

( l ) Change i n the Group as a Whole 

The Personal Reaction Forms, rating scale and short 

answer responses gathered during each session indicated 

that immediate objectives were regularly attained. The 

cl a s s indicated a very positive reaction for being involved 

i n the Human Relations Training sessions. They reached 

a point by the t h i r d session of discussing interpersonal 

classroom problems very f r e e l y . Reaction forms indicated 

serious involvement i n buzz groupings and s k i l l training 

sessions. They participated eagerly i n the r o l e playing. 

In the s i x t h session they i d e n t i f i e d a problem of 

common concern to the whole c l a s s . This involved acting 

out on thei r part and what they f e l t to be a mutually 

negative teacher-pupil relationship i n one of t h e i r 

morning c l a s s e s . I n t h i s , and the seventh session, they 

discussed t h i s problem and i d e n t i f i e d ten different roles 

of c l a s s members i n contributing. They l i s t e d nine coercive 

measures employed by t h i s teacher to control t h e i r c l a s s 

and noted that not one of them was ef f e c t i v e . Plotting 

a l l of th i s on the blackboard helped them to arriv e 

at an awareness that t h e i r h o s t i l i t y towards t h i s teacher 

was based on a perception that she tended to play favorites 

and spent l i t t l e time helping most of the c l a s s . This led 
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to an insight on thei r part to the e f f e c t that they 

contributed to the teacher fs lack of helping attention 

by their disruptive behavior which kept her involved 

i n coercive measures. They decided that the reason for 

lack of effectiveness of the coercive measures was that 

none of them r e l a t e d to t h e i r r e a l concern, i . e . , lack 

of s u f f i c i e n t helping attention. They further noted 

that i t took only two or three pupils to s t a r t t h i s 

vicious c i r c l e . Twenty-eight of the thirty-two pupils 

decided that they would l i k e to attempt to improve 

t h i s s i t u a t i o n . They decided upon three approaches 

to change. One was to try i n d i v i d u a l l y to r e f r a i n 

from disruptive behavior. Second, was to t r y to support 

each other on avoiding disruptive behavior. The t h i r d 

involved having the more p r o f i c i e n t pupils i n t h i s 

a c t i v i t y help the l e s s p r o f i c i e n t to master i t s s k i l l s . 

At the f i n a l session pupils made their own evaluation 

of the human rel a t i o n s training and t h e i r efforts at 

improving the problem s i t u a t i o n which they had focussed 

upon. The r e s u l t s were as follows. 

How do you f e e l about the meetings we have 

had and the things we have done together over 

the past few weeks? 

Number of 
Responses: 

Reaction: 
22 0 © 0 



Do you f e e l the things we have done have been 

a help or a hindrance to you personally? 

Number of 
Responses: 

1? 

Scale: 1 2 
hindrance 

h 
no 

e f f e c t 

7 
help 

Number of 
Responses: 

Do you f e e l that the problem we worked on 

got better or worse? 

0 0 I i i 

Scale: 1 
worse 

ii 
same 

7 
better 

On the following questions, a l l members of the cl a s s 

f e l t that there had been positive change. Consequently, 

the scales they chose to use have no negative side. 

These questions a l l r e f e r to the problem s i t u a t i o n 

which they worked on. 

Do you f e e l that things changed i n c l a s s X? 

Number of 
Responses: 

1 h t 10 9 0 0 

Scale: 1 2 2 h $ 6 7 
same a great 

deal 



Was more work: accomplished i n Class X as 

a r e s u l t of the ef f o r t s made to improve 

the problem? 

Number of 

Responses: O i l 8 11 6 

Scale: 1 2 3 k $ 6 7 
same much 

more 

Was m«re help available i n t h i s subject 

as a r e s u l t »f yo*r e f f o r t s ? 

Number of 
Responses: 

ft 1 2 2 9 lh 

Scale: I 2 3 k $ 6 7 
same much 

more 

Number of 
Responses: 

3id the teacher provide more help during 

t h i s period? 

k 12 

Scale: 1 
same 

7 
much 
more 

dumber of 
Responses: 

Did pupils provide more help to each other 

during t h i s period? 

13 

Scale: 1 
same 

6 7 
much more 



Number of 
Responses 

1 

?6 

Did the pupils d» more to help each »ther 

avoid getting into trouble during t h i s period? 

