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PREFACE 

The school provides one of the two major " s o c i a l i z a t i o n c u l t u r e s " 

f o r the c h i l d . I t s impact i s exerted on h i s l i f e space through h i s p a r t i ­

c i p a t i o n , f i v e days a week, nine months a y e a r , i n the i n t e r a c t i o n and 

a c t i v i t i e s of the s c h o o l . Through sc h o o l p o l i c i e s , s e l e c t e d c u r r i c u l u m 1 

m a t e r i a l s and p r o f e s s i o n a l l y t r a i n e d t e a c h e r s , the school assumes r e s p o n s i ­

b i l i t y f or a v a r i e t y of s o c i a l i z a t i o n t asks—communication of knowledge 

about the p h y s i c a l , b i o l o g i c a l , s o c i a l , economic, and p o l i t i c a l environ­

ments; teaching, s k i l l s of a c q u i r i n g and using knowledge i n the s o l v i n g 

of problems; forming'values and a t t i t u d e s about standards of achievement, 

mora I s , i i n t e r p e r s o n a l o r i e n t a t i o n s , and s e l f - w o r t h . 

The type o f c o l l a b o r a t i o n between p u p i l and teacher i n the 

a cceptance of these goals and ways of working toward them i s c r u c i a l to 

the e f f i c i e n t t r a n s m i s s i o n of the c u l t u r e and to the development and 

growth of c r e a t i v e c o n t r i b u t i o n s to the c u l t u r e . 

T h i s p r o j e c t i s d i r e c t e d toward an a n a l y s i s of the dynamics of 

the l e a r n i n g . s i t u a t i o n s i n a v a r i e t y of p u b l i c school classrooms. The 

focus of the p r o j e c t i s to make a comparative a n a l y s i s of the p a t t e r n s of 

c o o p e r a t i o n or a l i e n a t i o n among, pa r e n t s , t e a c h e r s , peers and i n d i v i d u a l 

p u p i l s which c r e a t e l e a r n i n g c u l t u r e s . o f d i f f e r i n g p r o d u c t i v i t y i n about 

30 classrooms a t elementary and secondary l e v e l s i n seven d i f f e r e n t 

s c h o o l systems. 

For a period of more than ten y e a r s a team of s o c i a l s c i e n t i s t s 

and educators a t The U n i v e r s i t y of Michigan have been i n t e r e s t e d i n g a i n i n g 
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a c l e a r e r understanding of the i n t e r p e r s o n a l dynamics of the classroom 

as a means of enhancing l e a r n e r achievement as wedl as improving the 

s t a t e of mental h e a l t h of p u p i l s . 

I n 1953 e f f o r t s to diagnose problems faced by the low power or 

s o c i a l l y i n e f f e c t i v e c h i l d i n the classroom led to an a p p r e c i a t i o n of 

the c e n t r a l r o l e played by the classroom peer group i n any attempt to 

modify the " l e a r n i n g atmosphere" for any one c h i l d . L a t e r s t u d i e s -

p o i n t e d to parents as important supporters of .pupil a c t i v i t y i n t h e ' c l a s s ­

room. Further s t u d i e s of classroom atmospheres l e d to the development 

of some d i a g n o s t i c t o o l s which proved u s e f u l to te a c h e r s i n ga i n i n g the 

in f o r m a t i o n they needed about peers and parents to make i n t e r v e n t i o n s 

designed to change the s i t u a t i o n for the i n d i v i d u a l c h i l d or for the 

group. This p r o j e c t , a study of " P u p i l Teacher Adjustment and Mutual 

Ad a p t a t i o n i n C r e a t i n g Classroom Learning Environments," examines the 

b a s i c data from classrooms of a l a r g e v a r i e t y of te a c h e r s who l a t e r 

s t u d i e d data l i k e these on t h e i r own classrooms and t r i e d to do some­

t h i n g to improve the l e a r n i n g and mental h e a l t h c o n d i t i o n s i n the c l a s s ­

room. The major i n t e r e s t of t h i s . s t u d y i s i n looking a t the s o c i a l 

p s y c h o l o g i c a l f a c t o r s ' l i n k i n g peers, parents, teachers and i n d i v i d u a l 

p u p i l s i n c r e a t i n g productive classroom l e a r n i n g atmospheres. 

The p r o j e c t was supported over the period 1959 to 1963 by 

a g r a n t from the U.S. O f f i c e of Education (Cooperative Research P r o j e c t 

No. 1167). Robert S. Fox and Ronald L i p p i t t were the p r i n c i p a l i n v e s t i ­

g a t o r s . Richard Schmuck and Elmer Van Egmond served as p r o j e c t coordin­

a t o r s . Margaret L u s z k i and David Epperson were major c o l l a b o r a t o r s 

throughout the study. 
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S u b s t a n t i a l c o n t r i b u t i o n s were made by Mark C h e s l e r , a r e s e a r c h 

a s s i s t a n t ; Mabel Kaufman, a classroom teacher on the r e s e a r c h team as 
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Chapter I 

A LOOK AT THE CLASSROOM LEARNING ENVIRONMENT* 

Already a t 8:45 a.m. Mrs. Thrasher's 2nd grade classroom i s a 

beehive of a c t i v i t y . Although school doesn't s t a r t o f f i c i a l l y u n t i l 9:00, 

many of the c h i l d r e n have come e a r l y and are engaged w i t h s m a l l groups 

of t h e i r f r i e n d s i n a v a r i e t y of p r o j e c t s . R i c h a r d - ( # 2 6 0 ) , Robin (#259), 

and James (#240) are engrossed i n a s m a l l t e r r a r i u m c o n t a i n i n g a couple 

of toads and a g a r t e r snake. R i c h a r d i s t a l k i n g loudly to h i s f r i e n d s , 

tapping on the g l a s s next to the snake, and saying, "Sure snakes can eat 

to a d s ! You j u s t get t h i s one mad enough and h e ' l l go a f t e r i t ! " Brenda 

(#241) i s looking on, too. 

Three g i r l s a re gathered around a s m a l l r e c o r d p l a y e r l i s t e n i n g 

to r e c o r d s . S a l l y (#245) seems to be operating the machine. 

A couple of boys are p l a y i n g dominoes. F i v e or s i x c h i l d r e n 

are gathered around Mrs. Thrasher. A l (#261) i s d e s c r i b i n g a canoe r i d e 

he'd had wi t h h i s dad the afternoon b e f o r e . Each of the others i s obvi­

o u s l y t r y i n g to get a chance to t e l l about something he had done, too. 

J e r r y (#243) i s s c u f f l i n g w i t h George (#246), but a severe look 

from Mrs. Thrasher seems to have some e f f e c t . 

At 9:00 a l l twenty«four of the c h i l d r e n have a r r i v e d . Mrs. 

Thr a s h e r s e a t s h e r s e l f as a s i g n a l f o r them to gather around her, i n ' a 

s e m i - c i r c l e , s i t t i n g on the f l o o r . Planning f o r the morning's u n i t p e r i o d 

on P r e - h i s t o r i c Animals i s about to begin. 

*Robert Fox p r i m a r i l y i s r e s p o n s i b l e f o r the contents of Chapter I . 



2 

As ou t s i d e observers, i n t e r e s t e d i n the dynamics of 
the classroom, we may„say t o o u r s e l v e s : T h i s seems 
to be a f a i r l y normal elementary c l a s s r o o m - eager, 
c h i l d r e n , a good deal of n o i s e and a c t i v i t y , i n t e r e s t 
c e n t e r s , p l e a s a n t surroundings, an understanding and 
capable t e a c h e r , 

"Mrs. Thrasher, my mother took me to the museum yesterday 

a f t e r n o o n and I saw t h e i r d inosaurs,""breaks out R i c h a r d (#260), "They 

had a tyrannosaurus! I t came from Wyoming. Mrs, Thrasher; can our c l a s s 

:go see. i t ? " 

W es, y e s . Can we, Mrs. Thrasher?"' 

The other c h i l d r e n seem to regard R i c h a r d w i t h some r e s p e c t and 

awe. His c o n t r i b u t i o n i s t y p i c a l of h i s knack for a n t i c i p a t i n g what would 

ba of i n t e r e s t and worth for the, group. 

Why do the c h i l d r e n accept R i c h a r d ' s suggestion so 
r e a d i l y ? Do they r e a l l y r e s p e c t h i s i n t e l l e c t u a l a b i l i t y 
and h i s expertness i n sch o o l s u b j e c t s ? Or does he j u s t 
happen to h i t upon a suggestion t h a t c o i n c i d e s w i t h 
group needs and i n t e r e s t s o f the moment? 

"Well," says Mrs. Thrasher, " I f we were to go, what could we f i n d 
<j- :..•} -jJ; _ '" 

'out? Which of our questions ( r e f e r r i n g to a n e a t l y l e t t e r e d s e r i e s of 

q u e s t i o n s l i s t e d on a sheet of newsprint; posted on the front board) might 

be answered at the museum? Martha?" 

Martha (#257) hangs her head and looks embarrassed at having been 

- c a l l e d upon. 

"Yes, A l ( # 2 6 1 ) ? " 

"We could see what dinosaurs r e a l l y look l i k e . " 

"We would f i n d out where they come from," added Burton (#253). 

"How many di n o s a u r s do they have?" 

The t e a c h e r i n t e r r u p t s . "Do you suppose we could appoint a com­

m i t t e e to help p l a n a t r i p t o the museum?" 

" Y e s - I nominate R i c h a r d " ( # 2 6 0 ) s a y s Sarah (#252). 
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"Burton ( # 2 5 3 ) , " c a l l s out another p u p i l . 

"Me'*1 y e l l s J e r r y (#243), wanting to get i n t o the middle of 

t h i n g s , as u s u a l . 

"Oh, J e r r y , be q u i e t ! " says Gretchen (#256). 

"Yes, be q u i e t , Jerry." 

You'd th i n k J e r r y could command more f a v o r a b l e responses 
from the group. He's a c t i v e , p h y s i c a l l y strong, seems 
to have the p o t e n t i a l f or pushing the others around. 
Shouldn't t h a t make some d i f f e r e n c e w i t h c h i l d r e n o f 
t h i s age l e v e l ? Whatever i t i s t h a t J e r r y has or doesn't 
have, the other obviously have made up t h e i r minds about 
him! 

The c l a s s proceeds to nominate p o s s i b l e committee members. T h e i r 

names are placed on the blackboard and a vote i s taken. 

One wonders what was the b a s i s f o r the c h i l d r e n ' s nomina­
t i o n s . No d i s c u s s i o n of c r i t e r i a took p l a c e . Did they 
nominate t h e i r b e s t f r i e n d s ? What c o l l e c t i o n of 
" e x p e r t n e s s " i s repre s e n t e d i n the f i n a l committee? Did 
the s e l e c t i o n process r e s u l t l n any hurt f e e l i n g s ? Are 
the same c h i l d r e n chosen over and over again by t h i s 
p r o c e s s ? 

L a t e r i n the morning, f o l l o w i n g a v a r i e t y of other a c t i v i t i e s , 

t h e t e a c h e r a l e r t s the c l a s s t h a t time f o r r e c e s s i s approaching. She 

r a i s e s the question of how they might work out an o r d e r l y way f o r the c l a s s 

to move from the room to the playground. (During the previous week the 

r u s h through the door had become p r o g r e s s i v e l y w o r s e ) . 

R i c h a r d (#260) s a y s , " I t h i n k you should stand up, push i n your 

c h a i r , walk to the door, and get l n l i n e w i t h your hands a t your s i d e . " 

The c l a s s a c c e pts Richard's suggestion without r e a c t i o n or f u r t h e r 

d i s c u s s i o n . They begin to push t h e i r c h a i r s i n and move toward the door. 

Has the c l a s s r e a l l y understood the problem and com­
mitted i t s e l f to the s o l u t i o n ? Why do they accept 
Richard's proposal so r e a d i l y ? Was he p a r r o t i n g a procedure 
used i n a previous c l a s s ? How could the teacher pro­
mote f u r t h e r group p a r t i c i p a t i o n i n the planning p r o c e s s ? 
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Carol (#249) keeps on c o l o r i n g when the r e s t of the group i s ready 
to be excused f o r r e c e s s . Mary (#262) c a l l s to her, "Hurry up! You're 
making a l l of us w a i t . " 

Carol responds, "Oh, shut up." 

As the c l a s s i s standing i n l i n e the g i r l behind Mary (#262) 
« 

k i c k s h e r 0 Mary looks b e l l i g e r e n t l y a t her classmate but says nothing. 

J e r r y (#243) whispers to another c h i l d , "You can have t h i s candy 

i f you w i l l p l a y w i t h me at r e c e s s t i m e / ' 

" I don't l i k e t h a t kind of candy" ( i . e . , "Go peddle your p a p e r s " ) , 

r e p l i e d B i l l ( # 248). 

"You p i g ! " lashed out J e r r y . He then t u r n s and pushes another 

boy who had not been i n v o l v e d . 

The c l a s s moves out onto the playground. Some of the group 

s t a r t to choose s i d e s for a game of f i e l d b a l l . Karen (#258) i s not 

among the f i r s t c h i l d r e n chosen. She walks over to the fence and s i t s 

down. The teacher suggests t h a t she r e j o i n the group. Sam (#255) s a y s , 

"Come on, Karen." Karen begins to c r y and pout. 

Then Martha (#257) says, "Cry baby," and the c l a s s j o i n s i n . 

Karen does not r e e n t e r the game. 
Neither the t e a c h e r ' s attempt at support nor Sam°s d i r e c t 
encouragement seems to be accepted by Karen Are i n c i ­
dents of these types j u s t a normal p a r t of group l i f e 
f o r c h i l d r e n of t h i s age? Or do they r e f l e c t unmet 
s o c i a l needs or s p e c i a l o p p o r t u n i t i e s f o r l e a r n i n g new 
s k i l l s of e f f e c t i v e group l i f e ? 

Bruce (#254) comes up to the teacher complaining that a gang i s 

t r y i n g to get him and w i l l beat him up 0 The teacher a s s u r e s him she w i l l 

keep her eyes open to prevent such an occurrence. (There had been other 

r e p o r t s of gangs on the playground. They seemed to move a g a i n s t s o l i t a r y 

c h i l d r e n or a t t a c k other small,groups. I n d i s c u s s i o n , c h i l d r e n expressed 
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f e a r of these gangs. Some of the p a r t i c i p a n t s s a i d they knew gangs were 

not allowed on the playground but i f they r e f u s e d to j o i n one when asked, 

the gang would t u r n on them.) 

Why does t h i s k i n d of gang l i f e e x i s t among second graders? 
What are the f o r c e s causing i t and how can they be d e a l t 
w i t h c o n s t r u c t i v e l y ? I s .there any c a r r y - o v e r of such 
gang l i f e i n t o the academic classroom a c t i v i t i e s ? 

Background of the c l a s s . The second grade at t h i s school i s 

much l i k e second grades elsewhere. The twenty-four c h i l d r e n range i n 

c h r o n o l o g i c a l ages from 7.0 y e a r s ( A l , #261) to 8 y e a r s 10 months ( C a r o l , 

# 2 4 9 ) . T h e i r performances on a reading t e s t show a range of 1.8 y e a r s -

1.5 grade l e v e l (Brenda, #241) to 3.3 ( S a l l y , #245). The c h i l d r e n come 

from homes of v a r i o u s socio-economic l e v e l s , probably a g r e a t e r v a r i e t y 

than c h a r a c t e r i s t i c of classrooms i n many communities. F a t h e r s ' occupa­

t i o n s i n c l u d e the f o l l o w i n g c a t e g o r i e s : 

P r o f e s s i o n a l 3 
Managerial . . . . . . . . . . 4 
C l e r i c a l and s a l e s . . . . . . 6 
Craftsmen, foremen .- 2 
Operators 1 
Unemployed s t u d e n t s . . „ . . . 1 
U n s k i l l e d l a b o r e r s . . „ . - . 2 
No information . . . . . . . . 5 

Some of the most i n t e r e s t i n g dimensions of t h i s c l a s s have to 

do w i t h i t s c h a r a c t e r i s t i c s as a s o c i a l group. The i n c i d e n t s reported 

i n the preceding pages c l e a r l y r e f l e c t d i f f e r e n c e s i n the ways i n which 

t h e s e c h i l d r e n r e l a t e to each other and to t h e i r t e a c h e r . Some are w e l l 

l i k e d ; others are not. Some a r e looked upon by the others as having good 

i d e a s or u s e f u l s k i l l s so t h a t they may be c a l l e d upon as resource people 

when the need a r i s e s ; others are not so regarded. A few of the c h i l d r e n 

a r e extremely i n f l u e n t i a l among t h e i r peers - they seem to be able w i t h 

l i t t l e d i f f i c u l t y to get the o t h e r s to accept t h e i r ideas or support them 
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i n a c t i v i t i e s they propose. One of the boys ( J e r r y , #243) and one of the 
g i r l s (Martha, #257) seem to have no i n f l u e n c e at a l l . 

S o c i a l power. We can look a t t h i s p a t t e r n of i n f l u e n c e or s o c i a l 

power i n g r e a t e r d e t a i l . The c h i l d r e n were asked, "What k i d s i n t h i s c l a s s 

have an easy time and what k i d s have a hard time g e t t i n g you to do t h i n g s 

they want you to do?" They were given opportunity to r a t e each p u p i l on a 

f o u r - p o i n t s c a l e - number "1" meaning "almost always"; number "2", " o f t e n " ; 

number "3", "once i n a w h i l e " ; and number "4", " h a r d l y ever". The numbers 

were arranged alongside a s m a l l p i c t u r e of each c h i l d , so t h a t the r a t e r had 

o n l y to c i r c l e the a p propriate number f o r each. 

S a l l y (#245) was r a t e d "1" by s i x t e e n of the twenty-four c h i l d r e n . 

I n other words, two-thirds of the c l a s s reported t h a t S a l l y c o u l d almost 

always get them to do t h i n g s for her. R i c h a r d (#260) was a t t r i b u t e d almost 

as high a degree of s o c i a l power. F i f t e e n c h i l d r e n r a t e d him "1". I n t e r e s t ­

i n g l y , t h e r e were two c h i l d r e n i n the case of S a l l y , and t h r e e f o r R i c h a r d 

who r a t e d them at the other end of the s c a l e , i . e . , they considered that 

R i c h a r d and S a l l y could h a r d l y ever get them to do t h i n g s . F i g u r e 1 shows 

the average r a t i n g s of s o c i a l power a t t r i b u t e d to c l a s s members by t h e i r 

p e e r s . 

L i k e a b i l i t y . Opportunity was a l s o given each c l a s s member to 

i n d i c a t e on the f o u r -point s c a l e how w e l l he l i k e d other members of the 

group. An averaging of these s c o r e s produced a measure of a t t r i b u t e d 

l i k e a b i l i t y . A device s i m i l a r to t h a t used to obtain s o c i a l power was used. 

P i c t u r e s of each c h i l d i n the c l a s s were accompanied by the four numbers, 

" 1 " meaning "you l i k e t h i s k i d v e r y much", "2" meaning "a l i t t l e " , "3" "you 

don't l i k e very much", and "4" "you don't l i k e at a l l " . I n t e r e s t i n g l y , S a l l y 

( # 2 4 5 ) , h i g h e s t i n s o c i a l power, a l s o r e c e i v e d the h i g h e s t r a t i n g s on 
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l i k e a b i l i t y . Twenty of the twenty-four c h i l d r e n i n the c l a s s l i k e d S a l l y 

v e r y much. The second h i g h e s t - p u p i l on l i k e a b i l i t y was not a t t r i b u t e d q u i t e 

such a high rank on s o c i a l power. T h i s was Robin (#259). F i g u r e 2 shows 

the average of the r a t i n g s accorded each p u p i l on l i k e a b i l i t y . The range 

seems to be q u i t e s i m i l a r to t h a t f o r s o c i a l power, but the p o s i t i o n s of 

c h i l d r e n i n rank order have s h i f t e d somewhat. Note that the p u p i l s are 

arranged i n the same order on F i g u r e 2 as on F i g u r e 1, namely by descending 

o r d e r of s o c i a l power. 
'j 

E x p e r t n e s s . A t h i r d dimension of the s o c i a l c l i m a t e of t h i s c l a s s ­

room which might be examined i s the a t t r i b u t i o n of expertness i n performing 

the t a s k s normally a s s o c i a t e d w i t h the school classroom. How do these 

c h i l d r e n see one another as able to do arithmetic*-, as p o s s e s s i n g informa­

t i o n r e l a t i v e to problems under d i s c u s s i o n , knowing the r u l e s of the game ( 

or having the s k i l l to be chairman of a work group? I n response to the 

q u e s t i o n ) "Which k i d s are good a t doing things you do at s c h o o l , " each c h i l d 

r a t e d the others on the four-point s c a l e - - " l " , "very good"; "2", "good"; 

"3", "not so good"; and "4", "poor". Again, S a l l y (#245), leads the c l a s s 

( s e e F i g u r e 3 ) . She i s seen by the l a r g e s t number of her peers (19) as 

being very good at school work. J e r r y (#243), on the other hand, maintained 

h i s p o s i t i o n a t the bottom of the c l a s s , being given s i x t e e n r a t i n g s of 

"poor" a t school work. 

Sources of s o c i a l power. I t has been i n t i m a t e d i n the foregoing 

d i s c u s s i o n t h a t s o c i a l power may be dependent upon the kinds of r e s o u r c e s 

t h a t c l a s s m a t e s a t t r i b u t e to the c h i l d . Included among these r e s o u r c e s may 

be l i k e a b i l i t y and e x p e r t n e s s . The r e l a t i o n s h i p s among these f a c t o r s , and, 

i n p a r t i c u l a r , the r e l a t i o n s h i p they bear to s o c i a l power i n t h i s second 

grade classroom may be more apparent i f the data presented i n the f i r s t 

t h r e e f i g u r e s are gathered i n t o one. F i g u r e 4 p l o t s the average s c o r e s for 
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each c h i l d on l i k e a b i l i t y , .and expertness a g a i n s t ; .the &cox*s . 

on s o c i a l power-which have been arranged i n rank order. I t becomes obvious 

t h a t l i k e a b i l i t y and expertness are two important dimensions of s o c i a l power 

f o r these c h i l d r e n . But i n d i v i d u a l c a s e s bear some study. Why i s Robin 

(#259) r a t e d n e a r l y average i n the c l a s s ori s o c i a l power, yet i s second 

o n l y to S a l l y (#245) i n l i k e a b i l i t y and expertness? How does James (#240) 

manage to have r e l a t i v e l y high s o c i a l power when he r a t e s among the lowest 

i n e xpertness and w e l l down on l i k e a b i l i t y ? A b r i e f look w i l l be taken at 

some of these i n d i v i d u a l c a s e s , subsequently. 

A question might be r a i s e d regarding the> degree to which t h i s p i c ­

t u r e of the power s t r u c t u r e of a group of school c h i l d r e n i s r e l e v a n t to 

o t h e r age l e v e l s and to other s i t u a t i o n s . Data from a l a r g e r population of 

classrooms w i l l be examined I n subsequent s e c t i o n s of t h i s r e p o r t . However, 

a t t h i s time i t may be i n s t r u c t i v e to look at the composite graph of a 5th 

grade classroom. F i g u r e 5 shows the s o c i a l power, l i k i n g , and expertness • 

r e l a t i o n s h i p s i n a group of eleven to t w e l v e - y e a r - o l d s . I t w i l l be noted 

t h a t the same high degree of c o r r e l a t i o n between p o s i t i o n on s o c i a l power, 

l i k i n g , and expertness e x i s t s as w i t h the 2nd graders, perhaps a b i t more 

pronounced. High school c l a s s e s show s i m i l a r p r o f i l e s . 

Range of s o c i o m e t r i c c h o i c e s . Although i t was not suggested t o 

t h e p u p i l s t h a t they spread t h e i r r a t i n g s a c r o s s the four l e v e l s , "1" through 

"4", they d i d so q u i t e remarkably. They were, i t appears, a b l e to i d e n t i f y 

c l a s s m a t e s who had s o c i a l power and those who lacked such power, those who 

were expert and those who were l e s s e x p e r t . Examination of F i g u r e 6 r e v e a l s 

t h a t while the p o s i t i v e l e v e l was used most h e a v i l y , ( r a t i n g s of "1" - "almost 

a l w a y s can get others to do t h i n g " , " l i k e very much", "very good at doing 

the t h i n g s we do a t s c h o o l " ) ; the other l e v e l s , I n c l u d i n g the most n e g a t i v e , 
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were used w i t h c o n s i d e r a b l e frequency. The 2nd grade classroom d i s t r i b u t e d 
i t s c hoices more evenly than the 5 t h . The 5th graders were more l i k e l y to 
a t t r i b u t e p o s i t i v e q u a l i t i e s to t h e i r c lassmates than were the 2nd g r a d e r s . 

Consensus. To what extent, i t may be.asked, does t h i s range of 

r a t i n g s r e f l e c t a c l e a r - c u t consensus among the c h i l d r e n regarding t h e i r 

c l a s s m a t e s ? The fr e q u e n c i e s shown i n F i g u r e 6 may r e s u l t from a somewhat 

random c o l l e c t i o n of " l ' s " and »4's", "2's".and " 3 ' s " for each c h i l d . I s 

a p a r t i c u l a r c h i l d apt to be r a t e d h i g h on s o c i a l power by n e a r l y a l l of 

the c h i l d r e n i n the c l a s s ? W i l l n e a r l y a l l agree t h a t one c h i l d i s expert 

a t doing things at sc h o o l , and another i s poor? 

I f consensus were complete, a p u p i l r a t e d high on s o c i a l power 

would be given a l l "1" r a t i n g s (or 1 0 0 % ) . S i m i l a r l y , a c h i l d Whom a l l agreed 

has no s o c i a l power would get only "4" r a t i n g s . Therefore, one can use the 

per cent of "1" r a t i n g s given to those p u p i l s who are i n the upper q u a r t l l e 

of the c l a s s on s o c i a l power as a measure of consensus. Any percentage 

o v e r 25 (which he would achieve i f the r a t i n g s were completely random), 

would i n d i c a t e a degree of agreement. Those approaching 100 per cent would 

i n d i c a t e very high agreement. I n Table 1 the percentage of " l ' s " and of 

" 4 ' s " given to the h i g h e s t p u p i l and t o the lowest p u p i l l n the two c l a s s e s 

on each of the measures i s presented. There i s g r e a t e r consensus r e g a r d i n g 

t h e high ranking c h i l d , i n each case, than for the low ra n k i n g one. -The 

5 t h grade shows a higher consensus f o r a l l c h a r a c t e r i s t i c s except " l i k i n g " . ' 

The second graders appear to be i n g r e a t e r agreement r e g a r d i n g whom they 

l i k e and whom they do not l i k e than do the f i f t h g r a d e r s . 

Table 2 p r e s e n t s s i m i l a r d a t a for both c l a s s e s , d i v i d e d i n t o 

q u a r t i l e s . Thus, the upper one-fourth of the c h i l d r e n on s o c i a l power i n 

t h e 2nd grade r e c e i v e d 55% "1" r a t i n g s and only 18fc »4'8 M; i n the 5 t h grade 
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T A B L E 1 
t 

CONSENSUS AMONG CLASSMATES IN RATING HIGHEST AND LOWEST CHILD 

Of a l l r a t i n g s each c h i l d r e c e i v e d the 
Highest and lowest f o l l o w i n g percentages were: 
c h i l d „ , ., . 

Power L i k i n g E x p e rtness 

l ' s 4's l ' s 4's l ' s 4's 

2nd grade \ 
Highest c h i l d 70 9 87 4 83 0 
Lowest c h i l d 9 52 30 61 9 70 

5th grade 
Highest c h i l d 79 4 72 0 97 0 
Lowest c h i l d 4 59 14 45 0 79 

TABLE 2 

CONSENSUS AMONG CLASSMATES IN RATING ONE ANOTHER 
ON POWER, LIKING, AND EXPERTNESS 

Of a l l r a t i n g s each c h i l d r e c e i v e d the 
S t r a t a on each • fol l o w i n g percentages were: 
dimension Power Liki-ng Expertness 

2's 2's 2's 
l ' s .or 4's l ' s or 4's l ' s or 4's 
. : 3's 3's 3's 

2nd grade 
1 s t q u a r t i l e 55 33 12 71 22 7 72 23 5 
2nd &3rd quartile 29 50 21 39 40 21 37 48 15 
4 t h q u a r t i l e .18 46 36 30 24 i 46 14 48 38 

:h grade 
1 s t q u a r t i l e 72 22 6 64 36 0 81 19 0 
2n d & 3rd quartile 28 64 8 30 65 5 29 69 2 
4 t h q u a r t i l e 9 61 30 17 62 21 2 78 20 
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t h i s - g r o u p r e c e i v e d 72% "1" r a t i n g s and only 9% " 4 ' s " . T h e ^ f i g u r e s for the 
e n t i r e c l a s s support the g e n e r a l i z a t i o n s drawn about the hi g h e s t and the 
lowest p u p i l s ; ( 1 ) there i s more agreement on the dimensions of s o c i a l power 
and expertness among the older c h i l d r e n than among the younger ones, and. 
( 2 ) t h e r e i s more agreement a t both age l e v e l s as to whom the high ranking 
c h i l d r e n are than there i s regarding the low ranking c h i l d r e n . 

C e n t r a l or d i f f u s e classroom s t r u c t u r e . However, even though 

t h e i n d i v i d u a l s i n these classrooms show c o n s i d e r a b l e agreement, classrooms 

do d i f f e r c o n s i d e r a b l y one from the other on how much consensus t h e r e i s 

about l i k i n g , i n f l u e n c e , and e x p e r t n e s s . I n other words, classrooms 

d i f f e r on how p u p i l s d i s t r i b u t e t h e i r i n t e r p e r s o n a l p r e f e r e n c e s . I n 

some classrooms,' f o r i n s t a n c e , l i n t e r p e r s o n a l acceptance and r e j e c t i o n 

a r e narrowly focused. Such classrooms, r e f e r r e d to here as c e n t r a l l y 

s t r u c t u r e d groups, are c h a r a c t e r i z e d by a l a r g e number of p u p i l s who agree 

i n s e l e c t i n g only a s m a l l c l u s t e r .of t h e i r c lassmates on a s o c i o r a e t r i c 

t e s t . Along w i t h t h i s narrow focus on a s m a l l number of p u p i l s , many 

o t h e r p u p i l s are negle c t e d e n t i r e l y . On the other hand, some classrooms 

a r e c h a r a c t e r i z e d by a wide range of p o s i t i v e and negative c h o i c e s - i . e . , 

l i t t l e or no focus of i n t e r p e r s o n a l acceptance and r e j e c t i o n upon a few 

members. These classrooms are r e f e r r e d to as d i f f u s e l y s t r u c t u r e d groups. 

Such groups are d i s t i n g u i s h e d by a more equal d i s t r i b u t i o n of s o c i o m e t r i c 

choices*, by no d i s t i n c t sub-groups whose members r e c e i v e a l a r g e proportion 

of p r e f e r e n c e s ; and by few e n t i r e l y n e g l e c t e d p u p i l s . 

I n g e n e r a l , data i n d i c a t e t h a t d i f f u s e l y s t r u c t u r e d groups 

accompany more p o s i t i v e and supportive classroom atmospheres than c e n t r a l l y 

s t r u c t u r e d groups. 

S t a b i l i t y . Perhaps the d i s t r i b u t i o n of ch o i c e s or group s t r u c t u r e 
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i s a f u n c t i o n of the length of time the p u p i l s have had to become f a m i l i a r 

w i t h the c h a r a c t e r i s t i c s of other members of the c l a s s . One might p r e d i c t 

t h a t measures taken at the end of the school year would show a. higher 

degree of consensus than those taken e a r l y i n the year.- Or of even g r e a t e r 

s i g n i f i c a n c e , one might expect that because of the o p p o r t u n i t i e s f o r 

growth and l e a r n i n g provided by the school there would be a g e n e r a l upgrading 

of the r a t i n g s given.- P u p i l s at the end of the y e a r would see each other as 

h a v i n g improved i n t h e i r s k i l l s of s o c i a l i n f l u e n c e , become more l i k e a b l e , 

and be seen as more expert« 

A c t u a l l y , there I s l i t t l e v a r i a b i l i t y over time on a l l measures -

s o c i a l power, l i k e a b i l i t y , and e x p e r t n e s s . The r a t i n g s c a l e s were administered 

to both the 2nd graders and the 5 t h graders i n the f a l l (October), and again 

i n the s p r i n g (May). C o r r e l a t i o n s between the two times proved to be excep­

t i o n a l l y high ( s i g n i f i c a n t at the .001 l e v e l i n most c a s e s ) . I t may be noted 

t h a t s o c i a l power and expertness are more s t a b l e i n the older group than i n 

the younger age group. There seems t o be no s i g n i f i c a n t d i f f e r e n c e between 

age groups i n the s t a b i l i t y of l i k e a b i l i t y L i k e a b i l i t y , however, i s more 

s t a b l e for the g i r l s than f o r the boys. 

The c l a s s as a group. To summarize, i t has been shown th a t under­

l y i n g the i n t e r a c t i o n that i s so c e n t r a l a p a r t of the teaching and l e a r n i n g 

p r o c e s s i n a classroom i s a network of i n t e r p e r s o n a l relationships„ Children, 

a t t r i b u t e to each of t h e i r c l a s s m a t e s a l e v e l of s o c i a l power or a b i l i t y 

to i n f l u e n c e others which v a r i e s from very high to very low. I n the two 

classrooms d e s c r i b e d , i t appears that being l i k e d , or l i k e a b i l i t y , and being 

a b l e to do things w e l l at s c h o o l , or expertness, c o n s t i t u t e important sources 

of s o c i a l power. 

C h i l d r e n a s s e s s the s t a t u s of t h e i r c l a s s m a t e s on these v a r i a b l e s 

v e r y q u i c k l y at the beginning of the school year, and they maintain t h e i r 
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judgments w i t h l i t t l e v a r i a t i o n throughout the year. The 5 t h graders had 

a higher l e v e l of consensus i n t h e i r judgments at the beginning of the 

year than the 2nd graders and maintained . t h e i r judgments w i t h g reater 

s t a b i l i t y . There i s more agreement w i t h regard t o the high s t a t u s c h i l d r e n 

than regarding those o f middle or low s t a t u s . 

Against t h i s general backdrop of the class as a group move 

i n d i v i d u a l c h i l d r e n , each a composite, of a b i l i t i e s and a t t r i b u t e s , 

r e a c t i n g and i n t e r a c t i n g w i t h other p u p i l s and w i t h the teacher. What can 

be learned about p u p i l s l i k e J e r r y (#243) and Karen (#258) and Martha (#257) 

who so obviously are operating at a low l e v e l of e f f e c t i v e n e s s i n the 

classroom, t h a t w i l l help them improve? Can t h e i r s t a t e of mental h e a l t h 

as w e l l as t h e i r academic achievement be improved? 

The low power p u p i l s . The s i x c h i l d r e n i n the 4 t h q u a r t i l e of the 

2nd grade class t o whom i s a t t r i b u t e d the l e a s t a b i l i t y t o i n f l u e n c e others 

may be termed the "low power" p u p i l s . Three of these are-boys ( B i l l , #248; 

J e r r y , #243, and Sam, #255) and three are g i r l s (Brenda, #241; Martha, #257, 

and Karen #258). 

J e r r y (#243) I s by f a r the lowest i n the amount of s o c i a l Influence 

a t t r i b u t e d t o him by h i s peers. He i s also the l e a s t l i k e d i n the c l a s s . 

With regard t o expertness, h i s classmates place him i n a category by h i m s e l f , 

so extremely low as t o i n d i c a t e no expertness at a l l . Yet h i s scores on 

the reading t e s t i n d i c a t e a reading grade of 1.86, w i t h f i v e of h i s c l a s s ­

mates scoring lower than he. A c t u a l observation of Jerry's behavior i n 

the classroom and reports by the teacher show him t o be impulsive, o f t e n 

u s i n g p h y s i c a l force i n h i s attempts t o i n f l u e n c e others. 

J e r r y seldom i n i t i a t e s any f r i e n d l y behavior (although you w i l l 

r e c a l l he was the one described e a r l i e r who t r i e d t o buy a playmate at 

recess time w i t h o f f e r of some candy). His i n f l u e n c e attempts are seldom 
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s u c c e s s f u l . The other c h i l d r e n f i n d themselves i n t e r a c t i n g w i t h him 

n e g a t i v e l y . Their manner i s u s u a l l y one o f . o r d e r i n g or t e l l i n g him t o do 

something. He receives no f r i e n d l y approaches from o t h e r s . 

Jerry r a t e s himself r e a l i s t i c a l l y w i t h regard t o h i s i n f l u e n c e i n 

the group, p l a c i n g himself i n the lowest category. He was q u i t e u n r e a l i s t i c , 

however s about how expert others saw him t o be and how w e l l they l i k e d him. 

He gave himself the highest r a t i n g s ( " l ' s " ) on each of these f a c t o r s , when, 

i n f a c t , he ranked at the bottom o f the class on both. 

I n general, Jerry i s a low power, aggressive* 1' unfriendly-boy „ 

He e x e m p l i f i e s d r a m a t i c a l l y the i n t e r r e l a t i o n s h i p among a number of s o c i a l 

v a r i a b l e s , each seemingly having some e f f e c t on the o t h e r s . Whether or not 

h i s low academic resources a f f e c t h i s low status w i t h h i s peers, or v i c e versa, 

i s a question which can and w i l l be explored i n the research described i n 

subsequent chapters of t h i s r e p o r t . Of p a r t i c u l a r i n t e r e s t t o Jerry's 

teacher i s the p o s s i b i l i t y of h e l p i n g him improve h i s s o c i a l p o s i t i o n . The 

school t r a d i t i o n a l l y gives considerable a t t e n t i o n t o the academic problems 

of p u p i l s l i k e J e r r y . The teacher i n t h i s classroom wants t o plan toward 

some change i n Jerry's s o c i a l s t a t u s , under the assumption t h a t i t may be 

v a l u a b l e not only as a means o f r a i s i n g Jerry's l e v e l o f mental h e a l t h , 

but as a p o s i t i v e i n f l u e n c e on his academic achievement. 

I n c o n t r a s t t o J e r r y , the class agrees t h a t Richard (#260) i s 

h i g h power. He i s w e l l - l i k e d , but only t o the extent of being at the top 

of the second q u a r t i l e of the c l a s s . He i s above average i n I n t e l l e c t u a l 

performance, motor s k i l l s and procedural s k i l l s . P u p i l s rank him high i n 

expertness, although h i s reading achievement i s at about the class mid-point 

(2.2 grade l e v e l ) . The teacher c h a r a c t e r i z e s him as a boy who t h i n k s of 

o t h e r s and understands t h e i r needs. He engages i n much influence a c t i v i t y , 

m o s t l y d i r e c t i n g or o r d e r i n g others. He f r e q u e n t l y r e j e c t s the attempts of 
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o t h e r s t o inf l u e n c e him. He i s p h y s i c a l l y aggressive, but o f t e n expresses 

f r i e n d l y f e e l i n g s toward others. I n t u r n , he i s the t a r g e t o f a good deal 

of p h y s i c a l aggression from others, but o f t e n receives the expression of 

f r i e n d l y f e e l i n g from classmates. 

Richard has confidence"in h i m s e l f . On the sociometric r a t i n g 

scales he assigned himself the highest r a t i n g s ( " l ' s " ) on a l l measures -

power, expertness, and l i k i n g . These r a t i n g s proved t o be q u i t e " r e a l i s t i c , 

R ichard, then, can be characterized as a high power, f r i e n d l y , expert, 

a c t i v e , a s s e r t i v e boy. 

Another type of low power c h i l d i s Karen (#258). She i s 6een by 

her teacher as above average i n i n t e l l e c t u a l s k i l l and motor s k i l l . Her 

reading achievement i s next t o the highest i n the class (2.9 grade l e v e l ) . 

