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G e n e r a l P r e f a c e 

T h i s r e p o r t i s o n e o f a p a i r t h a t i s c o n c e r n e d w i t h t h e improvement 

o f e d u c a t i o n a l p r a c t i c e i n t h e c l a s s r o o m . One r e p o r t p r i m a r i l y c o n c e n ­

t r a t e s upon t h e d i a g n o s t i c r e s e a r c h t a s k o f d e t e r m i n i n g p e r s o n a l , i n t e r ­

p e r s o n a l a n d o r g a n i z a t i o n a l c o n d i t i o n s f a c i l i t a t i n g t h e I n n o v a t i o n a n d 

s h a r i n g o f t e a c h i n g p r a c t i c e s ; t h e o t h e r c o n c e n t r a t e s upon d e v e l o p m e n t 

o f d e s i g n s f o r t h e u t i l i z a t i o n o f t h i s k n o w l e d g e t o i m p r o v e c l a s s r o o m 

t e a c h i n g . 

I f t h e p r o c e s s o f e d u c a t i o n a l improvement o c c u r s w i t h i n t h e c l a s s ­

r o o m , I t i s u s u a l l y b e c a u s e t h e t e a c h e r i s o r i e n t e d t o w a r d c h a n g e and 

f e e l s f r e e t o i n v e n t and t r y out - new i d e a s and p r o c e d u r e s t h a t seem t o 

b e n e e d e d and a p p r o p r i a t e . Some t e a c h e r s a r e e d u c a t i o n a l i n v e n t o r s -

c h a n g e c r e a t o r s - and o t h e r s a r e n o t . B u t r e g a r d l e s s o f p e r s o n a l 

q u a l i t i e s , no s i n g l e p r a c t i t i o n e r c a n be e x p e c t e d t o be t h e m a j o r s o u r c e 

o f new i d e a s and p r o c e d u r e s i n s u c h a c o m p l e x f i e l d o f t e c h n o l o g y a s 

t h e t e a c h i n g o f c h i l d r e n . Much o f t h e g r o w t h i n p r o f e s s i o n a l c o m p e t e n c e 

m u s t be s u p p o r t e d by o t h e r s a n d o f t e n I m p o r t e d f rom o t h e r s ' d i s c o v e r i e s . 

What a r e t h e c h a r a c t e r i s t i c s o f t e a c h e r s w h i c h a r e a s s o c i a t e d w i t h 

h i g h o r low i n v e n t i v e n e s s ? What a r e t h e o r g a n i z a t i o n a l c h a r a c t e r i s t i c s 

o f s c h o o l s in w h i c h t e a c h e r s f e e l f r e e t o e x p e r i m e n t w i t h t h e i r own 

c r e a t i v e i d e a s and t a p t h e r e l e v a n t r e s o u r c e s o f o t h e r s ? T h e s e a r e t h e 

f o c i o f o u r f i r s t r e p o r t a n a l y z i n g some o f t h e p e r s o n a l , I n t e r - p e r s o n a l 

a n d o r g a n i z a t i o n a l f a c t o r s w h i c h f a c i l i t a t e a n d / o r i n h i b i t ' t h e i n n o v a ­

t i o n and s p r e a d o f c r e a t i v e t e a c h i n g p r a c t i c e s . ^ 
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I I. I 

T h e p r o c e s s o f t h e i d e n t i f i c a t i o n , - s p r e a d and u t i l i z a t i o n o f s u c h 

p r a c t i c e s r e q u i r e s t h a t I n n o v a t i o n s by s c h o o l bu i 1 d \ n g p e e r s , n e i g h b o r ing 

s c h o o l s o r s c h o o l s y s t e m s , and U n i v e r s i t y r e s e a r c h .and d e v e l o p m e n t 

c e n t e r s m u s t become v i s i b l e , r e l e v a n t , and u s a b l e . T h e d e v e l o p m e n t 

p r o g r a m d e s c r i b e d i n o u r s e c o n d r e p o r t , d o c u m e n t s e f f o r t s to d e v e l o p 

p r o c e d u r e s t o h e l p t e a c h e r s and s c h o o l s y s t e m s f a c i 1 i t a t e and s p r e a d 

2 

c r e a t i v e t e a c h i n g . B o t h p r o j e c t s w e r e s u p p o r t e d by g r a n t s f rom t h e 

B u r e a u o f E l e m e n t a r y - S e c o n d a r y R e s e a r c h , U . S . O f f i c e o f E d u c a t i o n : 

C o o p e r a t i v e R e s e a r c h P r o g r a m p r o j e c t s #D.— 137 ( S t i m u l a t i n g a d o p t i o n 

and a d a p t a t i o n o f s e l e c t e d c l a s s r o o m t e a c h i n g p r a c t i c e s ) and #2636. 

( D i f f u s i o n o f new. c l a s s r o o m p r a c t i c e s ) . In both' r e p o r t s t h e f r u i t -

o f t h r e e y e a r s w o r k h a s t a k e n u s f a r beyond t h e p o s s i b i l i t i e s i m p l i c i t 
• 5 ' . 

in t h e o r i g i n a l c o n t r a c t t i t l e s . T h e r e f o r e , t h e s e r e p o r t s b e a r t i t l e s 

d i f f e r e n t f rom t h e o r i g i n a l c o n t r a c t , and t h e t i t l e s a r e d e l i b e r a t e l y 

s i m i l a r t o s t i m u 1 a t e r e a d e r c o n s i d e r a t i o n o f t h e ' t w o r e p o r t s a s o n e 

. i n t e g r a t e d e f f o r t . 

A l t h o u g h t h e two p r o j e c t s had t h e same s e n i o r s t a f f l e a d e r s h i p , 

t h e r e w e r e o f t e n s h a r p d i f f e r e n c e s o f i d e n t i t y and o r i e n t a t i o n o f t h o s e 

who v i e w e d t h e m s e l v e s a s " t h e r e s e a r c h e r s " and t h o s e who w e r e " t h e 

a c t i o n p e o p l e . " T h i s d i v i s i o n o f team i d e n t i t y was o f c o u r s e s u p p o r t e d 

by t h e s e p a r a t e d f u n d i n g o f t h e two p r o j e c t s . A t v a r i o u s p o i n t s i n t h e 

d e v e l o p m e n t o f r e s e a r c h and a c t i o n e f f o r t s t h e s e s e p a r a t i o n s o f p e r ­

s o n n e l and o r i e n t a t i o n r e s u l t e d in c o n f l i c t and c o n f u s i o n a b o u t p r i o r i t i e s 

w i t h i n t h e s t a f f ; some o f t h e s e p r o b l e m s w i l l be a p p a r e n t i n t h e s e r e ­

p o r t s . B u t we b e l i e v e t h a t t h e more d o m i n a n t f a c t i s t h a t t h e s t a f f o f 