Scale: 1 2 3 h $ 6 7 
same much 

more 

Further evidence of change i n the groups was indicated 

from the before and a f t e r administrations of three of the 

evaluative instruments. The Pie Test of the pupils' per

ceptions of each other showed that of the h a l f of the c l a s s 

perceived most negatively on the f i r s t administration, 12 out 

of 16 improved i n Z score rating on the second administration. 

This i s p a r t i c u l a r l y noteworthy as the L i p p i t t and Gold study 

indicates that children who receive negative sociometric 

ratings from t h e i r peers tend to become perceived more 

negatively as the school year progresses.^ The r e v e r s a l 

of t h i s trend during the f i n a l eleven weeks of a school 

year appears to be a s i g n i f i c a n t accomplishment. 

S i m i l a r l y impressive r e s u l t s were obtained on the What-

Would-You-D«-If t e s t . The pupils responses were categorized 

as integrative or di s i n t e g r a t i v e . The percentage of responses 

which were disintegrative was worked out for each pupil. Far 

the half of the class whose percentage of responses were 

^ L i p p i t t , R. and M. Gold,- Classroom s o c i a l structure 
as a mental health problem. J . S o c i a l Issues, Vol.XV, 
ifo. 1, \9$9. 
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most d i s i n t e g r a t i v e on the f i r s t a d m i n i s t r a t i o n of the 
t e s t , 13 out of 1U moved toward a r a t i o of l e s s d i s i n t e g r a t i v e 
responses on the second a d m i n i s t r a t i o n . Not o n l y d i d these 
r a t i o s show improvement, but the mean number of d i s i n t e g r a t i v e 
responses f o r t h i s h a l f of the group decreased by 1.22 wh i l e 
the mean number o f i n t e g r a t i v e responses increased by 1.28. 
The decrease i n mean c f d i s i n t e g r a t i v e responses f o r the 
e n t i r e group was only .20 w h i l e the increase i n mean of 
i n t e g r a t i v e responses was .07. 

There was v e r y l i t t l e evidence of o v e r a l l group change 

i n the classroom norms t e s t . There was some i n d i c a t i o n 

t h a t p u p i l s became more s e n s i t i v e to the varience of t h e i r 

peers'perceptions by the time o f the second a d m i n i s t r a t i o n . 

There was also some i n d i c a t i o n t h a t the class became more 

o r i e n t e d toward assuming r e s p o n s i b i l i t y f o r the norms of 

the classroom and l o s s i n c l i n e d t o a t t r i b u t e these norms 

to t he teacher's f u n c t i o n i n g . I n r e l a t i o n t o evidence 

c i t e d e a r l i e r concerning t h i s groups e f f o r t s t o improve 

t h e i r school adjustment, t h i s g r e a t e r acceptance of respon

s i b i l i t y f o r classroom norms would be a h i g h l y d e s i r a b l e 

goal from the standpoint of the school s t a f f . 

Change i n I n d i v i d u a l s W i t h i n the Group 

The d e s i g n a t i o n of i n d i v i d u a l s w i t h i n the group as 

being p o t e n t i a l l y e m o t i o n a l l y handicapped i s based upon 

a combined rank ordering devised from Z scores and f i r s t 

a d m i n i s t r a t i o n Pie Test scores o f peers. The tren d which 

would be expected i n such c h i l d r e n during the f i n a l eleven 
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weeks of a school year i s t h a t of increased a l i e n a t i o n by 

the group and negative o r i e n t a t i o n o f these i n d i v i d u a l s 

towards i t . None of these i n d i v i d u a l s were exposed t o any 

the r a p e u t i c i n t e r v e n t i o n s other than the ones described 

i n t h i s r e p o r t during t h i s p e r i o d . Tho ten p u p i l s whose 

combined rank orderings were most i n d i c a t i v e o f p o s s i b l e 

emotional handicap are discussed below. 

A l l t en of the p u p i l s w^re r a t e d by t h e i r peers on 

before and a f t e r a d m i n i s t r a t i o n s o f the Pie Test, Six of tha 

ten wore seen more f a v o r a b l y by t h e i r peers a t the end of the 

program. Nine of the ten took both a d m i n i s t r a t i o n s of the 

What-Would-You-Do-If Test. S i x o f these nine showed improve

ment. Seven of the t e n took both a d m i n i s t r a t i o n s of the 

Classroom Norms Test. Two of these showed movement i n the 

d i r e c t i o n of improvement i n the p o s i t i v e n e s s of t h e i r 

p e r c e p t i o n of the norms, another moved toward improved 

v e r i i i c a l i t y of h i s p e r c e p t i o n s , and a f o u r t h moved toward 

improvement i n both respects. 