Karen r a t e s h e r s e l f as being high i n expertness. Yet her classmates r a t e 

her i n the lower Dne-third o f the class on expertness. She sees h e r s e l f 

as being much b e t t e r l i k e d by her peers than she i s ; she places h e r s e l f i n 

the- top category on s o c i a l power, when a c t u a l l y she i s near the bottom o f 

the c l a s s . Her overpowering need f o r r e c o g n i t i o n and her tendency t o w i t h ­

draw r a t h e r than t o face her problems were exemplified by the i n c i d e n t 

r e p o r t e d at the beginning of t h i s chapter, where she l e f t the game when not 

chosen f i r s t . She t r i e s t o inf l u e n c e others by making somewhat t i m i d 

requests o f them; and she receives mostly orders. Karen i s a low power, 

passive c h i l d who apparently has considerable p o t e n t i a l , but faces a-serious 

problem i n r e l a t i n g t o her classmates. 

S a l l y (#245) i s the s t a r h i g h power of the c l a s s . Best l i k e d , most 

e x p e r t , and highest i n s o c i a l power, she i s a happy c h i l d who i s successful 

i n her s o c i a l r e l a t i o n s h i p s . Her reading achievement i s at the 3.3 grade 

l e v e l and her teacher says she i s good i n procedural s k i l l s and high i n 
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o v e r a l l i n t e l l e c t u a l performance. She doesn't t r y t o i n f l u e n c e others 
much;-when she does she t i m i d l y requests r a t h e r than demands. She 
expresses more f r i e n d l y f e e l i n g s toward other c h i l d r e n than do most; she 
never uses phy s i c a l f o r c e . She receives a l o t o f i n f l u e n c e attempts from 
o t h e r s , mostly suggestions and requests. She i s the t a r g e t f o r expression 
of p o s i t i v e a f f e c t by a number of the class members. 

I n s p i t e of t h i s very p o s i t i v e p i c t u r e from teacher and class­

mates, S a l l y rates h e r s e l f low. She r a t e d h e r s e l f "2" on l i k i n g , meaning 

she thought the others i n the class l i k e d her "a l i t t l e " , and a "2" on 

expertness.. I s t h i s an expression'of a k i n d 'of ̂ modesty!' which i s 

expected of g i r l s t h i s age by t h e i r peers? Susan r a t e d h e r s e l f "3" on 

s o c i a l power, as one who could "once i n a w h i l e " get others i n the class 

.to do t h i n g s . I n s p i t e of her very strong s o c i a l p o s i t i o n i n the c l a s s , 

are there some ways i n which S a l l y can be helped t o be even more e f f e c ­

t i v e ? I n what ways could S a l l y be i n f l u e n t i a l i n improving the general 

s o c i a l c l i m a t e of the classroom? 

Typology. To a s s i s t i n the subsequent discussion o f these and 

o t h e r p u p i l s i n the classrooms studied by t h i s p r o j e c t , a set of general­

i z e d "types" have been i d e n t i f i e d , based upon those aspects of the p u p i l ' s 

i n t e r p e r s o n a l s i t u a t i o n t h a t seem most p e r t i n e n t t o the e f f o r t s of the 

teacher and her co-workers i n the p r o j e c t t o help the c h i l d improve. These 

types have been developed around such mental h e a l t h v a r i a b l e s as (1) the 

amount of s o c i a l i n f l u e n c e a c t i v i t y , (2) the degree of assertiveness or 

d i r e c t i v e n e s s u t i l i z e d i n I n f l u e n c i n g others, (3) the degree of f o r c e f u l -

ness or t h r e a t of force used, and (4) the k i n d of a f f e c t c h a r a c t e r i z i n g 

the p u p i l ' s i n f l u e n c e e f f o r t s . 

The a c t i v i t y v a r i a b l e ranges from " a c t i v e " t o "passive", and 
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i s determined p r i m a r i l y by the number of attempts the c h i l d makes t o i n f l u ­
ence.others. J e r r y (#243), f o r example, i s f a i r l y a c t i v e i n t r y i n g t o 
i n f l u e n c e o t h e r s . Brenda (#241), on the other hand, seldom takes any i n i t i a ­
t i v e t o i n f l u e n c e others i n the c l a s s . 

The second v a r i a b l e , assertiveness, deals w i t h the manner of 

i n f l u e n c i n g o t h e r s . Some c h i l d r e n demand or order others t o do t h i n g s , some 

ask or request r a t h e r f o r t h r i g h t l y , and some ask or suggest t i m i d l y or 

t e n t a t i v e l y . The d i r e c t i v e or demanding approach g e n e r a l l y allows f o r no 

comfortable r e f u s a l on the p a r t of the p u p i l being i n f l u e n c e d . The sugges­

t i o n or request i m p l i e s both t h a t t h e . i n i t i a t o r has a r i g h t t o make the 

request and the p u p i l being i n f l u e n c e d has a r i g h t t o refuse' should he wish 

t o do so. I n f l u e n c e acts which are presented i n the t i m i d or t e n t a t i v e man­

ner imply autonomy p r i m a r i l y f o r the p u p i l who i s the t a r g e t f o r the i n f l u ­

ence; i t i m p l i e s t h a t the i n i t i a t o r f e e l s he i s on shaky ground i n making 

h i s request i n s o f a r as his power f o r g e t t i n g compliance i s concerned. 

Assertiveness has another dimension. The extent to which a p u p i l 

accepts or r e j e c t s the i n f l u e n c e attempts of others i s considered t o be an 

i n d i c a t i o n of h i s l e v e l of assertiveness; the r e j e c t i n g p u p i l being h i g h 

i n assertiveness, the accepting p u p i l , low. 

Forcefulness i s p r i m a r i l y a measure of the extent t o which each 

c h i l d uses p h y s i c a l force i n his i n f l u e n c e attempts. This includes not only 

a c t u a l l y h i t t i n g others and pushing them around, but threatening them w i t h 

menacing gestures. The i n i t i a t o r may threaten t o use force a t some f u t u r e 

date or i n the event the person he i s t r y i n g t o i n f l u e n c e f a i l s t o s a t i s f y 

c e r t a i n requirements i n the f u t u r e . He may invoke sanctions by e x t e r n a l 

agents — some peer, an a d u l t , the group. The force does not always have t o 

be exerted toward the person of the c h i l d being i n f l u e n c e d . I t may be i n f l i c t e d 
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on some m a t e r i a l o b j e c t , such as t e a r i n g up a p u p i l ' s paper, or stamping 
on the f l o o r . 

The f o u r t h v a r i a b l e has t o do w i t h a f f e c t . I t ranges from 

" f r i e n d l y " t o " h o s t i l e " . Pupils ranking high on t h i s v a r i a b l e f r e q u e n t l y 

i n i t i a t e f r i e n d l y behavior toward others; those ranking low f r e q u e n t l y 

make u n f r i e n d l y or h o s t i l e comments about or toward other p u p i l s . F r i e n d l y 

acts are s o l i c i t o u s , supportive and sympathetic. Both g i v i n g and seeking 

a f f e c t i o n are included. The u n f r i e n d l y p u p i l expresses d i s l i k e or hate 

f o r the p u p i l who i s the t a r g e t . He may tear him down through name-calling 

or mocking. 

A l l the behavior v a r i a b l e s described above are "output" v a r i a b l e s , 

i . e . , they have t o do w i t h the type of behavior the c h i l d engages i n as 

i n i t i a t o r or r e a c t o r . Another dimension to a l l o f the foregoing types i s 

the " i n p u t " dimension. 
i 

" I n p u t " types also have t o do w i t h the v a r i a b l e s of a c t i v i t y , 

a s s e r t i v e n e s s , f o r c e f u l n e s s , and a f f e c t . However, these types are con­

cerned w i t h the c h i l d who Is r e c e i v i n g the i n f l u e n c e . The c h i l d who i s 

h i g h on the input v a r i a b l e of a c t i v i t y receives or i s the t a r g e t f o r a 

l a r g e number of Influence acts on the p a r t of others. The c h i l d who i s 

low on the input v a r i a b l e of assertiveness i s mainly a t a r g e t f o r the t i m i d 

or t e n t a t i v e requests of others, r a t h e r than being ordered or being the 

t a r g e t f o r demands. The c h i l d who i s high on forcefulness input i s the 

t a r g e t of i n f l u e n c e attempts of others t h a t are p h y s i c a l l y aggressive -

t hey are "shoved around", threatened, or h i t . High f r i e n d l i n e s s input 

i n d i c a t e s a p u p i l who receives much p o s i t i v e a f f e c t ; a low r a t i n g would 

be given a p u p i l who receives considerable expression of u n f r i e n d l i n e s s 

"or h o s t i l i t y .from h i s peers. 
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Table 3 summarizes the output and input types f o r the p u p i l s i n 
the second grade class t h a t have been described. I t w i l l be noted t h a t 
Brenda (#241) i s a withdrawn, low power type t h a t i n i t i a t e s few i n f l u e n c e 
attempts, and does t h i s mainly by pleading, u s u a l l y accepts the i n f l u e n c e 
o f others, receives l i t t l e i n f l u e n c e from others, and when she does i t 
may be aggressive and u n f r i e n d l y . I n c o n t r a s t , Sam (#255), an a c t i v e 
low power type, engages i n much i n f l u e n c e a c t i v i t y , mostly by t e l l i n g 
o t h e r s what t o do, o f t e n r e j e c t s the attempts of others t o influence him. 
His acts are sometimes p h y s i c a l l y aggressive and u n f r i e n d l y , and he 
recei v e s a l o t of i n f l u e n c e from o t h e r s , some of which i s , i n t u r n , 
p h y s i c a l l y aggressive and u n f r i e n d l y . Thus, two types, each w i t h a 
d i f f e r e n t p a t t e r n of behavior, produce a common r e s u l t - low s o c i a l power. 

A l l four of the high power c h i l d r e n , i n c o n t r a s t to most of the 

low peers, o f t e n express f r i e n d l y f e e l i n g s toward others. A l l but Richard 

( # 2 6 0 ) d o not use p h y s i c a l f o r c e . Examination of a s i m i l a r chart f o r 

the 5 t h grade c l a s s , Table 4,'reveals t h a t a l l four of the older high 

power c h i l d r e n , I n c l u d i n g the boys, do not use p h y s i c a l force and o f t e n 

express f r i e n d l y f e e l i n g s toward ot h e r s . The high powers us u a l l y have a 

l o t of inf l u e n c e attempts d i r e c t e d toward them,, but these are d e f e r e n t i a l -

reque s t s , suggestions, questions.'- Low powers also receive a l o t of 

i n f l u e n c e attempts; these are u s u a l l y d i r e c t i v e s or orders. Low powers 

are most o f t e n the t a r g e t s of p h y s i c a l aggression and u n f r i e n d l y expres­

si o n s of a f f e c t . Most high powers do not have p h y s i c a l force used against 

them and do enjoy the expression o f f r i e n d l y a f f e c t from others. 

U t i l i z a t i o n . Most of the v a r i a b l e s described so f a r have in v o l v e 

personal or i n t e r p e r s o n a l components and r e l a t e t o mental h e a l t h . School 



TABLE 3 

INITIAL TYPES OF LOW POWER. AND HIGH POWER CHILDREN 
2nd Grade...... 

Output type Input- type 

f A c t i v i t y - A s s e r t i v e n e s s ,?Forcef ulnessAA'f f e e t A c t i v i t y - A s s e r t i v e n e s s 7 F o r c e f u l n e s s f A f f e c t 

Brenda 
#241 : 

I n i t i a t e s few i n f l u ­
ence attempts; i s 
t i m i d i n her attempts 
to i n f l u e n c e , usua l l y 
accepts i n f l u e n c e 
attempts of others. 

In f l u e n c e acts are 
sometimes p h y s i c a l l y 
aggressive; u n f r i e n d l y 
f e e l i n g s expressed 
sometimes. 

Receives l i t t l e i n f l u ­
ence from others; 
mostly orders. 

I s t a r g e t f o r some 
physical aggression 
and u n f r i e n d l i n e s s . 

L o w 
Much inf l u e n c e a c t i v ­ I s seldom p h y s i c a l l y Receives a l o t of • Neutra1 - receives 

Karen 
#257 

L o w i t y ; -mostly orders; aggressive;toward •influence £tomi:others; '. n e i t h e r f r i e n d l y nor Karen 
#257 o f t e n r e j e c t s attempts others; sometimes 

expresses f r i e n d l y 
mostly.orders. h o s t i l e approaches. Karen 

#257 of others to influence 
others; sometimes 
expresses f r i e n d l y 

her. f e e l i n g s . f e e l i n g s . 

L 
r-\ 

I n i t i a t e s some i n f l u ­ I s p h y s i c a l l y aggres­ Receives a l o t of I s t a r g e t f o r some 
J e r r y u 

w . 
ence attempts; some­ sive; f r e q u e n t l y i n f l u e n c e from othersI physica1 aggression 

#243 y times orders,; sometimes 
suggests. 

expresses u n f r i e n d l y 
f e e l i n g s . 

mostly orders. and u n f r i e n d l i n e s s . 

L Much inf l u e n c e a c t i v ­ I nfluence acts are Receives a l o t of I s t a r g e t f o r some 

Sam 
#255 

0 
w i t y ; mostly orders; sometimes p h y s i c a l l y i n f l u e n c e from others physica1 aggression 

Sam 
#255 of t e n r e j e c t s attempts 

of others to i n f l u ­
ence him. 

aggressive u n f r i e n d l y 
f e e l i n g s expressed 
sometimes. 

mostly orders'' and u n f r i e n d l i n e s s . 



TABLE 3 Continued 

1? 
Output type 

- A c t i v i t y r A s s e r t i v e n e s s ..ForcefulnessrAffect 

Input type 

A c t i v i t y r A s s e r t i v e n e s s Forcefulness-Affect 

Lois 
#250 

I n i t i a t e s some i n f l u ­
ence attempts; some­
times orders, sometimes 

.suggests 

Does not use physical 
f o r c e ; 6 f t e n expresses 
f r i e n d l y f e e l i n g s . 

Receives a l o t of influ-. • I s -not targetifof-.physical 
ence' from others; mostly aggression ̂ rDoesoi.. 
suggestions and t i m i d receive* much expression 
requests. of f r i e n d l i n ^ s s v .? 

H I n i t i a t e s some i n f l u - Does not use p h y s i c a l Receives some influence I s o f t e n t a r g e t f o r 
A l 
#261 

g ence attempts; some- for c e ; often-expresses from others; soinerotdefs;!: some physica1 aggres-A l 
#261 h times orders, sometimes f r i e n d l y f e e l i n g s . some suggestions. sion; but also much A l 
#261 requests. expression of f r i e n d -

. l i n e s a . . . . 

S a l l y 
#245 

Doesn't i n i t i a t e -much; Doesn't use physical 
u s u a l l y suggests or fo r c e ; o f t e n expresses-
requests t i m i d l y ; often., f r i e n d l y f e e l i n g s , 
accepts i n f l u e n c e 
attempts of others. 

Receives a l o t of 
in f l u e n c e from others; 
mostly suggestions and 
t i m i d requests. 

Seldom i s t a r g e t f o r 
physical- aggression; 
,'gets some expression 
of f r i e n d l i n e s s . 

Richard 
#260 

Much i n f l u e n c e a c t i v i t y ; I s physically aggressive; 
mostly orders; o f t e n o f t e n expresses 
r e j e c t s attempts of f r i e n d l y f e e l i n g s , 
others to i n f l u e n c e 
him. 

Receives a l o t of r h f l u - : 

ence from others; mostly 
suggestions and t i m i d 
requests. 

I s o f t e n t a r g e t f o r 
phys ica1 aggression; 
receives much expres­
sion of f r i e n d l y 
f e e l i n g s . 



TABLE 4 

INITIAL TYPES GF LOW POWER AND HIGH POWER CHILDREN 
5th Grade 

s 0 c P o 
Output type Input type 

i 
'•• 1' 

w e r A c t i v i t y - A s s e r t-ivene s s Forcefulness-Affect A c t i v i t y - A s s e r t i v e n e s s . Forcefulness-Affeet 

Kevin 
#798 

L 0 w 
I n i t i a t e s some i n f l u -

- ence attempts; sometimes 
orders, sometimes sug­
gests. 

I s seldom- p h y s i c a l l y 
aggressive toward 
others; sometimes 
expresses f r i e n d l y 
f e e l i n g s . 

Receives a l o t of i n f l u ­
ence from others; mostly 
orders. 

I s t a r g e t f o r some 
.physical aggression, 
and u n f r i e n d l i n e s s . 

Danny 
#779 

L 0 w 
I n i t i a t e s few i n f l u ­
ence attempts; i s 
t i m i d i n h i s attempts 
to i n f l u e n c e ; u s u a l l y 
accepts i n f l u e n c e 
attempts of others. 

Does not use physical 
force; o f t e n expresses 
f r i e n d l y f e e l i n g s . 

Receives a l o t of i n f l u ­
ence from others; mostly 
orders. 

Seldom i s t a r g e t f o r 
phys i c a l aggression; 
gets some expression 
of f r i e n d l i n e s s . 

J i l l 
#771 

L o w 
I n i t i a t e s some i n f l u ­
ence attempts; some­
times orders, sometimes 
suggests. 

Inf l u e n c e acts are 
sometimes p h y s i c a l l y 
aggressive; u n f r i e n d l y 
f e e l i n g s are sometimes 
expressed. 

Receives some inf l u e n c e 
from others; some orders, 
some suggestions. 

I s t a r g e t f o r some 
ph y s i c a l aggression, 
and u n f r i e n d l i n e s s . 

Anne 
#780 

L 
0 
w 

Much inf l u e n c e activity, 
mostly orders; o f t e n 
r e j e c t s a ttempts of 
others to inf l u e n c e 

I s p h y s i c a l l y aggres­
s i v e ; o f t e n expresses 
u n f r i e n d l y f e e l i n g s . 

Receives a l o t of i n f l u ­
ence from others; mostly 
orders. 

I s t a r g e t f o r some 
ph y s i c a l aggression; 
andr unfriendliness-:' 

her. 



TABLE -4 Continued 

o £ Output" type" Input type' ' 
v w 
! r , A c t i v i t y - A s s e r t i v e n e s s F o r c e f u l n e s s r A f f e c t A c t i v i t y - A s s e r t i v e n e s s Forcefulness-Affect 

Tim 
#776 

H i 
g 

Much inf l u e n c e a c t i v i t y ; 
mostly orders; o f t e n 
r e j e c t s attempts of 
others to inf l u e n c e him. 

Does not use phy s i c a l 
force; o f t e n expresses 
f r i e n d l y f e e l i n g s . 

Receives a l o t of i n f l u ­
ence from others; mostly 
suggestions and t i m i d 
requests. 

Seldom i s . t a r g e t f o r 
physical-Aggression;, 
gets some expression 
of f r i e n d l i n e s s 

Jean 
#783 

I I n i t i a t e s few i n f l u ­
ence attempts; i s timid 
i n her attempts to 
i n f l u e n c e . Usually 
accepts in f l u e n c e 
attempts of others. 

I s seldom p h y s i c a l l y 
aggressive toward < 
others; s ome time s 
expresses f r i e n d l y 
f e e l i n g s . 

Receives some i n f l u ­
ence from others; some 
orders, some sugges­
t i o n s . 

I s seldom t a r g e t f o r 
phy s i c a l aggression; 
gets some expression 
o f . f r i e n d l i n e s s . 

I n i t i a t e s few i n f l u ­
ence attempts; i s timid 
i n her attempts to 
i n f l u e n c e . Usually 
accepts in f l u e n c e 
attempts of others. 

Steve 
#785 

H 
i 

I n i t i a t e s some i n f l u ­
ence attempts; some­
times orders, sometimes 
suggests. 

I s seldom p h y s i c a l l y 
aggressive toward 
others; sometimes 
expresses f r i e n d l y 
f e e l i n g s . 

Receives a l o t of 
infl u e n c e from others; 
mostly suggestions 
and t i m i d requests. 

I s not a target, f o r 
p h y s i c a l aggression. 
Receives much expres 
sion of f r i e n d l i n e s s 

Joan 
#788 

H 
i 

Doesn't i n i t i a t e 
much; u s u a l l y suggests 
or requests t i m i d l y ; 
o f t e n accepts i n f l u -

Doesn't use physical 
force; o f t e n expresses 
f r i e n d l y f e e l i n g s . 

Receives a l o t of 
infl u e n c e from others; 
mostly suggestions 
and t i m i d requests. 

I s not a t a r g e t f o r 
phys i c a l aggression. 
Receives much expres­
sion of f r i e n d l i n e s s 

ence attempts of 
others. 
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i s also concerned w i t h academic achievement. Miss Thrasher and the other 

teachers estimated the l e v e l of u t i l i z a t i o n of academic a p t i t u d e by various 

c l a s s members by f i r s t d i v i d i n g the class on the basis o f i n t e l l i g e n c e 

t e s t scores i n t o two equal groups - the high a b i l i t y (above the mean I.Q.) 

and the low a b i l i t y (below the mean I.Q.). Then, each of these groups 

was d i v i d e d i n t o two equal d i v i s i o n s - those who, i n the teacher's judgment 

were u t i l i z i n g t h e i r a b i l i t y a t an e f f i c i e n t of high l e v e l and those who 

were low u t i l i z e r s . Thus, a u t i l i z a t i o n typology was developed: 

High a b i l i t y - High achievers 

High a b i l i t y - Low achievers 

Low a b i l i t y - High achievers 

Low a b i l i t y - Low achievers 

The r e l a t i o n s h i p s between these mental h e a l t h and achievement v a r i a b l e s 

w i l l be examined i n subsequent chapters. 

Teacher-pupil i n t e r a c t i o n . So f a r , the i n t e r p e r s o n a l s i t u a t i o n 

i n these classrooms has been discussed p r i m a r i l y from the standpoint o f 

the i n d i v i d u a l c h i l d r e n and t h e i r peers. I t I s t r u e t h a t the classroom 

i s a k i n d of sub-culture i n which the population i s d r a s t i c a l l y skewed 

( i n t h i s case around the 7 1/2-year-old mode f o r the 2nd grade, and the 

10 1/2-year-old f o r the 5 t h grade). However, an important part, of the 

c u l t u r e I s the teacher. How does the teacher view the c h i l d r e n , and they, 

her? What i s the p a t t e r n of i n t e r a c t i o n between teacher and pupils? Does 

the teacher t r e a t a l l c h i l d r e n w i t h dispassionate e q u a l i t y , or i s there 

a tendency t o i n t e r a c t more w i t h the " a c t i v e " c h i l d r e n , or w i t h the 

"trouble-makers," or w i t h the most " e x p e r t " of the class? How do the 

c h i l d r e n act toward the teacher? Which kinds of c h i l d r e n seek out oppor­

t u n i t y t o i n t e r a c t w i t h the teacher; which kinds avoid teacher contact? 
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I n f o r m a t i o n about these matters may make a considerable d i f f e r e n c e t o the 

teacher who i s t h o u g h t f u l about how c h i l d r e n of various types can be most 

e f f e c t i v e l y helped. 

Observation i n these classrooms revealed some i n t e r e s t i n g 

p a t t e r n s . I t was recorded t h a t the teacher i n both rooms I n i t i a t e d con­

t a c t s w i t h the boys i n the class more f r e q u e n t l y than w i t h g i r l s . I n 

the 2nd grade class contacts w i t h the low power boys were most frequent 

of a l l . I n t u r n , these younger, low power boys most f r e q u e n t l y i n i t i a t e d 

contacts w i t h the teacher. Thus, 2nd grade low power boys are both the 

i n i t i a t o r s and the objects of a r e l a t i v e l y h igh p r o p o r t i o n of the teacher-

p u p i l i n t e r a c t i o n . Conversely, the h i g h power g i r l s i n the 5 t h grade 

c l a s s have l e a s t frequent i n t e r a c t i o n w i t h the teacher. 

The younger g i r l s , both low and high power, were more f r i e n d l y 

or a f f e c t i o n a t e i n t h e i r approaches t o the teacher than were other groups. 

There does not seem t o be much d i f f e r e n c e i n the a f f e c t i v e q u a l i t y of the 

teacher's approaches t o the various categories of c h i l d r e n , i n e i t h e r 

classroom. 

With regard t o the content o f the i n t e r a c t i o n , the 2nd grade 

teacher deals much more w i t h problems of s o c i a l behavior than does the 

teacher of the 5 t h grade. While the comments made by both teachers were 

more o f t e n supportive than c r i t i c a l , i t appears t h a t the young c h i l d r e n -

low power boys i n p a r t i c u l a r - were the t a r g e t s f o r more c r i t i c a l com­

ments from the teacher than any other, age, sex, or power group. Question 

may be r a i s e d as t o whether these f i n d i n g s are p e c u l i a r t o these two 

classrooms or w i l l bear up under more i n t e n s i v e study of many classrooms. 

I t I s cleat,, however, t h a t f o r these groups the patterns of i n t e r a c t i o n 

described are r e a l i t y , and must be taken i n t o account as plans f o r change 
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I n the s i t u a t i o n are developed-. I t i s possible t h a t the low power boy i n 
c o n t r a s t t o .other c h i l d r e n i n the classroom, p a r t i c u l a r l y the low power 
g i r l , has a double handicap i n making the classroom s i t u a t i o n more s a t i s - ' 
f y i n g f o r himself: he has t o change h i s behavior i n r e l a t i o n t o h i s 
peers, and he has t o do l i k e w i s e i n r e l a t i o n t o the teachers.. The low 
power g i r l has t o change o n l y . w i t h regard t o peer r e l a t i o n s t o make the 
classroom s i t u a t i o n more s a t i s f a c t o r y f o r h e r s e l f . 

Helping c h i l d r e n improve. The primary o b j e c t i v e held by the 

teachers i n these classrooms i n l o o k i n g i n t e n s i v e l y at the problems o f 

i n t e r a c t i o n i n t h e i r classrooms i s , o f course, t o improve the e f f e c t i v e n e s s 

of the c h i l d r e n i n l t h e i r ."relationshipsi.wIth^Othersiahd-'.thereby 'increase 

theupupilsiM u t i l i z a t i o n of t h e i r academic a b i l i t y , r e s u l t i n g i n higher 

achievement. Can.„Jerry be helped t o develop s k i l l s of r e l a t i n g t o h i s c l a s s ­

mates so t h a t they w i l l l i k e him b e t t e r , w i l l l i s t e n when- he has an idea 

to. c o n t r i b u t e , w i l l g ive him supportive r a t h e r than negative feedback? 

How can the i n t e l l e c t u a l c a p a b i l i t i e s t h a t Karen has t o o f f e r be channeled 

i n such a way as t o be seen by her classmates as resources f o r the group? 

How can she be helped t o see how her insistence on being chosen f i r s t and 

her withdrawal from the group are i n e f f e c t i v e means f o r gaining ends t h a t 

may be l e g i t i m a t e and important? 

The teachers i n these classrooms also asked themselves about 

the ways i n which the general atmosphere of the classroom could become more 

su p p o r t i v e t o wholesome group i n t e r a c t i o n and to l e a r n i n g . Can c h i l d r e n 

be taught t o seek out the resources o f t h e i r classmates, t o be s e n s i t i v e 

t o t he needs of others who may be less w e l l endowed than they are, t o under­

stan d more c l e a r l y the e f f e c t s of t h e i r own behavior on others? 

I t i s t o explore such questions as these t h a t the study reported 

i n t h i s volume was.undertaken. 



Chapter I I 

THE CLASSROOM LEARNING ENVIRONMENT CONCEPTUALIZED* 

I n the preceding chapter, a s e r i e s of observations about the 

classroom l e a r n i n g environment was o f f e r e d . I l l u s t r a t i o n s o f teacher-

p u p i l r e l a t i o n s and p u p i l - p u p i l r e l a t i o n s as c r u c i a l aspects of the 

l e a r n i n g process were presented. The need f o r more c o l l a b o r a t i v e i n t e r e s t 

on the pa r t of beha v i o r a l s c i e n t i s t s and educators I n uncovering and c l a r i f y ­

i n g the basic psychological and s o c i a l processes which underly personal 

development and classroom p r o d u c t i v i t y i s evident from Chapter 1. The 

be h a v i o r a l s c i e n t i s t s who have responded t o t h i s challenge w i t h the studies 

r e p o r t e d here have had s o c i a l psychology as t h e i r f o c a l d i s c i p l i n e . They 

have been guided i n t h e i r i n q u i r i e s by some of the concepts and t h e o r e t i c a l 

models of t h i s d i s c i p l i n e . The concepts have been continuously t e s t e d , 

c l a r i f i e d , and re-formu l a t e d by checking them against the a c t u a l processes 

of classroom l i f e . 

The t h e o r e t i c a l ideas summarized here have of course also been 

p a r t i a l l y forged i n the process of previous i n v e s t i g a t i o n s by a v a r i e t y 

o f researchers. Such concepts, and t h e i r o r g a n i z a t i o n I n t o " l i t t l e t h e o r i e s , " 

r epresent one of the most p r a c t i c a l and powerful t o o l s I n the k i t of the 

research s o c i a l s c i e n t i s t . These t h e o r e t i c a l t o o l s are presented a t t h i s 

stage of the r e p o r t t o see i f we can (1) c l a r i f y and deepen our understand­

i n g of the behavior described i n Chapter I and (2) provide an i n t e l l e c t u a l 

backdrop f o r i n t e r p r e t a t i o n of the various research r e s u l t s presented i n 

Chapters IV, V, V I , and V I I . 

Ronald L i p p l t t p r i m a r i l y i s responsible f o r the contents of Chapter I I . 
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The Development of Personal and I n t e r p e r s o n a l Resources 

Pupils we study i n the classroom are manifesting and u t i l i z i n g 

personal resources, and i n t e r p e r s o n a l o r i e n t a t i o n s toward peers, teachers, 

and the educational s i t u a t i o n which have been developed during previous years 

o f schooling and the very important pre-school p e r i o d . During the pre-school 

p e r i o d of l i f e , p r i m a r i l y w i t h parents and s i b l i n g s , the c h i l d has accumu­

l a t e d a r e l a t i v e l y long h i s t o r y of success and f a i l u r e experiences. His 

mother, f a t h e r and older s i b l i n g s have evaluated h i s performance and 

behavior. The c r i t e r i a they used f o r ev a l u a t i o n were learned by the c h i l d 

and have now become a p a r t of the d e f i n i t i o n of success and f a i l u r e I n 

h i s own d a i l y a c t i v i t i e s , . 

Many of these c r i t e r i a of e v a l u a t i o n have focused on competence 

o f performance. The c h i l d has heard many times t h a t he was "good" or "not 

good enough" at doing something, t h a t he had l i v e d up t o expectations or 

had not l i v e d up to expectations i n feeding himself, dressing h i m s e l f , ver­

b a l i z i n g adequately, and using h i s i n t e l l e c t u a l and physical a b i l i t i e s t o 

so l v e a m u l t i t u d e of d a i l y problems. He has learned these c r i t e r i a of 

e v a l u a t i o n from h i s parents and older s i b l i n g s and has learned t o apply 

them t o h i m s e l f , g i v i n g himself success and f a i l u r e experiences, as w e l l 

as r e c e i v i n g them from o t h e r s . 

A second c l u s t e r of e v a l u a t i v e c r i t e r i a have focused around hie 

r e l a t i o n s h i p t o others, or what we c a l l his a f f i l i a t i o n p a t t e r n s . He has 

learned t h a t " g e t t i n g along w i t h o t h e r s " i s h i g h l y valued and t h a t i t " s 

important f o r him to "behave h i m s e l f . " He has learned t h a t there are cer­

t a i n ways of I n i t i a t i n g contact and connection w i t h other persons which 

seem t o r e s u l t i n p a i n f u l disapproval or r e a c t i o n and other patterns which 

r e s u l t i n pleasurable approval and i n c l u s i o n . Also, he has learned t h a t 
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t h e r e are c e r t a i n ways of " g e t t i n g others to do t h i n g s " which seem t o be 
acceptable and successful and other types of i n f l u e n c e attempts which lead 
t o resistance and f a i l u r e . 

I n order t o have a successful pre-school s o c i a l i z a t i o n experience, 

t h e c h i l d must be helped t o discover and t o develop his resources: (1) as 

a learner-achiever, and (2) as a human a f f i l i a t e . 

As a learner-achiever» he must learn how t o set r e a l i s t i c 

performance goals, t o develop and u t i l i z e performance s k i l l s , and t o enjoy 

t h e process of task accomplishment w i t h i t s e f f o r t commitment and energy 

expenditure. 

As a human a f f i l i a t e , he needs t o l e a r n how t o give and receive 

emotional acceptance,' t o express h o s t i l i t y and f r u s t r a t i o n c o n s t r u c t i v e l y , 

and t o exert and accept i n f l u e n c e attempts i n appropriate p a t t e r n s . 

Both i n v o l v e a process of developing.or i n t e g r a t i n g personal 

p r o p e r t i e s i n t o s k i l l s , a t t i t u d e s , values and behavior patterns which are 

ap p r o p r i a t e to the valued c r i t e r i a o f achievement and a f f i l i a t i v e n e s s which 

r e s u l t i n success experiences. This process of personal resource develop­

ment has been roughly schematized i n Figure 7 • The top row of the 

diagram represents the c h i l d ' s basic c h a r a c t e r i s t i c s and environmental 

o p p o r t u n i t i e s which provide the raw m a t e r i a l s f o r his own p a t t e r n of 

development. The diagram has been d i v i d e d i n t o three I n t e r n a l c l u s t e r s 

o f c h a r a c t e r i s t i c s of the c h i l d : h'is p h y s i c a l c h a r a c t e r i s t i c s , h i s temper­

amental c h a r a c t e r i s t i c s , and h i s I n t e l l e c t u a l c a p a c i t i e s . I n a d d i t i o n 

t h e s e c t i o n on h i s " o p p o r t u n i t y s i t u a t i o n " includes h i s l o c a t i o n I n a 

p a r t i c u l a r system of s o c i a l r e l a t i o n s h i p s , and h i s l o c a t i o n i n regard t o 

*The i n i t i a l work on t h i s c o n c e p t u a l i z a t i o n of i n t e r p e r s o n a l resource 
t h e o r y , and also the l a t e r s ection on c i r c u l a r process theory was done i n 
c o l l a b o r a t i o n w i t h Dr. Sidney Rosen and Dr. George Levinger. A f u l l e r 
development w i l l be appealing I n a monograph now i n pre p a r a t i o n w i t h 
Drs. Rosen and Levinger. 
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s p a t i a l , m a t e r i a l and human su p p l i e s , i . e . , the thi n g s and people i n h i s 
environment. 

The second row of the diagram i l l u s t r a t e s the types of personal 

c h a r a c t e r i s t i c s and s k i l l s which develop from the i n t e r a c t i o n of c h i l d 

w i t h his environment. The i l l u s t r a t i o n s I n d i c a t e t h a t several charac­

t e r i s t i c s of.ithe c h i l d and of h i s o p p o r t u n i t y s i t u a t i o n may c o n t r i b u t e to 

th e development of a p a r t i c u l a r personal outcome. For example, h i s 

unique development of f i g h t i n g a b i l i t y w i l l be the r e s u l t of h i s p h y s i c a l 

c h a r a c t e r i s t i c s , h is l e v e l of aggressiveness, and the type o f subculture 

i n which he l i v e s . The amount of i n f o r m a t i o n he possesses w i l l be a 

r e s u l t of h i s energy l e v e l , h is i n t e l l e c t u a l c apacity, and the sti m u l u s -

richness of h i s p h y s i c a l and s o c i a l environments. A l l of the other 

d e r i v e d c h a r a c t e r i s t i c s would be the r e s u l t of a s i m i l a r combination of 

personal and s i t u a t i o n a l f a c t o r s . 

The t h i r d row, "resources valued by s i g n i f i c a n t others" i n d i c a t e s , 

as we have mentioned above, t h a t the c h i l d ' s developed c h a r a c t e r i s t i c s 

are evaluated i n terms o f t h e i r relevance t o h i s behavioral competence 

and h i s p a t t e r n o f i n t e r p e r s o n a l a f f i l i a t i v e n e s s w i t h others. Again 

t h e diagram i n d i c a t e s by i l l u s t r a t i o n that the c h i l d ' s developed s k i l l s 

may have a m u l t i p l e resource value. For example, f i g h t i n g a b i l i t y I s one 

c r i t e r i o n of competence, but i t w i l l also have an e f f e c t on the c h i l d ' s 

i n t e r p e r s o n a l acceptance or r e j e c t i o n by peers or grownups. 

The bottom row of the diagram i n d i c a t e s some of the dimensions 

o f e v a l u a t i o n which the s i g n i f i c a n t others use i n judging the competence 

and a f f i l i a t i v e n e s s of t h e i r associates. Data from previous research 

show that c h i l d r e n from a very e a r l y age are Involved I n being evaluated 

and e v a l u a t i n g others I n terms of a v a r i e t y of notions of performance or 
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competence and another c l u s t e r of notions having t o do w i t h socio-emotional 

behavior. The success and f r u s t r a t i o n experiences the c h i l d has i n 

growing up during the pre-school years are determined t o a large degree 

by the way i n which he i s helped and i s able t o convert h i s personal 

p r o p e r t i e s and environmental o p p o r t u n i t i e s i n t o valued personal and i n t e r ­

personal resources; and by the degree t o which he i s able t o u t i l i z e h i s 

resources i n the process of i n t e r p e r s o n a l l e a r n i n g w i t h peers and grownups. 

We w i l l focus.on t h i s process of u t i l i z a t i o n i n a l a t e r s e c t i o n of t h i s 

chapter. Many o f our c o l l a b o r a t i n g teachers have found I t h e l p f u l t o 

use t h i s d e s c r i p t i v e theory of personal resource development as a way 

of t h i n k i n g about and studying the i n d i v i d u a l d i f f e r e n c e s I n the backgrounds 

and development-of t h e i r p u p i l s . \ 

Thinking about- the Teacher i n This Way 

As the c h i l d enters school, he begins t o learn the r o l e of 

p u p i l , and member of a classroom group, he meets the new f i g u r e c a l l e d 

" teacher." The teacher, of course, also has a background of development 

which i t i s h e l p f u l t o understand i n order t o p r e d i c t and i n t e r p r e t class­

room l i f e more adequately. We have found i t h e l p f u l t o use the same con­

cepts and conceptual diagram t o t h i n k about the development o f the personal 

and I n t e r p e r s o n a l resources which l i e behind the pr o f e s s i o n a l r o l e - t a k i n g 
•ft 

as teacher. Figure 8 I s very s i m i l a r t o the one we j u s t used t o summarize 

the development of the c h i l d , although many of the f a c t s represented i n 

the diagram are d i f f e r e n t . 

For example, we note t h a t the unique p r o f e s s i o n a l s k i l l s and 

o r i e n t a t i o n s which the teacher develops derive from her basic p h y s i c a l , 

s o c i a l - e m o t i o n a l , and i n t e l l e c t u a l c h a r a c t e r i s t i c s , from her experiences 

I n the s o c i a l and economic system, and from her t r a i n i n g o p p o r t u n i t i e s . 
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J u s t a s . i n the case of the p u p i l , a p a r t i c u l a r teacher r o l e c h a r a c t e r i s t i c , 

such as expressiveness, or understanding , or teaching goals a r i s e as r e s u l t s 

o f m u l t i p l e influences from his background c h a r a c t e r i s t i c s and from h i s 

experience o p p o r t u n i t i e s . There are no doubt many personal c h a r a c t e r i s t i c s 

o f the I n d i v i d u a l who i s a teacher which do not become the subject o f 

e v a l u a t i o n by p u p i l s and t h e r e f o r e would not be regarded as r e l a t i o n s h i p 

resources i n the sense defined by the above i n t e r p e r s o n a l resource theory. 

Although i n our studies we have made no intensive analysis of evaluation 

o f teachers by p u p i l s , the group i n t e r v i e w s which we have conducted w i t h 

groups of p u p i l s about t h e i r teachers reveal c l e a r l y t h a t there i s a w e l l 

developed e v a l u a t i o n system (e.g., there are c l e a r expectations as t o what 

t h e new teacher w i l l be l i k e even before the f i r s t day of school i n the 

f a l l ) . The dimensions of e v a l u a t i o n which the p u p i l s used i n the group 

i n t e r v i e w s c e r t a i n l y included those I n d i c a t e d i n the bottom row of the 

diagram. 