2 • . . . 
R o b e r t F o x and R o n a l d L i p p i t t . T h e I n n o v a t i o n and S h a r i n g o f T e a c h i n g 
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b o t h p r o j e c t s o f t e n o v e r l a p p e d f u n c t i o n a l l y , t h u s e n r i c h i n g o u r e n t i r e 

e f f o r t by t h e i r c r e a t i v e i n t e r r e l a t e d n e s s a s w e l l a s t h e i r d i s a g r e e ­

m e n t s . M o r e o v e r , t h e e n t i r e s t a f f d i d h a v e a " r e s e a r c h and a c t i o n " 

commitment t o t h e i d e a t h a t e d u c a t i o n , o r ' a n y o t h e r f i e l d o f p r a c t i c e , 

c a n be i m p r o v e d b e s t by c o m b i n i n g b a s i c r e s e a r c h i n t e r e s t s and t h e o r y 

w i t h e x p e r i m e n t a l a c t i o n and e v a l u a t i o n i n q u i r y and t h e s k i l l o f e x ­

p e r t p r a c t i t i o n e r s . 

T h e teamwork r e q u i r e d t o c a r r y o u t t h e s e p r o j e c t s i n c l u d e d a 

number o f c r e a t i v e and e n e r g e t i c p e o p l e . In a d d i t i o n t o t h e c o - a u t h o r s 

o f t h i s r e p o r t , Mark C h e s l e r and H a l i m B a r a k a t , o t h e r c o l l a b o r a t o r s 

h a v e i n c l u d e d D o n a l d D e n n e r l 1 , E i l e e n E n t l n , Mary F l a n d e r s , R o b e r t F o x , 

J e a n n i e L e e , R o n a l d L i p p i t t , J a c k L o g a n , S t a n l e y M o r s e , S u s a n S w a p , 

O r i a n W o r d e n . T h e s e c r e t a r i a l w o r k h a s been o r g a n i z e d by K a r e n D o n a h u e , 

P a t A l t i n g and E v e l y n F e i n b e r g . T h e s u p e r i n t e n d e n t s , p r i n c i p a l s , and 

t e a c h e r s o f p a r t i c i p a t i n g s c h o o l s y s t e m s a r e d e s e r v i n g o f an e x t r a v o t e 

o f t h a n k s f o r t h e i r e f f o r t s t o e x p e r i m e n t w i t h t h e c o l l e c t i o n , a n a l y s i s 

a n d u t i l i z a t i o n o f s c i e n t i f i c e f f o r t s in t h e i r s c h o o l s . W i t h o u t t h e 

d e d i c a t i o n o f t h o s e t e a c h e r s a n d ' a d m i n i s t r a t o r s who t o o k l e a d e r s h i p i n 

p r o f e s s i o n a l g r o w t h a c t i v i t i e s t h e r e w o u l d h a v e been no p r o j e c t , and 

l i t t l e c a u s e f o r o p t i m i s m a b o u t f u t u r e p l a n s f o r e d u c a t i o n a l i m p r o v e m e n t . 
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CHAPTER I 

INTRODUCTION 

A m a j o r a s p e c t o f t h e t e a c h i n g r o l e i s c o n s t a n t f l e x i b i l i t y , i m a g i n a ­

t i o n and c h a n g e i n t e a c h i n g t e c h n i q u e a n d m e t h o d ; T h e c l a s s room t e a c h e r 

o f t e n h a s to p r e s e n t new m a t e r i a l i n new w a y s t o hew s t u d e n t s . I f he d i d n ' t 

v a r y and c o n s t a n t l y i m p r o v e upon h i s p r o c e d u r e , he c o u l d not a d a p t e f f e c ­

t i v e l y t o s t u d e n t s ' c h a n g i n g n e e d s and b e h a v i o r s in t h e c l a s s r o o m . T h i s i s 

t h e e s s e n t i a l r e a s o n i n n o v a t i o n s In t e a c h i n g s t y l e and c o n t e n t o c c u r 

d e s p i t e t h e p o t e n t i a l b a r r i e r s e s t a b l i s h e d by s e l f , p e e r r e l a t i o n s and 

s c h o o l a u t h o r i t i e s . In add i t ion t o 1 n t e r p e r s o n a 1 b a r r i e r s , numerous demands 

a r e p l a c e d upon t h e t e a c h e r t o a c c o m p l i s h a v a r i e t y o f a d m i n i s t r a t i v e and 

t i m e - c o n s u m i n g t a s k s , a s w e l l a s f o r t e a c h i n g t o b e ' s t a n d a r d i z e d and r e l a t e d 

t o t r i e d and t e s t e d p a t t e r n s . A s we h a v e c h a n g e d f rom o n e - r o o m s c h o O l h o u s e s 

t o l a r g e r communi ty s c h o o l s , i n c r e a s e d o r g a n i z a t i o n a l demands h a v e been 

p l a c e d upon t e a c h e r s and p r i n c i p a l s . T i m e a n d e n e r g y l i m i t a t i o n s , a d m i n i s ­

t r a t i v e d u t i e s , and a s p e c t s o f t h e p e e r a n d a u t h o r i t y s y s t e m s may w e l l 

i n h i b i t t h e d e v e l o p m e n t o f f l e x i b l e and c r e a t i v e t e a c h i n g . 

When e d u c a t i o n a l i n n o v a t i o n s h a v e b e e n s u b j e c t e d t o s c i e n t i f i c s c r u t i n y , 

t h e e m p h a s i s h a s been p l a c e d m o s t f r e q u e n t l y upon t h e i n n o v a t i o n i t s e l f , 

r a t h e r t h a n upon t h e c o n d i t i o n s w i t h i n p e r s o n s and s y s t e m s i n v o l v e d in i t s 

I n v e n t i o n and d i f f u s i o n . M i l e s n o t e s t h i s t r e n d in d e c r y i n g " t h e p o p u l a r 

v i e w t h a t t h e c o n t e n t o r d e m o n s t r a t e d e f f i c a c y o f a p a r t i c u l a r e d u c a t i o n a l 

i n n o v a t i o n , a s s u c h , i s t h e c r u c i a l t h i n g i n d e t e r m i n i n g w h e t h e r o r n o t i t 

w i l l be a d o p t e d and u s e d e f f e c t i v e l y . " (1965, p. 13 ) - I t I s n o t o u r 
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c o n t e n t i o n t h a t c h a r a c t e r i s t i c s o f i n n o v a t i o n s a r e u n i m p o r t a n t ; b u t t h a t ! 
o r g a n i z a t i o n a l f e a t u r e s o f t h e s c h o o l , w h i c h a r e s e l d o m e x a m i n e d , a r e 
a l s o c r u c i a l . 