E i g h t out of these ten p u p i l s showed a t r e n d toward 

improvement i n one o f more of the above categ o r i e s . This 

appears h i g h l y s i g n i f i c a n t c o n s i d e r i n g the comparatively 

s h o r t d u r a t i o n of t h i s p i l o t phase and the normal expec

t a t i o n t h a t these c h i l d r e n would have tended t o move i n a 

negative d i r e c t i o n i f a t a l l on t e s t s of t h i s s o r t . 

b. The Other Three Dort School 6 t h Grade Qroufrs 

The e v a l u a t i v e i n t e r e s t i n t h i s e f f o r t was concerned 

w i t h the f e a s i b i l i t y o f communicating t h i s program from 
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consultant t o teacher, and from teacher to teacher. No data 

was c o l l e c t e d on t h i s e x p l o r a t o r y e f f o r t . The chain of 

communication d i d appear adequate and successful t o a degree. 

The two teachers were able to conduct three sessions on 

t h e i r own using m a t e r i a l s p r ovided by the co n s u l t a n t and 

w i t h v i r t u a l l y no c o n s u l t a t i o n from him. As the l a t e r 

sessions became n e c e s s a r i l y l e s s s t r u c t u r e d , the teachers 

d i d n o t f e e l comfortable i n c o n t i n u i n g f u r t h e r w i t h o u t 

d i r e c t c o n s u l t a t i v e h e l p . With such help, i t i s f e l t t h a t 

these teachers demonstrated a very high p o t e n t i a l of a b i l i t y 

f o r conducting human r e l a t i o n s t r a i n i n g i n t h e i r classrooms 

and f o r p r o v i d i n g c o n s u l t a t i o n t o each other on t h e i r e f f o r t s . 

c. Doyle School Classrooms 

Two f i f t h grade groups and two primary cycle groups 

composed of second and t h i r d grade aged c h i l d r e n were 

worked w i t h a t Doyle Scho»l. Each of these groups con

t a i n e d one or more c h i l d r e n screened and diagnosed i n 

t h i s program as em o t i o n a l l y handicapped. The f o u r sessions 

held w i t h each group progressed t o a stage of having l i s t e d 

t r o u b l e stopper and s t a r t e r behaviors of t h e i r classroom, 

and r o l e p l a y i n g of a s i t u a t i o n i n which one c h i l d t r i e d 

to support another i n staying out of a f i g h t . The emotion

a l l y handicapped members of these groups were observed 

t a k i n g an a c t i v e p a r t i n the discussions and r o l e p l a y i n g . 

The c h i l d r e n ' s e v a l u a t i o n of these sessions a t the 

conclusion of the program y i e l d e d the f o l l o w i n g r e s u l t s . 
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How do you f e e l about the meetings we have had together 
and the t h i n g s we have done? 

3 
5th grade #1 18 8 5 0 0 

5th grade #2 18 9 0 0 0 

Primary Oycle #1 18 5 0 1 6 

Primary Cycle #2 _9_ _9_ 2 1 

T o t a l : 63 31 6 3 7 

How do you f e e l about helping others i n your class t o 

stay out of t r o u b l e ? © © 
5th grade #1 18 7 5 1 

5th grade #2 19 6 2 0 

Primary Cycle #1 19 1 1 2 

Primary Cycle #2 15 3. 1 J3 

T o t a l : 71 17 9 3 
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The f o l l o w i n g l i s t s of t r o u b l e s t a r t e r s and stoppers compiled 

by the members of two classroom groups provide i l l u s t r a t i v e evidence 

of the type of behaviorisms being d e a l t w i t h i n these sessions. 

5th Grade # 1 

S t a r t e r s 

T r i p p i n g 
Carelessness 
Stepping on f e e t 
Wanting t o be f i r s t 
Taking t h i n g s 
Knocking t h i n g s over 
Destroy others t h i n g s 
Talking at wrong time 
Make f u n o f people 
T e l l i n g people t o f i ? h t 
Bothering people 
Pushing 
Taking cuts ( i n l i n e ) 
Take too lon-j i n l i n e 
Being j e a l o u s 
C a l l i n g people chicken 
Cheering on a f i g h t 
Watching a f i g h t 