The a d u l t who i s developing a teacher r o l e probably receives 

less.feedback from c h i l d r e n to guide development of his teaching r o l e 

resources than the c h i l d receives from grownups or peers t o guide the 

development o f his resources. Moreover, i t i s probably true t h a t the 

teacher has developed more c r i t e r i a f o r self-guidance as a part of h i s 

growth and development process than has the less experienced p u p i l . 

To summarize t h i s s e c t i o n , we have presented a conceptual scheme 

about i n t e r p e r s o n a l resources and t h e i r development. We have noted t h a t 

b o t h c h i l d r e n and teachers are evaluated, I n i n t e r p e r s o n a l i n t e r a c t i o n , 

i n terms of c r i t e r i a having t o do w i t h competence or expertness and a f f i l i -

a t i veness or social-emotional p a t t e r n s of r e l a t i n g t o others. This evalua­

t i o n by others i s what defines i n t e r p e r s o n a l resources, and awareness of 

these d e f i n i t i o n s provides the i n d i v i d u a l w i t h success and f a i l u r e experiences 



which guide h i s growth as he attempts t o a c t u a l i z e h i s personal proper­

t i e s or p o t e n t i a l i t i e s and p a r t i c u l a r o p p o r t u n i t y s i t u a t i o n s which are 

a v a i l a b l e t o him. I n l a t e r sections of t h i s chapter, we w i l l want t o 

continue t h i s e x p l o r a t i o n o f how the developed resources are a c t u a l l y u t i ­

l i z e d i n i n i t i a t i n g , m a intaining and developing the i n t e r p e r s o n a l r e l a ­

t i o n s h i p s which make up the context o f classroom l i f e . 

C o n t i n u i t i e s and D i s c o n t i n u i t i e s of the S o c i a l i z a t i o n Process at School 

When the c h i l d adds the sphere of school l i f e t o t h a t of home 

and neighborhood l i f e , many new o p p o r t u n i t i e s , expectations, and problems 

e n t e r his perceptual f i e l d . He i s exposed t o a whole new set of values 

and expectations about doing work i n order t o l e a r n . He must work out 

ways o f r e l a t i n g t o a d i f f e r e n t grownup, the teacher. He f i n d s himself 

c o e x i s t i n g w i t h and being compared w i t h classmates of the same age as he 

i s . He i s a part of a b i g , b u s t l i n g o r g a n i z a t i o n c a l l e d school, w i t h a 

v a r i e t y of a d u l t s , older c h i l d r e n , and other like-age. peers who have some 

i n t e r e s t i n the way he behaves and performs i n school. Several major 

f i e l d s of Inf l u e n c e impinge on h i s t h i n k i n g and behavior each day. Part 

o f each day he i s i n the fa m i l y c i r c l e , r e l a t i n g t o and i n t e r a c t i n g w i t h 

h i s mother, h i s f a t h e r , and any b r o t h e r s and s i s t e r s he may have. Part 

o f the day he i s i n the school c i r c l e , i n t e r a c t i n g and r e l a t i n g t o h i s 

teacher, t o h i s classmates, and t o the older c h i l d r e n i n the school. I n 

s o c i a l psychology, t h i s phenomenon o f being r e l a t e d t o and being i n f l u e n c e d 

by d i f f e r e n t groups and persons i s thought of l n terms of reference group 

theory, and i n terms of overlapping memberships or m u l t i p l e l o y a l t i e s . 

The concept of reference groups i s very simply the idea t h a t each 

person i s not a simple, autonomous system but i s r e l a t e d t o other groups 

and i n d i v i d u a l s who serve as guides or "references" f o r h i s values and 
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i n t e n t i o n s and behaviors. Even when he i s not d i r e c t l y i n t e r a c t i n g w i t h 
them, h i s ideas about "how they would r e a c t " serve as a reference f o r him 
i n guiding h i s decisions and a c t i o n s . The idea o f overlapping membership 
i s a very s i m i l a r idea. Because the person belongs simultaneously t o 
several groups or r e l a t i o n s h i p s , these i n f l u e n c e f i e l d s from the d i f f e r e n t 
references i n t e r s e c t and overlap i n t h e i r i n f l u e n c e f i e l d s as they impinge 
on or Include the i n d i v i d u a l . This means t h a t the i n d i v i d u a l may experience 
tugs and p u l l s or pushes i n more than one d i r e c t i o n simultaneously because 
o f the overlapping I n f l u e n c e of h i s several d i f f e r e n t references or objects 
o f l o y a l t y . Figure 9 presents a s i m p l i f i e d r e p r e s e n t a t i o n o f the over­
l a p p i n g membership s i t u a t i o n f o r our young school p u p i l s . 

The reader w i l l note t h a t the center c i r c l e represents p u p i l r o l e 

behaviors • i n d i v i d u a l d e c i s i o n , a c t i o n , and values of the young one as 

a p u p i l at school. The three i n t e r s e c t i n g f i e l d s represented by the d o t t e d 

l i n e s i n d i c a t e t h a t p u p i l r o l e a c t i v i t y i s Influenced by three spheres of 

i n f l u e n c e - school i n f l u e n c e s , f a m i l y I n f l u e n c e s , and s e l f - i n f l u e n c e s 

( e . g . , autonomously generated needs, i n t e r e s t s , impulses, and personal 

r e a c t i o n s to o t h e r s ) . Three separate types of school influences are iden­

t i f i e d , r e l a t i o n s h i p s w i t h teachers, w i t h like-age classmates, and older 

c h i l d models at school. Three f a m i l y references are I d e n t i f i e d : mother, 

f a t h e r , and s i b l i n g s . Three types o f s e l f - i n f l u e n c e s are suggested; those 

i n f l u e n c e s which represent the s e l f - g r a t i f y i n g pleasure seeking, aspects 

of personal dynamics (impulses), those forces w i t h i n the s e l f which repre­

sent the o t h e r - o r i e n t e d , s o c i a l l y I n t e g r a t i v e s e l f - i n t e r e s t s , and those 

f o r c e s represented by personal values about what I s r i g h t and wrong. A l l 

of these forces are a c t i v e l y i n v o lved i n determining and guiding the r o l e 

behavior of p u p i l s as i t develops and unfolds i n the d a i l y process of 
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classroom l i f e . This medley of voices presents some c h i l d r e n w i t h many 

more problems than o t h e r s . For some c h i l d r e n the voices speak w i t h a 

f a i r amount of o r c h e s t r a t i o n ; f o r others there i s much c o n f l i c t i n g dissonance. 

I t w i l l be h e l p f u l f o r us as educators t o examine as t h o u g h t f u l l y as we 

can the nature of the c h i l d ' s experience w i t h these m u l t i p l e i n f l u e n c e s . 

What are some of the c h a r a c t e r i s t i c s of the c h i l d ' s experience w i t h the 

m u l t i p l e influences t h a t determine whether the experience w i l l be one of 

c o n t i n u i t y and o r c h e s t r a t i o n or one of d i s c o n t i n u i t y and dissonance? These 

f i v e aspects of h i s experience seem important: 

1. S i m i l a r i t y or d i s s i m i l a r i t y of d i r e c t i o n of i n f l u e n c e . As 

some c h i l d r e n move from pa r e n t a l r e l a t i o n s to r e l a t i o n s w i t h teachers, 

they experience a s u b s t a n t i a l s i m i l a r i t y i n the kind of expectations and 

values which are held f o r t h e i r behavior and d i r e c t i o n s o f development. 

There are s i m i l a r d e f i n i t i o n s of achievement p r i o r i t i e s and of valued 

s t y l e s of human r e l a t i o n s h i p s . Other c h i l d r e n experience s t r i k i n g d i s ­

s i m i l a r i t y w i t h which t o cope. A l l c h i l d r e n experience some degree of 

d i s s i m i l a r i t y i n the expectations and standards of t h e i r parents and t h e i r 

teachers, and also u s u a l l y a s u b s t a n t i a l d i s s i m i l a r i t y between standards 

promoted by t h e i r teacher and the norms of the peer group. C e r t a i n l y the 

degree and type o f d i s s i m i l a r i t y experienced i n the infl u e n c e s from the 

d i f f e r e n t reference sources i s an important determiner of c o n t i n u i t y and 

support or d i s c o n t i n u i t y and d i s r u p t i o n of lea r n i n g experiences. 

2. P r e d i c t a b i l i t y or u n p r e d i c t a b i l i t y of Inf l u e n c e p a t t e r n i s 

another s i g n i f i c a n t aspect of experience. To a high degree the c h i l d ' s 

p s y c h o l o g i c a l space of f r e e movement t o take i n i t i a t i v e and t o set h i s own 

goals i s d e t e r m i n e d by the degree t o which there i s c l a r i t y of standards 

and expectations from h i s d i f f e r e n t reference B O u r c e s . U n p r e d i c t a b i l i t y 

as t o "what they w i l l do n e x t " or "what they w i l l expect next" presents 
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the c h i l d w i t h a major dilemma as t o how to take a p a r t i c u l a r r e l a t i o n s h i p 
I n t o account i n making h i s decisions and guiding h i s a c t i o n s . 

3. Acceptance or r e j e c t i o n by the s i g n i f i c a n t others i s another 

major dimension Jpf a c h i l d ' s experience. I f the c h i l d f e e l s he experiences 

more r e j e c t i o n from his parents and more acceptance from his teacher, he 

i s l i k e l y t o o r i e n t h i s world i n such a way as t o shut out l e g i t i m a t e 

expectations from h i s f a m i l y world; or i f he f e e l s he experiences r e j e c t i o n 

from h i s teacher but acceptance from h i s peer group or classmates, he i s 

l i k e l y t o develop an o r i e n t a t i o n toward school work and teachers which w i l l 

shut out the p o t e n t i a l i t i e s of i n f l u e n c e and support from present and 

f u t u r e teachers. 

4. Success or f a i l u r e of performance e f f o r t s I s a f o u r t h dimen­

si o n o f a c h i l d ' s experience w i t h h i s reference f i g u r e s . I f a c h i l d e x p e r i ­

ences f a i l u r e I n the teacher's e v a l u a t i o n of h i s performance and competence, 

but success i n h i s e f f o r t s to achieve status and acceptance from h i s peers, 

t h i s w i l l g r e a t l y determine h i s degree o f readiness t o accept I n f l u e n c e 

from the two sources. I f he has f e l t devalued or unappreciated by h i s 

parents and rewarded by h i s teacher, t h i s w i l l again introduce dissonance 

i n t o h i s world of i n f l u e n c e r e l a t i o n s h i p s . 

5. Perceived agreement and connectedness or disagreement and 

separateness among h i s various s i g n i f i c a n t others i s a f i f t h important 

determinant of a c h i l d ' s sense of c o n t i n u i t y or d i s c o n t i n u i t y l n h i s world 

of r e l a t i o n s h i p s . Some c h i l d r e n perceive t h a t t h e i r parents are i n com­

munication and c o l l a b o r a t i o n w i t h t h e i r teachers and the school, or they 

perceive the peer leaders of the classroom group as f r i e n d l y toward and 

i n c ooperation w i t h the teacher. Other c h i l d r e n perceive t h e i r parents 

as a n t a g o n i s t i c toward t h e i r teacher, or they perceive that leaders of the 
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classroom peer group are at war w i t h the teacher. These perceptions of 
harmony or disharmony i n the r e l a t i o n s h i p s between the various agents of 
i n f l u e n c e i s an important determiner o f the tension created i n the c h i l d 
as he copes w i t h the problems of i n t e g r a t i n g w i t h i n himself the d i f f e r e n t 
sources of i n f l u e n c e which he experiences around a,..giveri d e c i s i o n or 
b e h a v i o r a l s i t u a t i o n . 

This leads us t o an i n t e r e s t i n g and very important question; 

What types of problem-solving p a t t e r n s do c h i l d r e n develop and use t o 

cope w i t h the medley of voices i n t h e i r m u l t i p l e l o y a l t y s i t u a t i o n s ? 

How do they achieve i n t e g r a t i o n and selfhood i n coping w i t h the v a r i e t y 

of influences? 

Coping w i t h Problems o f M u l t i p l e L o y a l t y . 

We have been able t o d i f f e r e n t i a t e a t l e a s t f i v e d i f f e r e n t p a t t e r n s 

of problem s o l v i n g adopted by p u p i l s i n coping w i t h the d i f f e r e n c e s i n 

exp e c t a t i o n s , pressures and needs from parents, teacher, peers, and the 

s e l f . The same c h i l d may, o f course, adopt several o f these coping pat­

t e r n s i n d i f f e r e n t d e c i s i o n and a c t i o n s i t u a t i o n s . 

1. Compartmentalized l o y a l t y . One tempting and frequent way 

to a v o i d the st r e s s of recognizing and t a k i n g i n t o account c o n f l i c t i n g 

l o y a l t y pressures i s t o avoid the c o n f r o n t a t i o n , t o deny t h a t there i s an 

issue of c o n f l i c t . Although sometimes t h i s r e q u i r e s a great deal of 

p s y c h o l o g i c a l energy, some p u p i l s are remarkably successful i n keeping 

t h e i r r e l a t i o n s h i p s i n separate compartments of the s e l f . When they are 

w i t h t h e i r parents, t h e i r teachers and peer associates do not e x i s t . And 

l i k e w i s e when they are w i t h t h e i r teacher, t h e i r parents have no psycholo­

g i c a l existence. This type of s i t u a t i o n a l and r e l a t i o n s h i p opportunism 

can be c a r r i e d t o remarkable lengths t o avoid i n t e r n a l c o n f r o n t a t i o n and 
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c o n f l i c t . One consequence i s c e r t a i n l y a delay i n the development o f an 

i n t e g r a t e d personal i d e n t i t y which emerges from personal decision-making 

and the development of the s e l f r u t of the c o n f r o n t a t i o n , i n t e r n a l i z a t i o n , 

and i n t e g r a t i o n of the many environmental i n f l u e n c e s . 

2. The pervasive dominant l o y a l t y . Another way t o s i m p l i f y 

l i f e i n r e s o l v i n g the complexities of c o n f l i c t i n g influences i s t o make 

one o f the reference sources the p s y c h o l o g i c a l l y dominant one to provide 

guidance i n a l l s i t u a t i o n s . By making l o y a l t y t o a mother, or to a best 

peer f r i e n d , the dominant loyalty., i t i s possible t o avoid a great deal 

of discomfort i n de c i s i o n making. One can stop l i s t e n i n g t o the voices 

of t h e others as i r r e l e v a n t , or can q u i c k l y and e a s i l y r e j e c t the competing 
r 

messages as i n c o r r e c t or misleading. I n many, s i t u a t i o n s o f c o n f l i c t 

between the voices of the peer group and the voices of the grownups, the 

p u p i l adopts the p o l i c y of l i s t e n i n g t o one and r a t i o n a l i z i n g a r e j e c t i o n 

of t h e other i n order t o make the d e c i s i o n s i t u a t i o n easier and t o avoid 

the p a i n of the "working through process" which would be r e q u i r e d . One 

of t h e consequences, of course, o f s e l e c t i n g a dominant e x t e r n a l voice 

among the various r e f e r e n t sources i s t h a t the c h i l d tends t o i n h i b i t 

the development and. use of h i s own I n t e r n a l voice as a l e g i t i m a t e guide. 

3. Rejecting the references. This t h i r d s o l u t i o n i s chosen by 

both the young and o l d . I t might be c a l l e d "the plague on both your 

houses" s o l u t i o n . The sense of i r r i t a t i o n and confusion which r e s u l t s 

from being exposed to i n c o n s i s t e n t and competing demands '.vd expectations 

i s r e a c t e d t o , i n t h i s case, by a psychological response uhich i n e f f e c t 

says, " I f you can't agree, then there are no a u t h o r i t a t i v e standards and 

I am f r e e t o do what seems most a t t r a c t i v e t o me." This r e s o l u t i o n 

r e c e i v e s support from the c h i l d ' s needs f o r autonomy and the a t t r a c t i v e n e s s 
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of the pleasure-seeking impulses which are one of the inner voices i n most 
de c i s i o n s i t u a t i o n s . The c h i l d ' s experience w i t h the inconsistencies be­
tween demands and expectations o f parents and teachers can e a s i l y provide 
the context and m o t i v a t i o n f o r t h i s "autonomy r e s o l u t i o n " . 

4. S t r i k i n g a balance. Many c h i l d r e n t r y co n s c i e n t i o u s l y and 

anxiously t o l i s t e n t o a l l the voices and to a r r i v e a t some kind of com­

promise t h a t w i l l somehow please everybody. More f r e q u e n t l y than not t h i s 

attempt t o balance a l l the voices i n the s i t u a t i o n r e s u l t s i n d i s s a t i s f a c ­

t i o n and d i s c o n t e n t . And c e r t a i n l y there i s very l i t t l e gain I n the develop­

ment of s e l f i d e n t i t y from t h i s posture of mechanical compromise or " s t r i k i n g 

an average •" This i s , however, one of the most n a t u r a l f i r s t attempts at 

r e s o l u t i o n of the problem of the medley of voices and u s u a l l y i t i s the 

experience of lack of success i n de a l i n g w i t h t h i s k i n d of complexity which 

pushes the c h i l d toward f i n d i n g a simpler r e s o l u t i o n , such as the three 

already described. 

5. Creative i n t e g r a t i o n and r e c i p r o c a l i n f l u e n c e . I n t h i s f i f t h 

p a t t e r n the c h i l d has learned t h a t the decision and the a c t i o n genuinely 

"belong t o him" but that he has the r e s p o n s i b i l i t y and o p p o r t u n i t y t o l i s t e n 

t o and t o seek out the ideas of the others as resource m a t e r i a l f o r h i m s e l f . 

A second t h i n g he has learned i s t h a t he i s not j u s t a t a r g e t of i n f l u e n c e 

pressures from others but t h a t he i s i n a r e c i p r o c a l r e l a t i o n s h i p w i t h others 

and has the r i g h t and r e s p o n s i b i l i t y t o attempt t o i n f l u e n c e them and the 

d i r e c t i o n of t h e i r i n f l u e n c e attempts on him. Mental h e a l t h and i n t e l l e c t u a l 

development f l o w from the p u p i l ' s discovery and development of the possi­

b i l i t y of t h i s basic posture o f interdependence (as contrasted t o independence 

or dependence) i n i n t e r p e r s o n a l d e c i s i o n making and i n t e r a c t i o n . One o f 

the b asic goals of education i s simply t o help the p u p i l discover and achieve 
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t h i s problem-solving,, r e c i p r o c a l - i n f l u e n c e o r i e n t a t i o n . I n t h i s way the 
overlapping influence-, f i e l d s of the school/, the f a m i l y and the s e l f can 
become an o p p o r t u n i t y f o r creative: confLLct and growth r a t h e r than d i s ­
r u p t i v e demoralization and the prevention, of development of personal iden­
t i t y . 

A Teacher Has This Problem. Too. 

We must not f o r g e t the teacher i n our focus on the p u p i l and. the. 

s t u d e n t . The teacher's behavior in- the classroom i s a l s o Influenced b/r 

the m u l t i p l e l o y a l t i e s and references which are p s y c h o l o g i c a l l y present f o r 

him a t a l l times. I n Figure 10, we have noted four overlapping worlds o f 

i n f l u e n c e : 1) r e l a t i o n s h i p s i n the school w i t h p u p i l s , teacher peers, super­

v i s o r s and a d m i n i s t r a t o r s ; 2) h i s world of influences as a community c i t i z e n 

w i t h i t s v a r i e t y of r e l a t i o n s h i p s audi expectations; 3) his personal and family 

l i f e w i t h i t s o b l i g a t i o n s and r e l a t i o n s h i p s ; 4) and h i s i n t e r n a l world of 

p r o f e s s i o n a l r o l e I d e n t i t y as a teacher w i t h the many images, intentions., 

a s p i r a t i o n s , and expectations which represent forces from his " p r o f e s s i o n a l 

p e r s o n a l i t y ; " C e r t a i n l y the teacher i s subjected'to even a'greater v a r i e t y 

of cross-pressures and c o n f l i c t i n g expectations from m u l t i p l e l o y a l t y r e l a ­

t i o n s h i p s than-is the c h i l d . No doubt the teacher has.arrived'at more 

s o p h i s t i c a t e d patterns' of,problem s o l v i n g but i t is'our- experi'ence t h a t the ', 

same, f i v e • patterns-discussed above are present i n v a r y i n g degrees f o r a l l " , 

of us as' a d u l t s , and a - s e n s i t i v i t y t o these p a t t e r n s w i l l , help us under­

stand and i n t e r p r e t the behavior of the teacher" as w e l l as t h a t of the 

p u p i l as we study i e a r n i n g and i n t e r a c t i o n i n 1 t h e classroom. 

From the p o i n t of view of our research i n t e r e s t one of the im­

p o r t a n t e x p l o r a t i o n s i s t o discover the ways i n which the teacher i n t e ­

g r a t e s the i n f l u e n c e s from "the voices of the c h i l d r e n " (e.g., p u p i l i n ­

t e r e s t s , expectations, a b i l i t i e s ) and the i n f l u e n c e s from h i s other 

r e f e r e n c e f i g u r e s . 
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REFERENCE FIGURES AND MULTIPLE LOYALTIES FOR THE TEACHER 
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I n Summary. 

Let's review b r i e f l y t h i s second t h e o r e t i c a l framework f o r i n ­

t e r p r e t i n g our observations about classroom l i f e and the understanding and 

i n t e r a c t i o n s between p u p i l s and teachers. We have said t h a t i t i s h e l p f u l 

t o t h i n k of each person as e x i s t i n g i n a f i e l d of r e l a t i o n s h i p s t o other 

persons and groups who have s i g n i f i c a n t i n f l u e n c e on the way he w i l l t h i n k , 

decide and behave i n any de c i s i o n or a c t i o n s i t u a t i o n (e.g., the classroom), 

I n the case of the c h i l d these references or Influence agents have d i f f e r ­

i n g values and expectations about his o r i e n t a t i o n t o school performance 

and about approved and disapproved s o c i a l and emotional behavior, tfe have 

sai/4 t h a t the complexity of the I n d i v i d u a l ' s problems i n d ealing w i t h h i s 

m u l t i p l e r e l a t i o n s w i l l depend on the degree t o which these represent a 

meaningful c o n t i n u i t y of experience f o r him or represent d i s c o n t i n u i t y and 

c o n f l i c t . We have i d e n t i f i e d several dimensions of the c h i l d ' s or teacher's 

experience which determine whether he or she experiences c o n t i n u i t y or d i s ­

c o n t i n u i t y i n r e l a t i o n s w i t h major i n f l u e n c e agents. F i n a l l y , we have recog­

n i z e d t h a t i n any process of growing up and f u n c t i o n i n g i n t h i s context 

of m u l t i p l e r e l a t i o n s h i p s , there w i l l be experiences of dissonance and d i s ­

c o n t i n u i t y . Expectations and values w i l l be i n c o n f l i c t . Therefore,the 

i n d i v i d u a l w i l l be continuously faced w i t h the problem of coping w i t h 

competing and c o n f l i c t i n g Influence i n p u t s . Various problem-solving 

postures can be adapted t o cope w i t h t h i s complexity. We've reviewed f i v e 

o r i e n t a t i o n s which i t seems h e l p f u l t o i d e n t i f y and understand i n the be­

h a v i o r of both p u p i l s and teachers. We are now ready t o t u r n t o a t h i r d 

conceptual framework which the a c t i o n research team has found h e l p f u l i n 

understanding classroom l i f e . 
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The C i r c u l a r Process of Resource Exchange i n Classroom Relationships. 

E a r l i e r i n the chapter we looked at the processes of i n t e r p e r s o n a l 

e v a l u a t i o n t h a t are going on continuously i n the classroom. I n the -diagram 

of i n t e r p e r s o n a l c h a r a c t e r i s t i c s and resources we i d e n t i f i e d the l i n k i n g 

process between the c h i l d ' s personal c h a r a c t e r i s t i c s and the process of 

e v a l u a t i o n by others which r e s u l t s i n the c h i l d r e c e i v i n g some l e v e l of 

acceptance-status and i n f l u e n c e - s t a t u s i n the classroom group. We s t a t e d 

t h a t the p o s i t i v e and negative evaluations of the c h a r a c t e r i s t i c s and s k i l l s 

of a member by h i s f e l l o w members might be thought of as d e f i n i n g h is r e ­

sources as a member of t h a t p a r t i c u l a r group. One way of looking at the i n ­

t e r a c t i o n process i n any group or between any two persons, i s t o t h i n k o f 

i t as a process of exchange o f personal resources, or of attempts t o ex­

change or t o r e s i s t the exchange of personal resources. The p u p i l who sees 

h i m s e l f as competent i n phy s i c a l s k i l l s or i n academic a b i l i t y may attempt 

t o a c t u a l i z e h i s resources by o f f e r i n g t o help someone w i t h less s k i l l 

( t r a n s m i t some of his resource), or by using h i s p h y s i c a l prowess to force 

someone t o do what he wants them t o do ( i . e . , convert his resource i n t o 

personal power). Or a p u p i l , i n need of help on schoolwork; may i n i t i a t e 

an e f f o r t t o u t i l i z e the resources he perceives a classmate as having by 1 

asking f o r help. The resource of being loved or l i k e d can a l s o be analyzed 

i n terms of the a c t u a l i z a t i o n e f f o r t s i n i t i a t e d by the possessor of the 

resource t o express f r i e n d l y f e e l i n g s toward others, or t o exert i n f l u e n c e 

over those t h a t are a t t r a c t i v e t o him. 

One important f a c t i s t h a t these processes of a c t u a l i z a t i o n and 

u t i l i z a t i o n of resources q u i t e r a p i d l y become stable and p r e d i c t a b l e pro-

cessess of i n t e r a c t i o n between members of the group. Relative status as 

a resource possessor and a resource a c t u a l l z e r tends t o become s t a b i l i z e d 



as our repeated measures of the same classroom group during the school 

year i n d i c a t e . This process of r e c i p r o c a l resource e v a l u a t i o n and ex­

change can best be conceptualized as a c i r c u l a r i n t e r p e r s o n a l or s o c i a l 

process. We, and the c o l l a b o r a t i n g classroom teachers, have found t h i s 

t h e o r e t i c a l model of the c i r c u l a r process very h e l p f u l i n i n t e r p r e t i n g 

and p r e d i c t i n g s o c i a l acceptance, achievement m o t i v a t i o n , teacher-pupil 
s 

.: / 

r e l a t i o n s and other classroom processes. Let's look at the elements of 

t h i s c i r c u l a r process, and the way i n which they are connected, as i l ­

l u s t r a t e d i n Figure 1 1 . 

Because t h i s i s a c i r c u l a r , r e l a t i o n s h i p process between two 

p a r t i e s , we could s t a r t at any point on the diagram and go around but we 

have numbered the elements of t h i s p a r t i c u l a r c i r c l e t o s t a r t i n the 

upper l e f t - h a n d corner. We are i l l u s t r a t i n g the process of r e l a t i o n s h i p 

between any two persons i n the classroom group. I t might be p u p i l A and 

p u p i l B or i t might be teacher A and p u p i l B. The upper l e f t - h a n d c i r c l e 

i n d i c a t e s some of the s i g n i f i c a n t processes w i t h i n the member A ( 1 ) . 

For the moment we w i l l look only at the upper h a l f of th a t c i r c l e and 

come back l a t e r t o the lower h a l f . We see t h a t the inner psychological 

processes of A include h i s own se l f - c o n c e p t i o n of his i n t e r p e r s o n a l 

resources such as h i s conception of h i s own competence, his self-esteem. 

A second inner f a c t i s h i s perception of the way i n which he i s evaluated 

by the other member1. A t h i r d inner process i s the way i n which he perceives 

and evaluates the resources of h i s f e l l o w member B and f e e l s a need f o r 

such resources. How much does he respect h i s competence? How much does 

he l i k e him? Emergent from these i n t e r p e r s o n a l conceptions and evalua­

t i o n s i s what we have c a l l e d the " i n t e r p e r s o n a l i n t e n t i o n s or o r i e n t a t i o n s 

of A towards B" ( 2 ) . On the diagram we have i n d i c a t e d two important 
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elements of such o r i e n t a t i o n s . Does he t r u s t or d i s t r u s t the i n t e n t i o n s 

o f B toward himself? I s h i s own o r i e n t a t i o n toward B one of wanting to 

dominate and c o n t r o l him, one of wanting t o share resources w i t h him or 

one of wanting to*be dependent on him f o r resources he fe e l s he needs and 

does not have? This a c t i o n i n t e n t i o n toward B r e s u l t s i n c e r t a i n observable 

b e h a v i o r a l p a t t e r n s i n h i s i n t e r a c t i o n w i t h B ( 3 ) . I n the diagram we 

i n d i c a t e f i v e important dimensions o f such a c t i o n p a t t e r n s . I s A a c t i v e 

I n h i s r e l a t i o n t o B or does he tend to be passive? Does he i n i t i a t e or 

does he w i t h h o l d and avoid i n t e r a c t i o n ? Can the behavior which A produces 

be i n t e r p r e t e d as h o s t i l e or f r i e n d l y toward B? I s h i s behavior p r i m a r i l y 

seeking resources from B or o f f e r i n g resources t o B? And can his behavior 

be coded p r i m a r i l y as accepting the in f l u e n c e o f B or p r i m a r i l y r e s i s t i n g 

and r e j e c t i n g the in f l u e n c e from B. As the downward arrow I n d i c a t e s , we 

t h i n k of these behaviors as actions toward B or feedback t o B i n response 

t o h i s a c t i o n s . And the upward arrow from B i n d i c a t e s t h a t a l l of A's 

behaviors are a c t i v e l y perceived and i n t e r p r e t e d i n terms of expectations 

f o r how A w i l l behave and r e s u l t i n i n t e r p r e t a t i o n s by B of what A's 

i n t e n t i o n s are. 

The lower right-hand c i r c l e represents the inner processes w i t h i n 

B ( 4 ) . I n the upper h a l f of the c i r c l e we note t h a t B a c t i v e l y i n t e r p r e t s 

whether the behavior of A i s f r i e n d l y or u n f r i e n d l y ; whether i t supports 

and enhances h i s own needs or whether he f e e l s i t as r e s t r i c t i n g or 

demanding; and whether he f e e l s t h a t A's behavior i n d i c a t e s acceptance 

or resistance t o h i s own e f f o r t s t o inf l u e n c e A. The lower h a l f of c i r c l e 

4 ( l i k e the upper h a l f of c i r c l e 1) Indicates t h a t B i s always I n t e r p r e t i n g 

t h e behavior of A i n terms of h i s conceptions and evaluations of h i s own 

resources, his perception of the way A evaluates h i s own resources, and 



h i s perceptions and evaluations of the resources A has and i s able t o 

m o b i l i z e ( t o e i t h e r help or attack or compete). 

From these i n t e r p e r s o n a l processes of B, as he reacts t o the 

behavior of A and t o h i s own conception of his own resources, emerges 

the i n t e r p e r s o n a l a c t i o n o r i e n t a t i o n o f B toward A ( 5 ) . I s he o r i e n t e d 

toward c o n t r o l l i n g , sharing or dependency? Does he f e e l t r u s t or d i s t r u s t 

toward A? From t h i s a c t i o n o r i e n t a t i o n toward A we see i n the lower 

l e f t - h a n d c i r c l e (6) the a c t i o n p a t t e r n s which B d i r e c t s toward A. A 

a c t i v e l y processes t h i s incoming behavior from B i n terms of h i B expecta­

t i o n s and h i s o r i e n t a t i o n toward i n t e r p r e t i n g the i n t e n t i o n s and meanings 

o f B"s behavior. I s i t f r i e n d l y or u n f r i e n d l y ? I s i t accepting or r e s i s ­

t i n g ? I s I t h e l p i n g or r e s t r i c t i n g ? 

Before t u r n i n g t o s p e c i f i c i l l u s t r a t i o n s of t h i s process i n 

the classroom, one more element I n the diagram needs t o be noted - the 

two arrows coming i n from the outside world (7) t o impinge on both A and 

Bo These arrows symbolize the f a c t t h a t t h i s r e l a t i o n s h i p cycle i s not 
i 

a closed c i r c l e , a world unto I t s e l f . Both A and B have had previous 

r e l a t i o n s h i p s where they have developed expectations and i n t e r p r e t a t i o n s 

o f the behaviors of others. Also, as we have noted i n the previous s e c t i o n 

o f this chapter, they are now involved i n other c u r r e n t r e l a t i o n s h i p s which 

are always present t o some degree i n determining t h e i r needs and r e a c t i o n s . 

These outside influences may e i t h e r r e i n f o r c e or d i s r u p t the p a r t i c u l a r 

r e l a t i o n s h i p c i r c l e we are studying. 
I l l u s t r a t i o n s of P o s i t i v e , Negative,, and Collusive Cycles i n Peers Relations 
i n the Classroom 

1. A t y p i c a l , p o s i t i v e cycle 

I n one kin d of p o s i t i v e r e l a t i o n s h i p cycle p u p i l A has a p o s i t i v e 

e v a l u a t i o n of h i s own competence and l i k a b l l i t y , perceives t h a t B has a 
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p o s i t i v e e v a l u a t i o n of him, and he has a p o s i t i v e e v a l u a t i o n of B. His 
a c t i o n o r i e n t a t i o n toward B i s one of t r u s t and one of readiness and expec­
t a t i o n , of sharing resources and i n f l u e n c e on a r e c i p r o c a l b a s i s . So 
A 8s behavior patterns toward B tend t o show a balance of both seeking 
a n d . o f f e r i n g resources, and of r e l a t i v e l y open acceptance of B (s approaches. 
A t the same time B has a readiness t o r e s i s t where he f e e l s i t i s appro­
p r i a t e , without t h i s being a t h r e a t t o the A-B r e l a t i o n s h i p . B's expec­
t a t i o n s f o r the behavior of A are of f r i e n d l i n e s s , of supportive enhance­
ment, and of openness and acceptance. The r e l a t i o n s h i p i s based on h i s 
own p o s i t i v e s e l f - e v a l u a t i o n , h i s perception of the p o s i t i v e e v a l u a t i o n 
by A of himself, his own f e e l i n g s of a t t r a c t i o n t o A, and h i s resources 
which r e s u l t I n a t r u s t i n g o r i e n t a t i o n evoking s i m i l a r patterns of 
behavior from A. Therefore, a c o n t i n u i n g cycle of p o s i t i v e e v a l u a t i o n 
emerges along w i t h a sense of shared rewards and enhancement from the 
c o n t i n u i n g r e l a t i o n s h i p . A and B are f r i e n d l y toward each other and 
respect each other. 

2. A t y p i c a l i l l u s t r a t i o n of a negative cycle of peer r e l a t i o n s h i p . 

I n our analysis of classroom l i f e we have found several types 

o f negative non-supportive r e l a t i o n s h i p cycles which have become s t a b i l i z e d 

as a c i r c u l a r processes between classroom members. I n one type of cycle 

member A has a personal conception o f inadequacy, perceives t h a t he i s 

viewed as inadequate by B a n d has a perception of B as much more adequate 

and possessing needed resources. His i n i t i a l a c t i o n o r i e n t a t i o n toward 

B I s one of hopeful t r u s t and of a desire f o r dependency which r e s u l t s 

i n a c t i o n p a t t e r n s o f a c t i v e , f r i e n d l y seeking f o r support and d i r e c t i o n 

from B and a readiness t o accept such support. B has a s e l f - c o n c e p t i o n 

o f personal adequacy, a negative e v a l u a t i o n of A and experiences the 

Incoming behavior from A as demanding and r e s t r i c t i n g and very o f t e n as 
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envy or unconscious h o s t i l i t y . From t h i s inner process f o r eva l u a t i o n 
emerges a d i s t r u s t i n g and dominative o r i e n t a t i o n which r e s u l t s i n a com­
b i n a t i o n of u n f r i e n d l y dominating behavior and u n f r i e n d l y avoiding and 
r e s i s t i n g behaviors by B. I n t u r n , t h i s i s experienced as u n f r i e n d l y and 
non-enhancing feedback by A,whose d i s t r u s t o r i e n t a t i o n i s i n t e n s i f i e d and 
whose f a i l u r e t o achieve the rewarding dependency leads t o h o s t i l e w i t h ­
drawal and avoidance of r e l a t i o n s h i p s which would b r i n g about more p a i n . 
And so a s t a b l e c y c l e of u n f r i e n d l y r e j e c t i o n and avoidance i s e s t a b l i s h e d 
and maintains i t s e l f . 

3. Another t y p i c a l negative cycle 

Another frequent cycle I s one i n which member A has a p o s i t i v e 

e v a l u a t i o n of h i s own resources, p a r t i c u l a r l y h i s p h y s i c a l resources, 

perceives himself as ne g a t i v e l y evaluated by B and n e g a t i v e l y evaluates 

Bo His a c t i o n o r i e n t a t i o n toward B i s one of d i s t r u s t and of desire t o 

c o n t r o l . This r e s u l t s I n a p a t t e r n o f a c t i v e l y h o s t i l e influence attempts 

and a c t i v e r e s i s t a n c e of the i n f l u e n c e attempts of B. B perceives A's 

behavior as u n f r i e n d l y , r e s t r i c t i n g and demanding and i s o r i e n t e d toward 

r e s i s t a n c e , based on his own s e l f - c o n c e p t i o n of r e l a t i v e adequacy i n 

r e l a t i o n to A, h i s perception, of A's negative e v a l u a t i o n o f him and h i s 

negative e v a l u a t i o n of A. From A es a c t i o n o r i e n t a t i o n B s t a r t s f a m i l i a r 

c o m p e t i t i v e h o s t i l e resistance p a t t e r n of in f l u e n c e attempts toward A 

which are i n t e r p r e t e d by A as c o n f i r m i n g his own d i s t r u s t o r i e n t a t i o n and 

accentuating h i s need t o c o n t r o l B. This establishes a mutual cycle of 

d i s t r u s t and c o n t r o l o r i e n t a t i o n and mutual resistance to- i n f l u e n c e attempts 

on each other, a co n t i n u i n g non-rewarding competitive c y c l e . Other mutual 

c y c l e s of separative a l i e n a t i o n or of competitive h o s t i l i t y have been 

observed. The above represent two t y p i c a l i l l u s t r a t i o n s . 
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4. C o l l u s l v e l y s a t i s f y i n g unhealthy cycles of peer r e l a t i o n s h i p s . 

We do f i n d a t h i r d r e l a t i o n s h i p p a t t e r n which i s n e i t h e r mutually 

s u p p o r t i v e of healthy development nor mutually d i s s a t i s f y i n g and a l l e n a t i v e . 

T h i s t h i r d p a t t e r n of r e l a t i o n s h i p i s one i n which the two i n t e r a c t i n g 

members are f i n d i n g psychological s a t i s f a c t i o n , but the s a t i s f a c t i o n i s 

based on an exchange of in t e r p e r s o n a l resources which i s growth i n h i b i t i n g 

f o r both members. A good example of t h i s i s a s i t u a t i o n where A has 

a need t o cope w i t h h i s own negative s e l f - e v a l u a t i o n by c o n t r o l l i n g B, 

who he devalues but who he perceives has a dependency o r i e n t a t i o n toward 

him. This r e s u l t s i n a c t i v e dominating behavior which B submissively 

accepts because of h i s own sense of inadequacy, and h i s readiness to be 

"used" r a t h e r than ignored. His p o s i t i v e e v a l u a t i o n of the strength of 

A r e s u l t s i n a t r u s t i n g dependency w i t h a c t i v e , f r i e n d l y , seeking, accep­

t i n g behavior toward A which enhances A's s e l f - e v a l u a t i o n and stimulates 

and supports his dominating, non-reciprocal p a t t e r n of a c t i o n toward B. 

So we see the development, and maintenance of the support of A's defensive 

dominating and d i s t r u s t i n g behavior p a t t e r n and of B's self-degrading 

dependency s a t i s f a c t i o n s . The g r a t i f i c a t i o n s i n h i b i t the personal growth 

of both p a r t i e s , although there i s mutual s a t i s f a c t i o n i n the r e l a t i o n s h i p . 