One r e s u l t o f t h e i n h i b i t i o n o f t e a c h e r i n n o v a t i o n and s h a r i n g i s 

t h a t t h e j o b o f d e v e l o p i n g i n n o v a t i v e c l a s s r o o m p r a c t i c e s and d i s s e m i n a t i n g 

them t o t e a c h e r s i s u n d e r t a k e n by o t h e r p e r s o n s , o r e v e n by o t h e r i n s t i t u ­

t i o n s o u t s i d e t h e s c h o o l . P r i n c i p a l s s e l d o m h a v e t h e t i m e o r e n e r g y t o do 

t h i s ; n e i t h e r do m o s t h i g h e r l e v e l a d m i n i s t r a t o r s . I t i s o f t e n l e f t t o " 

c u r r i c u l u m s p e c i a l i s t s o r a c a d e m i c i a n s t o f o c u s upon new m e t h o d s and m a t e r i a l s , 

a s w e l l a s t o i n t e r e s t t e a c h e r s i n t h e i r u s e . S c i e n t i s t s and a d m i n i s t r a t o r s 

c o n c e r n e d w i t h t h e i n n o v a t i o n and s p r e a d o f e d u c a t i o n a l i d e a s m o s t o f t e n s e e 

t e a c h e r s a s t h e t a r g e t g r o u p t o be m o l d e d , c h a n g e d o r i n f l u e n c e d . T e a c h e r s 

s e l d o m a r e s e e n o r t r e a t e d a s t h e s o u r c e o f new i d e a s a n d p r a c t i c e s o r t h e 

c r e a t i v e a d a p t e r s o f w o r t h w h i l e e x p e r i m e n t s . In f a c t , i n t h e f o r w a r d t o 

M i l e s ' b o o k , i n n o v a t i o n in E d u c a t i o n 096*0 , F o s h a y d e s c r i b e s n i n e g r o u p s o f 

p e o p l e a c t i v e l y i n v o l v e d in e d u c a t i o n a l i n n o v a t i o n . None o f t h e s e g r o u p s i s 

t e a c h e r s ! 

T h i s s t r a t e g y o f s p e c i a l I z a t i 6 n o f c h a n g e e f f o r t s h a s many e c o n o m i c a l 

f e a t u r e s , but i t a l s o c r e a t e s s e v e r a l p r o b l e m s . In t h e f i r s t p l a c e , many 

a p p r o p r i a t e new m e t h o d s a r e bound t o come f rom t h o s e p r a c t i t i o n e r s c l o s e s t 

t o t h e c l a s s r o o m , and not t h o s e f a r removed f rom t h e s c e n e . F u r t h e r , t e a c h e r s 

may need t o f e e l and d e m o n s t r a t e t h e i r own s e n s e o f e s t e e m a n d . p r o f e s s l o n a l 

c o m p e t e n c e , and may do t h i s by r e j e c t i n g o r s a b o t a g i n g I d e a s coming i n t o 

t h e s y s t e m f rom t h e o u t s i d e . R e c e n t e x p e r i e n c e i n p r o f e s s i o n a l s e t t i n g s 

s u g g e s t s t h a t many good I d e a s may d e v e l o p f r o m t h e bo t tom u p , r a t h e r t h a n 

f r o m t h e t o p down. I d e a s t h a t do s t a r t f rom t h e b o t t o m — f r o m t e a c h e r s ' 
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e x p e r i e n c e s — m a y h a v e a g r e a t e r c h a n c e o f b e i n g a c c e p t e d and a c t u a l l y 

u s e d by t e a c h e r s in t j j e i r own j a n d o t h e r s ' cJI a s s rooms. . . When i d e a s a r e , 

f r e e l y s h a r e d , o t h e r t e a c h e r s c a n h e l p r e f i n e s u g g e s t e d p r a c t i c e s and 

m o d i f y them f o r u s e In. t h e j r own, c.l a s s rooms.. T h i s p a t t e r n ^ o f i n n o v a t i o n 

and c o m m u n i c a t i o n f l o w . t t a k e s f u l l a d v a n t a g e o f c r e a t i y e t e a c h e r s . 1 . p r o f e s -

s i o n a l s k i l l , . a t t h e same t i m e it" h e l p s c r e a t e a c l i m a t e f o r democratic . 

p a r t i c i p a t i o n i n e d u c a t i o n a l t i m p r o v e m e n t . I t a l s o p l a c e s t e a c h e r s in an . 

a c t i v e i n v e n t i v e and i n f l u e n c e , p o s t u r e , r a t h e r t h a n in a . p a s s i v e . r e c e p t i v e 

r o l e . When t e a c h e r s d o - n o t . s h a r e t h e i r p r o f e s s i o n a l i n v e n t i o n s and r e a c t i o n s -

w i t h t h e i r c o l l e a g u e s , . t h e y c a n n o t and ,do np.t c o n t r i b u t e t o e a c h o t h e r ' s 

g r o w t h and c o m p e t e n c e . T h e e d u c a t i o n a l e n t e r p r i s e i s t h e r e b y d e p r i v e d o f . 

a p r i m e s o u r c e o f s k i l l , e x p e r t i s e and q u a ) i t y t c o n t r o l . t , 

T h i s , t h e n , . is t h e c e n t r a l p r o b l e m f o r o u r w o r k . ^ W h a t ' c o n d i t i o n s 

e n c o u r a g e mean i n g f u l . and e f f e c t i v e t e a c h i n g i n n o v a t i o n s ? Under what s c h o o l 

c o n d i t i o n s ^do t e a c h e r s s h a r e t h e i r new i d e a s w i t h , t h e j r c o l l e a g u e s o r . 

a d a p t and a d o p t c o l l e a g u e s ' i d e a s f o r t h e m s e l v e s ? What i s . t h e e f f e c t o f 

t h e p r g a n i z a t i o n a l c o n t e x t — v a r y ing p e e r p a t t e r n s and p r i n c i p a l - s t a f f r e l a ­

t i o n s — i n s c h o o l s ? . , H o w c a n we u t i l i z e o u r k n o w l e d g e a b o u t t h e s e c o n d i t i o n s 

' t o ' f a c i l i t a t e . g r e a t e r " i n n o v a t i o n and s h a r i n g ? How c a n t h e s e s c h o o l - o r g a n i z a ­

t i o n a l c o n d i t i o n s be m a n i p u l a t e d t o I m p r o v e e d u c a t i o n ? 