St«ppers 

Apologize 
Ask why person i s mad 
Be c a r e f u l 
Mind your own business 
Offer t o help 
Take care of your own t h i n g s 
Don't say bad t h i n g s 
Ignore t r o u b l e 
Think how you would f e e l 
Ask them t o stop 
Talk nice to people 
Punish 
Have good r u l e s 
Replace damage 
Ask a d u l t t o help 
T o l l people not to f i g h t 
Don't watch trouble 
Let everyone p l a y 
Talk t o mother or dad 
S i t by y o u r s e l f 
Go p l a y a game 

Primary Cycle # 1 

S t a r t e r s 

You f e e l bad 
Tal k i n g at wrong time 
I n t e r r u p t work 
Mad at teacher 
Don't pay a t t e n t i o n 
Don't know work 
Tease—make f u n of people 
Hurt people 
Pushing 
Take t h i n g s 
Break t h i n g s 
Calling; names 
T e l l i n g others t o f i g h t 
Watching t r o u b l e 
Cheating 

Stoppers 

T e l l t he teacher 
Keep f e e t where they belong 
Say you're s o r r y 
Don't make people mad 
Keep your mind on your own work 
Put your things away 
Don't l i s t e n t o a t r o u b l e s t a r t e r 
Move away from t r o u b l e 
Ask them n i c e l y t o stop 
Ask people t o be p a r t of t h e group 
Go do something t h a t i s f u n 
Talk t o someone 
Think i t over 
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A f t e r School A c t i v i t i e s C l u b — G r a - Y — D e s c r i p t i o n and Ev a l u a t i o n 

1. Purposes 

a. Two general purposes wore s t a t e d f o r t h i s program area, 

(1) To create an a c t i v i t y group o r i e n t e d towards 

p r o v i d i n g s o c i a l l y i n t e g r a t i v e experiences f o r a 

few of the e m o t i o n a l l y handicapped c h i l d r e n . 

(2) To provide the Community School D i r e c t o r w i t h an 

op p o r t u n i t y t o expand h i s s k i l l s i n working w i t h 

groups a n i i n e v a l u a t i n g the e f f e c t i v e n e s s of h i s 

e f f o r t s through p a r t i c i p a t i n g i n a l l a c t i v i t i e s of 

the group as a leader observer, 

b. A more s p e c i f i c statement o f o b j e c t i v e s i n c l u d e : 

(1) Helping c h i l d r e n t o become more aware o f : 

(a) The e f f e c t s of t h e i r behavior on each other. 

(b) Ways o f hel p i n g and g e t t i n g along w i t h each o t h e r . 

( c ) The r e s p o n s i b i l i t i e s and techniques o f l e a d e r s h i p . 

(d) Their r e s p o n s i b i l i t y f o r developing and main
t a i n i n g r u l e s of conduct. 

(e) Their r e s p o n s i b i l i t y f o r economically s u p p o r t i n g 
t h e i r a c t i v i t i e s . 

( f ) Ways o f u t i l i z i n g F l i n t resources f o r f u n and 
l e a r n i n g 

(g) The i n t e r e s t s of a d u l t s i n h e l p i n g them i n 
these areas. 

(h) Adults as models f o r i d e n t i f i c a t i o n . 

(2) Helping the Community School D i r e c t o r t o develop 

s k i l l s i n : 

(a) Working w i t h c h i l d r e n towards the o b j e c t i v e s 

l i s t e d Above. 
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(b) Group management i n c r i s e s s i t u a t i o n s . 

(c) E v a l u a t i n g h i s e f f e c t i v e n e s s i n the above areas. 

(d) Planning h i s programming and employment of 

s k i l l s on the basis of o b j e c t i v e e v a l u a t i o n , 

2. Population of the Group 

The group included seventeen l i t h grade boys. The Uth grade 

was focused upon as there was not any a f t e r school a c t i v i t y 

club at t h i s l e v e l . The group size was h e l d t o seventeen during 

the s p r i n g p i l o t phase f o r three reasons. The f i r s t was so t h a t 

meaningful group cohesiveness could be more e a s i l y f o s t e r e d . 

The second was to a l l o w f o r i n d i v i d u a l problems t o become more 

evident and possible f o r the group to deal w i t h . The t h i r d 

was to f a c i l i t a t e more thorough e v a l u a t i o n of the program. 

Candidates f o r i n c l u s i o n i n the program were selected as 

f o l l o w s . Two c h i l d r e n who had been diagnosed as e m o t i o n a l l y 

handicaoped and placed i n the s p e c i a l class at Dort were i n c l u d e d . 