5. Outside support f o r p o s i t i v e , negative and c o l l u s i v e cycles. 

E a r l i e r we discussed the c o n t i n u i t y or d i s c o n t i n u i t y of the c h i l d 

experiences i n r e l a t i o n t o his m u l t i p l e human references. We are now able 

t o look at these ideas i n a new way. The c i r c u l a r process which we have 

i l l u s t r a t e d i s the r e l a t i o n s h i p of the c h i l d t o one human reference, a 

f e l l o w p u p i l or p u p i l s i n the case we have I l l u s t r a t e d . Our diagram i n d i ­

c a tes t h a t t h i s p a r t i c u l a r r e l a t i o n s h i p i s influenced by other outside or 

a d d i t i o n a l r e l a t i o n s h i p s which are i l l u s t r a t e d by the outside in f l u e n c e 

arrows ( 7 ) . I n our previous discussion we noted t h a t these outside i n f l u e n c e s 
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may be strong or weak depending on whether L'c i s an a t t r a c t i v e or a 

r e j e c t i n g r e l a t i o n s h i p , or whether i t i s seen as relevant and con­

nected or disconnected w i t h the present r e l a t i o n s h i p . I n our discussion 

of t he c h i l d ' s problems of coping w i t h h i s m u l t i p l e l o y a l t y r e l a t i o n ­

ships we looked at several ways i n which the c h i l d r e j e c t s or takes i n t o 

account one r e l a t i o n s h i p when he i s engaged i n i n t e r a c t i n g i n another 

r e l a t i o n s h i p . We are i n t e r e s t e d i n what he does w i t h Influence from h i s 

parents when he i s i n t e r a c t i n g w i t h the teacher, or what he does i n r e a c t i n g 

t o i n f l u e n c e from h i s peers when he i s r e l a t i n g t o the teacher. We are 

now ready t o carry the ana l y s i s f u r t h e r and ask what kinds of "other 

r e l a t i o n s h i p s " tend t o help the c h i l d develop and maintain p o s i t i v e cycles 

of r e l a t i o n s h i p w i t h h i s peers l n co n t r a s t t o those r e l a t i o n s h i p s which 

tend t o push towards negative cycles or unhealthy c o l l u s i v e cycles? This 

I s c e r t a i n l y a c r u c i a l question when we stop t o t h i n k about p o s s i b i l i t i e s 

of changing unhealthy cycles i n t o healthy c y c l e s . I f some of the major 

causes which are s t i m u l a t i n g and mai n t a i n i n g a r e l a t i o n s h i p are coming from 

o u t s i d e , from other r e l a t i o n s h i p s , then i t r e q u i r e s q u i t e a d i f f e r e n t 

approach f o r g i v i n g help as compared t o the case where the major f a c t o r s 

causing the problem are w i t h i n the r e l a t i o n s h i p I t s e l f and are accessible 

t o a h e l p i n g e f f o r t through work d i r e c t l y w i t h the two p a r t i e s . 

Let's review several examples of the way the child°s r e l a t i o n s h i p s 

(past and present) outside the classroom may e f f e c t the cycles he establishes 

w i t h f e l l o w p u p i l s , and w i t h the teacher. 

1. A dependency r e l a t i o n s h i p t o p r o t e c t i v e and a s s e r t i v e parents 

may i n c l i n e the c h i l d toward seeking and mai n t a i n i n g a dependency r e l a t i o n ­

ship t o strong peer leaders or t o the teacher, although i f the outside 

r e l a t i o n w i t h the parent f i g u r e s i s f r u s t r a t i n g and there i s negative f e e l ­

i n g about p a r e n t a l f i g u r e s then the c h i l d may be seeking peers he can 
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dominate, and may be o r i e n t e d toward f i n d i n g ways t o avoid the in f l u e n c e 

o f the teacher. 

2. An experience of persona* autonomy i n outside r e l a t i o n s , of 

being l e f t on h i s own, may i n c l i n e the c h i l d toward a posture of f i n d i n g 

someone t o lean on and depend on, or toward a resistance t o any attempts 

o f others t o c o n t r o l h i s behavior. 

3. A successful outside experience of dominating younger 

s i b l i n g s , or parents, i s l i k e l y t o i n c l i n e the p u p i l toward attempts t o 

e s t a b l i s h peer r e l a t i o n s h i p cycles of dominance-submission. Also he w i l l 

probably attempt to r e s i s t the leadership of the teacher and be competitive 

w i t h the teacher. 

4. Other c h i l d r e n come t o school w i t h a background of i n t e r ­

dependent r e l a t i o n s h i p patterns where the r e l a t i o n s h i p cycle has been one 

of r e c i p r o c a l i n f l u e n c e and mutual exchange of personal resources w i t h 

parents and brothers and s i s t e r s . Such a c h i l d w i l l have an o r i e n t a t i o n 

t h a t h i s parents are depending on him t o do h i s best and t o use h i s own 

judgment r e l a t i n g t o others at school. His greater f l e x i b i l i t y w i l l help 

him i n e s t a b l i s h i n g emotionally p o s i t i v e and mutually rewarding r e l a t i o n ­

s h i p cycles w i t h both f e l l o w p u p i l s and w i t h the teacher. 

The teacher-pupil r e l a t i o n s h i p i s a s i m i l a r process 

Again, as i n the previous sections of t h i s chapter, we want 

to emphasize t h a t the same t h e o r e t i c a l model for t h i n k i n g about p u p i l 

r e l a t i o n s applies t o teacher-pupil r e l a t i o n s h i p s as well.. A l l we need 

do i s t o put the teacher i n a c i r c u l a r process diagram as A and the p u p i l , 

or group of p u p i l s , as B.. Then we recognize t h a t the teacher 5s s e l f -

conception of his resources and s k i l l s as a teacher, his perception of 

the evaluations of himself by the p u p i l s , and his e v a l u t i o n of the p u p i l s 
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and t h e i r adequacy as learners are f a c t o r s determining whether he has a 
t r u s t or d i s t r u s t o r i e n t a t i o n and a c o n t r o l l i n g or sharing o r i e n t a t i o n 
toward h i s p u p i l s . These o r i e n t a t i o n s are based on his experience w i t h 
previous r e l a t i o n s h i p s i n h i s own l i f e h i s t o r y , as w e l l as on h i s reactions 
t o h i s c u r r e n t p u p i l s . We also f i n d growth i n h i b i t i n g c o l l u s i v e r e l a t i o n s 
between teacher and pupils as between a motherly, domineering teacher and a 
w i l l i n g l y dependent, non-disruptive group of p u p i l s . One of the challenges 
o f our e m p i r i c a l research i s t o discover the r e l a t i o n s h i p between the 
type of p a t t e r n which e x i s t s i n the classroom and the r e s u l t s i n terms 
o f l e a r n i n g achievement and mental h e a l t h . And one of the challenges f o r 
every teacher i s t o achieve awareness of r e l a t i o n s h i p patterns among 
h i s p u p i l s and between his p u p i l s and himself so that he i s i n a p o s i t i o n 
t o help support c r e a t i v e , productive r e l a t i o n s h i p s and to change the 
unproductive ones. 

The Development and Maintenance of T o t a l Classroom Relationship S t r u c t u r e s 
and Operating Patterns 

Another l e v e l of c o n c e p t u a l i z i n g and analyzing the educational 

s i t u a t i o n i s to t h i n k about the classroom group as a whole, about class­

room achievement and classroom mental h e a l t h . Although the main c r i t e r i o n 

o f success i n the classroom Is the personal growth and development of 

each p u p i l i n r e l a t i o n to. his own p o t e n t i a l i t i e s , s t i l l there i s great 

v a l u e t o having conceptual t o o l s f o r t h i n k i n g about the classroom s i t u a ­

t i o n as a t o t a l i t y . The teacher must t h i n k about the c h a r a c t e r i s t i c s 

o f her classroom s i t u a t i o n and about her r o l e i n r e l a t i o n t o the t o t a l 

classroom group. I n t h i s p r o j e c t we have tended t o t h i n k conceptually 

i n three ways about the classroom group. We have thought about group 

norms, about classroom i n t e r p e r s o n a l e v a l u a t i o n patterns and about a b i l i t y 

u t i l i z a t i o n subgroups. 
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1, Group norms i n the classroom 

When we explore the question of why p u p i l s evaluate each other 

p o s i t i v e l y or n e g a t i v e l y , we t y p i c a l l y f i n d t h a t a r e l a t i v e l y low value 

i s "placed on expertness i n classroom l e a r n i n g a c t i v i t i e s . We assume that 

t h e existence of a peer group norm about the importance of academic 

expertness as a basis f o r status i n the group would be an important support 

f o r academic m o t i v a t i o n . Another classroom norm which we have explored 

i n some classrooms i s the extent to which the p u p i l s approve or disapprove 

o f p u p i l c o l l a b o r a t i o n w i t h the teacher^ such as v o l u n t e e r i n g t o r e c i t e . 

Here we have noticed the i n t e r e s t i n g f a c t that i n some classrooms many 

p u p i l s perceive t h a t a m a j o r i t y of t h e i r classmates are against very 

a c t i v e c o l l a b o r a t i o n w i t h the teacher, although i n f a c t we do not f i n d 

t h i s f e e l i n g being expressed p r i v a t e l y by t h e i r classmates. I n other 

words, there i s an a t t r i b u t e d norm which functions l i k e an a c t u a l group 

norm because of mutual ignorance and a lack of communication among the 

group members. I n such classrooms, there i s not a norm supporting the 

s h a r i n g of perceptions and b e l i e f s between f e l l o w students or between 

the students and teachers.. The t h i r d area o f classroom group norms i n 

which we have been i n t e r e s t e d 13 whether a s t a n d a r d e x i s t s i n the classroom 

accepting of i n d i v i d u a l d i f f e r e n c e s i n l e a r n i n g a b i l i t y , or whether there 

i s a norm which tends t o expect and reward conformity t o a p a r t i c u l a r 

model of "good student •" 

A great deal o f experimental research on the development and 

f u n c t i o n i n g of group norms i n small face-to-face groups has" been conducted 

i n the l a b o r a t o r y w i t h a d u l t groups. We need t o test out the relevance 

o f these f i n d i n g s f o r classroom groups of c h i l d r e n where the i n t e r e s t i s 

i n understanding the support or i n h i b i t i o n of academic le a r n i n g and per­

s o n a l i t y development. 
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2. Group pat t e r n s of I n t e r p e r s o n a l e v a l u a t i o n I n the classroom 

Research by Schmuck (1962) has demonstrated the f a c t t h a t l n 

d i f f e r e n t classrooms there are q u i t e d i f f e r e n t patterns of In t e r p e r s o n a l 

e v a l u a t i o n . He has designated these as d i f f e r e n c e s i n the degree of 

d i f f u s i o n or degree of c e n t r a l i z a t i o n o f the soclometric s t a t u s s t r u c t u r e . 

I n some groups, the members d i s t r i b u t e t h e i r p o s i t i v e or negative evalua­

t i o n of other group members q u i t e widely or " d i f f u s e l y " so t h a t a l l 

members receive a c e r t a i n amount of p o s i t i v e acceptance or e v a l u a t i o n and 

sma l l amount of c r i t i c a l e v a l u a t i o n . Such groups are d i s t i n g u i s h e d by a 

f a i r l y equal d i s t r i b u t i o n of l i k i n g choices, by no d i s t i n c t sub-groups 

whose members receive a large p r o p o r t i o n of soclometric preferences, and 

by fewer e n t i r e l y neglected p u p i l s . I n other groups there i s a p i l e - u p 

o f p o s i t i v e and negative e v a l u a t i o n on a r e l a t i v e l y few " c e n t r a l " members, 

so t h a t a few get most of the acceptance or r e j e c t i o n and the r e s t of the 

members receive very l i t t l e . Such c e n t r a l l y s t r u c t u r e d groups are charac­

t e r i z e d by a large number of p u p i l s who agree i n s e l e c t i n g only a small 

c l u s t e r of t h e i r classmates as p u p i l s they l i k e . Along w i t h t h i s narrow 

focus on a small number of p u p i l s , many others are neglected e n t i r e l y . 

Work i s c o n t i n u i n g on these causes of these classroom phenomena., and t h e i r 

impact on l e a r n i n g and mental h e a l t h , but the evidence so f a r suggests 

t h a t these types of group patterns do have important impacts on the 

m o t i v a t i o n t o l e a r n and psychological mental health of the classroom 

members. 

Another way i n which groups d i f f e r i s I n the r a t i o of p o s i t i v e 

and negative e v a l u a t i o n of personal resources which e x i s t s w i t h i n the 

group. I n some groups there I s a much higher number of p o s i t i v e f e e l i n g s 

than negative f e e l i n g s between members>, wh i l e i n other groups there i s a 
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g r e a t e r predominance o f n e g a t i v e i n t e r p e r s o n a l e v a l u a t i o n . I n some groups 
t h e i n t e r a c t i o n s between t h e c h i l d r e n r e v e a l q u i t e a h i g h 1evel o f accep­
t a n c e o f each o t h e r ' s o p i n i o n s and o t h e r t y p e s o f i n f l u e n c e a t t e m p t s , w h i l e 
i n o t h e r groups t h e r e i s a much M g h e r p e r c e n t a g e o f r e j e c t i o n o r r e s i s ­
t a n c e t o i n f l u e n c e a t t e m p t s c h i n t h e r e i s o f acceptance.. These group 
p a t t e r n s o f r e a d i n e s s or r e s i s t a n c e t o exchange o f r e s o u r c e s between mem­
b e r s need t o be s t u d i e d much more t h a n t h e y have been. From t h e evidence 
we have t o d a t e , i t i s our a s s u m p t i o n t h a t such classroom p a t t e r n s have 
a v e r y p o t e n t impact on t e a c h e r - p u p i 1 r e l a t i o n s and on che mot i v a t i o n t o 
l e a r n o f t h e members o f t h e c l a s s r o o m group. 

3. " U t i l i z a t i o n " s u b g r o u p i n g s i n t h e classroom 

There i s widespread i n t e r e s t by e d u c a t o r s i n the phenomena o f ( 

h i g h and low u t i l i z a t i o n o f o n e u s i n t e l l e c t u a l r e s o u r c e s i n c l a s s r o o m 

l e a r n i n g a c t i v i t i e s . We have developed a p r o c e d u r e f o r c l a s s i f y i n g t h e 

members o f a c l a s s r o o m group i n t o f o u r subgroups •• those w i t h h i g h a b i l i t y 

and c u r r e n t e v i d e n c e o f h i g h u t i l i z a t i o n o f chat a b i l i t y i n l e a r n i n g 

a c h i e v e m e n t ; t h o s e w i t h h i g h a b i l i t y .bur low evidence c f u t i l i z a t i o n ; those 

w i t h low a b i l i t y b u t h i g h u t i l i z a t i o n o f t h i s a b i l i t y , and t h o s e w i t h low 

a b i l i t y and low evidence o f u t i l i z a t i o n S e v e r a l approaches have been 

made t o t h e v a l i d i t y o f l o o k i n g at t h e c l a s s r o o m s t r u c t u r e i n t h i s way. 

We have e x p l o r e d whether the p u p i l s i n these d i f f e r e n t c l a s s i f i c a t i o n s are 

v i e w i n g t h e t eac her and t h e i r c I assroom e x p e r i e n c e i n s i g n i f i c a n t l y d i f f e r -

e nt ways, whet lie r t hey a r e be i ng cvn 1 uat ed bv .the i i c i assmates i n d i f f er -

e n t way s ; and whet lie r t hey a r e be i ng pet ce i v e d and r eac f e d t o by t h e i r 

t e a c h e r i n d i f f e r e n t ways A l t h o u g h t h i s approach t o the a n a l y s i s o f t h e 

t o t a l c l a s s r o o m gr oup r epr esenl'S a c r u d e con.: ep tua L i 7,a t i cn. I t has become 

c l e a r t h a t such a c l a s s i f i c a t i o n docs lead t o s i g n i f i c a n t d i a g n o s t i c 

i n s i g h t s about. th«j f u r c l 1 o n l uj; o f the l c a r n i n i > p i ccess i n t h e t o t a l c l a s s r o o m . 



I t i s clear from our e x p l o r a t i o n s to date t h a t there i s great 

value t o looking at p a r e n t - p u p i l , p u p i l - p u p i l and teacher-pupil r e l a t i o n ­

ships as the basis for understanding m o t i v a t i o n t o l e a r n , e f f e c t i v e n e s s 

o f l e a r n i n g a c t i v i t y , and the development of p o s i t i v e and negative mental 

h e a l t h p a t t e r n s . I t i s also c l e a r t h a t looking at the l a t e r two f a c t o r s 

i n terms of t o t a l classroom p a t t e r n s , r a t h e r than j u s t as i n t e r p e r s o n a l 

p a t t e r n s adds g r e a t l y t o our a n a l y t i c power i n understanding the class­

room l e a r n i n g process. S p e c i f i c hypotheses derived from some of the 

above concepts along w i t h the e m p i r i c a l r e s u l t s appear i n C h a p t e r e d , V, 

V I , and V I I . 



Chapter m 

RESEARCH METHODS AND VARIABLES* 

The data reported i n t h i s study were derived from some p u b l i c 

school classrooms i n r u r a l , i n d u s t r i a l , suburban, and u n i v e r s i t y communi­

t i e s 0 The data from each classroom were obtained from three sources: 

(a) questionnaires and group i n t e r v i e w s w i t h p u p i l s , (b) questionnaires 

and I n t e r v i e w s w i t h teachers, and (c) a b r i e f period of classroom observa­

t i o n . 

The Sample 

The sample was selected from a group of teachers i n southeastern 

Michigan who volunteered t o p a r t i c i p a t e i n the p r o j e c t . The s e l e c t i o n of 

teachers from the volunteers was determined by the o b j e c t i v e o f sampling 

a d i v e r s e r e p r e s e n t a t i o n of types of communities and grade l e v e l s . As a 

r e s u l t , a subject pool comprising 727 c h i l d r e n was drawn from twenty-seven 

p u b l i c school classrooms. Some basic data regarding the sample are pro­

v i d e d i n Table 5-. The f a t h e r s ' occupations f o r the p u p i l s i n the sample 

d i f f e r s i g n i f i c a n t l y from classroom t o classroom. For instance, i n one 

classroom n i n e t y per cent of the f a t h e r s are p r o f e s s i o n a l , while i n another 

ninety-seven per cent are c l a s s i f i e d as u n s k i l l e d . The r a c i a l composition 

ranges from predominantly Negro i n one class to a l l White i n others. The 

d i v e r s i t y o f the sample suggests t h a t the r e s u l t s are a p p l i c a b l e t o most 

midwest communities outside of large urban areas. 

* Richard Schmuck p r i m a r i l y i s responsible f o r the contents of Chapter i n 
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TABLE 5 

COMPOSITION OF THE SAMPLE 

Elementary 
(Grades 3-6) 

Junior Senior 
High School High School" 

(Grades 7-9) (Grades 10-12) 

Sex D i s t r i b u t i o n 

Boys 

G i r l s 

Totals 

Occupation of Father 

Bus ines s execut ive 

Upper p r o f e s s i o n a l 

Upper white c o l l a r 
and .'professional 

Lower white c o l l a r 
and p r o f e s s i o n a l 

S k i l l e d 

S e m i - s k i l l e d 

U n s k i l l e d 

Farming 

I n t e l l i g e n c e Scores 

Mean I.Q. 

Standard d e v i a t i o n 

233 

194 

427 

0 

55 

61 

49 

95 

76 

42 

0 

109 

18 

71 

74 

145 

0 

5 

28 

30 

42 

17 

4 

5 

*** 

664 

91 

155 

0 

1 

17 

32 

43 

22 

9 

7 

•.-.-** 

Our data concerning occupations of f a t h e r s are not complete. Death, 
d i v o r c e , separation, ambiguous responses, and unanswered items account f o r 
t h i s incompleteness. 
** 

I n t e l l i g e n c e scores f o r the secondary school p u p i l s are not reported 
s i n c e the scores do not represent c u r r e n t measures. These t e s t scores 
were used only as a device t o separate the p u p i l s i n t o h i g h and low I.Q. 
groups f o r each classroom. 
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General Data C o l l e c t i o n Procedures 

A l l of the questionnaires were administered by members of the 
— i , - -

research, team i n the Spring of 1960 and again i n 1961. The only exceptions 

t o t h i s general procedure were a short f a m i l y background i n f o r m a t i o n form 

and" a sentence completion t e s t which were administered by the regular 

classroom teacher. Each teacher was i n s t r u c t e d c a r e f u l l y i n the standard 

a d m i n i s t r a t i o n procedure. 

Nearly a l l of the p u p i l s had the experience of f i l l i n g out a 

s h o r t e r but s i m i l a r questionnaire i n the F a l l of i960. Children who d i d 

not have adequate reading s k i l l s t o f o l l o w the questionnaire (which was 

read t o a l l p u p i l s by the examiner) were eliminated from the sample. 

Approximately two per cent of the o r i g i n a l sample d i d not complete t h e i r 

q u e s t ionnaires and t h e r e f o r e are not included I n t h i s sample. Hences-this study does 

not Include c h i l d r e n w i t h severe academic d i s a b i l i t i e s . 

D i r e c t i o n of Causation 

Since there are no experimental manipulations o f the v a r i a b l e s 

under study, the d i r e c t i o n o f causation w i l l be impossible t o determine. 

Indeed, the conceptual linkages o u t l i n e d i n Chapter I I suggest conditions 

of c i r c u l a r causation. Personal c h a r a c t e r i s t i c s , f o r instance, were viewed 

as a f f e c t i n g the s t r u c t u r i n g of classroom i n t e r p e r s o n a l r e l a t i o n s which 

i n t u r n were seen as having an e f f e c t on other personal c h a r a c t e r i s t i c s . 

This process was viewed, then, as a f f e c t i n g performance. Nevertheless B 

the s t a t i s t i c a l manipulations of the data under study w i l l only i n d i c a t e 

where v a r i a b l e associations are s i g n i f i c a n t l y h igh or non-existent. 

I n s p i t e of the methodological problem, some s o c i a l psychologi­

c a l research does seem t o i n d i c a t e t h a t i n t e r p e r s o n a l r e l a t i o n s do i n f l u e n c e 

b o t h personal and performance phenomena r e l a t e d t o classroom l i f e . 
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Studies by Whyte (1943); S h e r i f , White and Harvey (1955); Hollingshead 

(1949); Gordon (1957); Coleman (1961); and Combs and Taylor (1952) support 

t h i s o r i e n t a t i o n t o causation. On the other hand, i t i s c e r t a i n l y 

p o s s i b l e and, i n some cases, q u i t e probable t h a t classroom i n t e r p e r s o n a l 

r e l a t i o n s take t h e i r form d i r e c t l y because of the academic and behavioral 

adjustment performances of i n d i v i d u a l p u p i l s . I n any case p the s p e c i f i c 

steps i n the causal nexus connecting i n t e r p e r s o n a l r e l a t i o n s w i t h i n d i ­

v i d u a l performance cannot be studied d i r e c t l y here. 

Measuring the Malor Variables 

I n t h i s s e c t i o n , o p e r a t i o n a l d e f i n i t i o n s are provided f o r the 

v a r i a b l e s o u t l i n e d i n Chapter I I and analysed i n Chapter W. Only the 

s p e c i f i c items used t o develop v a r i a b l e indices are reproduced here. 

The complete b a t t e r y o f items, t h e i r i n s t r u c t i o n s , and the d e t a i l e d admin­

i s t r a t i o n procedures are reported i n the appendix. The s p e c i f i c instrument 

items used I n t h i s study appear below along w i t h each o p e r a t i o n a l s t a t e ­

ment t 

Family V a r i a b l e s 

Data f o r the f o l l o w i n g f a m i l y v a r i a b l e s were derived from a 

s h o r t f a m i l y background i n f o r m a t i o n form. 

F a m i l i a l Social Class. Occupation of the f a t h e r i s used t o assess the 

s o c i a l class background of a p u p i l ' s f a m i l y . Occupations are i d e n t i f i e d 

by three questions answered by the p u p i l s , i . e . , "Where does your f a t h e r 

work? What i s the name of t i t l e of h i s job?" and "What ex a c t l y does he 

do on the' j o b ? " 1 

Occupations are coded on the basis of a modified census 

c l a s s i f i c a t i o n , but f o r purposes o f t h i s analysis are grouped i n t o three 

s o c i a l classes as followss a) upper-middle cla s s , c o n s i s t i n g of upper 
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p r o f e s s i o n a l and upper white c o l l a r , occupational categories; b) lower-

middle c l a s s , c o n s i s t i n g of lower white c o l l a r and s k i l l e d workers, i n c l u d ­

ing farmers;, and-c) working c l a s s , i n c l u d i n g the s e m i s k i l l e d and u n s k i l l e d 

c a t e g o r i e s . Table 6 summarizes the number o f f a m i l i e s i n the sample i n 

each of these three s o c i a l classes. 

TABLE 6 

DISTRIBUTIONS OF FAMILIAL SOCIAL CLASS AND 
PARENTAL EDUCATION IN THE SAMPLE* 

F a m i l i a l S o c i a l Class 

Upper Middle 

Lower Middle 

Working 

Frequency 

167 

303 

t 180 

(and per cent) 

(26) 

(47) 

(27) 

P a r e n t a l Education 
Frequency (and per cent) 

Fathers Mothers 

Beyond College 89 (12) 35 (5) 

College Graduate ' 96 (13) 128 (18) 

.Some College 57 (8) 50 (7) 

High School Graduate 168 (23) 236 (33) 

Some High School 113 (16) 105 (14) 

Grade School 64 (9) 42 (6) 

Don't Know 132 (19) 124 (17) 

*These data are not complete. Death, divorce, separation 
ambiguous responses, and unanswered items account f o r t h i s incomplete­
ness . 

P a r e n t a l Education. I n f o r m a t i o n regarding educational attainment of par­

ents i s obtained from one of s i x a l t e r n a t i v e answers t o the question, 

"How f a r d i d your f a t h e r (mother) go i n school?" Table 6 summarizes the 
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number of mothers and f a t h e r s a t each educational l e v e l . 

Maternal Employment. Each p u p i l I s asked about whether h i s mother i s 

employed, and i f she i s , whether she works f u l l or p a r t time. 

Peer Group Variables 

Group I n f o r m a l Soclometric S t r u c t u r e . I n each of three sociometric areas 

( l i k i n g , i n f l u e n c e , and expertness) every p u p i l nominates four classmates 

who are high and four others who are low f o r him i n t h a t area. 

A p r e l i m i n a r y i n v e s t i g a t i o n of our data i n d i c a t e t h a t these 

t h r e e sociometric dimensions-are not t o t a l l y independent. I n f a c t , each 

of these dimensions i s r e l a t e d , t o each other a t a moderate l e v e l of 

a s s o c i a t i o n . L i k i n g and I n f l u e n c e , f o r instance, show a c o r r e l a t i o n . o f 

about.+ .32, as measured by a Phi c o e f f i c i e n t . Furthermore, Phi coef­

f i c i e n t s of +.31 and +.32 r e s p e c t i v e l y are obtained f o r r e l a t i o n s between 

expertness and l i k i n g , and expertness and i n f l u e n c e . Since these Phi 

c o e f f i c i e n t s are a l l moderate, each of our dimensions w i l l be analysed 

s e p a r a t e l y whenever t h i s i s a p p r o p r i a t e . However, because of both the 

s i g n i f i c a n t associations among these t h r e e sociometric areas and the 

natu r e of our t h e o r e t i c a l framework, the l i k i n g sociometric area w i l l be 

emphasized. 

Two kinds of sociometric s t r u c t u r e s are used f o r analysis i n 

t h i s research. The f i r s t of these i s r e f e r r e d t o as a "c e n t r a l l y . : s t r a c - : 

t u r e d group," or one w i t h a narrow focus of a f f e c t i o n . I n such a group, 

a l a r g e number of members agree i n s e l e c t i n g a small group of i n d i v i d u a l s 

as t h e ones whom they " l i k e the most," and they also agree i n s e l e c t i n g 

a few other members as the ones whom they d i s l i k e . As a r e s u l t of the 

narrow focus on a very few members who are most popular and another few 

who are most unpopular, there are many p u p i l s who are neglected and are 
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mentioned by no one as being l i k e d .or d i s l i k e d . 

„A second k i n d o f i n f o r m a l p a t t e r n or sociometric s t r u c t u r e i s 

r e f e r r e d t o as a " d i f f u s e l y s t r u c t u r e d group," or one w i t h a wide focus 

of p o p u l a r i t y . I n thi's k i n d of group there i s a f a i r l y equalized d i s ­

t r i b u t i o n of p o s i t i v e and negative choices. Here almost everyone I s 

most l i k e d or l e a s t l i k e d by somebody. There are no d i s t i n c t subgroups 

or c l i q u e s whose members receive a l a r g e p r o p o r t i o n of the p o s i t i v e or 

negative preferences, and there are few neglected members. 

The f o l l o w i n g two operations represent the measures of our 

dimensions of sociometric s t r u c t u r e under c o n s i d e r a t i o n : 

(a) P o s i t i v e C e n t r a l l t y - D i f f u s e n e s s ; Each p u p i l 

i s awarded one " c h o i c e - s t a t u s " whenever he i s . nominated 

by another p u p i l as high i n a given area. Since each 

p u p i l chooses four p u p i l s as " h i g h " i n an area, the 

mean "choice" score f o r the group i s equal t o f o u r . 

The c e n t r a l i t y of a s t r u c t u r e increases as the v a r i ­

a b i l i t y of t h i s "choice" score d i s t r i b u t i o n increases. 

Low v a r i a b i l i t y of t h i s " choice" score d i s t r i b u t i o n 

characterizes a sociometric s t r u c t u r e approaching 

d i f f u s e n e s s . 

(b) Negative C e n t r a l i t y - D i f f u s e n e s s : Each p u p i l 

i s awarded one " r e j e c t i o n - s t a t u s " whenever he i s nomi­

nated by another p u p i l as low i n a given area. Since 

each p u p i l chooses four p u p i l s as "low" i n an area, 

the mean " r e j e c t i o n " score f o r the group i s equal to 

f o u r . The c e n t r a l i t y of a s t r u c t u r e increases and 

the diffuseness decreases as the v a r i a b i l i t y o f the 
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"choice" score d i s t r i b u t i o n increases. 

The d i r e c t i o n s and questions used f o r the c o l l e c t i o n of these 

sociometric data are presented i n the appendix. 

Group A f f e c t . Each p u p i l designates on a nine-point scale how much he v a l ­

ues each p u p i l i n the c l a s s . A group mean and variance i s obtained from 

t h i s o p e r a t i o n . The data f o r t h i s v a r i a b l e were c o l l e c t e d w i t h the I n s t r u ­

ment e n t i t l e d My Classmates which i s presented i n the appendix. 

A c t u a l Sociometric P o s i t i o n . The p u p i l s i n each class are rank-ordered 

according t o t h e i r summed "choice s t a t u s " or " r e j e c t i o n s t a t u s " scores i n 

a g i v e n sociometric area; This d i s t r i b u t i o n can be s p l i t i n t o q u a r t i l e s or 

at t h e median i n order t o derive the h i g h and low status p u p i l s . 

Teacher Var i a b l e s 

Teacher L i k i n g f o r P u p i l s . A r a t i n g of the number of c h a r a c t e r i s t i c s of a 

p u p i l l i k e d by the teacher was used t o measure "Teacher L i k i n g f o r P u p i l s . " 

A p u p i l was considered l i k e d i f he were r a t e d above the median r a t i n g given 

by t h e .teacher t o the members of the c l a s s . The teacher was asked to r a t e 

the p u p i l s on a nine-point scale which r an from a r a t i n g which I m p l i e d t h a t 

the teacher l i k e d a l l of the c h a r a c t e r i s t i c s of the c h i l d t o l i k i n g none of-

his c h a r a c t e r i s t i c s . The data f o r t h i s v a r i a b l e were c o l l e c t e d w i t h the 

instrument e n t i t l e d Your Pupils presented i n the appendix. 

Pun11 Perceptual Variables 

A sentence completion t e s t , prepared f o r t h i s research, provides 

data f o r three o f the p u p i l perceptual v a r i a b l e s . The t e s t as a whole con­

s i s t s of 46 sentence stems, r e l a t i n g t o d i f f e r e n t aspects of the c h i l d ' s 

l i f e . I t i s e x h i b i t e d i n the appendix. Two ind i c e s are developed from 

c l u s t e r s of stems, and two stems are used i n d i v i d u a l l y . 

A t t i t u d e toward S e l f . An. index of the p u p i l ' s a t t i t u d e s toward h i m s e l f i s 
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based on the f o l l o w i n g three stems; 

When I look i n the m i r r o r I 1 . . ' ' . . 
Sometimes I t h i n k I am*". V . . 7 . 7 . . . 
When I look a t other boys and g i r l s and then 

look a t myself I f e e l 

Each completed sentence i s r a t e d on a seven-point scale, according to the 

degree of positiveness or psychological h e a l t h i n d i c a t e d by the response. 

The mean o f the three r a t i n g s provides a "self-esteem index." An i n t e r n a l 

consistency check f o r t h i s measure i n d i c a t e s t h a t each s i n g l e item c o n t r i ­

butes about the same t o the o v e r a l l index. For instance, the item, "When 

I look i n the m i r r o r 1 . . „V i s i n agreement w i t h the index 77 per cent of 

the time, f o r high and low designations. The other two items both agree w i t h 

the t o t a l measure 72 per cent of the time. These moderately high and con­

s i s t e n t percentages i n d i c a t e a f a i r amount of i n t e r n a l consistency and imply 

t h a t each item i s c o n t r i b u t i n g i n I t s own r i g h t t o the t o t a l index. An 

a n a l y s i s o f the i n t e r - i t e m associations also supports t h i s l a t t e r p o i n t . 

Each of the items i s moderately and p o s i t i v e l y c o r r e l a t e d w i t h every 

other item a t l e v e l s ranging from +.36 t o +.58. 

The self-esteem index i s c o n s i s t e n t , also, w i t h a d i f f e r e n t k i n d 

of s e l f - e v a l u a t i o n . On an a t t i t u d e q u e s t i o n n a i r e p u p i l s are asked t o r a t e 

each o f t h e i r classmates and themselves on a nin e - p o i n t scale, ranging from 

"a person who has only t h i n g s about him you l i k e " t o "a person who has only 

t h i n g s about him you don't l i k e . " A c h i square analysis shows an asso c i a t i o n 

between the s e l f - e v a l u a t i o n on t h i s n i n e - p o i n t scale and the self-esteem 

index based on the three sentence completion stems (p<.001). 

A t t i t u d e toward School. The f o l l o w i n g f i v e sentence completion stems, 

s i m i l a r l y scored on a seven-point scale according t o the degree of p o s i t i v e ­

ness o f the a t t i t u d e toward school, are used t o ob t a i n a "school adjustment 

index" by computing the mean score of the f i v e sentences. 
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My school work . . " „ 
Studying i s 
Homework i s \ . . . . . . . . . t . 
Learning but of books ie ...... 0 . 
This -school 

Analyses of both i n t e r n a l consistency and i n t e r - I t e m a s s o c i a t i o n ^ f o r t h i s 

a t t i t u d e toward school adjustment index are q u i t e ' s i m i l a r t o those f o r the 

self-esteem index. Single item per cent agreement w i t h the t o t a l index 

ranges from 68 per cent t o 77 per cent, w h i l e i n t e r - i t e m c o r r e l a t i o n s range 

from +.36 t o +.54. 

P u p i l Perceptions of Parental A t t i t u d e s Toward School. A measurement of 

the p u p i l ' s perception of each of h i s parent's a t t i t u d e s toward school i s 

obtained from the f o l l o w i n g two sentence completion stems, which on the t e s t 

are w i d e l y separated by stems dealing w i t h other areas; 

When I t a l k about school, my mother . . 
When I t a l k about school, my fa t h e r . . . 

Responses are r a t e d on a seven-point scale ranging from strong approval, 

a f f e c t i v e support, and i n t e r e s t i n what the p u p i l has t o say about school, 

("is proud of me," "says I"ra doing f i n e , " "enjoys hearing about school,") 

t o s t r o n g disapproval or negative a f f e c t ("makes wise cracks and school," 

"says the school i.sn*t any good," "wants me t o q u i t school.") The coding 

of these responses also includes c e r t a i n q u a l i t a t i v e aspects. Supportive 

answers are d i v i d e d i n t o approval or a f f e c t i v e support, a c t i v e h e l p ' w i t h 

schoolwork, and achievement emphasis. On the nonsupportive side categories 

such as lack of i n t e r e s t , t h r e a t , and l a c k o f understanding are used-

For most analyses only the degree of support-nonsupport i s used. 

Where a hypothesis r e f e r s t o "parents" r a t h e r than t o mother or f a t h e r , an 

average of the two measurements i s used. This I s r e f e r r e d to,;as the "Paren­

t a l support of school index." 
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Analyses of r a t e r r e l i a b i l i t y f o r both the a t t i t u d e toward s e l f 

and the a t t i t u d e toward school indices i n d i c a t e 95 per cent agreement f o r 

hlgh->low scoring. Oh the two stems r e l a t i n g t o parent's a t t i t u d e s toward 

school, which were scored on aumore complex two column code, w i t h a t o t a l 

of 27 categories, there was 84 per cent agreement between two r a t e r s . 

Thus i t appears t h a t the scoring procedure used .affords very high r e l i a b i l ­

i t y . 

Importance of Parents. Each p u p i l i s asked t o rank order,the s i g n i f i c a n t 

people I n h i s l i f e on the basis o f "which ones he t a l k s t o most about 

Important t h i n g s . " He ranks the f o l l o w i n g people: my close f r i e n d ( s ) I n 

t h i s c l a s s , others l n t h i s , c l a s s , my mother, f r l e n d ( s ) not I n t h i s c l a s s , 

the teacher i n t h i s c l a s s , and my f a t h e r . 

Perceived Sociometric P o s i t i o n . Each p u p i l i n every class i s asked t o 

estimate whether he i s i n the f i r s t , second, t h i r d , or f o u r t h quarter of 

the class i n a p a r t i c u l a r sociometric area. Thus, each p u p i l can be des­

i g n a t e d as per c e i v i n g himself as h o l d i n g e i t h e r a high (2nd and 1st quar-

t i l e s ) or low ( 4 t h and 3rd q u a r t i l e s ) s ociometric p o s i t i o n . The questions 

used i n c o l l e c t i n g these data are I n the appendix. 

Potency of I n d i v i d u a l Involvement. Each p u p i l designates how many people 

( h i s age) outside the classroom he l i k e s the same or b e t t e r than the 

people l n the classroom. A classroom median can be used t o d i s t i n g u i s h 

h i g h involvement from low involvement f o r each p u p i l (See appendix). 

I s o l a t i o n . I s o l a t i o n i s defined as the assignment by the p u p i l of a low 

reward value t o a t t i t u d e s which he sees as h i g h l y valued by the classroom 

group. The assignment of a low reward value i s i n f e r r e d from a lack o f 

congruence between how the p u p i l values classroom relevant behaviors and 

the a t t i t u d e s he a t t r i b u t e s t o other classroom members. I n order t o measure 
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congruence between the p u p i l ' s a t t i t u d e s and those which he a t t r i b u t e s t o 

o t h e r s , each p u p i l i s given the f o l l o w i n g s e r i e s of statements d e a l i n g 

w i t h classroom a t t i t u d e s . 

1. I t i s good to take p a r t as much as p o s s i b l e i n 
classroom work. 

2. Asking the teacher f o r help i s a good thing to do. 

3. G e t t i n g along w i t h your classmates i s more Impor­
t a n t than school work. 

4. School work i s more fun' than not fun. 

5. The teacher r e a l l y understands how p u p i l s f e e l . 

6. I f you work very hard others I n t h i s c l a s s w i l l 
not l i k e I t . 

7. The teacher expects p u p i l s to put too much time on 
school work. 

The pupil' was f i r s t asked t o i n d i c a t e how he h i m s e l f f e e l s 

about these t h i n g s , p u t t i n g h i s answer on a f i v e - p o i n t - s c a l e ranging from . 

" I agree almost always" to " I d i s a g r e e almost always." 