T h e C h a r a c t e r o f I n n o v a t i o n and S h a r i n g 

What' i s an i n n o v a t i o n ? And what i s a t e a c h i n g ' i n n o v a t i o n ? What does 

I t mean t o s h a r e . a n i n n o v a t i o n ? An i n n o v a t i o n i s b e s t d e s c r i b e d a s s o m e t h i n g 

n e w , e i t h e r i n t e r m s o f a p r o c e s s f o r ' d o i n g s o m e t h i n g , o r a s a p r o d u c t 

w h i c h c a n be u s e d . S h a r i n g i n v o l v e s t h e p a s s i n g on o f t h a t i n n o v a t i o n in 

some e x a c t o r m o d i f i e d form t o o t h e r s . I t d o e s n o t mean t h a t o t h e r s a c t u a l l y 

u s e i t , but t h a t t h e y know a b o u t i t . 



T h e s c i e n t i f i c s t u d y o f i n n o v a t i o n and d i f f u s i o n h a s f l o u r i s h e d m o s t 

w i d e l y i n t h e f i e l d s o f p h a r m a c y and a g r i c u l t u r e . Many s t u d i e s i n t h e s e 

a r e a s a r e s u m m a r i z e d by R o g e r s (19^2) and K a t z and h i s c o l l e a g u e s ( K a t z , 1961; 

M e n z e l and K a t z , 1955) . In t h e d r u g i n d u s t r y s t u d i e s , t h e i n n o v a t i o n i s 

c h a r a c t e r i s t i c a l l y a p h a r m a c o l o g i c a l d i s c o v e r y o r o p e r a t i o n . T h e b r u n t o f 

t h e r e s e a r c h c o n c e n t r a t e s not upon t h e d i s c o v e r y p r o c e s s , b u t upon t h e d i f f u ­

s i o n o f t h e i n n o v a t i o n . S i m i l a r l y , t h e g r e a t m a j o r i t y o f t h e s t u d i e s 

r e p o r t e d by R o g e r s a r e e s s e n t i a l l y c o n c e r n e d w i t h w h a t h a p p e n s a f t e r a new 

f a r m i n g p r a c t i c e i s i n v e n t e d - how i t I s r e c e i v e d a n d ' i h i t i a t e d , o r m o d i f i e d 

a n d u s e d o r r e j e c t e d by o t h e r s . He s t a t e s , i n f a c t , t h a t " I n n o v a t o r s a r e t h e 

f i r s t members o f a s o c i a l s y s t e m t o a d o p t new i d e a s . " (1965, p . 5 5 ) . In t h i s 

s t u d y o u r c o n c e r n i s not s o l e l y w i t h t h e p r o c e s s e s o f s h a r i n g and a d o p t i o n . 

I t i s a l s o w i t h t h e c o n d i t i o n s t h a t s u r r o u n d t h e p r o c e s s o f i n n o v a t i o n 

a n d p u b l - i c a w a r e n e s s o f i t s e x i s t e n c e . O n c e an i n n o v a t i o n becomes p u b l i c 

I t c a n be s h a r e d w i t h o t h e r s , and t h u s b e g i n s t h e d i f f u s i o n p r o c e s s . 

S h a r i n g l e a d s t o f u r t h e r d i f f u s i o n and t h e p o t e n t i a l a c c e p t a n c e o f t h e , 

i n n o v a t i o n by o t h e r s . 

S t u d i e s o f i n n o v a t i o n i n e d u c a t i o n h a v e n o t f o c u s e d , i n t h e way t h e 

d r u g and f a r m s t u d i e s h a v e , upon t h e i n d i v i d u a l p r a c t i t i o n e r ' s b e h a v i o r . 

T h e y h a v e been much more c o n c e r n e d w i t h new p r o g r a m s t h a t h a v e been i n v e n t e d 

o r c r e a t e d f o r . s y s t e m - w i d e a d o p t i o n . I n t h o s e i n s t a n c e s w h e r e t e a c h e r 

b e h a v i o r i s a c o n c e r n , t e a c h e r s a r e not c o n c e p t u a l i z e d a s a c t i v e a g e n t s i n 

a c h a n g e o r u t i l i z a t i o n p r o c e s s , but a s t a r g e t s o f s o m e o n e ' s i n f l u e n c e 

a t t e m p t s . ( G u b a , 1966; P e l l e g r i n , 1966) . I n s u c h a n a l y s e s and p r o g r a m s t h e 

k e y p e r s o n n e l a r e " g a t e k e e p e r s " ; s u p e r i n t e n d e n t s , c u r r i c u l u m c o o r d i n a t o r s 

a n d s o m e t i m e s p r i n c i p a l s . T h i s t r e n d In r e s e a r c h and p r a c t i c e i s a l s o 

r e f l e c t e d i n M i l e s ' (1964) o u t s t a n d i n g compendium o f e d u c a t i o n i n n o v a t i o n s 



and i n n o v a t i o n r e s e a r c h . T h e s o l e a r t i c l e in t h i s vo lume t h a t d o e s d e a l , 

w i t h t e a c h e r s ' i n n o v a t i o n s i s by Fox and L i p p i t t ( 1 9 6 4 ) . 

I n t h i s s t u d y we a r e n o t c o n c e r n e d w i t h , new s y s t e m - w i d e p r o g r a m s .. 

and p o l i c i e s . R a t h e r we a r e c o n c e r n e d w i t h t h e t e a c h i n g p r a c t i c e s t h e 

i n d i v i d u a l t e a c h e r r e p o r t s he u s e s In h i s own c l a s s r o o m . T h e m e a n i n g we; 

g i v e t o i n n o v a t i o n i s d e f i n e d by t h e t e a c h e r ' s p e r c e p t i o n , and s o m e t i m e s by 

t h a t .o f a c o l l e a g u e , t h a t he i s u s i n g a t e c h n i q u e new f o r h i m . I t I s , o f 

c o u r s e , , p o s s i b l e t h a t what i s new t o one t e a c h e r i s not new t o a n o t h e r . 

But i f i t i s new t o t h e i n v e n t o r i t d o e s r e p r e s e n t h i s c r e a t i v e power a t 

w o r k , and I s t h e r e f o r e w o r t h y o f o u r a t t e n t i o n . i n t h i s r e g a r d we d i s t i n -

g u i s h b e t w e e n s e v e r a l t y p e s o f I n n o v a t i o n s a c c o r d i n g t o t h e i r s o u r c e ; a s e l f -

i n v e n t i o n , a p r a c t i c e a d o p t e d d I r e c t 1 y . f r o m someone o r s o m e w h e r e e l s e , o r an -

a d a p t a t i o n o r m o d i f i c a t i o n o f a n o t h e r p r a c t i c e . 