F i f t e e n c h i l d r e n selected from t h e f o u r Uth grade rooms on the 

basis o f teacher r a t i n g s of emotional s t a b i l i t y were inc l u d e d . The 

i-roup -.f-as selected i n t h i s manner as i t was f e l t t h a t c h i l d r e n 

selpcted as most st a b l e would best be able t o b e n e f i t p e r s o n a l l y 

from the t r a i n i n g experiences t h a t were to be i n v o l v e d and p r o v i d e 

the g r e a t e s t support f o r the e m o t i o n a l l y handicapped c h i l d r e n . 

3. Design 

The f o l l o w i n g group purposes were developed w i t h the boys 

as the program progressed. 

a. To have fun w i t h outdoor camping and games. 
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b. To develop camping s k i l l s t h a t w i l l help prepare 

one f o r membership i n the 5th and 6 t h grade Gra-Y 

c. To l e a r n s k i l l s i n g e t t i n g along w i t h each other 

i n a club. 

d. To l e a r n more about how ad u l t s and the community can 

help a c l u b . 

The program of a c t i v i t i e s i n c l u ded seven regular meetings, 

one v i s i t i n the community, one work p r o j e c t t o r a i s e funds, 

and two camping t r i p s . The sessions of t h i s program area 

progressed as f o l l o w s . (See Appendix Q) 

a. Camping s l i d e s were presented t o motivate i n t e r e s t . 

b. The group o r g a n i z a t i o n of the club was e s t a b l i s h e d 

and possible a c t i v i t i e s discussed. 

c. The f i r s t camp t r i p was planned and a fund r a i s i n g 

a c t i v i t y decided upon. 

d. The f i r s t camp t r i p was c a r r i e d out. 

e. The f i r s t o u t i n g was evaluated and plans f o r fund 

r a i s i n g s p e c i f i e d . 

f . The fund r a i s i n g a c t i v i t y of washing cars was c a r r i e d 

out. 

g. I n t e r p e r s o n a l d i f f i c u l t i e s of club members were discussed 

and the group decided upon an approach to support any 

member having such d i f f i c u l t i e s . Plans f o r v i s i t i n g 

the c i t y p o l i c e s t a t i o n were worked out. 

h. V i s i t was made t o the p o l i c e s t a t i o n . 
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i . V is - 5 + *° p o l i c e s Lab ion was evaluated. Some r o l e 

p l a y i n g was t r i e d out on how to support members of 

the c l u b who have d i f f i c u l t y g e t t i n g along with the 

o t h e r s . Plans f o r the second camp t r i p were completed. 

j . The second camp t r i p was c a r r i e d out. 

k. The second camp t r i p and the o v e r a l l s p r i n g program 

were e v a l u a t e d . 

u. D e f i n i t i o n of Adult Roles 

C h a r l e s Jung, F l i n t Youth Study c o n s u l t a n t , acted as the 

a d u l t l e a d e r of the c l u b . He took r e s p o n s i b i l i t y f o r a d u l t 

s u p e r v i s i o n of a l l group meetings a n ! worked w i t h the group 

toward developing the program. Mr. Jung a l s o took primary 

r e s p o n s i b i l i t y f o r the development and employment of e v a l u a t i v e 

instruments f o r the program. 

Bob Rue, Community School D i r e c t o r of Dort School, a s s i s t e d 

Mr. Jung i n a d u l t s u p e r v i s i o n of the group. He acted p r i m a r i l y 

as an observer of i n t e r a c t i o n s of the group and techniques 

employed by Mr. Jung. He became a c t i v e l y i n v o l v e d i n some 

phases of the program i n which he had the opportunity of 

t r y i n g out new techniques. Mr. Rue a l s o p a r t i c i p a t e d w i t h 

Mr, Jung i n d i s c u s s i o n of the development and employment of 

e v a l u a t i v e i n s t r u m e n t s . 

5- E v a l u a t i v e Techniques 

Four approaches were taken i n the e v a l u a t i o n of the p i l o t 

phase of t h i s program area: 
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a. P e r s o n a l r e a c t i o n forms, e.g., sheets of paper 

having f i v e f a c e s drawn on them ranging from sad 

to happy. The boys were asked to check a face to 

i n d i c a t e t h e i r r e a c t i o n to a c t i v i t i e s or s i t u a t i o n s 

and a l s o to check one i n d i c a t i n g how they thought 

o t h e r s f e l t about i t . 

b. O c c a s i o n a l observations of s p e c i f i e d a s p e c t s of the 

group i n t e r a c t i o n . (See Appendix R) 

c. A p r i o r statement of the program and s p e c i f i e d 

goals of each meeting and a PMR form f o r the 

a d u l t l e a d e r s t o note th* extent t o which they 

f e l t the p l a n was r e a l i z e d . 

d. Some anecdotal uotes on the groups' a c t i v i t i e s , 

p r o g r e s s , and problems. 