He was then asked how he t h i n k s h i s teacher f e e l s and how he 

t h i n k s h i s b e s t f r i e n d s i n the c l a s s f e e l . These were a l s o on a f i v e - p o i n t 

s c a l e r s n g i n g from a high l e v e l of agreement to a high l e v e l of d i s a g r e e ­

ment w i t h the statement. Discrepancy s c o r e s were obtained between h i s own 

f e e l i n g s and the f e e l i n g s he a t t r i b u t e s to h i s best f r i e n d s , and h i s 

t e a c h e r . The d i s c r e p a n c y between h i s own a t t i t u d e s and those he a t t r i b u t e s 

to s i g n i f i c a n t others i n the classroom are the measures of i s o l a t i o n used 

i n t h i s study. 

D i s s a t i s f a c t i o n . The measurement of d i s s a t i s f a c t i o n employed i n t h i s study 

i s h i g h l y r e l a t e d to the i s o l a t i o n measure. A f t e r each p u p i l i n d i c a t e d 

h i s degree of agreement w i t h the seven classroom r e l e v a n t statements ( s e e 

I s o l a t i o n V a r i a b l e above), he was given the f o l l o w i n g i n s t r u c t i o n s . * 
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Now go back to Item number 1. (Read item) I f you are 
completely s a t i s f i e d w i t h the way you f e e l about t h i s , 
put a check through the number you have c i r c l e d . I f 
you are not completely s a t i s f i e d w i t h the way you f e e l 
about t h i s , draw an arrow from the number you have 
c i r c l e d to the number which shows how you would l i k e 
to f e e l . Now do t h i s for a l l of the items on t h i s 
page. 

The sum of the d i s c r e p a n c i e s between the point used by the p u p i l 

i n h i s o r i g i n a l marking and the point to which he drew arrows c o n s t i t u t e s 

the s e l f - d i s s a t i s f a c t i o n measure used i n t h i s study. I t can be thought 

to r e p r e s e n t a S e l f - I d e a l d i s c r e p a n c y . 

Using the above method, d i s c r e p a n c i e s were computed to obtain 

peer d i s s a t i s f a c t i o n and teacher d i s s a t i s f a c t i o n i n d i c e s . The peer d i s ­

s a t i s f a c t i o n index was c o n s t r u c t e d u s i n g the "best f r i e n d s " items. I n 

t h i s way i t i s c o n s i s t e n t w i t h the peer i s o l a t i o n measure. Teacher d i s ­

s a t i s f a c t i o n was a combination of the discrepancy index and the sum of the 

amount of change that the p u p i l would l i k e to see the teacher make on the 

f o l l o w i n g c h a r a c t e r i s t i c s . 

1. Help with work 
2. Get angry 
3. Make sure work i s done 
4. Ask us to decide 
5. Act f r i e n d l y 
6. Make us behave 
7. T r u s t us on our own 
8. Make us work hard 
9. Show th a t he understands how 

we f e e l . 

The p u p i l could check one of f i v e p o i n t s on a s c a l e for each 

i t e m : much more, a l i t t l e more, the same, a l i t t l e l e s s , much l e s s than 

she does now. The sum of the number of s c a l e points away from "the same 

as she does now" checked by the p u p i l was combined with the discrepancy 

index p r e v i o u s l y mentioned to c o n s t i t u t e the teacher d i s s a t i s f a c t i o n 

measure. 
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P u p i l Academic Performance 

U t i l i z a t i o n of A b i l i t i e s . , Each c l a s s i s s p l i t a t the median i n t o a high 

i n t e l l i g e n c e group and low i n t e l l i g e n c e group by s c o r e s from standard 

i n t e l l i g e n c e t e s t s . The teacher then d i v i d e s each of these groups i n t o 

h i g h a c h i e v i n g and low a c h i e v i n g sub-groups. Thus, the c l a s s i s d i v i d e d 

Into' four a b i l i t y - a c h i e v e m e n t groups; high a b i l i t y - h i g h achievement, high 

a b i l i t y - l o w achievement, low a b i l i t y - h i g h achievement, and low a b i l i t y -

low achievement. The two high a c h i e v i n g groups are considered to be 

u t i l i z i n g t h e i r a b i l i t i e s more completely and are designated as the "high 

u t i l i z e r s , " w h i l e the two low a c h i e v i n g groups are considered t o be "low 

u t i l i z e r s . " T h i s a b i l i t y - a c h i e v e m e n t measure, as i n d i c a t e d by the way 

each c l a s s was d i v i d e d , r e p r e s e n t e d the p u p i l ' s r e l a t i v e p o s i t i o n i n h i s 

c l a s s , not h i s a b i l i t y or achievment I n r e l a t i o n to a l l p u p i l s of a p a r t i c u ­

l a r age or grade. A comparison of the mean I.Q. s c o r e s y i e l d s no d i f f e r ­

ences f o r these two groups of u t i l i z e r s . I.Q. mean for the "high u t i l i z e r s , , " 

f o r i n s t a n c e , i s 109.38, whil e t h a t of the "low u t i l i z e r s " I s 109.00. 

According t o the t h e o r e t i c a l scheme developed i n C h a p t e r H ( a 

p u p i l ' s f e e l i n g s about school and s e l f as w e l l as h i s performance i n the 

cla s s r o o m are i n f l u e n c e d l a r g e l y by t h r e e contexts of s o c i a l r e l a t i o n s : 

a) c h a r a c t e r i s t i c s of the p u p i l ' s f a m i l y and h i s p a r e n t s ' a t t i t u d e s toward 

s c h o o l , b) the p u p i l ' s s t a t u s and r e l a t i o n s w i t h h i s peers, and c ) f a c t o r s 

a s s o c i a t e d w i t h the teacher and te a c h e r behavior. Chapters I V , V, V I , and V I I 

of^ t h i s r e p o r t focus on the e m p i r i c a l f i n d i n g s uncovered during the course 

of t h i s study i n each of these t h r e e a r e a s . Chapter-IV d e a l s with the 

g e n e r a l ^ a r e a of p a r e n t a l i n f l u e n c e s on p u p i l s ' a t t i t u d e s and performances 

i n t h e classroom. I n p a r t i c u l a r , t h i s p a r t of the r e s e a r c h focuses on some 

c o r r e l a t e s of p u p i l p e r c e p t i o n s of p a r e n t a l a t t i t u d e s toward s c h o o l . 

\ 
\ 



Chapter IV 

PUPIL PERCEPTIONS OF PARENTAL ATTITUDES TOWARD SCHOOL* 

Each o f .the hypotheses t e s t e d i n t h i s p a r t o f t h e c h a p t e r i n v o l v e s 

p u p i l s ' percepti-ons o f . . t h e i r p a r e n t s ' a t t i t u d e s toward s c h o o l . These per­

c e p t i o n s a r e viewed as p i v o t a l p rocesses between f a m i l y c h a r a c t e r i s t i c s 

and the p u p i l ' s a t t i t u d e s and p e r f o r m a n c e . 

F a m i l y C h a r a c t e r i s t i c s . The c l e a r e s t d i f f e r e n c e found i n t h i s p a r t o f t h e 

s t u d y i s a s s o c i a t e d w i t h the p a r e n t s ' e d u c a t i o n a l l e v e l . As shown i n 

T a b l e 7, p a r e n t s who are seen as s u p p o r t i v e o f s c h o o l by t h e i r c h i l d r e n 

have more f o r m a l e d u c a t i o n t h a n t h o s e who are seen as i n d i f f e r e n t or non-

s u p p o r t i v e (p < .01 f o r f a t h e r s and p < .005 f o r m o t h e r s ) . Among the 

h i g h l y s u p p o r t i v e f a t h e r s , 39% w e r e - c o l l e g e graduates-, many w i t h a d d i t i o n a l 

g r a d u a t e work. Among the n o n s u p p o r t i v e f a t h e r s , o n l y 23% had t h i s degree 

o f e d u c a t i o n a l a t t a i n m e n t . I n c o n t r a s t t o t h i s , among t h e f a t h e r s who 

f a i l e d t o f i n i s h h i g h s c h o o l , 37%' were seen as n o t s u p p o r t i v e , and 27% as 

s u p p o r t i v e . L o o k i n g a t the most educated f a t h e r s as a group, 557o were 

seen as h i g h l y s u p p o r t i v e and o n l y 16% as n o t s u p p o r t i v e . 

The r e s u l t s are even more s i g n i f i c a n t i n r e l a t i o n t o m o t h e r s . 

Among t h e h i g h l y s u p p o r t i v e m o t h e r s , 3 2 % were c o l l e g e g r a d u a t e s and 17% 

had n o t completed h i g h s c h o o l . Among t h e n o n s u p p o r t i v e mothers, on t h e 

o t h e r hand, 347„ had not completed h i g h s c h o o l and o n l y 2 1 % had g r a d u a t e d 

f r o m c o l l e g e . L o o k i n g a t t h e most educated mothers as a group, 6 1 % o f 

them were seen by t h e i r c h i l d r e n as h i g h l y s u p p o r t i v e o f s c h o o l , and o n l y 

1 1 % seen as n o n s u p p o r t i v e . 

M a r g a r e t B a r r o n L u s z k i and R i c h a r d Schmuck p r i m a r i l y a r e r e s p o n s i b l e 
f o r the c o n t e n t s o f Chapter 4. More d e t a i l e d i n f o r m a t i o n can be f o u n d 
i n an u n p u b l i s h e d paper o f t h e same t i t l e by Drs. L u s z k i and Schmuck. 
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TABLE 7 

PUPIL PERCEIVED PARENTAL SUPPORT AND PARENTAL EDUCATION 

P e r c e i v e d Parenta-I-Support 
Per Cent (and Frequency) 

E d u c a t i o n Parent H i g h l y 
S u p p o r t i v e N e u t r a l Not 

S u p p o r t i v e 

C o l l e g e and/or F a t h e r 39% (95) 27% ( 4 9 ) 23% (27) 
G r a d u a t e S t u d i e s Mother 32% ( 9 6 ) ' 24% (4 4 ) 2 1 % ( 1 7 ) 

H i g h School and/or F a t h e r 3 4 % ( 8 1 ) 4 1 % ( 7 5 ) 40% (48) 
Some C o l l e g e Mother 5 1 % (153) 57% (106) 45% (37) 

Grade School F a t h e r 27% ( 6 4 ) 32% ( 5 9 ) 37% (44) 
a n d / o r Some 
H i g h School 

Mother 17% (49) 19% ( 3 6 ) •34% (28) 

Chi Square (FATHER) = 13.86 (.01 > p > .005) 

Chi Square (MOTHER) = 16.51 (.005 > p > .001) 

A f i n d i n g . r e l e v a n t t o t h e h i g h e r s i g n i f i c a n c e o f mother's 

e d u c a t i o n f o r p u p i l p e r c e i v e d s u p p o r t i s t h a t mothers a r e t h o u g h t o f by 

t h e i r c h i l d r e n as b e i n g more i m p o r t a n t t h a n f a t h e r s (p < .001). More 

t h a n h a l f t h e p u p i l s r a n k t h e i r mother as b e i n g the most i m p o r t a n t person 

i n t h e i r l i v e s , w h i l e o n l y about 18 p e r c e n t o f the p u p i l s r a n k t h e i r 

f a t h e r s as most i m p o r t a n t . 

D e s p i t e t h e c l e a r a s s o c i a t i o n between a p u p i l ' s p e r c e p t i o n o f 

h i s p a r e n t ' s i n t e r e s t i n sc h o o l and t h a t p a r e n t ' s e d u c a t i o n a l l e v e l , no 

s t a t i s t i c a l l y s i g n i f i c a n t r e l a t i o n s h i p was found i n our sample between 

th e f a t h e r ' s o c c u p a t i o n a l s t a t u s and t h e p u p i l ' s p e r c e p t i o n o f h i s par­

e n t s ' i n t e r e s t i n s c h o o l . There i s , however, a t r e n d s u g g e s t i n g t h a t 

p a r e n t s i n t h e u p p e r - m i d d l e c l a s s t e n d t o be more s u p p o r t i v e o f sc h o o l 
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t h a n p a r e n t s i n the upper-middle and w o r k i n g o c c u p a t i o n a l c a t e g o r i e s . 

The data show t h a t 58 per c e n t o f the u p p e r - m i d d l e c l a s s p a r e n t s a r e • 

v i e w e d as b e i n g h i g h l y s u p p o r t i v e o f s c h o o l , w h i l e o n l y 47 per ce n t and 

48 p e r c e n t o f t h e p a r e n t s i n t h e l o w e r - m i d d l e and w o r k i n g c l a s s e s respec­

t i v e l y a r e p e r c e i v e d as h i g h l y s u p p o r t i v e . On t h e o t h e r extreme, the 

data a l s o i n d i c a t e a tendency f o r the l o w e r - m i d d l e and w o r k i n g c l a s s 

p a r e n t s t o be more n o n s u p p o r t i v e than the up p e r - m i d d l e c l a s s p a r e n t s . 

F u r t h e r , c h i l d r e n o f mothers who work f u l l t ime a r e l i k e l y t o 

see t h e i r mothers as l e s s s u p p o r t i v e t h a n do o t h e r c h i l d r e n . The data 

i n T a b l e 8 s u p p o r t t h i s g e n e r a l i z a t i o n (p < . 0 1 ) . The d i f f e r e n c e i s h i g h ­

l i g h t e d i n t h e f i n d i n g s f o r mothers who are seen as n o n s u p p o r t i v e . Twenty-' 

two per c e n t o f t h e w o r k i n g mothers compared t o 127.. o f the no n w o r k i n g 

mothers a r e viewed by t h e i r c h i l d r e n as n o n s u p p o r t i v e o f s c h o o l . The 

s o c i a l s t a t u s o f these w o r k i n g mothers tends on the whole n o t t o d i f f e r 

f r o m t h a t o f o t h e r women i n t h e sample and does n o t account f o r t h i s 

r e s u l t . These r e s u l t s , i n summary, i n d i c a t e t h a t m a t e r n a l e d u c a t i o n and 

employment, though n o t f a t h e r ' s o c c u p a t i o n , a r e a s s o c i a t e d w i t h t h e c h i l d ' s 

p e r c e p t i o n s o f p a r e n t a l a t t i t u d e s toward s c h o o l . 

P u p i l Afle and Sex. Age and sex have been shown t o have a b e a r i n g on 

c h i l d r e n ' s p a r e n t a l p e r c e p t i o n s . Kohn and F i e l d l e r (1961) f o r example, 

r e p o r t e d t h a t younger p u p i l s d i f f e r e n t i a t e l e s s t h a n o l d e r p u p i l s , and 

fe m a l e s a r e somewhat more p o s i t i v e t h a n males i n t h e i r p e r c e p t i o n s o f 

o t h e r s . Kagan (1956) and a s s o c i a t e s (Kagan and Lemkin, 1960; Kagan, Hoskin 

and Watson, 1961) have made r a t h e r e x t e n s i v e s t u d i e s of c h i l d r e n ' s percep­

t i o n s o f p a r e n t a l a t t r i b u t e s . None o f the a t t r i b u t e s s t u d i e d was r e l a t e d 

d i r e c t l y t o a t t i t u d e s toward s c h o o l , b u t t h e r e s u l t s showed t h a t boys v i e w 

t h e i r p a r e n t s somewhat d i f f e r e n t l y f r o m g i r l s . 
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Table 8 

PUPIL PERCEIVED MATERNAL SUPPORT AND MOTHERS' EMPLOYMENT 

P e r c e i v e d M a t e r n a l Support 
Per Cent (and Frequency). 

M o t h e r s ' Employment H i g h l y 
S u p p o r t i v e N e u t r a l Not 

S u p p o r t i v e 

Less t h a n h a l f t i m e 
o r ' h a l f ' t i m e 

More than h a l f time 
o r f u l l 

55% (279) 

50% (88) 

33% (170) 

28% (48) 

12% (64) 

22% (39) 

Chi Square = 10.1' (.01 > p > .005) 

Our data i n d i c a t e t h a t younger p u p i l s p e r c e i v e t h e i r p a r e n t s as 

s u p p o r t i n g academic s t r i v i n g more t h a n o l d e r p u p i l s . There i s c l e a r l y an 

i n v e r s e r e l a t i o n s h i p between a p u p i l ' s age and his' p e r c e p t i o n o f p o s i t i v e 

p a r e n t a l s u p p o r t o f s c h o o l (p '< .005) . Table 9 shows t h a t over 56 per c e n t 

o f t h e e l e m e n t a r y l e v e l p u p i l s i n t h e sample i n d i c a t e v e r y p o s i t i v e p a r e n t a l 

s u p p o r t o f s c h o o l , w h i l e o n l y 38 per c e n t o f the s e n i o r h i g h s c h o o l p u p i l s , 

i n d i c a t e such s u p p o r t . I n b o t h the n e u t r a l and the n o n s u p p o r t i v e c a t e g o r i e s , 

on t h e o t h e r hand, t h e r e i s an i n c r e a s i n g p e r c e n t a g e as one ascends t h e 

educa t i o n a 1 l a d d e r . 

Chi square a n a l y s i s o f t h e d a t a i n d i c a t e s t h a t sex o f p u p i l and 

s t r e n g t h o f p e r c e i v e d p a r e nta 1 s u p p o r t o f sc h o o l are n o t r e l a t e d . 

Types o f P e r c e i v e d P a r e n t a l Support o f Scho o l . The data reported above 

a l l r e l a t e t o q u a n t i t a t i v e a s p e c t s , or the s t r e n g t h o f p e r c e i v e d p a r e n t a l 

s u p p o r t . Some d i f f e r e n c e s were found a l s o on the q u a l i t a t i v e s i d e . Three 
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TABLE 9 

PUPIL PERCEIVED PARENTAL SUPPORT AND PUPIL AGE 

P e r c e i v e d P a r e n t a l Support 
Per Cent (and Frequency) 

P u p i l Age L e v e l ' H i g h l y Not 
r & S u p p o r t i v e S u p p o r t i v e 

E l e m e n t a r y • 56% (236) 33% (137) 1 1 % (45) 

J u n i o r High 46% (64) 4 1 % (57) 13% (19) 

S e n i o r High 38% (59) 45% (69) 1 17% (27) 

Chi Square = 17.27 (.005 > p > .001) 

g e n e r a l types o f p u p i l p e r c e p t i o n s o f p a r e n t a l a t t i t u d e s toward s c h o o l can 

be i s o l a t e d ; a) a f f e c t i v e s u p p o r t and a p p r o v a l , e.g., " i s proud o f me," 

" t h i n k s I'm d o i n g w e l l , - " " i s p l e a s e d w i t h my s c h o o l workV; b) o f f e r o f he,lpi 

and a c t i v e s u p p o r t , e.g., "wants t o h e l p me," "asks q u e s t i o n s and t r i e s t o 

h e l p me," "wants t o know and h e l p , " and c ) emphasis oh academic achievement, 

e.g.., "wants me t o .do my v e r y b e s t , " "wants me t o l e a r n more," "wants me 

t o s t a y i n s c h o o l and g e t a d i p l o m a . " ' 

I n an a n a l y s i s o f these d a t a , f o u r major f i n d i n g s emerged. 

1. Mothers and f a t h e r s do n o t d i f f e r s i g n i f i c a n t l y i n the ty p e 

o f s u p p o r t the p u p i l s v i ew each as o f f e r i n g . 

2. Lower-middle c l a s s p u p i l s , both- boy-s-a-rid g i r l s , p e r c e i v e more 

a f f e c t i v e s u p p o r t and a p p r o v a l f r o m b o t h p a r e n t s than u p p e r - m i d d l e and 

w o r k i n g c l a s s p u p i l s . 

3. Upper-middle c l a s s p u p i l s , p r i m a r i l y g i r l s , p e r c e i v e more 

p a r e n t a l h e l p i n g , and a c t i v e s u p p o r t t h a n w o r k i n g c l a s s p u p i l s ; who i n t u r n , 

p e r c e i v e more than l o w e r - m i d d l e c l a s s p u p i l s . 
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- A. Boys p e r c e i v e more p a r e n t a l academic achievement p r e s s u r e 

t h a n g i r l s . F u r t h e r m o r e , boys i n the w o r k i n g and l o w e r - m i d d l e c l a s s e s 

.perceive more p a r e n t a l achievement, p r e s s u r e than boys i n t h e upp e r - m i d d l e 

c l a s s . 

P u p i l A t t i t u d e s and Performance. The data g e n e r a l l y i n d i c a t e t h a t p u p i l s 

who v i e w t h e i r p a r e n t s as a c t i v e l y i n t e r e s t e d and s u p p o r t i v e of what t h e y 

a r e - d o i n g i n s c h o o l , make a more p o s i t i v e p s y c h o l o g i c a l a d j u s t m e n t t o s c h o o l 

t h a n p u p i l s who see t h e i r p a r e n t s as l e s s s u p p o r t i v e . F i r s t , p u p i l s who 

p e r c e i v e t h e i r p a r e n t s as h o l d i n g s u p p o r t i v e a t t i t u d e s toward t h e i r s c h o o l 

l i f e f e e l more p o s i t i v e about themselves than p u p i l s who p e r c e i v e l e s s 

p a r e n t a l s u p p o r t . I n d i c e s f o r p a r e n t a l s u p p o r t of s c h o o l and s e l f - e s t e e m 

( T a b l e 10) show t h a t - p u p i l s who v i e w t h e i r p a r e n t s as s u p p o r t i n g s c h o o l 

have more p o s i t i v e s e l f - f e e l i n g s than p u p i l s who v i e w l e s s p a r e n t a l sup­

p o r t o f s c h o o l (p < .005). 

TABLE 10 

PUPIL PERCEIVED PARENTAL SUPPORT AND ATTITUDE TOWARD SELF 

P e r c e i v e d P a r e n t a l Support 
Per Cent (and Frequency) 

A t t i t u d e Toward H i g h l y X T _ Not c i c c N e u t r a l 
S e l f S u p p o r t i v e S u p p o r t i v e 

P o s i t i v e • 4 1 % (148) 32% ( 8 5 ) 23%, (20) 

N e u t r a l 35% (125) 36% ( 9 3 ) ' 34% (29) 

N e g a t i v e 24% (86) 32% (85) 43% (37) 

Chi Square = 17.50 (.005 > p > .001) 
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Secondly, p u p i l s who p e r c e i v e t h e i r p a r e n t s as h o l d i n g s u p p o r t i v e 
a t t i t u d e s toward t h e i r s c h o o l l i f e f e e l more p o s i t i v e about s c h o o l t h a n 
p u p i l s who p e r c e i v e l e s s p a r e n t a l s u p p o r t . The data i n Table 11. c o n f i r m 
t h i s s t a t e m e n t (p < .001). Seventy-seven per c e n t o f t h e p u p i l s p e r c e i v i n g 
v e r y h i g h p a r e n t a l s u p p o r t have p o s i t i v e a t t i t u d e s toward s c h o o l , whereas 
o n l y s i x per c e n t o f the p u p i l s w i t h h i g h s u p p o r t i v e p a r e n t s have; n e g a t i v e 
a t t u t u d e s toward s c h o o l . When the p u p i l s w i t h p o s i t i v e a t t i t u d e s toward 
s c h o o l a r e viewed as a group, i t w i l l be seen t h a t 57% see t h e i r p a r e n t s 
as h i g h l y s u p p o r t i v e , whereas o n l y n i n e per ce n t see t h e i r p a r e n t s as 
n o n s u p p o r t i v e . 

TABLE 11 

PUPIL PERCEIVED PARENTAL SUPPORT AND ATTITUDE TOWARD SCHOOL 

P e r c e i v e d P a r e n t a l Support 
Per Cent (and Frequency) 

A t t i t u d e Toward H i g h l y _ Not N e u t r a l S c h o o l S u p p o r t i v e S u p p o r t i v e 

P o s i t i v e 77% (274) 66% (173) 5 1 % (46) 

N e u t r a l 17% (61) 24% (64) 27% (24) 

N e g a t i v e 6% (22) 10% ( 2 6 ) ' 22% (20) 

Chi Square = 32.38 (p < ;001) 

F i n a l l y , p u p i l s who p e r c e i v e t h e i r p a r e n t s as h o l d i n g s u p p o r t i v e 

a t t i t u d e s toward t h e i r s c h o o l l i f e u t i l i z e t h e i r a b i l i t i e s more c o m p l e t e l y 

t h a n p u p i l s who p e r c e i v e l e s s p a r e n t a l s u p p o r t . The data i n Table 12 con­

f i r m t h i s s t a t e m e n t f o r e l e m e n t a r y p u p i l s (p < .025) and f o r j u n i o r h i g h 
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TABLE :i 2 

PUPIL PERCEIVED PARENTAL SUPPORT AND UTILIZATION 
OF ABILITIES AT THREE AGE LEVELS 

P e r c e i v e d 
P a r e n t a l 
Support 

Per Cent (and Frequency) o f 
Hi g h and Low U t i l i z e r s a t 

Each Age L e v e l 

S u p p o r t i v e 

N o n s u p p o r t i v e 

ELEMENTARY 

Hi g h Low 

53% (154) 47% (135) 

38% ( 2 7 ) 62% (44) 

Chi Square = 5.31 (p < .025) 

S u p p o r t i v e 

N o n s u p p o r t i v e 

H i g h 

5 1 % ( 4 8 ) 

30% ( 1 0 ) 

JUNIOR HIGH 

Low 

49%, .(4oT 
70% ( 2 3 ) 

Chi Square = 4 . 2 4 (p < .05) 

S u p p o r t i v e 

N o n s u p p o r t i v e 

H i g h 

5 1 % ( 4 6 ) 

4 1 % ( 1 6 ) 

SENIOR HIGH 

Low 

49% ( 4 4 ) 

59% ( 2 3 ) 

Chi Square = 1.11, N.S. ' 
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s c h o o l pup i l s ( p < . 0 5 ) , b u t n o t f o r t h o s e i n t e n t h t h r o u g h t w e l f t h grades. 
G e n e r a l l y - s p e a k i n g , , the younger t h e -pupiL, t h e more impact h i s • p e r c e p t i o n 
o f p a r e n t a l s u p p o r t o f s c h o o l has on h i s academic performance. T h i s f i n d i n g 
i s c o n s i s t e n t w i t h those o f Coleman (1961) and o t h e r s w h i c h show the g r e a t e r 
i m p a c t o f the peer group and reduced i n f l u e n c e o f the p a r e n t s d u r i n g a d o l e s ­
cence. About 53% o f the e l e m e n t a r y p u p i l s w i t h v e r y s u p p o r t i v e p a r e n t s 
are u t i l i z i n g t h e i r a b i l i t i e s q u i t e a d e q u a t e l y . Overy 62% o f those elemen­
t a r y p u p i l s w i t h n o n s u p p o r t i v e p a r e n t s , on t h e o t h e r hand, a r e u t i l i z i n g 
t h e i r a b i l i t i e s a t a low l e v e l . I n t h e j u n i o r h i g h , 70% of those p u p i l s 
who p e r c e i v e t h e i r p a r e n t s as n o n s u p p o r t i v e o r s c h o o l a r e low u t i l i z e r s . 
T here i s some t r e n d f o r t h i s t o be t h e case i n s e n i o r h i g h a l s o , b u t the 
c h i • s q u a r e a n a l y s i s does n o t re a c h a h i g h enough l e v e l t o be s i g n i f i c a n t . 
N e v e r t h e l e s s , 59% of s e n i o r h i g h p u p i l s who p e r c e i v e t h e i r p a r e n t s as n o t 
s u p p o r t i n g t he academic a r e u n d e r - u t i l i z i n g t h e i r a b i l i t i e s . Since t h e 
h i g h and low u t i l i z e r s i n the sample were e q u a l i n i n t e l l i g e n c e , these 
r e s u l t s p o i n t t o the i m p o r t a n t a s s o c i a t i o n s between a) a p u p i l ' s p e r c e p t i o n 
o f ' h i s p a r e n t s ' s u p p o r t o f s c h o o l l i f e and b ) a p u p i l ' s a t t i t u d e s toward 
s e l f and s c h o o l as w e l l as h i s academic achievement. 

Perhaps some examples t a k e n f r o m our data w i l l h e l p make the s e 

f i n d i n g s more c o n c r e t e . C o n s i d e r , f o r i n s t a n c e , t h i s f o u r t h grade boy who 

sees h i s p a r e n t s as u n s u p p o r t i v e o f s c h o o l . When p r e s e n t e d w i t h t he 

i n c o m p l e t e sentenece, "When I t a l k about s c h o o l , my f a t h e r , " he answers, 

" d o e s n ' t l i k e i t . " For h i s mother,, he w r i t e s , "Says I am d o i n g bad." He 

has an I.Q. o f about 106 wh i c h i s r a t h e r h i g h a c c o r d i n g t o t h e a b i l i t y 

r a n g e o f t h i s p a r t i c u l a r c l a s s . However, h i s t e a c h e r says he i s a c h i e v i n g 

a t q u i t e ' a low l e v e l . F u r t h e r m o r e , he m a n i f e s t s a v e r y n e g a t i v e a t t i t u d e 

t o w a r d h i m s e l f and r a t h e r n e g a t i v e f e e l i n g s toward s c h o o l . He f i l l e d o u t 
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t h e s e l f i t e m s i n t h e f o l l o w i n g ways: "Sometimes I t h i n k I am n u t s . " 

"When;. I l o o k a t o t h e r boys and g i r l s and then l o o k a t m y s e l f I f e e l l i k e 

a s m a r t a l e c k . " "When I l o o k i n the. m i r r o r , I see a bad boy'.11 On a n o t h e r 

s e l f - r e l a t e d i n c o m p l e t e sentence,, he w r i t e s "When I am by m y s e l f I f e e l 

s t u p i d . " 

On some o f the i n c o m p l e t e sentences f o r a s s e s s i n g h i s a t t i t u d e s 

t o w a r d s c h o o l , he answers: "My s c h o o l w o r k i s h a r d . " " S t u d y i n g i s n o t 

ea s y . " "Homework i s s t u p i d . " " L e a r n i n g o u t o f books i s dum ( s i c ) . " 

T h i s boy has a few f r i e n d s h i s own age, ••but by and l a r g e he 

appea r s t o be i s o l a t e d f r o m h i s p e e r s . H is l i f e as a . p u p i l i s n o t a 

happy one. H i s t e a c h e r ;sees him as a boy who i s g e n e r a l l y u n i n t e r e s t e d 

i n . s c h o o l . She adds t h a t sometimes he t r i e s h a r d , b u t he i s n o t a b l e t o 
1 

c o n c e n t r a t e f o r l o n g p e r i o d s . 

L e t us c o n t r a s t him w i t h a n o t h e r f o u r t h grade boy who i s a c h i e v ­

i n g v e r y h i g h l y c o n s i d e r i n g h i s i n t e l l i g e n c e l e v e l . He has about as many 

c l o s e f r i e n d s as h i s classmate d e s c r i b e d above, b u t shows a much d i f f e r e n t 

p a t t e r n of p e r c e i v e d p a r e n t a l s u p p o r t f o r s c h o o l and a t t i t u d e s toward 

s c h o o l . T h i s boy w r i t e s : "When I t a l k about s c h o o l , my f a t h e r l i k e s t o 

know, what I have done i n s c h o o l . " and ". . . .my mother l i s t e n s v e r y 

c a r . g f u l l y . " On a n o t h e r i t e m he w r i t e s , "A f a t h e r i s n i c e when I t a l k 

a b o u t s c h o o l , " i n d i c a t i n g a g a i n h i s p e r c e p t i o n t h a t h i s f a t h e r i s v e r y 

s u p p o r t i v e o f him as a p u p i l . 

I n r e v e a l i n g h i s a t t i t u d e s toward s c h o o l , he answers: " S t u d y i n g 

i s f u n , " "Homework i s f u n when i t i s easy," "This s c h o o l i s n i c e . " He ' -

a l s o v i e w s h i s t e a c h e r as r e f l e c t i n g g e n e r a l s a t i s f a c t i o n w i t h h i s b e h a v i o r 

as a p u p i l . He w r i t e s , "My .teacher t h i n k s I am n i c e most o f t h e t i m e . " 
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.Consider a t h i r d . p u p i l , t h i s one a f i f t h grade g i r l , who per­

c e i v e s her., .parents as b e i n g v e r y s u p p o r t i v e o f her academic b e h a v i o r . She 

answers, "When I t a l k about s c h o o l , my f a t h e r l i k e s me t o . t a l k about 

s c h o o l a rid 'V ...ii'my mother wants t o know about i t . " She has an I.Q. 

of 100 w h i c h i s low a c c o r d i n g t o t h e a b i l i t y range o f t h i s p a r t i c u l a r 

c l a s s . However, she i s a c h i e v i n g ' a t q u i t e a h i g h l e v e l . F u r t h e r m o r e , 

her s c o r e on the s e l f - e s t e e m i n d e x i s v e r y p o s i t i v e . She f i l l e d o u t the 

s e l f - i t e m s as f o l l o w s : "Sometimes I t h i n k I am p r e t t y good." "When I 

•look a t o t h e r boys and g i r l s and t h e n l o o k a t m y s e l f , I f e e l t h a t I l i k e 

Die, and t h e o t h e r s . " "When I l o o k i n t h e m i r r o r , I f e e l t h a t I l o o k OK.'1 

About s c h o o l she w r i t e s , "This s c h o o l i s n i c e . " and she says, " S t u d y i n g 

i,s f u n most o f the t i m e . " 

F i n a l l y , c o n t r a s t t h i s p u p i l w i t h a f i f t h grade g i r l who views 

her p a r e n t s as b e i n g v e r y u n s u p p o r t i v e o f s c h o o l . About h e r f a t h e r , she 

w r i t e s , "When I t a l k about s c h o o l , my f a t h e r g e t s mad," and ". . . .my 

mother says- how many bad t h i n g s do you do i n s c h o o l ? " Even though her I.Q. 

s c o r e i s average f o r her c l a s s , she i s a c h i e v i n g a t a v e r y low l e v e l . Her 

a t t i t u d e toward s e l f appears v e r y n e g a t i v e as i n d i c a t e d i n t h e f o l l o w i n g 

r e s p o n s e s : "Sometimes' I t h i n k I am r e a l l y dumb." "When I l o o k a t o t h e r 

boys and g i r l s and then l o o k a t m y s e l f , 1 f e e l t h a t t h e y a r e more p r e t t y 

and smart.". "When I l o o k i n t h e m i r r o r , I t h i n k how I can change m y s e l f . " 

S o c i o m e t r i c S t a t u s i n the Peer Group. The r e s u l t s g e n e r a l l y i n d i c a t e t h a t 

s o c i o m e t r i c s t a t u s i n the peer group and p e r c e i v e d p a r e n t a 1 s u p p o r t o f 

s c h o o l a r e u n r e l a t e d , b u t , when ta k e n t o g e t h e r , a r e p o w e r f u l p r e d i c t o r s 

of a p u p i l ' s c l a s s r o o m p e r f o r m a n c e . 

The data i n Table 13 i n d i c a t e t h a t a t t h r e e l e v e l s o f p e r c e i v e d 

p a r e n t a l s u p p o r t , v e r y s u p p o r t i v e , m o d e r a t e l y s u p p o r t i v e , and n o n s u p p o r t i v e , 
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TABLE 13 

PUPIL PERCEIVED PARENTAL SUPPORT, SOCIOMETRIC STATUS IN THE 
PEER GROUP, AND UTILIZATION OF A B I L I T I E S 

Per Cent (and Frequency) of 
P e r c e i v e d Sociometric High and Low U t i l i z e r s 
Support . St a t u s — 

High Low 

. High 657- ( 8 7 ) 35% (47) 

High Medium 537. (82) 47% (72) 

Low 377. (26) 63% (44) 

Chi Square = 14.47 (p < .001) 

High 62% ( 5 4 ) 38% (33) 

N e u t r a l Medium 46% (53) 54% (63) 

• Low 40% (24) 60% (36) 

Chi Square = 8.32 (p < .02) 

High 48% (11) 52% (12) 

None Medium 20% ( 8 ) 80% (32) 

Low 26% ( 7 ) 74% (20) 

Chi Square = 5.67 (.05 < p < .10) 
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s o c i o m e t r i c l i k i n g s t a t u s i n t h e peer group i s p o s i t i v e l y a s s o c i a t e d w i t h 

u t i l i z a t i o n o f a b i l i t i e s . I n the v e r y s u p p o r t i v e c o n d i t i o n , f o r i n s t a n c e , 

65 p e r c e n t o f the . p u p i l s w i t h h i g h l i k i n g s t a t u s are h i g h u t i l i z e r s , 

53.-per c e n t .with.medium l i k i n g s t a t u s a r e h i g h u t i l i z e r s . , and o n l y 37 per 

c e n t w i t h low l i k i n g s t a t u s a r e h i g h u t i l i z e r s (p < .'001). C o n v e r s e l y , 

p u p i l s with..moderate p a r e n t a l s u p p o r t and low s o c i o m e t r i c p o s i t i o n a r e 

u t i l i z i n g t h e i r a b i l i t i e s a t a low l e v e l i n 60 per ce n t o f t h e cases. 

Less t h a n 54 .per c e n t o f t h e p u p i l s w i t h moderate home s u p p o r t and medium 

pee r group s t a t u s a r e low u t i l i z e r s , w h i l e o n l y 38 per c e n t o f the p u p i l s 

w i t h moderate p a r e n t a l s u p p o r t and h i g h peer group s t a t u s a r e low u t i l i z e r s . 

F i n a l l y , i t appears t h a t even i n t h e n o n s u p p o r t i v e home c o n d i t i o n s , t h e r e 

i s a t r e n d , though n o t s i g n i f i c a n t , f o r p u p i l s w i t h h i g h l i k i n g s t a t u s i n 

the peer group t o be h i g h e r u t i l i z e r s o f t h e i r a b i l i t i e s than those w i t h 

l o w e r s t a t u s (p < . 1 0 ) . The r e s u l t s s u g g e s t t h a t peer s u p p o r t may serve 

as a s u b s t i t u t e source o f p e r s o n a l g r a t i f i c a t i o n , e s p e c i a l l y as t h e p u p i l 

grows o l d e r . 

IMPLICATIONS FOR TEACHERS 

The r e s e a r c h r e p o r t e d above shows how i m p o r t a n t i t i s f o r c h i l d r e n 

t o f e e l t h a t t h e i r p a r e n t s a r e i n t e r e s t e d i n and s u p p o r t i v e o f t h e i r 

s c h o o l l i f e . Such f e e l i n g s a r e a s s o c i a t e d w i t h f a v o r a b l e s c h o o l achieve­

ment, p o s i t i v e a t t i t u d e s toward s c h o o l , and a hea1thy l e v e l o f s e l f - e s t e e m . 

I f t h i s i s t r u e , a d m i n i s t r a t o r s and t e a c h e r s should t r y t o i n c r e a s e every 

p u p i l ' s chance to, o b t a i n p a r e n t a l s u p p o r t by a t t e m p t i n g a c t i v e l y t o educate 

p a r e n t s i n the s i g n i f i c a n t r o l e t h e y p l a y i n the l i f e o f a c h i l d i n s c h o o l . 

The p r o b l e m o f w o r k i n g w i t h p a r e n t s i s a complex one, beyond t h e 

scope o f t h i s r e s e a r c h . The f o l l o w i n g i d e a s , however, s u g g e s t a few t h i n g s 
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t h a t . m i g h t be done. F i r s t i s the j o b o f o b t a i n i n g i n f o r m a t i o n about t h e 

home. Some s t a t e s have r e c o r d s o f p e r t i n e n t home i n f o r m a t i o n about each 

p u p i l w h i c h . a r e e a s i l y a c c e s s i b l e t o t h e t e a c h e r . A te a c h e r may want t o 

se c u r e a d d i t i o n a l i n f o r m a t i o n . Some t e a c h e r s , i n t h e c o n t e x t o f g e t t i n g 

a c q u a i n t e d . w i t h a new c l a s s , ask p u p i l s t o f i l l o u t q u e s t i o n n a i r e s c o v e r i n g 

f a m i l y background i n f o r m a t i o n . Sentence c o m p l e t i o n stems such as those 

used i n t h i s r e s e a r c h a r e a l s o u s e f u l . Other t e a c h e r s make home v i s i t s , 

a f t e r a c o n f e r e n c e w i t h one o f t h e p a r e n t s , t o g e t a b e t t e r idea o f t h e 

home l i f e o f the p u p i l . Whatever i n f o r m a t i o n g a t h e r i n g and d i a g n o s t i c 

t e c h n i q u e s a r e employed, i t i s i m p o r t a n t f o r t h e t e a c h e r t o g e t some v a l i d 

i d e a e a r l y i n t h e year about the s t a t e o f a f f a i r s i n each o f her p u p i l s ' 

homes. 