I t i s a l s o p r o b l e m a t i c t o r e l y on t e a c h e r s ' s e l f - r e p o r t s o f t h e i r 

b e h a v i o r ; i t i s p o s s j b l e • t h a t a t e a c h e r ' s s e l f - r e p o r t may n o t be c o n g r u e n t 

w i t h h i s a c t u a l b e h a v i o r . In some c a s e s p e e r r e p o r t s c a l 1 a t t e n t i o n t o t h i s 

gap b e t w e e n s a y i n g and d o i n g , o r a t l e a s t b e t w e e n d o i n g i n p r i v a t e and d o i n g 

i n p u b l i c . I n t h e s e i n s t a n c e s some o f t h e p o t e n t i a l d i s t o r t i o n s o f s e l f -

r e p o r t s c a n be c o n t r o l l e d . F u r t h e r d i s t o r t i o n s c a n be c o n t r o l l e d by o b j e c t i v e 

evaluation of reported i n n o v a t i o n s . We h a v e f u r t h e r l i m i t e d t h e m e a n i n g - o f 

i n n o v a t i o n by c o n c e n t r a t i n g upon t h o s e p r a c t i c e s w h i c h a r e d e s i g n e d t o improve 

t h e c l a s s r o o m learning c l i m a t e , t h e r e b y d e - e m p h a s i z i n g s y s t e m i c ' i n n o v a t i o n s 

s u c h a s new t e x t s , c u r r i c u l a a n d - s c h o o l - w i d e t r a c k i n g , a n d 1 m e r e c l a s s r o o m 

g i m m i c k s s u c h a s b u l l e t i n b o a r d s , new m a r k i n g p r o c e d u r e s , r o l l books o r 

1 i b r a r y . c o n t e n t . 

As we h a v e a l r e a d y s u g g e s t e d , In a l m o s t no area o f o r g a n i z e d human 

i n t e r a c t i o n i s I n n o v a t i o n a s i m p o r t a n t a s i n - t h e . t e a c h e r - l e a r n e r t r a n s a c t i o n . . 



I t s v e r y i m p o r t a n c e , c o u p l e d w i t h t h e p e c u l i a r e n v i r o n m e n t a l s e t t i n g 

w i t h i n w h i c h I t o c c u r s , makes t h e : i n n o v a t i v e a c t ' i n e d u c a t i o n m a r k e d l y d i f ­

f e r e n t . f r o m t h e p r o c e s s i n a g r i c u l t u r e o r m e d i c a l I n s t i t u t i o n s . In b o t h 

o f t h e s e l a t t e r a r e a s o f s o c i a l p r a c t i c e t h e p r o d u c t s — m o r e fa rm y i e l d , 

f a s t e r h e a l i n g , h i g h e r p r o f i t s — a r e v i s i b l e and o f t e n a s s e s s a b l e . In 

e d u c a t i o n t h i s i s s e l d o m t h e c a s e . A s a r e s u l t o f o f t e n i n a d e q u a t e g o a l 

s t a t e m e n t s , l a c k o f g o a l c o n s e n s u s , and I n f r e q u e n t e v a l u a t i o n and a s s e s s ­

m e n t , t h e r e a r e f ew c l e a r w a y s t o know and a g r e e upon what i s w o r k i n g w e l l , 

b e t t e r o r b e s t i n e d u c a t i o n . T h e g o a l s o f e d u c a t i o n a r e s e l d o m p r e c i s e 

a n d s e l d o m a g r e e d upon by v a r i o u s g r o u p s o f p r o f e s s i o n a l s o r t h e l a y 

p u b l i c . T h e p u b l i c e d u c a t i o n a l s y s t e m d e a l s w i t h s u c h c u l t u r a l p l u r a l i s m by 

a c c e p t i n g t h e g o a l s and s t y l e s o f many g r o u p s and not by p r o m o t i n g c o n t r o v e r s y 

o r hegemony w i t h u n e q u i v o c a l v a l u e c o m m i t m e n t s . T h i s l a c k o f g o a l p r e c i s i o n 

a n d c o n s e n s u s m a k e s t h e s y s t e m a t i c e v a l u a t i o n o f s t u d e n t g r o w t h , and 

e v a l u a t i o n o f t h e t e a c h e r 1 s c o n t r i b u t i o n t o t h i s g r o w t h , v e r y d i f f i c u l t . 

T h e c h a r a c t e r o f e d u c a t i o n a l I n n o v a t i o n and a d o p t i o n o r a d a p t a t i o n I s 

a l s o o f t e n d i f f e r e n t f rom i n n o v a t i o n i n t e c h n o l o g i c a l a r e a s . G i v e n t h e 

r e l e v a n c e and p l u r a l i t y o f v a l u e s I n t h e e d u c a t i o n a l s e t t i n g , a new p r a c t i c e 

o f t e n i n v o l v e s n o t o n l y new h a b i t s o r s k i l l s on t h e p a r t o f t h e p r a c t i t i o n e r , 

b u t new a t t i t u d e s and m o r a l c o m m i t m e n t s a s w e l l . S i n c e e a c h c l a s s r o o m p r o c e ­

d u r e i m p l i e s c e r t a i n l e a r n i n g g o a l s , g o a l r e o r i e n t a t i o n may be an e s s e n t i a l 

p a r t o f a c h a n g e i n t h i s p r o c e d u r e . 

Most t e a c h e r s a r e c o m m i t t e d t o d o i n g a good j o b in t h e c l a s s r o o m ; many 

s p e n d e x t r a h o u r s and e n e r g y I m p r o v i n g t h e i r s k i l l s and a b i l i t i e s . S i n c e I t 

a p p e a r s t o u s t h a t i n c r e a s e d p r o f e s s i o n a l c o m p e t e n c e g o e s hand i n hand 

w i t h a g r e a t e r p e r s o n a l r e p e r t o i r e o f t e a c h i n g s t y l e s , and t h e r e b y t h e w i l l i n g ­

n e s s t o i n n o v a t e In t h e c l a s s r o o m , we s e e i n n o v a t i o n and c o m m u n i c a t i o n o f 
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i n n o v a t i o n a s . a p a r t o f t h e t e a c h e r ' s p r o f e s s i o n a l r o l e . T h e c r i t i c a l 
q u e s t i o n s f o r us a r e : Under what o r g a n i z a t i o n a l c o n d i t i o n s a r e t e a c h e r s 
e n c o u r a g e d t o d e v e l o p and p u b l i c i z e t h i s r o l e ? . What c o n d i t i o n s and 
p r o c e d u r e s w i l l f a c i l i t a t e e f f e c t i v e s p r e a d and u t i l i z a t i o n o f t h e i n n o ­
v a t i o n s o f o t h e r s ? T h i s q u e s t i o n o f p r o c e d u r e s and s p r e a d o f new 
p r a c t i c e s n a t u r a l l y t a k e s u s i n t o t h e q u e s t i o n o f . . n e t w o r k s o f d i f f u s i o n . 
I s i t p o s s i b l e t o o r g a n i z e e f f e c t i v e s p r e a d w i t h i n a b u i l d i n g ? W i t h i n 

a s t a t e s y s t e m ? A p r o f e s s i o n a l s o c i e t y ? T h e n a t i o n a l e d u c a t i o n a l 
e s t a b l i s h m e n t ? What c o n d i t i o n s o f a d m i n i s t r a t i o n and o r g a n i z a t i o n a l 
s t r u c t u r e a r e n e c e s s a r y t o s u p p o r t t h e d e v e l o p m e n t and m a i n t e n a n c e o f 
t h e s e p r o c e d u r e s ? 