Assessment of E v a l u a t i v e Techniques 

a. P e r s o n a l R e a c t i o n Forms 

These forms proved v a l u a b l e i n a s s e s s i n g the extent 

to which the o b j e c t i v e s of each s e s s i o n had been r e a l i z e d . 

T h e i r p o t e n t i a l as a before and a f t e r a d m i n i s t r a t i o n 

instrument was not r e a l i z e d as there was not enough 

v a r i e n c e i n response to appear s t a t i s t i c a l l y s e n s i t i v e . 

I t i s p o s s i b l e t h a t t h i s p o t e n t i a l may be r e a l i z e d i n 

the f u t u r e bv a more c a r e f u l phrasing of the question 

submitted to the group. As used, the s c a l e embodied 

i n t h i s instrument was not broad enough to make d i f f e r 

e n t i a t i o n s i n the uniformly p o s i t i v e responses of the 

boys t o t h i s program. 



67 

b. B e h a v i o r a l Observation Form 

R e s u l t s of e x p l o r a t o r y use of t h i s instrument were 

v e r y encouraging. An instrument of t h i s type appears t o 

have p o t e n t i a l f o r a s s e s s i n g a c h i l d ' s t y p i c a l modes 

of r e l a t i n g w i t h peers and a d u l t s . The form that was 

experimented w i t h was developed f o r use with n u r s e r y 

s c h o o l c h i l d r e n . I t d i d not prove e n t i r e l y s a t i s f a c t o r y 

f o r these older boys p a r t i c i p a t i n g i n the a c t i v i t i e s of 

t h i s c l u b . T h i s may have been due, a t l e a s t i n part,' 

to the u n f a r a i l i a r i t y of the i n v e s t i g a t o r s i n i t s use. 

F u r t h e r e x p l o r a t i o n of development of t h i s instrument 

and t r a i n i n g of observers i n i t s use appears h i g h l y 

promising. 

c. D a i l y Program Outline 

Use of an o u t l i n e of the program and statement of 

o b j e c t i v e s f o r each s e s s i o n proved a h i g h l y e f f e c t i v e 

means of r e c o r d i n g the programs development and promoting 

c u r r e n t e v a l u a t i o n and r e v i s i o n . 

d. Anecdotal Notes 

Anecdotal notes provided u s e f u l i l l u s t r a t i v e evidence 

of the nature and e f f e c t i v e n e s s of the program. I n order 

to have a p o t e n t i a l f o r i n c o r p o r a t i o n i n a s t a t i s t i c a l 

e v a l u a t i o n , such notes would have t o be kept w i t h g r e a t e r 

r e g u l a r i t y and i n more d e t a i l than was the case during 

the p i l o t phase. 
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7. Evidence of Change 

The B e h a v i o r a l Observations Forms evidenced a 

p o t e n t i a l f o r p r o v i d i n g o b j e c t i v e data on change i n 

the i n d i v i d u a l c l u b members' modes of r e l a t i n g to each 

other. However, they were not used c o n s i s t e n t l y or 

adequately enough during the p i l o t phase of t h i s 

program to do so. The P e r s o n a l R e a c t i o n Forms i n d i c a t e d 

t h a t the o b j e c t i v e s of each s e s s i o n were w e l l accomplished. 

The boys evidenced strong a t t r a c t i o n to t h e c l u b and a l l 

p a r t i c i p a t e d e n t h u s i a s t i c a l l y i n i t s a c t i v i t i e s . A l l of 

the boys gave each of the a c t i v i t i e s a p o s i t i v e r a t i n g . 

Each of these a c t i v i t i e s was d i s c u s s e d and s e l e c t e d by 

the boys. 

R e a c t i o n Forms i n d i c a t e d the development of a p e r 

c e p t i o n of the school p r i n c i p a l of Dort School as one 

who "helped our club" as opposed -to an e a r l i e r image of 

him as the one who "runs our s c h o o l " and to whom a boy 

gets sent i f he i s " i n trouble." A v ^ i s i t to the p o l i c e 

s t a t i o n added a "helping"dimension to the b o y s ! image of 

policemen. There was a l s o i n d i c a t i o n t h a t the boys 

i n c o r p o r a t e d an e x p e c t a t i o n of c a r r y i n g out work p r o j e c t s 

to r a i s e t h e i r own funds to support the c l u b ' s a c t i v i t i e s . 