I f t h e i n f o r m a t i o n about a home suggests t h a t some changes a r e 

d e s i r a b l e , t h e teacher may be a b l e t o e s t a b l i s h a p o s i t i v e enough r e l a t i o n ­

s h i p w i t h t h e p a r e n t s so t h a t ghrough c o n f e r e n c e s and v i s i t s she w i l l be 

a b l e t o h e l p them assume more s u p p o r t i v e r o l e s i n r e l a t i o n t o t h e i r c h i l d ' s 

s c h o o l l i f e . Through meetings w i t h groups o f p a r e n t s , t o o , t e a c h e r s can 

engage p a r e n t s i n d i s c u s s i o n s o f how t h e y t r e a t t h e i r c h i l d r e n i n r e l a t i o n 

t o s c h o o l , make s u g g e s t i o n s about a l t e r n a t i v e a c t i o n s , and g a i n some com­

m i t m e n t t o a c t i o n by s e t t i n g up a l a t e r date f o r e v a l u a t i o n and d i s c u s s i o n . 

A t e a c h e r might,, f o r i n s t a n c e , a t t e m p t t o enhance p a r e n t a l s u p p o r t by d i s ­

c u s s i n g i n d i v i d u a l d i f f e r e n c e s . An u n d e r s t a n d i n g , o f d i f f e r e n c e s among 

p u p i l s r e l a t i v e t o sex, c u l t u r a l background, a b i l i t i e s , and i n t e r e s t s 

i n c r e a s e s t h e o p p o r t u n i t y f o r p a r e n t s t o be more a c c e p t i n g and t o l e r a n t 

o f t h e i r c h i l d r e n . I n a d d i t i o n t o p r o d u c i n g g r e a t e r acceptance o f t h e i r 

own c h i l d as a p u p i l , a f a m i l y s t a n d a r d o f acceptance o f d i f f e r e n c e s may 

emerge f r o m t r y i n g o u t new ways o f r e l a t i n g t o t h e c h i l d . 
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Approaches such as these have proved s u c c e s s f u l i n changing 

b e h a v i o r and a t t i t u d e s . Teachers o f t e n f i n d p a r e n t s eager f o r i n f o r m a t i o n 

and. guidance because, t h e i r l a c k o f s u p p o r t stems p r i m a r i l y f r o m t h e i r f a i l u r e 

t o .understand c h i l d b e h a v i o r . I n some p a r e n t s , however, n e g a t i v e f e e l i n g s 

t o w a r d the . c h i l d .and toward s c h o o l a r e deep r o o t e d , and even a h i g h l y 

s k i l l e d t e a c h e r may be unab l e t o e n l i s t c o o p e r a t i o n . Perhaps such p a r e n t s 

s h o u l d be r e f e r r e d t o a v i s i t i n g t e a c h e r who c o u l d t r y t o und e r s t a n d and 

a l l e v i a t e t he n o n s u p p o r t i v e a t t i t u d e s . I n such work, b o t h t e a c h e r and 

v i s i t i n g t e a c h e r must be c a r e f u l n o t t o p u t f u r t h e r p r e s s u r e s and s t r a i n s 

on w h a t may be a l r e a d y a d i f f i c u l t home s i t u a t i o n . 

The f i n d i n g t h a t t h e p a r e n t s who a r e l e s s s u p p o r t i v e o f t h e i r 

c h i l d r e n ' s s c h o o l l i f e have l e s s e d u c a t i o n on t h e whole t h a n t h e more 

s u p p o r t i v e p a r e n t s suggests t h a t a t t i m e s t h e problem i s one which spans 

th e g e n e r a t i o n s . I n some p a r e n t s , t h e mere men t i o n of s c h o o l b r i n g s out 

t h e i r own f e e l i n g s o f f r u s t r a t i o n and f a i l u r e . , and the p e r s o n a l t h r e a t 

a r o u s e d by any approach f r o m the t e a c h e r may be so s t r o n g t h a t l i t t l e can 

be done t o g a i n t h e i r c o o p e r a t i o n . Other p a r e n t s may l a c k the s k i l l 

needed t o communicate an a t t i t u d e o f s u p p o r t f o r e i t h e r t h e e d u c a t i o n a 1 

i n s t i t u t i o n or t h e i r c h i l d ' s academic e f f o r t s . C h i l d r e n i n such f a m i l i e s 

a r e s u f f e r i n g because t h e i r p a r e n t s have n o t r e c e i v e d adequate p r e p a r a t i o n 

f o r t h e complex t a s k o f c h i l d - r e a r i n g i n an i n c r e a s i n g l y i n d u s t r i a l i z e d 

s o c i e t y . F a m i l y - l i f e e d u c a t i o n on a l a r g e s c a l e i s needed. P a r e n t - t e a c h e r 

c o n f e r e n c e s a l o n e cannot s u p p l y t h e background necessary t o u n d e r s t a n d 

c h i l d b e h a v i o r . Programs o f f a m i l y l i f e and c h i l d development e d u c a t i o n 

must become more e a s i l y a v a i l a b l e t o p a r e n t s , and menta l h e a l t h c o n s u l t a n t s 

and s o c i a 1 w o r k e r s s h o u l d be more a c c e s s i b l e f o r p a r e n t c o n s u l t s t i o n . Some­

t i m e s f a m i l y c o u n s e l i n g i s i n o r d e r , e s p e c i a l l y where p u p i l m a l a d j u s t m e n t 

i n s c h o o l i s symptomatic o f f a m i l y s t r a i n s and c o n f l i e t s . 
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D e s p i t e t h e r e l a t i o n s h i p between . p a r e n t a l a t t i t u d e s and p u p i l 

s c h o o l a d j u s t m e n t , t h e r e a re many p u p i l s who do n o t f o l l o w t h i s p a t t e r n , 

p u p i l s who l i k e s c h o o l and do w e l l i n s c h o o l d e s p i t e l a c k o f s u p p o r t a t 

home f o r t h e i r s c h o o l endeavors. Many such cases can be a t t r i b u t e d t o 

p o s i t i v e c h i l d - t e a c h e r r e l a t i o n s h i p s . The t e a c h e r ' s own f e e l i n g s about 

and b e h a v i o r s toward i n d i v i d u a l p u p i l s can go a l o n g way toward making 

s c h o o l a p l a c e where s e c u r i t y and r e s p e c t a r e f o u n d . Thus, i t i s p o s s i b l e 

t h a t a c h i l d ' s d e s i r e f o r p e r s o n a l w o r t h , though t h r e a t e n e d by nonsuppor­

t i v e p a r e n t s , may f i n d some o p p o r t u n i t y f o r f u l f i l l m e n t i n t h e c l a s s r o o m . 

The t e a c h e r a l s o can h e l p the c h i l d a c h i e v e some i n s i g h t i n t o t he b e h a v i o r 

o f h i s p a r e n t s . I n f o r m a l l y , i n her d a y - t o - d a y r e l a t i o n s w i t h p u p i l s , and 

f o r m a l l y t h r o u g h t h e s o c i a 1 s c i e n c e c u r r i c u l u m , t h e t e a c h e r can s t i m u l a t e 

p u p i l s t o t h i n k about t h e reasons f o r b e h a v i o r i n g e n e r a l and p a r e n t a l 

b e h a v i o r i n p a r t i c u l a r . Through human r e l a t i o n s s k i l l s g a i n e d i n the 

c l a s s r o o m , the p u p i l can be he l p e d t o h a n d l e h i s own f a m i l y s i t u a t i o n 

b e t t e r . 

SUMMARY 

Th i s p a r t o f t h e s t u d y s u b s t a n t i a t e s t h e g e n e r a l p r o p o s i t i o n 

t h a t f a m i l y c h a r a c t e r i s t i c s and l i v i n g s t y l e s a r e r e l a t e d t o a c h i l d ' s 

p e r c e p t i o n o f h i s p a r e n t s ' a t t i t u d e s t o w a r d s c h o o l . S p e c i f i c a l l y , p a r e n t s ^ 

who a r e seen as s u p p o r t i v e o f s c h o o l l i f e have more forma 1 e d u c a t i o n t h a n 

t h o s e who are i n d i f f e r e n t or n o n s u p p o r t i v e . A l s o , c h i l d r e n o f mothers who 

work f u l l t i m e see t h e i r mothers as l e s s s u p p o r t i v e than do o t h e r c h i l d r e n . 

Younger p u p i l s view t h e i r p a r e n t s as s u p p o r t i n g t h e i r s c h o o l l i f e more than 

o l d e r p u p i l s . 
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Three types o f p u p i l p e r c e p t i o n s o f p a r e n t a l a t t i t u d e s toward 
s c h o o l a r e i s o l a t e d : a) a f f e c t i v e s u p p o r t and a p p r o v a l , b) h e l p and a c t i v e 
s u p p o r t , and c ) academic achievement p r e s s u r e . These t h r e e types o f per­
c e i v e d s u p p o r t a re d i f f e r e n t i a l l y r e l a t e d t o t h e f a m i l i a l s o c i a l c l a s s 
and sex o f the p u p i l s . • 

T h i s r e s e a r c h shows f u r t h e r t h a t p u p i l s who p e r c e i v e t h e i r 

p a r e n t s as h o l d i n g s u p p o r t i v e a t t i t u d e s t oward t h e i r s c h o o l l i f e u t i l i z e 

t h e i r a b i l i t i e s more f u l l y and make a more p o s i t i v e p s y c h o l o g i c a l a d j u s t ­

ment t o s c h o o l than p u p i l s who p e r c e i v e l e s s p a r e n t a l s u p p o r t . I n d i c e s 

f o r p a r e n t a l s u p p o r t o f s c h o o l , s e l f - e s t e e m , and a t t i t u d e toward s c h o o l 

show t h a t p u p i l s who view t h e i r p a r e n t s as s u p p o r t i n g s c h o o l have h i g h e r 

s e l f - e s t e e m and more p o s i t i v e a t t i t u d e s toward s c h o o l t h a n p u p i l s who 

v i e w l e s s p a r e n t a l s u p p o r t o f s c h o o l . F i n a l l y , s o c i o m e t r i c s t a t u s i n t h e 

peer group and p u p i l p e r c e p t i o n o f p a r e n t a l s u p p o r t o f s c h o o l , taken 

t o g e t h e r , p r e d i c t b e t t e r t o a p u p i l ' s u t i l i z a t i o n o f h i s a b i l i t i e s t h a n 

one o f these a l o n e . 

Chapter I V con c l u d e s w i t h some s u g g e s t i o n s f o r t e a c h e r s . 

J 



CHAPTER V 

SOME RELATIONSHIPS OF PEER RELATIONS IN THE CLASSROOM 
TO PUPIL ATTITUDES AND PERFORMANCE* 

Most o f the data r e p o r t e d i n Chapter V a r e d e r i v e d f r o m upper 

e l e m e n t a r y classrooms. When a p p r o p r i a t e , however, the g e n e r a l i z a b i l i t y 

o f t h e s e f i n d i n g s t o o t h e r d e v e l o p m e n t a l l e v e l s w i l l be mentioned. The 

f i r s t and l a s t f i n d i n g s a re based on t h e f u l l sample o f twenty-seven 

c l a s s r o o m s . 

The f i r s t f i n d i n g i s t h a t c l a s s r o o m peer groups d i s t i n g u i s h e d 

by more l i k i n g d i f f u s e n e s s e x h i b i t more p o s i t i v e group a f f e c t t h a n groups 

w i t h more c e n t r a l i t y . I n d e e d , a r a n k o r d e r c o r r e l a t i o n o f r h o = -.33 

(p < .05) i n d i c a t e s a n e g a t i v e a s s o c i a t i o n between t h e c e n t r a l i t y o f 

l i k i n g " c h o i c e " scores and group a f f e c t . As p r e d i c t e d , group a f f e c t 

d e c r e a s e s as a narrow focus o f l i k i n g c h o i c e s i n c r e a s e s . F u r t h e r , a c o r ­

r e l a t i o n o f r h o = -.26 (p < .10) i n d i c a t e s a p r o b a b l e n e g a t i v e a s s o c i a t i o n 

between the c e n t r a l i t y o f l i k i n g " r e j e c t i o n " s c o r e s and group a f f e c t . 

These c o r r e l a t i o n s , though s m a l l , i n d i c a t e a t l e a s t a tendency f o r peer 

g r o u p s w i t h d i f f u s e l i k i n g s t r u c t u r e s t o have more s u p p o r t i v e s o c i a l -

e m o t i o n a l atmospheres. 

Table 14 shows t h a t p u p i l s a r e more a c c u r a t e when e s t i m a t i n g 

t h e i r a c t u a l l i k i n g s t a t u s i n t h e peer group, t h e more l i k i n g c h o i c e s a r e 

c e n t r a l l y s t r u c t u r e d i n the group. These data i n d i c a t e a p o s i t i v e 

* " * 
R i c h a r d Schmuck p r i m a r i l y i s r e s p o n s i b l e f o r the c o n t e n t s o f Chapter V. 

More d e t a i l e d i n f o r m a t i o n can be found i n Dr. Schmuck's d o c t o r a l d i s s e r ­
t a t i o n , S o c i a l - E m o t i o n a l C h a r a c t e r i s t i c s o f Classroom Peer Groups, 
U n i v e r s i t y of M i c h i g a n , 1962; and h i s "Some R e l a t i o n s h i p s o f Peer L i k i n g 
P a t t e r n s i n the Classroom t o P u p i l A t t i t u d e s and Achievement," i n 
S c h o o l Review. Autumn, 1963. 
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a s s o c i a t i o n . b e t w e e n s t r u c t u r a l c e n t r a l i t y and a c c u r a c y o f p e r s o n a l s t a t u s 

i n t h e ,peer g r o u p . The r e s u l t s show, moreover, t h a t as t h e l i k i n g 

d i m e n s i o n approaches a more n a r r o w l y f o c u s e d d i s t r i b u t i o n , bimodal : 

c e n t r a l i t y , more p u p i l s a c c u r a t e l y e s t i m a t e t h e i r s t a t u s i n the peer 

g r o u p . These r e s u l t s were a l s o s u b s t a n t i a t e d f o r h i g h s c h o o l classrooms 

( X 2 = 15.51, d f - 2, p < .001). 

TABLE 14 

LIKING STRUCTURAL TYPES AND PUPIL 
ACCURACY I N ESTIMATING STATUS 

L i k i n g S t r u c t u r a l Type 

Per Cent (and f r e q u e n c y ) o f A c c u r a t e 
And I n a c c u r a t e P u p i l s f o r Each. 

S t r u c t u r a l Type 

A c c u r a t e I n a c c u r a t e 

B imodal C e n t r a l i t y 66% (97) 34% (51) 

Mono-modal C e n t r a l i t y * 64% (8 3 ) 36% ( 4 6 ) 

D i f f u s e n e s s 5 1 % (75) 49% (72) 

Chi square = 7.85 (p < .02) 

* 
I n c l u d e s e i t h e r " c h o i c e " o r " r e j e c t i o n " c e n t r a l i t y . 

A more r e f i n e d a n a l y s i s of t h e data f u r t h e r s u b s t a n t i a t e s t h i s 

r e l a t i o n s h i p between c e n t r a l i t y and a c c u r a c y . T a b l e 15 i n d i c a t e s t h a t 

p u p i l s who have low a c t u a l l i k i n g s t a t u s i n e l e m e n t a r y peer groups t e n d 

t o p e r c e i v e t h e i r low s t a t u s more a c c u r a t e l y i n t h e c e n t r a l l y s t r u c t u r e d 

s i t u a t i o n s . On t h e o t h e r hand, i n t h e d i f f u s e l y s t r u c t u r e d classrooms 

a b o u t 60 per cent, o f those p u p i l s w i t h low a c t u a l s t a t u s p e r c e i v e them­

s e l v e s as b e i n g h i g h l y l i k e d i n t h e g r o u p . We contend t h a t t he p r o f u s i o n 
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o f .emotional s u p p o r t f o r i n d i v i d u a l s i n the d i f f u s e l y s t r u c t u r e d peer 

g r o u p accounts f o r t h i s c o n d i t i o n . S i m i l a r r e s u l t s were o b t a i n e d f o r a 
2 

combined a n a l y s i s o f t h e j u n i o r and s e n i o r h i g h age l e v e l s , (X = 9 . 9 5 , 

d f = 2, p < .0 1 ) . 

TABLE 15 

PUPIL ACCURACY I N COGNIZING LOW STATUS 
I N THREE LIKING STRUCTURES 

L i k i n g S t r u c t u r a l Type 

Per Cent (and f r e q u e n c y ) o f A c c u r a t e 
And I n a c c u r a t e P u p i l s f o r Each 

S t r u c t u r a l Type 

A c c u r a t e I n a c c u r a t e 

B i m o d a l C e n t r a l i t y 

Mono-modal C e n t r a l i t y 

D i f f u s e n e s s 

58% (44) 42% (32) 

45% (29) 55% (35) 

40% (29) 60% (44) 

Chi square = 14.65 (p < .001) 

Some r a m i f i c a t i o n s o f h a v i n g low l i k i n g s t a t u s and knowing i t 

become e v i d e n t i n f u r t h e r a n a l y s e s . The data shown i n Table 16 show two 

t h i n g s ; f i r s t t h a t p u p i l s w i t h low a c t u a l l i k i n g s t a t u s - a r e l o w e r i : u t i l i z e r s 

o f t h e i r a b i l i t i e s t h a n p u p i l s w i t h h i g h e r a c t u a l l i k i n g s t a t u s and 

second t h a t p u p i l s who p e r c e i v e themseIves as h o l d i n g low l i k i n g s t a t u s 

are l o w e r u t i l i z e r s o f t h e i r a b i l i t i e s t h a n p u p i l s w i t h h i g h e r p e r c e i v e d 

s t a t u s . 

F u r t h e r m o r e , an i n s p e c t i o n o f the percentages i n Table 16 shows 

t h a t p u p i l s who p e r c e i v e themselves as b e i n g l i k e d , though they have low 

a c t u a l l i k i n g s t a t u s , a r e u t i l i z i n g t h e i r a b i l i t i e s more h i g h l y than t h o s e 
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TABLE 1 6 * 

ACTUAL LIKING STATUS, COGNIZED LIKING STATUS 
AND UTILIZATION OF ABILITIES 

Actual L i k i n g Status Per Cent (and . f r e q u e n c y ) 
and Cognized o f High and^Low U t i l i z e r s 

. . L i k i n g . S t a t u s En Each L i k i n g C a t e g o r y 

A c t u a 1 Qpgnized:^ * 
S t a t u s S t a t u s u j 

High 65% (100) 35% ( 5 3 ) '(153) 
H i g h (211) 

Low 43% ;(25) 5-7%U33) ( 5 8 ) 

High 48% ;.(53) 52% ( 5 8 ) { ( 1 1 1 ) 
LiLow (213) 

Low 3 1 % {.(32) 69% ( 7 0 ) (102) 

T o t a l s 
U t i l i z a t i o n (210) (214) 

Chi square ( A c t u a l S t a t u s - Cognized S t a t u s ) 
Chi square ( A c t u a l S t a t u s - U t i l i z a t i o n 
Chi square (Cognized S t a t u s - U t i l i z a t i o n ) 
Chi square ( I n t e r a c t i o n ) = .02 (NS) 
Chi square ( A c t u a l S t a t u s - Cognized S t a t u s 

(p'< .001) 

*The Chi square - p a r - t i t i o n i n g s t a t i s t i c used i n Tables 16, 17, and 18 i s 
e x p l a i n e d . b y W i l l i a m Hays i n notes f r o m h i s - s t a t i s t i c s course e n t i t l e d , 
" A n a l y s e s o f Q u a l i t a t i v e Data," U n i v e r s i t y o f M i c h i g a n , S p r i n g , 1955, 
pages 24-33. 

who have low s t a t u s and know i t . R e s u l t s f o r o l d e r p u p i l s a r e essen­

t i a l l y t he same. These r e s u l t s emphasize the import a n c e o f i n t r o d u c i n g 

p e r c e i v e d s t a t u s i n t o s t u d i e s r e l a t i n g s o c i o m e t r i c s t a t u s t o pe r f o r m a n c e . 

F u r t h e r a n a l y s e s o f our data emphasize t h e i m p o r t a n c e o f con­

s i d e r i n g p e r c e i v e d l i k i n g s t a t u s a l o n g w i t h a c t u a l s t a t u s i n s t u d i e s o f 

c l a s s r o o m peer g r o u p s . The r e s u l t s i n Tables 17 and 18 show t h a t p u p i l s 

T o t a l s T o t a l s 
„. , T Cognized A c t u a l 
H l * h L 0 W S t a t u s S t a t u s 

= 18:77 (p < .001) 
= 15.85 (p < .001) 
= 19.87 (p < .001) 

- U t i l i z a t i o n ) = 54.51 
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who p e r c e i v e themselves as h o l d i n g low l i k i n g s t a t u s have more n e g a t i v e 

a t t i t u d e s - toward s e l f and s c h o o l t h a n p u p i l s w i t h h i g h e r p e r c e i v e d s t a t u s 

TABLE 17 

ACTUAL LIKING STATUS, COGNIZED LIKING STATUS 
AND ATTITUDE TOWARD SELF 

. , , Per Cent . (and f r e q u e n c y ) 
Actual Liking Status Q f T h o s e ^ P £ £ t i ^ e a n d 

and Cognized N e g a t i v e A t t i t u d e ; T o w a r d " 
L i k i n g Status Self in'Ea£h Liking-Category 

A c t u a 1 
S t a t u s 

Cognized 
S t a t u s P o s i t i v e N e g a t i v e 

T o t a l s 
Cognized 
S t a t u s 

T o t a l s 
Ac tua 1 
S t a t u s 

High 60% ( 9 0 ) 40% (61) (151) 
H i g h (211) 

Low 40% ( 2 4 ) 60% (36) (60) 

H i g h 58% ( 6 3 ) 42% (46) (109) 
Low (210) 

Low 35% ( 3 5 ) 65% (66) (101) • 

T o t a l s 
A t t i t u d e Toward S e l f < 2 1 2 ) (209) 

Chi square ( A c t u a l S t a t u s - Cognized S t a t u s ) = 17.22 (p < .001) 
Chi square ( A c t u a l S t a t u s - A t t i t u d e Toward S e l f ) = 2.28 (NS) 
Chi square (Cognized S t a t u s - A t t i t u d e Toward Self)= 19.60 (p < .001) 
Chi square ( I n t e r a c t i o n ) = .57 (NS) 
Chi square ( A c t u a l S t a t u s - Cognized S t a t u s - A t t i t u d e Toward S e l f ) = 

39.67 (p < .001) 

The r e s u l t s i n Tables 17 and 18 show t h a t p e r c e i v e d l i k i n g s t a t u s 

i s r e l a t e d p o s i t i v e l y and s i g n i f i c a n t l y t o b o t h a t t i t u d e t oward s e l f 

and a t t i t u d e toward s c h o o l , w h i l e a c t u a l l i k i n g s t a t u s shows no such 

r e l a t i o n t o these v a r i a b l e s . 

Thus, one c o u l d be m i s l e a d i f he were t o co n c l u d e f r o m p r e v i o u s 

s t u d i e s t h a t peer group s o c i o m e t r i c r e l a t i o n s a r e n o t r e l a t e d t o p u p i l 
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TABLE 18 

ACTUAL LIKING STATUS, COGNIZED LIKING STATUS, AND 
ATTITUDE.TOWARD SCHOOL 

Actual L i k i n g Status 
and Cognized 
L i k i n g Status 

Per Cent (and f r e q u e n c y ) 
o f Those w i t h P o s i t i v e and 
N e g a t i v e A t t i t u d e Toward 
School i n Each l i k i n g Category 

A c t u a l Cognized 
S t a t u s S t a t u s P o s i t i v e Nega t i v e 

T o t a l s 
Cognized 
S t a t u s 

T o t a l s 
Ac tua 1 
S t a t u s 

•High 
H i g h 

Low ' 

547. (82) 

40% (24) 

46% (69) 

60% (36) 

(151) 

(60) 
( 2 1 1 ) 

High 
Low 

Low 

56% (62) 

38% (38) 

44% ( 4 8 ) 

62% (63) 

(110) 

(101) 
(211) 

T o t a l s 
A t t i t u d e Toward School (206) (216) 

Chi square ( A c t u a l S t a t u s - Cognized S t a t u s ) = 16.88 (p < .001) 
Chi square ( A c t u a l S t a t u s - A t t i t u d e Toward School) = .34 (NS) 
Chi square (Cognized S t a t u s - A t t i t u d e Toward School) = 11.06 (p < .001) 
Chi square ( I n t e r a c t i o n ) = .56 (NS) 
Chi square ( A c t u a l S t a t u s - Cognized S t a t u s - A t t i t u d e Toward 

School) = 28.84 (p < .001) 

a t t i t u d e s toward s e l f and sc h o o l on t h e b a s i s o f an a n a l y s i s o f a c t u a l 

l i k i n g s t a t u s a l o n e . P e r c e i v e d l i k i n g s t a t u s as w e l l as a c t u a l l i k i n g 

s t a t u s s h o u l d be a n a l y s e d t o g e t h e r when-making a complete s o c i a l 

p s y c h o l o g i c a l a n a l y s i s o f the c l a s s r o o m peer group. Indeed our data 

i n d i c a t e t h a t one i m p o r t a n t c o n d i t i o n e r o f a t t i t u d e s toward s e l f and 

s c h o o l i s the l i k i n g s t a t u s a c h i l d p e r c e i v e s h i m s e l f as h o l d i n g i n r e l a ­

t i o n t o h i s p e e r s . Presumably, t h e g r o u p s t r u c t u a l p r o p e r t i e s w hich were 

h i g h l i g h t e d i n our r e s u l t s above r e p r e s e n t a t l e a s t one dynamic a s p e c t 

o f t h i s . 
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I n summary, t h e d a t a so f a r s u p p o r t t h e n o t i o n t h a t peer group 

s o c i o m e t r i c d i f f u s e n e s s , e x t e n s i t y o f i n t e r p e r s o n a l s u p p o r t f o r the 

i n d i v i d u a l p u p i l , a t t i t u d e s toward s e l f and s c h o o l , and academic produc­

t i v i t y , v a r y t o g e t h e r i n a s y s t e m a t i c f a s h i o n . The n e x t few hypotheses 

i n v o l v e a n o t h e r s i g n i f i c a n t v a r i a b l e i n a n a l y s i n g the im p a c t o f peer 

g r o u p l i k i n g p a t t e r n s on i n d i v i d u a l p u p i l s , p u p i l potency o f i n v o l v e ­

ment i n t h e peer group. 

G e n e r a l l y , we p r e d i c t d i f f e r e n t i a l e f f e c t s on the i n d i v i d u a l 

p u p i l o f h i g h or low i n v o l v e m e n t i n h i s c l a s s r o o m peer g r o u p . The 

g e n e r a l p r o p o s i t i o n i s t h a t peer group s t a t u s s h o u l d have a g r e a t e r i m p a c t 

on t h o s e p u p i l s who a r e h i g h l y i n v o l v e d i n c l a s s r o o m l i f e , t hose w i t h few 

a d d i t i o n a l a l t e r n a t i v e s f o r i n t e r p e r s o n a l g r a t i f i c a t i o n s , t h a n on t h o s e 

p u p i l s l a c k i n g such i n v o l v e m e n t . R e s u l t s i n Tables 19 and 20 i n d i c a t e 

t h a t a s s o c i a t i o n s e x i s t between a c t u a 1 l i k i n g s t a t u s and one's u t i l i z a t i o n 

o f a b i l i t i e s , o n l y f o r p u p i l s w i t h h i g h p o t e n c y o f i n v o l v e m e n t i n the 

peer group. 

Table 19 shows t h a t i n the h i g h p o t e n c y of i n v o l v e m e n t con­

d i t i o n , t h e r e i s a p o s i t i v e a s s o c i a t i o n between a c t u a l l i k i n g s t a t u s i n 

t h e p e e r group and the u t i l i z a t i o n of academic a b i l i t i e s . The r e s u l t s 

p r e s e n t e d i n - T a b l e 20, on the o t h e r hand, i n d i c a t e t h a t t h i s a s s o c i a t i o n 

does n o t h o l d f o r those p u p i l s w i t h low p o t e n c y o f i n v o l v e m e n t . Thus, 

i t a p p e a r s t h a t the a b i l i t y u t i l i z a t i o n o f t h o s e p u p i l s most i n v o l v e d 

i n t h e c l a s s r o o m peer group i s more h i g h l y a s s o c i a t e d w i t h a c t u a l l i k i n g 

s t a t u s t h a n i s t r u e f o r those p u p i l s l e s s i n v o l v e d . 

F u r t h e r , the data show t h a t a s s o c i a t i o n s e x i s t between a c t u a l 

l i k i n g s t a t u s and a t t i t u d e s toward s e l f o n l y f o r p u p i l s w i t h h i g h potency 

o f i n v o l v e m e n t i n t h e peer group. A comparison o f the c h i square a n a l y s e s 
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TABLE 19 

ACTUAL LIKING STATUS AND 
UTILIZATION WITH HIGH" 
POTENCY OF INVOLVEMENT 

TABLE 20 

ACTUAL LIKING STATUS AND 
UTILIZATION WITH LOW 
POTENCY OF INVOLVEMENT 

„ . Per Cent (and f r e q u e n c y ) 
s o f "High and-Low U t i l i z e r s L i k i n g ° 

Per Cent (and f r e q u e n c y ) 
, ., . o f H i g h and Low U t i l i z e r s L i k i n g b 

S t a t u s 
High Low 

St a t u s 
High Low 

High 65% (73) 45% ( 4 7 ) ' 

Low • 35% (3 9 ) 55% (58) 

High 49% (48) 4 0 % ( 4 4 ) 

Low 5 1 % (50) 60% ( 6 7 ) 

' C h i square = 9.14 (p < .005) Chi square = 1.84 (NS) 

i n T a b l e s 21 and 22 does c o n f i r m t he i 

i s a s s o c i a t e d more h i g h l y w i t h a t t i t u c 

i n v o l v e d i n t h e peer group t h a n f o r tb 

" TABLE 21 

ACTUAL LIKING- STATUS AND 
ATTITUDE TOWARD SELF WITH 
HIGH POTENCY OF INVOLVEMENT 

r o p o s i t i o n t h a t a c t u a l l i k i n g s t a t u s 

e toward s e l f f o r p u p i l s h i g h l y 

ose w i t h l e s s i n v o l v e m e n t . 

TABLE 22 

ACTUAL LIKING STATUS AND 
ATTITUDE TOWARD SELF WITH 
LOW POTENCY OF INVOLVEMENT 

Per Cent (and f r e q u e n c y ) • 
:Of VThose'TTith^Positive 

L i k i n g * n c* N e g a t i v e A t t i t u d e 
S t a t u s T o w a r d S e l f 

Per Cent (and f r e q u e n c y ) 
Of Those W i t h P o s i t i v e 
Arid N e g a t i v e A t t i t u d e 

Toward S e l f 

P o s i t i v e N e g a t i v e P o s i t i v e N e g a t i v e 

H i g h 6 1 % (65) 4 6 % (53) 

Low 39% (42) 54% ( 6 2 ) 

• High 44% (46) 45% ( 4 6 ) ' 

"Low 56% (5 9 ) 55% ( 5 7 ) 
! 

C h i Square = 4.78 (p < .05) Chi square = .02 (NS) 
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F i n a l l y , t h e data i n d i c a t e t h a t the a t t i t u d e toward s e l f o f 

p u p i l s w i t h h i g h p o t e n c y o f i n v o l v e m e n t i n t h e peer group i s more p o s i t i v e 

a s . p e e r group s t r u c t u r e i n c r e a s e s i n d i f f u s e n e s s . The data i n Table 23 

show t h a t t h e " s e l f esteem" o f p u p i l s w i t h h i g h p o t e n c y of i n v o l v e m e n t i n 

the c l a s s r o o m group i s h i g h e r as group s t r u c t u r e i n c r e a s e s i n d i f f u s e n e s s . ' 

TABLE 23 

ATTITUDE TOWARD SELF OF PUPILS HIGHLY INVOLVED I N 
THE PEER GROUP FOR THREE LIKING STRUCTURES 

L i k i n g S t r u c t u r a l - Type 

Per Cent (and f r e q u e n c y ) o f Those W i t h 
P o s i t i v e and N e g a t i v e A t t i t u d e Toward 

S e l f i n Each L i k i n g S t r u c t u r e 

P o s i t i v e N e g a t i v e 

Bimoda1 Centra 1 i t y 

Mono-modal C e n t r a l i t y 

D i f f u s e n e s s 

4 1 % ( 56) 

46% ( 6 7 ) 

58% ( 5 0 ) 

59% ( 8 2 ) 

54% ( 7 9 ) 

4 2 % ( 3 6 ) 

Chi square = 6.63 (p < .05) 

I n summary, the data so f a r p o i n t o u t , among o t h e r t h i n g s , t h a t 

p e e r groups c h a r a c t e r i z e d by a wide spread o f l i k i n g r e l a t i o n s among mem­

b e r s have more p o s i t i v e e m o t i o n a l c l i m a t e s ; t h a t peer group l i k i n g s t r u c ­

t u r e a n d - p u p i l i n v o l v e m e n t i n t h e j g r o u p h e l p t o f a s h i o n a p u p i l ' s percep­

t i o n o f h i m s e l f i n r e l a t i o n t o t h e peer group; t h a t t h i s p e r c e p t i o n o f 

s e l f i n r e l a t i o n t o o t h e r s i s a s s o c i a t e d w i t h a p u p i l ' s a t t i t u d e s toward 

s e l f and s c h o o l ; and t h a t a p u p i l ' s p e r c e p t i o n o f h i s p l a c e i n the peer 

g r o u p i s r e l a t e d a l s o t o h i s u t i l i z a t i o n o f a b i l i t i e s . 
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IMPLICATIONS FOR TEACHERS 

Th i s p a r t o f our r e s e a r c h a l s o has d i r e c t r e l e v a n c e f o r t e a c h i n g . 

The f i n d i n g s emphasize t h e i m p o r t a n c e o f p o s i t i v e e m o t i o n a l c l i m a t e f o r an 

i n d i v i d u a l ' s c o g n i t i o n s o f h i m s e l f and f o r e f f e c t i v e academic l e a r n i n g . 

Our data i n d i c a t e .that when the peer group p a t t e r n o f i n t e r p e r s o n a l a f f e c ­

t i o n i s d i f f u s e , so t h a t many p u p i l s r e c e i v e a t l e a s t a few l i k i n g c h o i c e s , 

p u p i l s tend t o be more h i g h l y a t t r a c t e d t o t h e c l a s s r o o m s e t t i n g , and t o 

u t i l i z e t h e i r academic p o t e n t i a l s more c o m p l e t e l y . I f , as these f i n d i n g s i 

i n d i c a t e , s u c c e s s f u l human r e l a t i o n s a r e i m p o r t a n t c o n d i t i o n s f o r academic 

a c h i e v e m e n t , the teacher s h o u l d t r y t o enhance e v e r y p u p i l ' s a b i l i t y t o 

o b t a i n e m o t i o n a l s u p p o r t f r o m h i s peers by a c t i v e l y a t t e m p t i n g t o a l t e r 

p e e r group s o c i o m e t r i c arrangements. He sh o u l d a t t e m p t t o do t h i s n o t 

o n l y because good human r e l a t i o n s i s a v a l u e i n i t s e l f , b ut a l s o because 

i t c o n t r i b u t e s i m p o r t a n t l y t o t h e s c h o o l ' s academic g o a l s . 

What do f i n d i n g s o f t h i s t y p e suggest f o r t e a c h e r b e h a v i o r ? 

F i r s t i s the j o b o f o b t a i n i n g a c c u r a t e i n f o r m a t i o n c o n c e r n i n g t h e d i s t r i ­

b u t i o n o f l i k i n g c h o i c e s i n t h e c l a s s r o o m . One way o f a c c o m p l i s h i n g 

t h i s i s t h r o u g h c a r e f u l and s y s t e m a t i c " o b s e r v a t i o n . The t e a c h e r m i g h t 

ask hims-elf: Are t h e r e some p u p i l s who tend t o be l e f t o ut o f most c l a s s ­

room a c t i v i t i e s ? Are some p u p i l s always chosen f i r s t , and o t h e r s a l w a y s 

l a s t ? He s h o u l d r a i s e q u e s t i o n s such as these i n a t t e m p t i n g t o view t h e 

peer group as o b j e c t i v e l y as p o s s i b l e . He mi g h t a l s o examine h i s own 

b e h a v i o r and a t t i t u d e s : How do I d i s t r i b u t e rewards and punishments i n 

the c lassroom? Are t h e r e c e r t a i n c h i l d r e n t o whom I g i v e p r i m a r i l y nega­

t i v e c r i t i c i s m and rebuke, and o t h e r s who r e c e i v e a l a r g e p o r t i o n o f t h e 

p r a i s e . I n a d d i t i o n t o c a r e f u l o b s e r v a t i o n and s e l f - q u e s t i o n i n g , t h e 

t e a c h e r m i g h t employ s o c i o m e t r i c t e c h n i q u e s such as th o s e used i n the 
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research reported here i n order to f i n d out how i n t e r p e r s o n a l a f f e c t i s 
d i s t r i b u t e d i n h i s group. 

Once the classroom d i s t r i b u t i o n of a f f e c t i s clear to the 

teacher, and i f some change i s d e s i r e d , he may t r y various techniques 

to modify the peer group s t r u c t u r e and thus develop more p o s i t i v e 

fee l i n g s among the p u p i l s . A coopera t i v e study group, for ins tance, 

i n which low and high sociometric status p u p i l s work together f o r the 

achievement of some common goal, i s q u i t e o f t e n e f f e c t i v e i n changing 

i n a c c u r a t e perceptions and stereotypes about low status c h i l d r e n . 

Another p o s s i b i l i t y i s to work low status c h i l d r e n gradually i n t o 

r o l e s which are viewed as having considerable p r e s t i g e by the peer 

group. 

Teachers might enhance the a f f e c t i v e climate of the classroom 

by including- i n f o r m a t i o n and discussion about the nature of i n d i v i d u a l 

d i f f e r e n c e s as a p a r t of the subject matter. An understanding of 

d i f f e r e n c e s among pu p i l s r e l a t i v e to f a m i l y background, sex, race, a b i l i ­

t i e s , and i n t e r e s t s increases the o p p o r t u n i t y f o r p u p i l s to be more 

accepting and t o l e r a n t of a greater number of t h e i r peers. I n a d d i t i o n 

to producing greater acceptance of i n d i v i d u a l p u p i l s , a classroom stan­

dard of acceptance of d i f f e r e n c e s may emerge from such e x p l o r a t i o n s . 

Another possible way of developing a wider focus of acceptance 

i n the peer.group i s through classroom programs d i r e c t e d toward a 

g r e a t e r understanding of behavioral causation, or the "why's" of human 

behavior. The assumption behind t h i s type of academic content i s t h a t 

g r e a t e r i n s i g h t i n t o those f a c t o r s which c o n t r i b u t e to a p u p i l ' s a c t i o n s 

w i l l r e s u l t i n a more accepting classroom atmosphere. 
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The teacher's own f e e l i n g s about and behaviors toward i n d i v i d u a l 
p u p i l s can also c o n t r i b u t e to a p u p i l ' s acceptance by h i s peers. I f 
the teacher accepts each p u p i l as an i n d i v i d u a l , understanding h i s l i m i t a ­
t i o n s and g i v i n g him the kind of support required to expand h i s assets 
and help overcome h i s shortcomings, members of the class w i l l tend to 
f o l l o w a s i m i l a r p a t t e r n . As a r e s u l t , i t i s more l i k e l y t h a t a climate 
of mutual support i n the classroom w i l l develop. But i f the teacher 
supports p r i m a r i l y the high achievers and shows r e j e c t i n g or disapproving 
behavior to those who are not so successful i n le a r n i n g tasks, a com­
p e t i t i v e , non-supportive climate i s l i k e l y t o emerge. 