We hope t h i s r e p o r t and i t s c o m p a n i o n r e p o r t make a c o n t r i b u t i o n 

t o t h e c h a l l e n g i n g t a s k s posed by t h e s e q u e s t i o n s . 

R o b e r t Fox and R o n a l d L i p p i t t . T h e I n n o v a t i o n and S h a r i n g o f T e a c h i n g 
P r a c t i c e s I I :. P r o c e d u r e s f o r S t i m u l a t i n g A d o p t i o n and A d a p t a t i o n o f 
S e l e c t e d T e a c h i n g P r a c t i c e s . F i n a l R e p o r t , U . S . O f f i c e o f E d u c a t i o n . 
C o o p e r a t i v e R e s e a r c h P r o j e c t No. £>— f 3 7 i • A n n A r b o r ; I n s t i t u t e f o r 
S o c i a l R e s e a r c h , T h e U n i v e r s i t y o f M i c h i g a n , 1967 -



CHAPTER I I 

TEACHING INNOVATIONS AND SCHOOL CONDITIONS 

I t I s f a s h i o n a b l e i n t h e s e t i m e s t o be c o n c e r n e d a b o u t t h e c h a r a c t e r 

a n d s t r u c t u r e o f A m e r i c a n e d u c a t i o n . P e o p l e s o c o n c e r n e d r a n g e f rom 

p h i l o s o p h e r s a n d s o c i a l s c i e n t i s t s , t h r o u g h p r o f e s s i o n a l and l a y l e a d e r s , 

t o p a r e n t s and c h i l d r e n t h e m s e l v e s . T h e f o c u s o f c o n c e r n may be t h e 

n a t u r e o f t h e c u r r i c u l u m , t h e t r a i n i n g o f t e a c h e r s , t h e p l a c e o f r e l i g i o u s 

a n d m o r a l i d e o l o g y i n c l a s s o r t h e need t o b e t t e r s e r v e m i n o r i t y p o p u l a t i o n s . 

O t h e r f o c i o f c o n c e r n may i n c l u d e t h e . I n s t i t u t I o n s p e r f o r m i n g e d u c a t i o n a l 

s e r v i c e s ; t h e i r f u n d i n g o p e r a t i o n s , t h e p l a c e o f l a y o r p o r f e s s i o n a l c o n ­

t r o l s , t h e r o l e o f p r o f e s s i o n a l u n i o n s and a g e n c i e s , and t h e s o c i a l 

o r g a n i z a t i o n o f t e a c h i n g and l e a r n i n g . As t h e p r i n c i p a l p u b l i c a g e n t 

e n t r u s t e d w i t h t h e t a s k o f s o c i a l i z i n g o u r y o u t h , t h e A m e r i c a n p u b l i c s c h o o l 

s y s t e m i s a c r i t i c a l and v u l n e r a b l e s o c i e t a l i n s t i t u t i o n . M o r e o v e r , i t i s 

l a r g e l y a p r o f e s s i o n a l i n s t i t u t i o n , w i t h a l m o s t a l l i t s p e r s o n n e l c a r e f u l l y 

and s p e c i f i c a l l y t r a i n e d t o i n f l u e n c e and manage t h e i r r o l e s w i t h a l a r g e 

and v a r i e d c l i e n t e l e . 

When t h e l o c a l s c h o o l b u i l d i n g o r s c h o o l d i s t r i c t i s c o n c e i v e d a s a 

s o c i a l s y s t e m , s e v e r a l c r i t i c a l p o i n t s o f i n q u i r y and l e v e r a g e f o r c h a n g e 

become p r o m i n e n t . One c e n t r a l p o i n t i s t h e r e l a t i o n s h i p b e t w e e n t h i s and 

o t h e r s o c i e t a l i n s t i t u t i o n s and t h e i n t e r c h a n g e t h e s c h o o l s y s t e m h a s w i t h 

o t h e r i n s t i t u t i o n s . F i r s t o f a l l t h e s c h o o l i s r e l a t e d t o o t h e r y o u t h -

s e r v i n g a g e n c i e s i n t h e l o c a l c o m m u n i t y , a s w e l l a s t o m a i n s t r e a m p o l i t i c a l , 

e c o n o m i c a n d m o r a l s y s t e m s . C l e a r l y s c h o o l s d e p e n d upon t h e c o m m u n i t y 

f o r e c o n o m i c and p o l i t i c a l s u p p o r t a s w e l l a s a m a r k e t p l a c e f o r t h e 

8 ' 



employment o r f u t u r e t r a i n i n g o f i t s c h a r g e s . Many o f t h e s e I n s t i t u t i o n s 

j o i n t l y p l a n how t o make a v a i l a b l e and e x p e n d c o m m u n i t y r e s o u r c e s and 

o p p o r t u n i t i e s . I n a s m u c h a s a d m i n i s t r a t o r s and t e a c h e r s spend much o f t h e i r 

t i m e o u t s i d e o f t h e s c h o o l , t h e y r e p r e s e n t an o p p o r t u n i t y f o r c o n s t a n t 

i n t e r c h a n g e and i n t e r a c t i o n b e t w e e n t h e s c h o o l and t h e n o n - s c h o o l w o r ( l d . . 

T h e s t u d e n t s t h e m s e l v e s , b o t h t h e raw m a t e r i a l s and end p r o d u c t o f e d u c a ­

t i o n a l p r o c e s s e s , r e p r e s e n t a n o t h e r e x c h a n g e l i n k w i t h t h e w o r l d o u t s i d e . 

A n o t h e r c e n t r a l p o i n t i s t h e c h a r a c t e r o f I n t e r n a l s o c i a l r e l a t i o n s h i p s 

w i t h i n a s c h o o l o r s c h o o l s y s t e m . W i t h i n a s c h o o l s y s t e m t h e v a r i o u s member 

s c h o o l s and t h e i r r e p r e s e n t a t i v e s i n t e r a c t w i t h a h i e r a r c h y o f m a n a g e r s and. 

a d m i n i s t r a t i v e s u p e r v i s o r s . I.n .add i t i o n , . w i t h i n e a c h s c h o o l , t h e r e a r e c o m p l e x 

o r g a n i z a t i o n a l and i n t e r p e r s o n a l r e l a t i o n s t h a t m u s t be managed e f f e c t i v e l y . 