They responded v e r y p o s i t i v e l y to t h e i r work p r o j e c t 

experience o f washing c a r s . 

The Anecdotal Notes d e s c r i b e a change i n the boys' 

modes of r e l a t i n g to one of the emotionally handicapped 

c h i l d r e n t h a t i s extremely encouraging. T h i s i s an 

a c t i n g out boy. He i s extremely i n f a n t i l e i n h i s mode 
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of r e l a t i n g to peers and q u i c k l y became a p o t e n t i a l 

scapegoat f o r the other boys. During the c a r wash 

p r o j e c t he antagonized the o t h e r s by r e p e a t e d l y s p l a s h i n g 

soap suds on them. When t h i s p r o j e c t was d i s c u s s e d a t the 

next meeting, t h i s boy's behavior was commented upon i n a 

derogatory manner. The boys were asked what they would 

l i k e to do about such behavior. T h e i r response was t h a t 

they f e l t t h i s boy should be " k i c k e d out of the c l u b . " 

They were then asked which of them had e v e r been g u i l t y 

of such "messing around" a t i n a p p r o p r i a t e times. They 

a l l acknowledged such g u i l t . I t was then pointed out 

t h a t i f the consequence of such behavior was e x c l u s i o n 

from the group, there might e v e n t u a l l y be no one l e f t . 

A f t e r f u r t h e r d i s c u s s i o n , the boys decided t h a t everyone 

i n the c l u b was needed and t h a t they would t r y to help 

anybody who acted i n a p p r o p r i a t e l y by t a k i n g him a s i d e 

and t e l l i n g him n i c e l y that he should "think over" h i s 

behavior. 

Soon a f t e r t h i s meeting, the group v i s i t e d the p o l i c e 

s t a t i o n . The same boy s t a r t e d a c t i n g s i l l y and opening 

a forbidden door a t one p o i n t during the v i s i t . The 

other boys began making derogatory comments t o him. The 

a d u l t l e a d e r asked, "What d i d you guys decide to do about 

a d e a l l i k e t h i s ? " E x c l a m a t i o n s o f , "Oh yeah," and "Hey, 

t h a t ' s r i g h t , " were heard. Three boys then went q u i e t l y 

to the offender and suggested s u p p o r t i v e l y t h a t he " t h i n k 

i t over," He r e p l i e d , " I am t h i n k i n g i t over," and caused 

no f u r t h e r d i s t u r b a n c e . 



70 

During the f i n a l a c t i v i t y of the program, an 

evening cook out, a s i m i l a r i n c i d e n t occurred. This 

time no prompting from the a d u l t was necessary. When 

t h i s boy began t o annoy those s i t t i n g next t o him 

around the campfire they calmly suggested t h a t he 

" t h i n k i t over" and soon were r e l a t i n g p o s i t i v e l y 

w i t h him about the s t a t e of h i s t o a s t i n g marshmallows. 
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TENTATIVE PLANS AND RECOMMIT DAT IONS FOR SCHOOL YEAR 
1962-63 
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On the basis of the program area reports presented i n the pre

ceding section, i t can be said that the p i l o t ph:-vse of the program 

as a v;hole net rfith considerable success. The children worked sith 

evidenced a high degree of involvement and acceptance i n each area. 

The program techniques and ev..i':ative instruments evidenced valua

ble potential i n most cases.. Trends toward change t/ere generally 

i n a positive d i r e c t i o n . 

Reactions of adults involved i n the program varied. Those most 

a c t i v e l y involved expressed a . igh l e v e l of acceptance and enthusiasm. 

This includes the Special Teacher, the V i s i t i n g Teacher, and the Com

munity School Director and the Pri n c i p a l of Dort School, and parents 

of children i n t i e SAR. Some of the regular classroom teachers a t 

the two schools and the p r i n c i p a l of Doyle remained skeptical of 

some aspects of the program. Concern at Dort School centered around 

the problems of better integrating t./o members of the Soc i a l Adjust

ment Room into the regular classroom, Concern a t Doyle School was i n 

regard to the lack of immediate behavioral improvement which the tea

chers had hoped night r e s u l t from the Human Relations Training. The 

teachers f e l t that these sessions required some additional e f f o r t on 

their nart i n being integrated into the d a i l y classroom a c t i v i t i e s . 