The teacher can give classroom r e l e v a n t rewards d i r e c t l y by 

making p o s i t i v e comments about the p u p i l ' s performance or i n d i r e c t l y 

by o r g a n i z i n g • l e a r n i n g experiences i n a manner which w i l l maximize 

success and reduce f a i l u r e . I n t h i s way, too, he creates the a n t i c i p a t i o n 

of f u t u r e rewards. With more experiences of success, a p u p i l ' s self-esteem 

should be enhanced, and concurrently h i s perception of the school environ­

ment should tend t o become more p o s i t i v e . 

Each of these i m p l i e s t i o n s f o r teacher a c t i o n i s derived from 

our concepts and .findings. Since our data i n d i c a t e the importance of 

su p p o r t i v e peer group r e l a t i o n s f o r p u p i l self-esteem, a t t r a c t i o n t o school 

t a s k s , and the u t i l i z a t i o n of a b i l i t i e s ; we deem i t important f o r teachers 

to a t t e n d to-some of these suggestions. Of course, more research, evalu­

a t i n g various techniques f o r working w i t h the classroom peer group, 

d e f i n i t e l y i s needed a l s o . Along these l i n e s , we hope t h a t s o c i a l psychol­

o g i s t s w i l l become i n c r e a s i n g l y more i n v o l v e d i n d e s c r i b i n g and explain­

i n g classroom phenomena. 



CHAPTER V I 

SOME RELATIONSHIPS OF TEACHER AS SOCIAL-EMOTIONAL 
-AFFILIATE TO PUPIL ATTITUDES AND PERFORMANCE* 

A l l of the data reported i n t h i s chapter are derived from 

elementary, j u n i o r high, and senior high", classrooms'.'; . 

The f i r s t f i n d i n g i s t h a t the more a teacher l i k e s a p a r t i c u ­

l a r p u p i l , the less i s o l a t e d he i s from the teacher. I s o l a t i o n here i s 

-defined as the assignment by the p u p i l of a low reward value t o a t t i t u d e s 

which.he sees the teacher h i g h l y v a l u i n g . Table 24 shows the r e s u l t s . 

TABLE 24 

NUMBER OF PUPILS ISOLATED FROM THE TEACHER AND 
THEIR DEGREE OF BEING LIKED BY THE TEACHER 

-

I s o l a t i o n from Teacher Being Liked 
Low 

by Teacher 
High 

High 

Low 

57% (185) 

44% (151) 

43% (142) 

56% (195) 

X 2 = 11.25 
P = .001 

Further ana l y s i s i ndica tes tha t 

g r e a t e r when a p u p i l perceives himself as 

i s o l a t i o n from 

being d i s l i k e d 

the teacher i s 

by h i s teacher 

than when he thinks he i s l i k e d by the teacher. Table 25 shows t h a t the 

more p o s i t i v e a p u p i l thinks he i s evaluated by the teacher, the less i s o l a t e d 
,he i s . 

*David Epperson p r i m a r i l y i s responsible f o r the contents of Chapter V I . 
More d e t a i l e d i n f o r m a t i o n can be found i n Dr. Epperson',s d o c t o r a l d i s ­
s e r t a t i o n , The Dynamics of Two Variants of Classroom A l i e n a t i o n , 
U n i v e r s i t y of Michigan, 1962. 
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TABLE 25 

NUMBER OF PUPILS EXPRESSING FEELINGS OF BEING LIKED BY THE 
TEACHER AND THEIR DEGREE OF ISOLATION FROM HIM 

I s o l a t i o n from- Teacher 
Feelings of Being Liked 
(How Teacher..sees: P u p i l ) 

Low Medium High 

High 

Low 

24% (79) 

14% (50) 

40% (132) 

38% (142) 

36% (121) 

48% (175) 

X = 15.02 
p = .001 

Other data f u r t h e r s u b s t a n t i a t e the n o t i o n that the i n f l u e n c e 

of the teacher on the f e e l i n g s of the p u p i l s are very potent. The data 

i n Table 26 show that a high l e v e l of i s o l a t i o n from the teacher i s 

accompanied by a high l e v e l of d i s s a t i s f a c t i o n w i t h the teacher. 

TABLE 26 

NUMBER OF PUPILS ISOLATED FROM THE TEACHER AND THEIR 
DEGREE OF DISSATISFACTION WITH THE TEACHER 

I s o l a t i o n from Teacher 

High 

Low 

D i s s a t i s f a c t i o n w i t h Teacher 
High Low 

65% (200) 35% (110) 

37% (132) 63% (225) 

X 2 = 50.34 
p = .001 
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The data i n Table 27 show t h a t a p u p i l ' s d i s s a t i s f a c t i o n w i t h 
h i s teacher i s also associated w i t h d i s s a t i s f a c t i o n f o r himself. Thus 
i s o l a t i o n from the teacher i s associated both w i t h d i s s a t i s f a c t i o n w i t h 
the teacher-and w i t h d i s s a t i s f a c t i o n w i t h s e l f (low self-esteem). 

TABLE 27 

NUMBER OF PUPILS DISSATISFIED WITH THEMSELVES AND THEIR 
DEGREE OF DISSATISFACTION WITH THE TEACHER 

D i s s a t i s f a c t i o n w i t h Self D i s s a t i s f a c t i o n w i t h 
High 

Teacher 
Low 

High 597. (189) 417. (134) 

Low 407. (132) 607o (193) 

X 2 = 20.76 
p = .001 

I s o l a t i o n from the teacher i s also r e l a t e d t o other a t t i t u d e s 

of the p u p i l . I n p a r t i c u l a r , p u p i l s who are i s o l a t e d from the teacher 

have more negative a t t i t u d e s toward school than those who are not i s o l a t e d 

from the teacher. Table 28 shows these r e s u l t s . 

F i n a l l y our r e s u l t s i n d i c a t e t h a t p u p i l s who .have .positive 

a t t i t u d e s toward class are higher u t i l i z e r s of t h e i r i n t e l l i g e n c e than 

those who are less a t t r a c t e d to the c l a s s . The data i n Table 29 provide 

support f o r the r e l a t i o n s h i p between p o s i t i v e o r i e n t a t i o n t o classroom 

l i f e and u t i l i z a t i o n . Those p u p i l s who have high a t t r a c t i o n t o the 

classroom are more l i k e l y t o u t i l i z e t h e i r academic p o t e n t i a l s than p u p i l s 

w i t h low a t t r a c t i o n t o the classroom. 
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TABLE 28 

NUMBER OF PUPILS ISOLATED FROM THE TEACHER AND THEIR 
ATTITUDE TOWARD SCHOOL 

I s o l a t i o n from the 
. . . Teacher 

A t t i t u d e toward School 
Negative P o s i t i v e 

High 

Low 

647. (208) 

417. (149) 

367. (118) 

597. (214) 

X =35.63 
p = .001 

TABLE 29 

NUMBER OF PUPILS MANIFESTING HIGH AND LOW UTILIZATION 
AND THEIR ATTITUDE TOWARD SCHOOL 

A t t i t u d e Toward School U t i l i z a t i o n 
High Low 

Nega t i v e 

P o s i t i v e 

437. (162) 

557. (186) 

577. (211) 

457. (154) 

X = 9.05 
p = .01 

Low a t t r a c t i o n to the class i s conceptualized as a p i v o t a l 

v a r i a b l e which mediates between i s o l a t i o n from the teacher and u t i l i z a ­

t i o n . Even though there i s l i t t l e doubt of the associations that e x i s t 
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between i s o l a t i o n from the teacher and a t t r a c t i o n t o class on the one 

hand, and. u t i l i z a t i o n on the other, the dynamics of the r e l a t i o n s h i p 

between i s o l a t i o n and a t t i t u d e toward school s t i l l remain unclear. 



CHAPTER V I I 

PARENT, PEER, TEACHER AND INDIVIDUAL PUPIL FACTORS IN 
CREATING CLASSROOM LEARNING ENVIRONMENTS* 

The s o c i a l influences of f a m i l y , peer group, and teacher on a 

p u p i l ' s u t i l i z a t i o n of h i s i n t e l l i g e n c e are w e l l documented above. L i t t l e 

has been s a i d , however, up to now, about the r e l a t i v e impact of these 

s o c i a l f a c t o r s on boys and g i r l s . Furthermore, no studies have i n v e s t i ­

gated the d i f f e r e n t i a l e f f e c t f o r boys and g i r l s separately of each of 

these i n f l u e n c e f a c t o r s on u t i l i z a t i o n of i n t e l l i g e n c e . Are the class­

room performances of boys compared w i t h g i r l s , f o r instance, a f f e c t e d 

by s i m i l a r or d i f f e r e n t sources of s o c i a l i n f l u e n c e ? I s the academic 

achievement of both sexes a f f e c t e d equally by s o c i a l class and p a r e n t a l 

a t t i t u d e s toward school? Are boys and g i r l s influenced t o the same 

degree by peer group r e j e c t i o n or d i s s a t i s f a c t i o n w i t h the teacher? 

Questions l i k e these are not answered i n c u r r e n t educationa1 research 

l i t e r a t u r e . This section i n attempting t o answer some of these ques­

t i o n s , compares boys and g i r l s i n a m u l t i - s t a g e ana l y s i s of selected 

s o c i a l i n f l u e n c e c o r r e l a t e s of classroom l e a r n i n g . 

The mean I.Q. scores f o r the boys and g i r l s i n our sample do 

not d i f f e r . Both the boys and the g i r l s have average i n t e l l i g e n c e 

q u o t i e n t s of approximately 109. The two sexes, however, do d i f f e r 

markedly i n t h e i r academic achievement, and thus d i f f e r on how completely 

they are u t i l i z i n g t h e i r i n t e l l i g e n c e . , The data i n Table 30 confirm the 

general p r o p o s i t i o n t h a t g i r l s achieve more h i g h l y than boys regardless 

* Richard Schmuck and Elmer Van Egmond p r i m a r i l y are responsible f o r the 
contents of Chapter V I I . 
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TABLE 30 

A COMPARISON OF GIRLS AND BOYS ON THEIR 
UTILIZATION OF INTELLIGENCE 

U t i l i z a t i o n Sex of Pupil 
I n t e l l i g e n c e . - Performance G i r l s Boys 

High I l l (63) 65 (36) 
High 

Low 64 (37) 118 (64) 

Chi square =27.88 (p < .001) 

High 112 (62) 63 (36) 
Low 

Low 69 (38) 113 (64) 

Chi square =24.29 (p < .001) 

of i n t e l l i g e n c e l e v e l . At each a b i l i t y l e v e l , high and low, 63 and 62 

per cent r e s p e c t i v e l y of the g i r l s are achieving a t a high l e v e l , w h i l e 

only 36 per cent of the boys are doing so i n each case. Furthermore, 

these achievement discrepancies between g i r l s and boys e x i s t a t the three 

age l e v e l s included i n the sample, elementary, j u n i o r high, and senior 

h i g h . Separate c h i square analyses at each of the three grade l e v e l s 

y i e l d s i g n i f i c a n t and s i m i l a r r e s u l t s . I n t h i s sample of p u p i l s d e f i n i t e 

achievement d i f f e r e n c e s e x i s t between g i r l s and boys from t h i r d grade 

through senior high school. The s i m i l a r i t y of I.Q. scores f o r the two 

sexes at a l l grade le v e l s i n d i c a t e s t h a t these achievement d i f f e r e n c e s 

are due to f a c t o r s other than i n t e l l i g e n c e . 

S o c i a l Class and U t i l i z a t i o n 

The data i n Table 31 i n d i c a t e that s o c i a l class and u t i l i z a t i o n 

of i n t e l l i g e n c e are r e l a t e d p o s i t i v e l y f o r g i r l s but not for boys. The 
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data show th a t g i r l s i n the upper and lower middle classes are u t i l i z i n g 
t h e i r i n t e l l e c t u a l a b i l i t i e s a t a higher l e v e l than working class g i r l s . 
I t appears t h a t the academic achievement p a t t e r n f o r working class 
gi r l s - r e s e m b l e s t h a t of the boys. Indeed, the r e s u l t s i n d i c a t e that 
the higher u t i l i z e r s i n the sample f o r the most p a r t are upper and lower 
middle class g i r l s , w h i l e the lower u t i l i z e r s tend to be the boys of 
a l l three s o c i a l status l e v e l s and working class g i r l s . 

TABLE 31 

• THE RELATIONSHIP BETWEEN SOCIAL CLASS AND UTILIZATION 
FOR GIRLS AND BOYS 

S o c i a l Class 

U t i l i z a t i o n 

G i r l s Boys 
High Low High Low 

Upper Middle ' 61 (74) 21 (26) 35 (43) 46 (57) 

Lower Middle 103 (64) 58 (36) 40 (29) 96 (71) 

Working 28 (46) 33 (54) 34 (36) 61 (64) 

Chi square = 12.299 Chi square = 4.296 
p < .005 p = NS 

Perceived Peer Group Status and U t i l i z a t i o n 

Perceived l i k i n g s tatus i n the peer group i s p o s i t i v e l y associ­

ated w i t h u t i l i z a t i o n of i n t e l l i g e n c e f o r both boys and g i r l s according 

t o the data presented i n Table 32. Although f i f t y - t w o per cent of the 

low peer status g i r l s are high u t i l i z e r s , there i s s t i l l a d e f i n i t e and 

s i g n i f i c a n t trend f o r pupils of both sexes w i t h perceptions of high peer 

f 
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s t a t u s to u t i l i z e t h e i r a b i l i t i e s r e l a t i v e l y more h i g h l y than those who 

judge themselves as having low peer s t a t u s . A comparison of Tables 30 

and 32 f u r t h e r bears t h i s out. Whereas around s i x t y - t h r e e per cent of 

a l l the g i r l s are high u t i l i z e r s , only f i f t y - t w o per cent of the low 

peer status g i r l s are u t i l i z i n g t h e i r i n t e l l e c t u a l a b i l i t i e s a t a high 

l e v e l . Likewise, f o r the boys, some f o r t y - t h r e e per cent of the high 

peer status boys are u t i l i z i n g t h e i r i n t e l l i g e n c e s a t high l e v e l s , w h i l e 

o n l y about t h i r t y - s e v e n per cent of the t o t a l sample of boys are high 

u t i l i z e r s . 

TABLE 32 

THE RELATIONSHIP BETWEEN PERCEIVED PEER GROUP STATUS 
AND UTILIZATION FOR GIRLS AND BOYS 

U t i l i z a t i o n 
Perceived Peer Status 

G i r l s Boys 
High Low High . Low 

High. 141 (68) 65 (32) 78 (43) 104 (57) 

Low 51 (52) 47 (48) 31 (24) 99 (76) 

Chi square = 7.681 Chi Square = 12.057 
p < .01 p < .001 

S a t i s f a c t i o n w i t h Teacher and U t i l i z a t i o n 

The data i n Table 33 i n d i c a t e t h a t p u p i l s a t i s f a c t i o n w i t h the 

teacher and u t i l i z a t i o n of i n t e l l i g e n c e are p o s i t i v e l y r e l a t e d f o r both 

sexes. Indeed the r e s u l t s f o r the g i r l s are even more s t r i k i n g than the 

r e l a t i o n s h i p between peer group status and u t i l i z a t i o n . 
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TABLE 33 

THE RELATIONSHIP BETWEEN SATISFACTION WITH THE TEACHER 
AND UTILIZATION FOR GIRLS AND BOYS 

U t i l i z a t i o n 

S a t i s f a c t i o n With 
Teacher G i r l s Boys 

High Low High Low 

High 158 (72) 61 (28) 87 (42) 122 (58) 

Low 34 (40) 51 (60) 22 (21) 81 (79) 

Chi square = 27.194 Chi square = 12.469 
p < .001 p < .001 

Perceived Parental Support of School and U t i l i z a t i o n 

Perceived parental support of school and u t i l i z a t i o n of i n t e l l i 

gence are r e l a t e d p o s i t i v e l y f o r g i r l s but not f o r boys. The data pre­

sented i n Table 34 i n d i c a t e a d i f f e r e n c e i n u t i l i z a t i o n f o r g i r l s i n 

r e l a t i o n to the l e v e l of par e n t a l support they perceive. A perception 

of low parents 1 support appears t o be p a r t i c u l a r l y d i s r u p t i v e f o r the 

school achievement of g i r l s . L ike f a m i l i a l s o c i a l c l a s s , perceived sup­

po r t by parents appears to have l i t t l e E f f e c t i n d i f f e r e n t i a t i n g male 

achievement p a t t e r n s . 

The data presented up to now indicate.- that;, the ̂ u t i l i z a t i o n ' . . . 

of i n t e l l i g e n c e by g i r l s i s influenced by s o c i a l class and perceptions 

of p a r e n t a l , peer, and teacher support. Boy's u t i l i z a t i o n , on the other 

hand, i s associated only w i t h perceived peer status and s a t i s f a c t i o n 

w i t h the teacher. The home v a r i a b l e s of f a m i l i a l s o c i a l class and per­

ceived p a r e n t a l support of school are not associated w i t h u t i l i z a t i o n of 

i n t e l l i g e n c e f o r boys. 
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TABLE 34 

THE RELATIONSHIP BETWEEN PERCEIVED PARENTAL SUPPORT 
OF SCHOOL AND UTILIZATION FOR GIRLS AND BOYS 

U t i l i z a t i o n 

P a r e n t a l Support 
G i r l s Boys 

High Low High Low 

High 161 (68) 77 (32) 87 (37) 148 (63) 

Low 31 (47) 35 (53) 22 (29) 55 (71) 

Chi square = 9.494 Chi square = 1.822 
p < .005 p = NS 

Since the v a r i a b l e s which are s i g n i f i c a n t l y associated w i t h 

u t i l i z a t i o n may overlap considerably w i t h one another, the next l e v e l 

of a n a l y s i s examines the r e l a t i v e e f f e c t s of each while s y s t e m a t i c a l l y 

c o n t r o l l i n g on the others. For the boys t h i s involves only two v a r i a b l e s , 

perceived peer status and s a t i s f a c t i o n w i t h the teacher. I n the case of 

the g i r l s , however, where a l l four v a r i a b l e s are r e l a t e d to u t i l i z a t i o n , 

the number of female p u p i l s i n the sample w i l l not allow f o r c o n t r o l l i n g 

on t h r e e v a r i a b l e s while v a r y i n g the f o u r t h . E f f o r t s w i l l be made to 

analyze the data as completely as the sample size permits. The boys are 

considered i n i t i a l l y . 

Boys 

For boys, the data presented above i n d i c a t e that the two v a r i a b l 

perceived peer group status and s a t i s f a c t i o n w i t h the teacher, are both 

associated w i t h u t i l i z a t i o n of i n t e l l i g e n c e . The data summarized i n 
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Table 35, comparing the r e l a t i v e e f f e c t s o f these two factors on 

u t i l i z a t i o n , show t h a t f o r boys who i n d i c a t e a high degree of s a t i s f a c t i o n 

w i t h teacher there i s s t i l l a. p o s i t i v e a s s o c i a t i o n between peer 

status'and u t i l i z a t i o n . Consider ing""boys w i t h high perceived peer 

s t a t u s , the degree of s a t i s f a c t i o n w i t h the teacher also i s s t i l l 

p o s i t i v e l y associated w i t h u t i l i z a t i o n . I n a comparison of the r e l a t i v e 

e f f e c t s of these two va r i a b l e s on u t i l i z a t i o n , we f i n d that f o r t y - n i n e 

per cent of the boys who are high i n both s a t i s f a c t i o n w i t h teacher 

and perceived peer status are high u t i l i z e r s as contrasted to percentages 

of o n ly twenty-eight, t w e n t y - f i v e , and nineteen high u t i l i z e r s when they 

are low i n e i t h e r one or both of these v a r i a b l e s . F i n a l l y , the data 

i n d i c a t e a tendency f o r s a t i s f a c t i o n w i t h the teacher to be more impor­

t a n t and i m p a c t f u l f o r u t i l i z a t i o n of i n t e l l i g e n c e i n boys than per­

ceived peer group s t a t u s . I n any case, both v a r i a b l e s are very important 

f o r u t i l i z a t i o n i n boys. Boys who are low on both v a r i a b l e s are low 

u t i l i z e r s eighty-one per cent of the time. 

TABLE 35 

PEER STATUS AND SATISFACTION WITH THE TEACHER IN 
RELATION TO UTILIZATION FOR BOYS 

Perceived Peer 
Status 

S a t i s f a c t i o n With 
Teacher 

U t i l i z a t i o n 
High Low 

High 67 (49) 71 (51) 
High 

Low 11 (25) 33 (75) 
Chi square = 7.56 
p < .01 

High 20 (28) 51 (72) 
Low 

Low 11 (19) 48 (81) 
Chi square = 1.61 
p = NS 
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G i r l s 

I n the f i r s t l e v e l of an a l y s i s f o r the g i r l s , the va r i a b l e s of 

f a m i l i a l s o c i a l c l a s s , perceived peer group s t a t u s , s a t i s f a c t i o n w i t h 

the teacher, and perceived pa r e n t a l support of school were a l l associated 

w i t h u t i l i z a t i o n of i n t e l l i g e n c e . Since s o c i a l class may be an important 

c o n d i t i o n i n g f a c t o r f o r the other v a r i a b l e s , our f i r s t stage of f u r t h e r 

a n a l y s i s f o r g i r l s w i l l c o n t r o l on the e f f e c t s of t h i s v a r i a b l e while 

examining the r e l a t i o n s h i p s of the other v a r i a b l e s to u t i l i z a t i o n . 

TABLE 36 

SOCIAL CLASS AND PEER GROUP STATUS IN RELATION 
TO UTILIZATION FOR GIRLS 

F a m i l i a l Social • Perceived*.. Peer U t i l i z a t i o n 
Class Status High Low 

High 49 (77) 15 (23) 
Upper Middle 

Low 12 (67) 6 (33) 
Chi Square = .722 
p = NS 

High 71 (70) 30 (30) 
Lower Middle 

Low 32 (53) 28 (47) 
Chi square = 4.70 
p < .05 

High 21 (51) 20 (49) 
Working 

Low 7 (35) 13 (65) 
Chi Square = 1.42 
p = NS 
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The r e l a t i o n s h i p s between perceived peer status and u t i l i z a t i o n 
at three s o c i a l status l e v e l s are summarized i n Table 36. These data 
i n d i c a t e t h a t perceived peer status and u t i l i z a t i o n are associated only 
i n the case of g i r l s designated as lower middle c l a s s . Although there 
are tendencies f o r t h i s r e l a t i o n s h i p t o hold f o r working class g i r l s as 
w e l l , the data do not show a s i g n i f i c a n t a s s o c i a t i o n . Thus, p e r c e i v i n g 
oneself as having low peer status appears to infl u e n c e the achievement 
of lower middle class g i r l s more than i t does t h a t of the upper middle 
and working class g i r l s . 

TABLE 37 

SOCIAL CLASS AND SATISFACTION WITH THE TEACHER IN 
RELATION TO UTILIZATION FOR GIRLS 

F a m i l i a l Social S a t i s f a c t i o n With U t i l i z a t i o n 
Class Teacher 

High Low 

High 53 (79) 14 (21.) 
Upper Middle 

Low 8 (53) 7 (47) 
Chi square = 4.27 
p < .05 

High 31 (75) 27 (25) 
Lower Middle 

Low 22 (42) 31 (58) 
Chi square = 18.05 
p < .001 

High 24 (55) 20 (45) 
Working 

Low 4 (24) 13 (76) 
Chi square = 4.75 
p < .05 
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I n Table 37, r e l a t i o n s h i p s between s a t i s f a c t i o n w i t h the teacher and 
u t i l i z a t i o n a t three s o c i a l status l e v e l s are presented. These data 
show t h a t s a t i s f a c t i o n w i t h the teacher i s s i g n i f i c a n t l y r e l a t e d t o the 
u t i l i z a t i o n of i n t e l l i g e n c e f o r g i r l s a t every s o c i a l status l e v e l . 
Although low s a t i s f a c t i o n w i t h the teacher seldom occurs f o r g i r l s , when 
i t does, i t i s us u a l l y acompanied by low u t i l i z a t i o n . 

The r e l a t i o n s h i p s between perceived p a r e n t a l support of school 

and u t i l i z a t i o n of i n t e l l i g e n c e a t the three s o c i a l class l e v e l s are 

summarized i n Table 38. These data show t h a t perceived parental support 

and u t i l i z a t i o n are s i g n i f i c a n t l y associated only f o r the lower middle 

c l a s s g i r l s . 

TABLE 38 

SOCIAL CLASS AND PERCEIVED PARENTAL SUPPORT IN 
RELATION;." TO UTILIZATION FOR GIRLS 

F a m i l i a l Social Parental U t i l i z a t i o n 
Class Support High Low 

High 54 (78) • 15 (22) 
Upper Middle 

Low 7 (54) 6 (46) 
Chi square = 3.42 
p = NS 

High 85 (70) 37 (30) 
Lower Middle 

Low 18 (46) 21 (54) 
Chi square = 7.09 
p < .01 

High 22 (47) 25 (53) 
Working 

Low 6 (43) 8 (57) 
Chi square = .068 
p = NS 
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I n considering g i r l s as a separate p o p u l a t i o n , the r e s u l t s 
i n d i c a t e , so far,- t h a t s a t i s f a c t i o n w i t h the teacher i s more h i g h l y and 
u n i v e r s a l l y associated w i t h u t i l i z a t i o n of i n t e l l i g e n c e than i s any other 
v a r i a b l e . Further analyses of the female data provide a d d i t i o n a l support 
f o r t h i s conclusion. I n the next stage of the analysis f o r g i r l s , we 
f i r s t c o n t r o l on perceived peer s t a t u s , then on perceived p a r e n t a l sup­
p o r t , i n order to determine i f s a t i s f a c t i o n w i t h teacher and u t i l i z a t i o n 
are associated when the e f f e c t s of these v a r i a b l e s are removed. 

TABLE 39 

PERCEIVED PEER STATUS AND SATISFACTION WITH TEACHER 
IN RELATION TO UTILIZATION FOR GIRLS 

Perceived Peer S a t i s f a c t i o n With U t i l i z a t i o n 
Status Teacher High Low 

High 123 (75) 40 (25) 
High 

Low 18 (42) 25 (58) 

Chi square = 17.79 
p < .001 

High 35 (63) 21 (37) 
Low 

Low 16 (38) 26 (62) 

Chi square = 5.73 
p < -02 

The data i n Table 39 i n d i c a t e t h a t s a t i s f a c t i o n w i t h teacher 

and u t i l i z a t i o n are associated f o r g i r l s whether they perceive themselves 

as having high or low status i n the peer group. Differences i n percen­

tages and the c h i square r e s u l t s leave l i t t l e doubt t h a t being s a t i s f i e d 

w i t h the teacher i s important f o r a g i r l ' s u t i l i z a t i o n of her i n t e l l i ­

gence regardless of her r e l a t i o n s w i t h peers. 
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The analysis presented i n Table 40 i n d i c a t e s much the same type 

of r e l a t i o n s h i p between perceived p a r e n t a l support of school, s a t i s f a c ­

t i o n w i t h teacher, and u t i l i z a t i o n . Even though the r e s u l t s f o r g i r l s 

w i t h a perception of low pare n t a l support are not as clear cut as those 

f o r g i r l s w i t h low peer support, nevertheless s a t i s f a c t i o n w i t h teacher 

i s associated w i t h u t i l i z a t i o n of i n t e l l i g e n c e regardless of the l e v e l 

of perceived parental support. Indeed, these data f u r t h e r s u b s t a n t i a t e 

the i n d i c a t i o n t h a t the teacher i s a potent force f o r the p u p i l ' s l e v e l 

of academic mo t i v a t i o n and achievement i n the classroom. 

TABLE 40 

PERCEIVED PARENTAL SUPPORT AND SATISFACTION WITH TEACHER 
IN RELATION TO UTILIZATION FOR GIRLS 

Perceived Parenta1 S a t i s f a c t i o n With U t i l i z a t i o n 
Support Teacher High Low 

High 137 (75) 45 (25) 
High 

Low 24 (43) 32 (57) 
Chi square = 20.56 
p < .001 

— 
High 21 (57) 16 (43) 

Low 
Low 10 (34) 19 (66) 

Chi square = 3.24 
.05 < p < .10 

The data allow f o r s t i l l a t h i r d a nalysis stage f o r the g i r l s , 

c o n t r o l l i n g the e f f e c t s of s o c i a l c l a s s , perceived peer group s t a t u s , and 

perceived- parental support while observing the r e l a t i o n s h i p between s a t i s ­

f a c t i o n w i t h the teacher and u t i l i z a t i o n . As our previous analyses 



i n d i c a t e d s i g n i f i c a n t r e s u l t s f o r only lower middle class g i r l s , the e f f e c t s 

of parents 1 support, peer sta tus, and teacher s a t i s f a c t i o n w i l l be analyzed 

f o r t h i s s o c i a l status c l a s s i f i c a t i o n only. 

I n Table 4 1 , the data i n d i c a t e t h a t f o r lower middle class g i r l s , 

s a t i s f a c t i o n w i t h the teacher and u t i l i z a t i o n are associated only f o r ' 

those w i t h a perception of high peer s t a t u s . However, an in s p e c t i o n of 

the r e s u l t s f o r the lower middle class g i r l s w i t h low peer status does 

i n d i c a t e a trend supporting the importance of the teacher v a r i a b l e . 

TABLE 41 

PERCEIVED PEER STATUS AND SATISFACTION WITH TEACHER IN RELATION 
TO UTILIZATION FOR LOWER MIDDLE CLASS GIRLS 

F a m i l i a l S a t i s f a c t i o n U t i l i z a t i o n 
S o c i a l Peer With 
Class Sta tus Teacher High Low 

High 63 (80 ) 16 ( 2 0 ) 
High 

Low 8 ( 3 6 ) 14 ( 6 4 ) 

J l ™ " Chi square = 1 5 . 5 1 Middle 
„ , P < -001 Class 

High 18 (62 ) 11 ( 3 8 ) 
Low 

Low 14 ( 45 ) 17 ( 5 5 ) 

Chi square = 1.72 
p = NS 

The r e s u l t s presented i n Table 42 i n d i c a t e a s i m i l a r p a t t e r n . 

The data show th a t s a t i s f a c t i o n w i t h teacher and u t i l i z a t i o n are associated 

f o r lower middle class g i r l s w i t h a perception of high pa r e n t a l support, 

but n ot f o r g i r l s w i t h low pare n t a l support. 



128 

TABLE 42 

PERCEIVED PARENTAL SUPPORT AND SATISFACTION WITH TEACHER IN RELATION 
TO UTILIZATION FOR LOWER MIDDLE CLASS GIRLS 

F a m l ] i a l S a t i s f a c t i o n U t i l i z a t i o n 
Socia 1 Peer With 
Class Status Teacher High Low 

High 71 (79) 19 (21) 
High 

Low 14 (44) 18 (56) 
Lower Chi square = 13.79 
Middle p < .001 
Class 

High 10 (56) 8 (44) 
Low 

Low 8 (38) 13 (62) 
Chi square = 1.19 
p = NS 

The analyses summarized i n Tables 41 and 42 provide p a r t i a l 

s u b s t a n t i a t i o n f o r the emphasis on the importance o f the teacher as an 

emotional a f f i l i a t e which has emerged i n the a n a l y s i s of these data i n 

t h i s chapter. 

The r e s u l t s i n Table 43 more c l e a r l y support t h i s emphasis on 

p u p i l s a t i s f a c t i o n w i t h the teacher as an important f a c t o r i n p u p i l 

u t i l i z a t i o n of i n t e l l i g e n c e . With boys and g i r l s combined, the data 

i n d i c a t e the asso c i a t i o n between s a t i s f a c t i o n w i t h teacher and u t i l i z a t i o n 

p e r s i s t s w h i l e c o n t r o l l i n g on f a m i l i a l s o c i a l c l a s s , perceived p a r e n t a l 

support, and perceived peer s t a t u s . Given t h i s many co n t r o l s and our 

sample s i z e , the data d i d not allow f o r separate analyses of boys and 

g i r l s . The r e s u l t s i n Table 43 i n d i c a t e c l e a r l y t h a t s a t i s f a c t i o n w i t h 

the teacher and u t i l i z a t i o n are associated when the e f f e c t s of s o c i a l 
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c l a s s , p a r e n t a l support, and peer status are held constant. I n a l l con­

d i t i o n s , w i t h the exception of lower middle class p u p i l s w i t h perceptions 

of low par e n t a l support and low peer s t a t u s , high s a t i s f a c t i o n w i t h the 

teacher appears to be more powerful than a l l other s o c i a l i n f l u e n c e f a c t o r s 

i n a f f e c t i n g f u l l u t i l i z a t i o n of i n t e l l i g e n c e . -

TABLE 43 

PERCEIVED PARENTAL SUPPORT, PEER STATUS, AND SATISFACTION WITH TEACHER 
IN RELATION TO UTILIZATION FOR LOWER MIDDLE CLASS PUPILS 

(Boys and G i r l s ) 

F a m i l i a l S a t i s f a c t i o n U t i l i z a t i o n 
S o c i a l Parental Peer With 
Class Support Status .Teacher High Low 

High 

High 

Low 

Lower 
Middle 
Class 

High 

Low 

Low 

High 74 (64) 42 (36) 

Low 7 (24) 22 (76) 
Chi Square 
p < .001 

= 14.80 

High 26 (59) 18 (41) 

Low 12 (32) 25 (68) 
Chi Square 
p < .02 

= 5.74 

High 12 (67) 6 (33) 

Low 3 (25) 9 (75) 
Chi Square 
p < .05 

= 5.00 

High 4 (27) 11 (73) 

Low 7 (25) 21 (75) 
Chi Square = .01 
p = NS 
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I n summary, when considering the r e l a t i o n s h i p s between u t i l i z a ­

t i o n of i n t e l l i g e n c e and the n o n - i n t e l l e c t u a 1 v a r i a b l e s chosen f o r study, 

boys and- g i r l s shew, d i f f e r e n t patterns of r e l a t i o n s h i p s i n some cases, and 

s i m i l a r patterns i n others. The two sexes d i f f e r i n the inf l u e n c e of 

perceived parenta1 a t t i t u d e s and home s o c i a l class background on u t i l i z a ­

t i o n of i n t e l l i g e n c e . For g i r l s , the v a r i a b l e s of f a m i l i a l s o c i a l class 

and perceived parental support are both s i g n i f i c a n t l y associated w i t h 

u t i l i z a t i o n . Neither of these r e l a t i o n s h i p s hold f o r boys. On the other 

hand, boys and g i r l s are s i m i l a r i n t h a t both perceived status i n the peer 

group and s a t i s f a c t i o n w i t h the teacher are s i g n i f i c a n t l y associated w i t h 

u t i l i z a t i o n . The classroom process v a r i a b l e s of peer dynamics and teacher 

s o c i a l - e m o t i o n a l i n f l u e n c e are the most s i g n i f i c a n t f a c t o r s studied here 

f o r u t i l i z a t i o n of i n t e l l e c t u a l a b i l i t i e s f o r both sexes. 

The r e s u l t s of t h i s m u l t i - s t a g e analysis i n d i c a t e t h a t when 

the i n f l u e n c e s of f a m i l i a l s o c i a l c l a s s , perceived p a r e n t a l support, 

perceived peer sta t u s , and sa t i s f a c t i o n w i t h the teacher are compared f o r 

t h e i r r e l a t i v e impact on the u t i l i z a t i o n of i n t e l l i g e n c e , p u p i l s a t i s ­

f a c t i o n w i t h the teacher and u t i l i z a t i o n are associated when the other 

three v a r i a b l e s are c o n t r o l l e d . For g i r l s i n p a r t i c u l a r , the importance 

of b e i n g s a t i s f i e d w i t h the teacher f o r u t i l i z a t i o n i s borne out i n the 

stage by stage a n a l y s i s . As each source of v a r i a t i o n i s held constant 

a l l v a r i a b l e s are no longer s i g n i f i c a n t l y associated w i t h u t i l i z a t i o n 

except f o r s a t i s f a c t i o n w i t h the teacher. The teacher, as a social-::; 

emotional leader, has an e f f e c t on achievement f o r both boys and g i r l s , 

a c c ording to our da t a , which i s independent t o a s i g n i f i c a n t degree from 

the e f f e c t s of parents and peers. 

I n c o n t r a s t to the r e l a t i v e importance of s a t i s f a c t i o n w i t h 

the teacher, the da ta also i n d i c a te tha t f a m i l i a l s o c i a l class i s a 



131 

minor f a c t o r i n i n f l u e n c i n g p u p i l u t i l i z a t i o n i n our population. 

Although s o c i a l class and u t i l i z a t i o n are associated, the impact of 

s o c i a l class i s diminished as the e f f e c t s of other s o c i a l influences are 

held constant. P a r t i c u l a r l y f o r the boys, f a m i l i a l s o c i a l class and par­

e n t a l support are less important than the f a c t o r s of peer group s t a t u s 

and s a t i s f a c t i o n w i t h the teacher i n i n f l u e n c i n g u t i l i z a t i o n . These 

r e s u i t s are i n agreement w i t h recent s o c i o l o g i c a l l i t e r a ture indica t i n g 

t h a t s o c i a l class i s not a very powerful p r e d i c t o r of school achievement. 

One possible explana t i o n i s th a t socia1 categories other than 

occupational status are more potent i n f l u e n c e s i n contemporary America , 

Data reported by Luszki and Schmuck (1963), f o r instance, i n d i c a t e t h a t 

w h i l e p a t e r n a l occupational status and p u p i l s ' perceptions of p a r e n t a l 

support of school are not r e l a t e d , the l e v e l s of pat e r n a l and maternal 

education are associated w i t h a c h i l d ' s perception of parental support 

of school. The research of M i l l e r and Swanson (1958) f u r t h e r suggests 

t h a t p a t e r n a l occupational s t y l e , e.g., e n t r e p r e n e u r i a l or bure a u c r a t i c , 

might be more relevant to p u p i l a t t i t u d e s and achievement than occupa t i o n a 1 

s ta t u s . 

The data of t h i s study also show t h a t whereas influences on 

u t i l i z a t i o n which stem from the home are minimal f o r boys as compared to 

g i r l s , the impact of peer status i s strong f o r both sexes. Although home 

i n f l u e n c e s and peer group r e l a t i o n s are r e l a t e d to u t i l i z a t i o n , the teacher 

emerges i n these data as the most potent s i n g l e f a c t o r i n the school l i f e 

of the p u p i l . The r e s u l t s i n d i c a t e t h a t p u p i l perceptions of the teacher 

f a r outweigh^:all other influences on the l e v e l of u t i l i z a t i o n of i n t e l l i ­

gence f o r both sexes. The importance of the teacher's social-emotiona1 

r e l a t i o n s h i p s k i l l s f o r p u p i l m o t i v a t i o n and achievement receive a d d i t i o n a l 
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support from several f i n d i n g s a r i s i n g from f u r t h e r analyses of the same 

p u p i l s . The f i r s t of these f i n d i n g s i s as f o l l o w s : 

A lack, of congruence between the way a p u p i l f e e l s about class­

room r e l e v a n t behaviors and how he t h i n k s the teacher f e e l s i s accompanied 

by a low l e v e l of u t i l i z a t i o n of i n t e l l i g e n c e . 

This g e n e r a l i z a t i o n , s u b s t a n t i a t e d by Schmuck, Luszki, and 

Epperson (1963) i n an i n v e s t i g a t i o n of a p i l o t sample o f " p u p i l s f o r the 

present study, i s based on the assumption t h a t p u p i l s who have a t t i t u d e s 

about school which d i f f e r from those of the teacher are more l i k e l y to be 

deprived of rewards from the teacher than p u p i l s whose a t t i t u d e s are 

more consonant w i t h those of the teacher. I t i s f u r t h e r assumed t h a t 

w i t h few rewards forthcoming from the teacher, a p u p i l f e e l s excluded 

and o f t e n develops f e e l i n g s of inadequacy and incompetency as a r e s u l t . 

Since i n d i v i d u a l s tend to behave i n a manner con s i s t e n t w i t h t h e i r s e l f 

images, i t seems probable t h a t those p u p i l s who see themselves as inadequate 

and incompetent w i l l be s i g n i f i c a n t l y deferred from e f f e c t i v e academic 

per formances. 