O f f i c e s t a f f s m u s t s e r v e i n w a y s t h a t do n o t d i v e r t o r d o m i n a t e t h e s c h o o l ' s 

p r o f e s s i o n a l m i s s i o n . . T e a c h e r s ' m u s t be e n c o u r a g e d and s u p p o r t e d t o . c o l l a ­

b o r a t e w i t h o n e a n o t h e r . P r i n c i p a l s m u s t d e v i s e w a y s o f p r o v i d i n g a d m i n i s t r a ­

t i v e , p r o f e s s i o n a l a n d s o c l o - e m o t i o n a l l e a d e r s h i p t o t h e d i v e r s e p o p u l a t i o n 

o f t h i s c o m p l e x s o c i a l s y s t e m . 

F i n a l l y , o f c o u r s e , t h e r e a r e t h e c r i t i c a l i n t e r a c t i o n a l e p i s o d e s be tween 

t e a c h e r s and s t u d e n t s , p a r t n e r s In t h e t e a c h i n g ^ l e a r n i n g p r o c e s s . B o t h p a r t ­

n e r s m u s t somehow c o n t r i v e t o be o p e n and r e s p o n s i v e t o o n e a n o t h e r s o t h a t 

m u t u a l a d j u s t m e n t and g r o w t h c a n o c c u r . . T e a c h e r s must d e c i d e how t o i n t e r p r e t 

a common c u r r i c u l u m to f i t t h e i r own s t y l e s and t h e d i v e r s e , n e e d s o f t h e i r 

s t u d e n t s . S t u d e n t s m u s t be i n t e r e s t e d and e n c o u r a g e d enough by t h e c l a s s ­

r o o m ' s a c t i v i t y s o t h e y t r u l y i n v e s t e n e r g y in l e a r n i n g . 

One o f t h e s e b r o a d m a j o r i s s u e s i s e x p l o r e d In t h i s s t u d y ; t h e i n t e r n a l 

s o c i a l r e l a t i o n s among p r o f e s s i o n a l members o f a s c h o o l s t a f f . T h a t t h i s 

i s t h e o n l y i m p o r t a n t p r o b l e m o f c o n t e m p o r a r y e d u c a t i o n i s d e m o n s t r a b l y 
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u n t r u e ; t h a t t h i s i s an i m p o r t a n t f o c u s f o r p o t e n t i a l s c i e n t i f i c and e d u c a ­

t i o n a l d e v e l o p m e n t s i s i n c o n t e s t a b l e . Our f o c u s on t h e s e r e l a t i o n s may s h e d 

l i g h t on a number o f o t h e r i s s u e s , a l l d i r e c t l y r e l e v a n t t o t h e s u c c e s s o f 

t h e t e a c h i n g - l e a r n i n g p r o c e s s . A s C h a r t e r s p o i n t s o u t , a n y i n q u i r y e f f o r t 

m u s t a t t e n d t o t h e c o m b i n e d e f f e c t s o f many v a r i a b l e s i n t h e e d u c a t i o n a l , 

s e t t i n g : " T h e t e a c h i n g - l e a r n i n g p r o c e s s o f t h e c l a s s r o o m i s , i n a v e r y 

r e a l s e n s e , s u b o r d i n a t e t o t h e s o c i a l s y s t e m o f t h e s c h o o l w h i c h , in t u r n , 

i s o n l y o n e o f t h e c o m p o n e n t s o f t h e i n s t i t u t i o n a l s t r u c t u r e o f e d u c a t i o n . 

F o r c e s w h i c h a f f e c t t h e s c h o o l a f f e c t t h e c o n d u c t o f t h e t e a c h i n g - l e a r n i n g 

p r o c e s s . " ( 1 9 6 3 , p . 7 1 6 ) . I f c l e a r s c i e n t i f i c f i n d i n g s c o u l d p r o v o k e a 

r e f o r m a t i o n i n t h e r e l a t i o n s among t h e s e o r g a n i z a t i o n a l f o r c e s , I t w o u l d 

f a c i 1 i t a t e g r e a t l y I n d i v i d u a l c h a n g e by t e a c h e r s and p r i n c i p a l s . S u c h 

s c i e n t i f i c f i n d i n g s a l s o w o u l d add t o o u r g r o w i n g k n o w l e d g e o f c h a n g e 

s t r a t e g i e s some r e l i a b l e n o t i o n s o f t h e o r g a n i z a t i o n a l c o n t e x t w i t h i n w h i c h 

e d u c a t i o n a l c h a n g e t a k e s p l a c e . 

T h i s s t u d y g r o w s o u t o f o u r e a r l i e r c o n c e r n s w i t h t h e n a t u r e o f t e a c h e r -

s t u d e n t I n t e r a c t i o n s i n t h e c l a s s r o o m ( S c h m u c k , C h e s l e r and L i p p l t t , 1 9 6 6 ; 

F o x , L i p p i t t and S c h m u c k , 1 9 6 4 ; - F o x and L l p p i t t , 1 9 6 4 ) . I n i n v e s t i g a t i n g 

t h e p o t e n t i a l a l t e r n a t i v e s t h a t t e a c h e r s c o u l d p u r s u e In t h e c l a s s r o o m we 

w e r e s t r u c k by t h e r e l a t i v e l y i n f l e x i b l e and p r i v a t e c h a r a c t e r o f t e a c h e r s ' 

c l a s s r o o m b e h a v i o r . T h i s p r i v a c y was s u p p o r t e d by t h e o r g a n i z a t i o n a l r e l a t i o n s 

I n t h e s c h o o l ; w h a t went on w i t h i n one t e a c h e r ' s c l a s s r o o m was s e l d o m known 

t o o t h e r t e a c h e r s o r e v e n t o t h e p r i n c i p a l . I n many w a y s e a c h c l a s s r o o m 

c o n s t i t u t e d a f e u d a l d o m a i n , u n s e e n and u n s h a r e d by c o l l e a g u e s . Many 

t e a c h e r s s u g g e s t e d t h a t i m p o r t a n t b a r r i e r s t o t h e i r own g r o w t h and e x p e r i m e n ­

t a t i o n e x i s t e d i n t h e i r r e l a t i o n s t o p e e r s a n d a u t h o r i t i e s . Some t e a c h e r s 

f e l t t h e i r p r i n c i p a l s w o u l d n o t s u p p o r t new and v a r i e d c o n t e n t o r m e t h o d o l o g y 



11 

in t h e c l a s s r o o m , and o t h e r s f e l t t h e r e w a s p r i n c i p a l ' s u p p o r t f o r t r y i n g 
new i d e a s b u t c l e a r c o l l e g i a ! norms a g a i n s t e x p e r i m e n t a t i o n ( C h e s l e r , 
Schmuck anc( L i p p i t t , 1 9 6 3 ) . C h a n g e a t t h i s l e v e l o f s t a f f i n t e r a c t i o n 
and f e e l i n g s a b o u t i n t e r a c t i o n may be a s s u m e d t o h a v e c o n s i d e r a b l e e f f e c t 
on t e a c h e r s ' p r o f e s s i o n a l b e h a v i o r and t h e i r a l t e r n a t i v e s f o r c l a s s r o o m 
m a n a g e m e n t . 