These problems point to the need of increased e f f o r t at integrat

ing the program areas and e n l i s t i n g the coordinated involvement of 

the school s t a f f s i n exploring the objectives and potential of t h i s 

program. .Jithout adequate understanding and appropriate expectations 

of the program on the part of school personnel and a design for con-

munication and integration of e f f o r t , some f r u s t r a t i o n and c o n f l i c t 

appear to be inevitable, a s t a f f workshop i s being .considered for 

the e a r l y f a l l of the coming year as an i n i t i a l step i n more ade

quately approaching these problems. Consultative help w i l l be nore 
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r e a d i l y available to s t a f f members during the coming year. I f soi.ie 

regular procedure for reviewing t h i s program's progress and problems 

can be developed, we nay expect th:t the -"unctioning of the program 

w i l l improve and that members of the s t a f f might benefit personally 

i n acquiring new insights and awareness of s k i l l s . 

A general statement of tentative plans and recommendations 

for the coming year i s presented below. 

Dort School 

Continuation of a l l four program areas i s contemplated. Mrs. 

Parnes w i l l continue as special teacher I n the Soc i a l Adjustment Room. 

I t i s strongly recommended that i i r s . Buckner continue her part time 

role as counselor to these children and th e i r parents. Much i s to be 

gained from the positive relationships which she has established i n 

th i s r o l e . The after school a c t i v i t y club should be maintained and 

additional groups of t h i s same nature established for inclusion of 

other members of the S o c i a l Adjustment Room. Human Relations Training 

should be i n i t i a t e d i n the regular classrooms which contain the members 

of the S o c i a l Adjustment Room, A regular system of communication 

between a l l s t a f f members dealing with these emotionally handicapped 

children should be operationalized, 

B. Doyle School 

Human Relations Training i n regular classrooms which contain the 

experimental groups of emotionally handicapped children should be car

r i e d on. A V i s i t i n g Teacher program sii.dlar to that of Dort School 

should be I n i t i a t e d with parents of these children. A program of 

afternoon a c t i v i t y clubs should also be i n i t i a t e d . A regular system 
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of communication w i l l be an important part of t h i s program. This 

program should be similar to that of the program i n Dort School with 

the exception of the S o c i a l Adjustment Room. As such, i t w i l l provide 

an important design for comparison. The program design i n Doyle w i l l 

function primarily with s t a f f r o l e s normally available to elementary 

schools i n F l i n t . I t w i l l provide an opportunity to more f u l l y explore 

the help which can be given emotionally handicapped children with the 

normal means available to a school. Following a period of in-service 

training and consultation, i t i s anticipated that the program a t Doyle 

should be able to be maintained by the school s t a f f independent of 

outside guidance. 

Program Design by School 

Children diagnosed as 
emotionally handicapped: Dort Doyle 

Included , Included 

S o c i a l Adjustment 
Room 

V i s i t i n g Teacher 
Program 

Human Relations 
Training 

After School 
A c t i v i t i e s Club 

V i s i t i n g Teacher 
Program 

Human Relations 
Training 

After School 
A c t i v i t i e s Club 
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C. S t a f f Workshop 

Experience during the p i l o t phase of t h i s program has indicated 

the necessity of improved communication of the s k i l l s and objectives 

basic to i t . Such communication and the i n i t i a t i o n of more bene f i c i a l 

s t a f f involvement might best be accomplished through a weekend s t a f f 

workshop held early i n the f a l l . Funds from the original grant for 

t h i s program are a v a i l a b l e for t h i s purpose. Tentative plans for 

t h i s workshop are being explored. 

D. Evaluation 

Continued use of most evaluative instruments used during the 

pilot phase of the program i s anticipated. Some additional techniques 

w i l l be employed such as the Child Guidance C l i n i c instrument for . 

assessing parent change, further academic achievement testing, and 

case conferences. A, design for basic research i s also being developed. 

This design i s presently being directed towards a genotypic sequential 

time study of change i n a few of the emotionally handicapped children. 

I t w i l l attempt to explore the possible relationship between p a r t i 

cular therapeutic interventions of t h i s program and overt behavioral 

change i n the disturbed children. I t i s hoped that such a study w i l l 

indicate which of these s p e c i f i c interventions hold the greatest po

t e n t i a l toward helping emotionally handicapped children to sdjust to 

regular school routine so^eto be able to l a t e r concentrate on commun

icating them to s t a f f members of the F l i n t School System. 