On the basis of assumptions l i k e these, Schmuck, Luszki, and 

Epperson tested the r e l a t i o n s h i p s between p u p i l a t t i t u d i n a l congruence 

w i t h the teacher and u t i l i z a t i o n . I n order to measure congruence be tween 

the p u p i l ' s a t t i t u d e s and those which he a t t r i b u t e s to the teacher, each 

p u p i l was presented w i t h a series of statements dealing w i t h classroom 

standards. Each p u p i l was asked to i n d i c a t e how he personally f e l t and ~ 

how he thought the- teacher; f e l t about t h e 1 standards :! -•Discrepancy".scoresc 

were "obtained between the p u p i l 1 s own:"f ee lings., andethose,.he.-attribute'd-jto 

the"teacher, and were used as measures of congruence. The r e s u l t s of the 

a n a l y s i s substantiated the hypothesis. 
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A second f i n d i n g bearing on teacher influences which emerged from 

ana l y s i s of another aspect of the data c o l l e c t e d i n the present study i s 

as f o l l o w s : 

Pupils w i t h more compatible a f f e c t i v e r e l a t i o n s w i t h teachers 

u t i l i z e t h e i r i n t e l l i g e n c e a t a higher l e v e l than those w i t h less com­

p a t i b l e r e l a t i o n s . 

I n s u b s t a n t i a t i n g t h i s g e n e r a l i z a t i o n each teacher was asked t o 

r a t e every p u p i l on a nine-point scale to i n d i c a t e how much he was 

a t t r a c t e d t o the p u p i l . These r a t i n g s were used as an index of the 

teacher's l i k i n g f o r each p u p i l . At the same time, every p u p i l was asked 

to i n d i c a t e how he would l i k e h i s teacher to change i n the area of a c t i n g 

f r i e n d l y . The magnitude of change desired by the p u p i l was used as an 

i n d i c a t i o n of a t t r a c t i o n f o r the teacher. A teacher-pupil c o m p a t i b i l i t y 

measure was derived from combining these two a t t r a c t i o n measures. 

To derive a measure of the c o n t r i b u t i o n of i n t e l l i g e n c e and 

academic performance to these compa t i b i l i t y scores, an ana l y s i s of 

variance was performed. The analysis summarized i n Table 44 i n d i c a t e s 

t h a t both i n t e l l i g e n c e and academic performance account f o r some of the 

v a r i a t i o n of the teacher-pupil c o m p a t i b i l i t y . Performance, however, accounts 

f o r more than twice as much v a r i a t i o n as i n t e l l i g e n c e , i n d i c a t i n g t h a t 

c o m p a t i b i l i t y and u t i l i z a t i o n of i n t e l l i g e n c e are s i g n i f i c a n t l y r e l a t e d . 

Granted the importance of teacher socia1-emotions 1 influence 

on p u p i l m o t i v a t i o n and achievement, why, we might ask, do g i r l s d i f f e r 

so c o n s i s t e n t l y from boys i n U t i l i z i n g t h e i r i n t e l l i g e n c e at a higher 

l e v e l ? The answer can be given p a r t i a l l y by the f o l l o w i n g two f i n d i n g s : 

Classroom r e l a t e d a t t i t u d e s of g i r l s are more congruent w i t h 

a t t i t u d e s of the teacher than are those of boys. 
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TABLE 44 

ANALYSIS OF THE VARIATION CONTRIBUTED BY INTELLIGENCE AND PERFORMANCE 
ON THE PART OF PUPILS TO TEACHER-PUPIL COMPATIBILITY 

Source of Sum of Var. S i g n i f . 
V a r i a t i o n Squares df e s t. f Level 

I n t e l l i g e n c e 19.592 1 19.192 • 13.4 .001 
Academic 
Performance 50.290 1 50.290 34.3 .001 

I n t e r a c t i o n .41 1 .41 .3 NS 

I n d . 147.731 100 1.467 

T o t a l 217.022 103 2.107 

Findings i n support of t h i s g e n e r a l i z a t i o n are reported by 

Epperson (1962) i n a study of the same p u p i l s used i n the present a n a l y s i s . 

Epperson's analysis i n d i c a t e s a d i f i n i t e trend f o r g i r l s to hold a t t i t u d e s 
2 

congruent w i t h those of the teacher more o f t e n than boys (X =8.15, 

p < .05). 

G i r l s have more compatible a f f e c t i v e r e l a t i o n s w i t h teachers 

than boys. 

A second f i n d i n g shedding l i g h t on the r e l a t i o n s h i p between sex 

of p u p i l and teacher social-emotional influences emerged from f u r t h e r 

a n a l y s i s of the present data. The f i n d i n g i s that more mutual a t t r a c t i o n , 

or c o m p a t i b i l i t y i s i n d i c a t e d between g i r l s and teachers than between 

boys and teachers. I n twenty-six classrooms f o r which data were a v a i l a b l e 

i n t h i s a n a l y s i s , the mean g i r l - t e a c h e r c o m p a t i b i l i t y was higher than the 

mean boy-teacher c o m p a t i b i l i t y i n nineteen classes. Further, a T-test 

between these two means f o r the whole sample i s s i g n i f i c a n t a t less than 
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the .05 l e v e l . The data confirm the p r o p o s i t i o n t h a t g i r l s and teachers 
have more compatible r e l a t i o n s than boys and teachers. 

Since only seven of the twenty-six teachers involved i n t h i s 

c o m p a t i b i l i t y analysis are male, however, i t i s conceivable t h a t an 

i n t e r a c t i o n e x i s t s between sex of p u p i l and sex of the .teacher. We 

might ask, f o r instance, i s i t the case t h a t female teachers are more 

compatible w i t h g i r l s , w h i l e male teachers are: more compatible w i t h boys? 

I n order to answer t h i s query,an (analysis of the variance of the compati­

b i l i t y score was made, considering the sex of the pu p i l s and the sex of 

the teachers as the sources of v a r i a t i o n . Table 45 shows t h a t both 

sources of v a r i a t i o n are s i g n i f i c a n t a t or below the .01 l e v e l . However, 

i n t e r a c t i o n between the f a c t o r s i s not s i g n i f i c a n t . Thus, i n the class­

rooms under study, female teachers, i n general have more compatible re­

l a t i o n s h i p s w i t h p u p i l s than male teachers do, and g i r l p u p i l s have 

more compatible r e l a t i o n s w i t h t h e i r teachers than boy p u p i l s . I n con­

c l u s i o n , these r e s u l t s show th a t female teacher and boy p u p i l or male 

teacher and g i r l p u p i l are next most compatible, and t h a t male teachers 

and boy p u p i l s are l e a s t compatible. This sample of male teachers i s very 

s m a l l , however, causing us to h e s i t a t e i n p u t t i n g much emphasis on the 

r e s u l t s . Nevertheless, these data are c l e a r i n emphasizing how impor­

t a n t i t i s f o r teachers to possess the social-emotional s k i l l s needed 

i n r e l a t i n g p o s i t i v e l y to c h i l d r e n of both sexes. 
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TABLE 45 

ANALYSIS OF THE VARIATION CONTRIBUTED BY SEX OF PUPIL AND TEACHER 
TO PUPIL-TEACHER COMPATIBILITY 

Source of Sum of Var. S i g n i f 
V a r i a t i o n Squares d f Est. f Level 

P u p i l ' s sex 60.26 1 60.26 11.39 .001 

Teacher's sex 29.15 1 39.15 7.40 .01 

I n t e r a c t i o n 4.50 1 4.58 .87 NS 

I n d . 3,693.45 698 5.29 

T o t a l 3,797.44 701 

IMPLICATIONS 

One implica t i o n t h a t appears obvious i n l i g h t of these f i n d i n g s 

i s t h a t , regardless of the sex of the teacher, he or she must work on 

modifying o r i e n t a t i o n s toward and expectations about male p u p i l s . Con­

s i d e r i n g both sexes to have s i m i l a r c o g n i t i v e resources d u r i n g the very 

e a r l y elementary years may be a p a r t i a l determinant of boys being d i s ­

s a t i s f i e d w i t h school l a t e r i n t h e i r development. For although boys and 

g i r l s do not d i f f e r s i g n i f i c a n t l y on general i n t e l l i g e n c e scores i n the 

upper elementary years and higher, some studies (Olson, 1949) have i n d i ­

cated that g i r l s do e x c e l l boys i n the speed w i t h which they develop and 

use c o g n i t i v e s k i l l s , e s p e c i a l l y v e r b a l s k i l l s , during the f i r s t few 

years of school. Given the importance of verba 1 s k i l i s f o r achievement 

i n school, any e a r l y f r u s t r a t i o n and consequent decrement i n performance 

can be very d e t r i m e n t a l t o a boy's self-esteem. Indeed, Bledsoe and 

Garrison (1962) i n a comprehensive study of 605 f o u r t h and s i x t h grader 
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p u p i l s show that g i r l s have s i g n i f i c a n t l y higher self-concept r a t i n g s 
than boys at both grade l e v e l s . Teachers who expect the same l e v e l of 
academic performance f o r both sexes d u r i n g ::these'" e a r l y years 
years may a c t u a l l y . b e generating i n male p u p i l s f e e l i n g s of inadequacy, 
incompetency, and negative a t t i t u d e s toward teachers i n general w i t h 
the r e s u l t t h a t these boys are not able to u t i l i z e t h e i r i n t e l l e c t u a l 
a b i l i t i e s to the f u l l e s t extent during the r e s t of t h e i r formal edu­
c a t i o n . 

F i n a l l y , the r e s u l t s of t h i s study point to the s i g n i f i c a n t 

impa c t of the immedia te classroom m i l i e u f o r a p u p i l !;s u t i l i z a t i o n of 

i n t e l l i g e n c e . Social-emotional aspects of both peer group r e l a t i o n s 

and teacher r e l a t i o n s h i p s appear to take precedence over the e x t r a -

school influences of the f a m i l y i n shaping a p u p i l ' s m o t i v a t i o n to 

l e a r n and h i s consequent academic performance. 

i 
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CHAPTER V I I I 

SUMMARY AND CONCLUSIONS 

Background 

The s c h o o l p r o v i d e s one o f the major s o c i a l i z a t i o n c u l t u r e s f o r t h e 

c h i l d . I t s impact i s e x e r t e d on him t h r o u g h h i s c o n t i n u o u s p a r t i c i p a t i o n 

i n t h e i n t e r a c t i o n and a c t i v i t i e s o f the cl a s s r o o m and p l a y g r o u n d . P a r e n t s 

p l a y a s i g n i f i c a n t r o l e i n shaping the c h i l d ' s p r e d i s p o s i t i o n s t o t h e p u p i l 

r o l e . ( Peers and Teachers r e p r e s e n t the most i m p o r t a n t d i r e c t i n f l u e n c e 

f i g u r e s i n p u p i l s ' c l a s s r o o m l i f e - The e f f e c t s o f these t h r e e .sources 

o f i n f l u e n c e on p u p i l s ' mental h e a l t h and l e a r n i n g a r e one of two g e n e r a l 

t o p i c s s t u d i e d i n d e t a i l here. The second i n v o l v e s an a n a l y s i s o f t e a c h e r -

p u p i l c o m p a t i b i l i t y p a t t e r n s and how these a r e r e l a t e d t o the p e r s o n a l 

c h a r a c t e r 1 s t i c s o f t e a c h e r s and p u p i l s on the one hand and the clas&room 

l e a r n i n g e n v i r o n m e n t on the o t h e r . C o l l a b o r a t i o n between p u p i l and t e a c h e r 

and s u p p o r t i v e peer r e l a t i o n s a r e c r u c i a l f o r t h e e f f i c i e n t t r a n s m i s s i o n 

o f t h e academic c u l t u r e and f o r t h e development and gro w t h of c r e a t i v e 

c u l t u r a l c o n t r i b u t i o n s . 

O b j e c t i v e s 

1.. To s t u d y some o f t h e d e t e r m i n a n t s end e f f e c r * o f a p u p i l ' s 

p e r c e p t i o n o f h i s p a r e n t s ' a t t i t u d e s t o w a r d s c h o o l . 

2. To s t u d y some r e l a t i o n s h i p s o f peer l i k i n g p a t t e r n s i n the 

c l a s s r o o m t o p u p i l a t t i t u d e s and pe r f o r m a n c e . 

3. To s t u d y some r e l a t i o n s h i p s o f t e a c h e r a t t i L a d c s t o p u p i l 

a t t i t u d e s and pe r f o r m a n c e . 
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4. To study- t h e r e l a t i v e i m p a c t o f p a r e n t , peer, and t e a c h e r 

f a c t o r s on - p u p i l p erformance. 

5. To s t u d y t h e d e t e r m i n a n t s and e f f e c t s o f t e a c h e r - p u p i l compati­

b i l i t y - p a t t e r n s . 

P r o c e d u r e 

The d a t a r e p o r t e d i n t h i s s t u d y were d e r i v e d f r o m some p u b l i c 

s c h o o l c l a s s r o o m s i n r u r a l , i n d u s t r i a l , suburban, and u n i v e r s i t y communities 1. 

The d a t a f r o m each c l a s s r o o m were o b t a i n e d f r o m t h r e e s o u r c e s : ( a ) q u e s t i o n ­

n a i r e s and group i n t e r v i e w s w i t h p u p i l s , ( b ) q u e s t i o n n a i r e s and i n t e r v i e w s 

w i t h t e a c h e r s , and ( c ) a b r i e f p e r i o d o f c l a s s r o o m o b s e r v a t i o n . 

The sample was s e l e c t e d f r o m a group o f t e a c h e r s i n s o u t h e a s t e r n 

M i c h i g a n who v o l u n t e e r e d t o p a r t i c i p a t e i n t h e p r o j e c t . The s e l e c t i o n o f 

t e a c h e r s f r o m t h e v o l u n t e e r s was d e t e r m i n e d by t h e o b j e c t i v e o f s a m p l i n g a 

d i v e r s e r e p r e s e n t a t i o n o f types o f communities and grade l e v e l s . As a r e s u l t , 

a s u b j e c t p o o l c o m p r i s i n g 727 c h i l d r e n was drawn f r o m twenty-seven p u b l i c 

s c h o o l c l a s s r o o m s . Some o f the f a t h e r s ' o c c u p a t i o n s f o r t h e p u p i l s i n the 

sample d i f f e r s i g n i f i c a n t l y f r o m c l a s s r o o m t o c l a s s r o o m . For i n s t a n c e , i n 

one c l a s s r o o m n i n e t y per c e n t o f t h e f a t h e r s are- p r o f e s s i o n a l , w h i l e i n a n o t h e r , 

n i n e t y - s e v e n per c e n t are c l a s s i f i e d as u n s k i l l e d . The r a c i a l c o m p o s i t i o n 

r a n g e s f r o m p r e d o m i n a n t l y Negro i n one c l a s s t o a l l w h i t e i n o t h e r s . The 

d i v e r s i t y o f t h e sample suggests t h a t t he r e s u l t s a r e a p p l i c a b l e t o most 

midwest communities o u t s i d e o f l a r g e u r b a n a r e a s . 

A l l o f t h e q u e s t i o n n a i r e s were a d m i n i s t e r e d by members o f t h e 

r e s e a r c h team i n t h e S p r i n g o f 1960 and a g a i n i n 1961. The o n l y e x c e p t i o n s 

t o t h i s g e n e r a l p r o c e d u r e were a s h o r t f a m i l y background i n f o r m a t i o n f o r m 

and a sentence c o m p l e t i o n t e s t w h i c h were a d m i n i s t e r e d by the r e g u l a r 
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•classroom-teacher*. -Each- teacher-was- i n s t r u c t e d c a r e f u l l y i n t h e s t a n d a r d 

a d m i n i s t r a t i o n p r o c e d u r e . 

N e a r l y a l l o f the -pupi l s h a d - t h e . exper-i-ence o f f i l l i n g , o u t a 

s h o r t e r b u t s i m i l a r - q u e s t i o n n a i r e i n t h e F a l l o f 1960. C h i l d r e n who d i d 

n o t have adequate r e a d i n g s k i l l s t o f o l l o w t h e q u e s t i o n n a i r e ( w h i c h was 

r e a d t o a l l p u p i l s by t h e examiner) were e l i m i n a t e d f r o m t h e sample. 

A p p r o x i m a t e l y two per c e n t o f the o r i g i n a l sample d i d n o t complete t h e i r 

q u e s t i o n n a i r e s and t h e r e f o r e a r e n o t i n c l u d e d i n t h i s sample. Hence, 

t h i s s t u d y does n o t i n c l u d e c h i l d r e n w i t h severe academic d i s a b i l i t i e s . 

R e s u l t s and C o n c l u s i o n s 

P a r e n t a l I n f l u e n c e s 

1. P a r e n t s who are p e r c e i v e d by t h e i r c h i l d r e n as s u p p o r t i v e 

o f s c h o o l l i f e have more f o r m a l e d u c a t i o n t h a n those.who are i n d i f f e r e n t 

o r n o n s u p p o r t i v e . 

2. C h i l d r e n o f mothers who work f u l l t i m e see t h e i r mother 

as l e s s s u p p o r t i v e o f s c h o o l t h a n do o t h e r c h i l d r e n . 

3. Younger p u p i l s v i e w t h e i r p a r e n t s as s u p p o r t i n g t h e i r s c h o o l 

l i f e more t h a n o l d e r p u p i l s . 

4. P u p i l s who p e r c e i v e t h e i r p a r e n t s as h o l d i n g s u p p o r t i v e 

a t t i t u d e s toward t h e i r s c h o o l l i f e u t i l i z e t h e i r a b i l i t i e s more f u l l y 

t h a n p u p i l s who p e r c e i v e l e s s p a r e n t a l s u p p o r t . 

5. I n d i c e s f o r p a r e n t a l s u p p o r t o f s c h o o l , s e l f - e s t e e m , and 

a t t i t u d e s toward s c h o o l show t h a t p u p i l s who v i e w t h e i r p a r e n t s as 

s u p p o r t i n g s c h o o l have h i g h e r s e l f - e s t e e m and more p o s i t i v e a t t i t u d e s 

t o w a r d s c h o o l t h a n p u p i l s who v i e w l e s s p a r e n t a l s u p p o r t o f s c h o o l . 

Peer I n f l u e n c e s 

1. Classroom peer groups d i s t i n g u i s h e d by more l i k i n g d i f f u s e ­

ness e x h i b i t more p o s i t i v e group a f f e c t t h a n groups w i t h more c e n t r a l i t y . 
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2. P u p i l s a re more a c c u r a t e when e s t i m a t i n g t h e i r a c t u a l 

l i k i n g - . - s t a t u s i n t h e -peer group, t h e -more l i k i n g c h o i c e s a re c e n t r a l l y 

s t r u c t u r e d - i - n t h e gEoup. 

3. P u p i l s . w i t h low a c t u a l l i k i n g s t a t u s a re l o w e r u t i l i z e r s 

o f t h e i r a b i l i t i e s t h a n p u p i l s w i t h h i g h e r a c t u a l l i k i n g s t a t u s . 

4.. P u p i l s who p e r c e i v e themselves as h o l d i n g low l i k i n g 

s t a t u s a re lower u t i l i z e r s o f t h e i r a b i l i t i e s t h a n p u p i l s w i t h h i g h e r 

p e r c e i v e d s t a t u s . T h i s , r e s u l t emphasizes the impor t a n c e of i n t r o d u c i n g 

p e r c e i v e d s t a t u s i n t o s t u d i e s r e l a t i n g ' s o c i o m e t r i c s t a t u s t o p e r f o r m a n c e . 

5. P e r c e i v e d l i k i n g s t a t u s i n t h e peer group i s r e l a t e d p o s i ­

t i v e l y and s i g n i f i c a n t l y t o b o t h a t t i t u d e t o w a r d s e l f and a t t i t u d e t o w a r d 

s c h o o l , w h i l e a c t u a l l i k i n g s t a t u s shows no such r e l a t i o n t o these 

v a r i a b l e s . 

6. A s s o c i a t i o n s e x i s t between a c t u a l l i k i n g s t a t u s and 

one's u t i l i z a t i o n o f a b i l i t i e s , o n l y f o r p u p i l s w i t h h i g h p o t e n c y o f 

i n v o l v e m e n t i n the peer group'. 

7. A s s o c i a t i o n s e x i s t between a c t u a l l i k i n g s t a t u s and a t t i ­

t udes t o w a r d s e l f o n l y f o r p u p i l s w i t h h i g h p o t e n c y o f i n v o l v e m e n t i n 

th e peer group. 

8. The a t t i t u d e toward s e l f o f p u p i l s w i t h h i g h p o t e n c y o f 

i n v o l v e m e n t i n t h e peer group i s more p o s i t i v e as peer group s t r u c t u r e 

i n c r e a s e s i n d i f f u s e n e s s . 

Teacher I n f l u e n c e s 

1. The more a t e a c h e r l i k e s a p a r t i c u l a r p u p i l , t h e l e s s 

i s o l a t e d he i s f r o m t h e t e a c h e r . 

2. I s o l a t i o n f r o m the t e a c h e r i s g r e a t e r when a p u p i l p e r ­

c e i v e s h i m s e l f as b e i n g d i s l i k e d by h i s t e a c h e r t h a n when he t h i n k s he 

i s l i k e d by the t e a c h e r . 
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3. -A h i g h l e v e l o f i s o l a t i o n f r o m t h e t e a c h e r i s accompanied 

by -a- hi-gh l e v e l o f d i s s a t i s f a c t i o n w i t h t he t e a c h e r . 

4. A p u p i l ' s d i s s a t i s f a c t i o n w i t h h i s t e a c h e r i s accompanied 

by d i s s a t i s f a c t i o n f o r h i m s e l f ( l o w s e l f - e s t e e m ) . 

5. P u p i l s who a r e i s o l a t e d f r o m t h e t e a c h e r have more n e g a t i v e 

a t t i t u d e s t oward s c h o o l t h a n those who a r e not i s o l a t e d f r o m t h e t e a c h e r . 

6. P u p i l s who have p o s i t i v e a t t i t u d e s t o w a r d c l a s s a re h i g h e r 

u t i l i z e r s o f t h e i r i n t e l l i g e n c e t h a n t h o s e who a r e l e s s a t t r a c t e d t o t h e 

c l a s s . 

P a r e n t , Peer, and Teacher I n f l u e n c e s Compared 

1. G i r l s u t i l i z e t h e i r i n t e l l e c t u a l a b i l i t i e s more h i g h l y t h a n 

boys . 

2. S o c i a l c l a s s and u t i l i z a t i o n o f i n t e l l i g e n c e a r e r e l a t e d 

p o s i t i v e l y f o r g i r l s b u t n o t f o r boys. 

3. P e r c e i v e d l i k i n g s t a t u s i n the peer group i s p o s i t i v e l y 

a s s o c i a t e d w i t h u t i l i z a t i o n o f i n t e l l i g e n c e f o r b o t h boys and g i r l s . 

4. P u p i l s a t i s f a c t i o n w i t h t h e t e a c h e r and u t i l i z a t i o n o f 

i n t e l l i g e n c e a r e p o s i t i v e l y r e l a t e d f o r b o t h sexes. 

5. P e r c e i v e d - p a r e n t a l s u p p o r t o f s c h o o l and u t i l i z a t i o n ::of 

i n t e l l i g e n c e a r e r e l a t e d p o s i t i v e l y f o r g i r l s b u t n o t f o r boys. 

6. P e r c e i v e d peer s t a t u s and u t i l i z a t i o n are a s s o c i a t e d o n l y 

i n t h e case o f g i r l s d e s i g n a t e d as lower m i d d l e c l a s s . 

7. S a t i s f a c t i o n w i t h t h e t e a c h e r i s s i g n i f i c a n t l y r e l a t e d 

t o t h e u t i l i z a t i o n o f i n t e l l i g e n c e f o r g i r l s a t e v e r y s o c i a l s t a t u s l e v e l . 

8. P e r c e i v e d p a r e n t a l s u p p o r t and u t i l i z a t i o n a r e s i g n i f i c a n t l y 

a s s o c i a t e d o n l y f o r the lower m i d d l e c l a s s g i r l s . 
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-9.- - S a t i s f a c t i o n - w i t h t e a c h e r - a n d u t i l i z a t i o n are a s s o c i a t e d 

f o r . g i r l s whether t h e y p e r c e i v e - themselves as h a v i n g h i g h or low s t a t u s 

i n t h e peer group. 

10. S a t i s f a c t i o n w i t h t e a c h e r i s a s s o c i a t e d w i t h u t i l i z a t i o n 

o f i n t e l l i g e n c e f o r g i r l s • r e g a r d l e s s o f t h e l e v e l o f p e r c e i v e d p a r e n t a l 

s u p p o r t . 

1 1 . For b o t h sexes combined, s a t i s f a c t i o n w i t h t h e t e a c h e r and 

u t i l i z a t i o n are a s s o c i a t e d when t h e e f f e c t s o f s o c i a l c l a s s , p a r e n t a l 

s u p p o r t , and peer s t a t u s are h e l d c o n s t a n t . 

12. A l a c k o f congruence between t h e way a p u p i l f e e l s about 

c l a s s r o o m r e l e v a n t b e h a v i o r s and how he t h i n k s t h e t e a c h e r f e e l s i s 

accompanied by a low l e v e l o f u t i l i z a t i o n o f i n t e l l i g e n c e . 

13. P u p i l s w i t h more c o m p a t i b l e a f f e c t i v e r e l a t i o n s w i t h 

t e a c h e r s u t i l i z e t h e i r i n t e l l i g e n c e a t a h i g h e r l e v e l t h a n those w i t h 

l e s s c o m p a t i b l e r e l a t i o n s . 

14. Classroom r e l a t e d a t t i t u d e s o f g i r l s a r e more c o n g r u e n t 

w i t h a t t i t u d e s o f the t e a c h e r t h a n are th o s e o f boys. 

15. G i r l s are more c o m p a t i b l e w i t h t e a c h e r s t h a n boys. 

B i b l i o g r a p h y 

There a r e t h i r t e e n r e f e r e n c e s l i s t e d i n t h e f i n a l r e p o r t , , 
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APPENDIX 

^ S o c i o m e t r i c Questions- • 

I n e v e r y c l a s s r o o m t h e r e are•some p u p i l s who seem t o do c e r t a i n 
t h i n g s o r a c t i n c e r t a i n ways more o f t e n t h a n o t h e r p u p i l s . We w o u l d 
l i k e t o k n o w . w h i c h • p u p i l s you t h i n k do c e r t a i n t h i n g s more o f t e n t h a n 
o t h e r s . Please answer each q u e s t i o n as t h o u g h t f u l l y as you can, u s i n g 
y o u r c l a s s l i s t w i t h the-names and numbers. 

Which 4 persons i n t h i s c l a s s do you l i k e t h e most? .Please 
w r i t e t h e i r numbers i n the 4 b l a n k s below. J o t down a few words on t h e 
b l a n k t e l l i n g . w h y you l i k e t h a t p e r s o n . W r i t e o n l y one number on each 
l i n e . Do n o t i n c l u d e y o u r own number. 

P u p i l ' s • Why do you l i k e each one? 
Number , 

L i k e most . 

L i k e n e x t most 

L i k e t h i r d f r o m most 

L i k e f o u r t h f r o m most 

Which 4 persons do you, l i k e t h e l e a s t ? W r i t e t h e numbers i n 
t h e - b l a n k s and j o t down a few words about why you don't l i k e t h a t person 
so.-much:... W r i t e only'One number on e a c h - l i n e . Do n o t i n c l u d e your own 
number. ~ 

P u p i l 1 s Why don, 11 you l i k e h i m o r her so much? 
Number 

L i k e t h e l e a s t 

L i k e n e x t l e a s t ^ 

L i k e t h i r d f r o m l e a s t 

L i k e f o u r t h f r o m l e a s t 
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W h e r e w o u l d you p l a c e y o u r s e l f i n j u d g i n g how mcuh t h e o t h e r s 
i n c l a s s l i k e - y o u ? 

I n h i g h e s t p a r t . ( q u a r t e r ) o f the c l a s s 

, I n s e c o n d . h i g h e s t p a r t ( q u a r t e r ) 

I n t h i r d p a r t ( q u a r t e r ) 

. I n l o w e s t p a r t ( q u a r t e r ) 

'Who are t h e f o u r p u p i l s i n t h i s c l a s s who you t h i n k most 
o f t e n g e t o t h e r p u p i l s i n t h i s c l a s s t o do-what t h e y want them t o do? 
W r i t e t h e numbers o f t h e 4 persons i n t h e c o r r e c t b l a n k s below, and f i l l 
i n t h e l i n e w i t h a few. words s a y i n g why he o r she i s a b l e t o g e t o t h e r s 
t o do t h i n g s . W r i t e o n l y one-number on each l i n e . Do n o t i n c l u d e your 
own number. 

P u p i l ' s :Why i s each a b l e t o g e t o t h e r s 
. Number t o do t h i n g s ? 

M ost o f t e n .. 

N e x t most o f t e n 

T h i r d most o f t e n 

F o u r t h most o f t e n 

.Who a r e t h e f o u r p u p i l s . i n t h i s c l a s s who you t h i n k l e a s t o f t e n 
g e t o t h e r s t o do what t h e y want them t o do? W r i t e the numbers i n t h e c o r r e c t 
b l a n k s . b e l o w and f i l l i n a few words about why you t h i n k t h e y a re n o t ab l e 
t o g e t ' o t h e r s t o do t h i n g s . W r i t e - o n l y one number on each l i n e . Do n o t 
i n c l u d e y o u r own number. 

P u p i l ' s -Why i s each not a b l e t o get o t h e r s 
.Number t o do t h i n g s ? 

L e a s t o f t e n . 

N e x t t o l e a s t o f t e n 

T h i r d f r o m l e a s t o f t e n 

F o u r t h f r o m l e a s t o f t e n 
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-Compared-with t h e o t h e r s i n t h i s c l a s s , how. o f t e n can you g e t 
o t h e r s t o do-what-you-waht them t o do? Place - y o u r s e l f i n one o f the 
f o u r p a r t s o f t h e c l a s s by checking.one o f t h e b l a n k s below: 

I'm i n t h e - h i g h e s t p a r t ( q u a r t e r ) o f t h e c l a s s 

. I'm i n t h e second h i g h e s t p a r t ( q u a r t e r ) . 

. I'm i n t h e t h i r d p a r t , ( q u a r t e r ) 

' I'm i n t h e - l o w e s t p a r t ( q u a r t e r ) 

- Who a r e t h e f o u r p e r s o n s i n t h i s c l a s s who you t h i n k are b e s t 
a t d o i n g t h e k i n d s o f work you do i n t h i s c l a s s ? W r i t e i n t h e b l a n k what 
he o r she i s p a r t i c u l a r l y good a t . Do n o t i n c l u d e y o u r own number. 

P u p i l ' s .What i s each good a t ? 
Number 

B e s t ; 

N e x t b e s t 

T h i r d b e s t 

F o u r t h b e s t 

Who a r e t h e f o u r p u p i l s i n t h i s c l a s s who you t h i n k are-' p o o r e s t 
a t d o i n g . t h e k i n d s o f work you do i n t h i s c l a s s ? W r i t e i n t h e - b l a n k whht 
he o r she i s n o t a b l e t o do v e r y w e l l . Do n o t i n c l u d e y o u r own number. 

P u p i l ' s What i s he o r she n o t a b l e to. do v e r y w e l l ? 
Number " 

P o o r e s t .' 

N e x t t o p o o r e s t ; : 

T h i r d f r o m p o o r e s t 

F o u r t h f r o m p o o r e s t 
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Compared w i t h t h e o t h e r s i n t h i s c l a s s , how good a r e you a t 
d o i n g t h e -kinds o f work t h i s c l a s s does? P l a c e y o u r s e l f i n one o f t h e 
f o u r p a r t s o f t h e c l a s s by c h e c k i n g one o f t h e b l a n k s below. 

I n t h e h i g h e s t p a r t ( q u a r t e r ) o f t h e c l a s s 

I n t h e second h i g h e s t p a r t ( q u a r t e r ) 

I n t h e t h i r d p a r t ( q u a r t e r ) 

• I n . t h e l o w e s t p a r t ( q u a r t e r ) 

Potency o f I n v o l v e m e n t Q u e s t i o n 

Are t h e r e o t h e r young p e o p l e about yo u r age n o t i n t h i s group 

whom you l i k e b e t t e r t h a n anyone i n t h i s group? 

Yes No ( P l e a s e check r i g h t answer) 

I f you answered "Yes", how many o f these o t h e r young people 
w o u l d you say t h e r e are t h a t you l i k e b e t t e r t h a n anybody i n t h i s c l a s s ? 

( w r i t e i n the number you would guess) 



MY .CLASSMATES 

"Everyone has some t h i n g s about him you l i k e and some t h i n g s about h i m you d o n ' t l i k e so much. Some 
pe o p l e seem t o have more t h i n g s about them you l i k e and o t h e r people have-more t h i n g s about them you 
don't l i k e . 

Look a t t h e c i r c l e s below. Suppose t h a t each c i r c l e stands f o r a d i f f e r e n t k i n d o f p e r s o n . Each 
pe r s o n has d i f f e r e n t amounts o f t h i n g s you l i k e and d o n ' t l i k e . C i r c l e - 1 has a l l p l u s e s (+)- i n i t . T h i s 
stands f o r a p e r s o n who has o n l y t h i n g s about him you l i k e . C i r c l e 9 has a l l minuses (-) i n i t . T h i s 
stands f o r a p e r s o n who has o n l y t h i n g s about him you d o n ' t l i k e . The o t h e r c i r c l e s have d i f f e r e n t amounts 
o f p l u s e s and minuses. T h e s e - c i r c l e s s t a n d f o r p e o p l e , some o f whom have more t h i n g s you l i k e -than don't 
l i k e , and some o f whom have more t h i n g s you don't l i k e t h a n t h i n g s you l i k e . 

For each p e r s o n i n t h i s c l a s s , p i c k t h e c i r c l e w h ich shows t h e c o m b i n a t i o n . o f t h i n g s you 1 l i k e and 
d o n ' t l i k e . Then put a check ( ^ / ) f o r each p e r s o n under t h e c i r c l e you chose. Check j u s t one' c i r c l e -
f o r each p e r s o n . Do t h i s f o r y o u r s e l f t o o . 

.1 2 3 4 5 6 7 8 



YOUR PUPILS 

Every p u p i l has c h a r a c t e r i s t i c s : w h i c h you l i k e and o t h e r c h a r a c t e r i s t i c s w h i c h you don,'t l i k e so 
much. Some p u p i l s seem t o have m o r e - t h i n g s about them t h a t you, as a' t e a c h e r , l i k e ; w h i l e o t h e r p u p i l s 
have-more t h i n g s about them t h a t you don't l i k e . 

Look a t t h e c i r c l e s below: Suppose t h a t each c i r c l e s t a nds f o r a d i f f e r e n t k i n d o f p u p i l - Each 
p u p i l has d i f f e r e n t amounts o f t h i n g s you l i k e and don't l i k e . C i r c l e 1 has a l l p l u s e s ( + ) i n i t . T h i s 
stands f o r a p u p i l who has o n l y t h i n g s about h im you l i k e . C i r c l e 9 has a l l minuses (-) i n i t . T h i s 
stands f o r a p u p i l who has o n l y t h i n g s about h im you don't l i k e . T h e-other c i r c l e s have d i f f e r e n t amounts 
o f p l u s e s and minuses. These c i r c l e s s t a n d f o r p u p i l s , some o f whom have m o r e - t h i n g s you l i k e t h a n 
t h i n g s you do n ' t l i k e , and some o f whom have-more t h i n g s you do n ' t l i k e t h a n t h i n g s you l i k e . 

For each p u p i l i n your c l a s s , p i c k t h e c i r c l e w h i c h shows t h e c o m b i n a t i o n o f t h i n g s , y o u - l i k e and 
don ' t l i k e t h e n p u t a check ( y / ) f o r each p u p i l under t h e c i r c l e you chose. Check j u s t one c i r c l e f o r 
each p u p i l . 

•8 
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SENTENCE COMPLETIONS 

Name Date 
( L a s t ) ( F i r s t ) 

Teacher Grade 

On t h e l i n e s below you w i l l f i n d a number o f sentences w h i c h a r e s t a r t e d 
b u t a r e n o t f i n i s h e d . Complete each sentence t o t e l l how you r e a l l y 
f e e l . L e t ' s t r y an example. Suppose the sentence r e a d s : 

A. Today I want t o 

To c o m p l e t e t h i s sentence you m i g h t w r i t e , " p l a y b a l l , " " g e t a good g r a d e , " 
" f i n i s h my homework e a r l y so I can go t o a show," or many, many o t h e r 
t h i n g s , depending on what you r e a l l y w ant. Here's a n o t h e r h a r d e r one: 

B. Compared w i t h most y e a r s , t h i s one 

To f i n i s h t h i s sentence you m i g h t w r i t e : " d i d n ' t have as much snow," 
"was about t h e same as most y e a r s , " "was more i n t e r e s t i n g f o r me," or 
many o t h e r t h i n g s t o t e l l how you f e e l t h i s y e a r was a l i k e or d i f f e r e n t 
f r o m most y e a r s . 

Now s t a r t w i t h t h e f i r s t sentence below, t e l l i n g how you r e a l l y f e e l . 
Do e v e r y one. Be sure t o make a whole sentence. There a re no r i g h t o r 
wro n g answers. Each person w i l l have d i f f e r e n t s e n t e n c e s . Hand i n your 
p a p e r as soon as you have f i n i s h e d . 

1. Compared w i t h most f a m i l i e s , mine 

2. I am b e s t when 

3. My s c h o o l w o r k 

4. Some day I 

5. S t u d y i n g i s 
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6. Sometimes I t h i n k I am 

7. I l e a r n b e s t when 

8. Xf someone makes f u n o f me, I 

9. Mothers s h o u l d l e a r n t h a t 

10. When I l o o k a t o t h e r boys and g i r l s and th e n l o o k a t m y s e l f , I f e e l 

1 1 . A n i c e t h i n g about my f a m i l y 

12. . Homework i s . 

13. When I grow up I want t o be 
i 

14. I "get i n t r o u b l e when 

15. I w i s h my f a t h e r 

16. L e a r n i n g o ut o f books i s 

17. I f I c o u l d be someone e l s e I 

18. I f o n l y t e a c h e r s 

19. When I am by m y s e l f 
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6. Sometimes I t h i n k 1 am 

7;. I l e a r n b e s t when 

8. I f someone makes f u n o f me, I 

9. Moth e r s s h o u l d l e a r n t h a t 

10. When I l o o k a t o t h e r boys and g i r l s and then l o o k a t m y s e l f , I f e e l 

1 1 . A n i c e t h i n e about my f a m i l y 

12. . Homework i s 

13. When I grow up I want t o be 
i 

14. I g e t i n t r o u b l e when 

15. I w i s h my f a t h e r 

16. L e a r n i n g o ut o f books i s . 

17. I f I c o u l d be someone e l s e I 

18. I f o n l y t e a c h e r s 

19. When I am by m y s e l f 
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20. When I t a l k about s c h o o l , my mother 

21. Tn kppp from f r e t t i n g i n t o a f i e h t . vou must 

22. I am h a p p i e s t when 

23. F a t h e r s s h o u l d l e a r n t h a t 

24. To g e t a l o n e w e l l i n a g r o u p , vou have t o 

25. I c a n ' t l e a r n when 

26. I w i s h mv mother 

27. Makinc f r i e n d s i s h a r d i f 

28. What I l i k e t o do most i s 

29.' I f I s h o u l d f a i l i n s c h o o l * 

30. When I l o o k i n the m i r r o r , I 

31 . Mv f a m i l v t r e a t s me l i k e 

32. I n c l a s s , w o r k i n g by m y s e l f i s 

33. When I am o l d e r 
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34. A mother i s n i c e when 

35. When I t a l k a bout s c h o o l , my f a t h e r 

36. When I'm n o t around my f r i e n d s 

37. I g e t mad when 

38. Most o f a l l I want t o 

39. A f a t h e r i s n i c e when 

40. I n c l a s s , w o r k i n g w i t h o t h e r s i s 

4 1 . A t home I , 

42. I o f t e n w i s h 

43- . My t e a c h e r t h i n k s I am 

44- ,- I f - I were a p a r e n t I 

45. When I g e t mad 

46', T h i s s c h o o l 
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