T h e S t u d y o f S c h o o l C o n d i t i o n s 

Many s c h o o l s o f e d u c a t i o n s p o n s o r c o u r s e s i n e d u c a t i o n a l s o c i o l o g y 

and e d u c a t i o n a l adm I n i s t r a t i o n , and n u m e r o u s t e x t b o o k s h a v e been w r i t t e n . 

a b o u t t h e o r g a n i z a t i o n a l and i n t e r p e r s o n a l l i f e o f t h e s c h o o l . B u t t h e 

m a j o r i t y o f t h e s e s o u r c e s o f p r o f e s s i o n a l c o n c e r n and e x p e r t i s e a r e s p e c u ­

l a t i v e and p r e s c r i p t i v e i n n a t u r e . T h e y t e l l what t o do i n much t h e same 

way- t h a t s t u d e n t - t e a c h e r s a r e t o l d what m e t h o d s t h e y s h o u l d u s e i n t h e i r 

f u t u r e c l a s s r o o m s . B o t h o f t e n s u f f e r f r o m a l a c k o f a t t e n t i o n t o t h e 

b e h a v i o r a l s c i e n c e p r i n c i p l e s u n d e r l y i n g t h e p e r f o r m a n c e o f r o l e s and 

o r g a n i z a t i o n a l f u n c t i o n s . Methods o f c l a s s r o o m i n s t r u c t i o n a n d . s c h o o l 

a d m i n i s t r a t i o n msut b e g i n t o a c k n o w l e d g e t h e e m p i r i c a l t e s t s and r e s u l t s 

o f s o c i a l s c i e n t i f i c i n v e s t i g a t i o n s . 

A number o f i n s i g h t s and f i n d i n g s f r o m b e h a v i o r a l s c i e n c e s t u d i e s o f 

o r g a n i z a t i o n s c o u l d w e l 1 ' be a p p l i e d t o t h e e d u c a t i o n a l s e t t i n g . To a c e r t a i n 

e x t e n t , o f c o u r s e , s c h o o l s a r e n o t l i k e f a c t o r i e s , c l u b s , a r m i e s , g a n g s , 

w o r k g r o u p s and t h e l i k e . T h e l a c k o f c l e a r a g r e e m e n t on t h e g o a l s o f 

e d u c a t i o n a l s y s t e m s and t h e g r e a t v a r i a t i o n o f o r g a n i z a t i o n a l i n p u t s fn t h e 

form' o f l e a r n e r s a r e m a r k e d l y d i v e r g e n t f rom t h e c o n d i t i o n s e x i s t i n g i n most 

f o r m a l o r g a n i z a t i o n s . M o r e o v e r , t h e s c h o o l i s S t a f f e d by p r o f e s s i o n a l s ; e a c h 

t e a c h e r i s an a u t h o r i t y i n h i s own c l a s s r o o m and in many w a y s h i s r o l e 
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p e r f o r m a n c e i s b o t h i n v i s i b l e a n d i n d e p e n d e n t o f o t h e r s . S o c i a l i n t e g r a t i o n 

among s t a f f members i n e d u c a t i o n a l s y s t e m s I s more o f t e n m o r a l o r n o r m a t i v e 

t h a n f u n c t i o n a l , t h u s m a k i n g c o l l a b o r a t i v e r e l a t i o n s r a r e . S u c h , d i f f e r e n c e s 

l o n g h a v e p r o v i d e d e d u c a t o r s w i t h an i s o l a t i o n and p r o t e c t i o n f r o m new know­

l e d g e and p r a c t i c e i n t h e s c i e n c e o f o r g a n i z a t i o n a l d e v e l o p m e n t and m a n a g e m e n t . 

S t r e s s i n g t h e i r u n i q u e p r o f e s s i o n a l t r a i n i n g and d u t i e s , many e d u c a t i o n a l 

a d m i n i s t r a t o r s h a v e d e n i e d t h e r e l e v a n c e o f f i n d i n g s f rom o t h e r i n s t i t u t i o n a l 

s e t t i h g s . 

T h i s s t u d y w i l l a t t e m p t t o I n v e s t i g a t e e m p i r i c a l l y some a s p e c t s o f t h e 

s o c i a l s t r u c t u r e o f p u b l i c s c h o o l s . I t w i l l no t s t u d y a l l o f t h e i s s u e s 

p o t e n t i a l l y a t w o r k , but a l i m i t e d s e t o f i m p o r t a n t r e l a t i o n s . M o r e o v e r , t h a t 

t h i s s t u d y , i s l i m i t e d t o e d u c a t i o n a K o r g a n i z a t l o n s ! d o e s n o t mean t h a t t h e 

r e l e v a n c e o f t h e f i n d i n g s n e c e s s a r i l y c a n be s o l i m i t e d . I n a s m u c h a s we w i l l 

f r e e l y d r a w c o n c e p t s and v a r i a b l e s f rom a b r o a d r a n g e o f s o c i a l s c i e n t i f i c , 

s t u d i e s o f o r g a n i z a t i o n s , t h i s s t u d y may w e l l h a v e c o n s i d e r a b l e r e l e v a n c e 

t o t h e c o m p a r a t i v e s t u d y o f o r g a n i z a t i o n s . 

T h e s o c i a l s t r u c t u r e o f e d u c a t i o n a l o r g a n i z a t i o n s c a n n o t be u n d e r s t o o d 

b e s t I n t h e a b s t r a c t , o r w i t h a m e r e t y p o l o g y o f s t r u c t u r e s . T h e s e r e l a t i o n s 

a n d r o l e s c a n be i n v e s t i g a t e d b e s t when t h e y a r e c o n s i d e r e d i n r e l a t i o n 

t o o t h e r i m p o r t a n t a s p e c t s o f t h e e d u c a t i o n a l e n t e r p r i s e . , I n t h i s s t u d y we 

w i l l I n v e s t i g a t e t h e r e l a t i o n s h i p b e t w e e n c e r t a i n s t r u c t u r a l c o n d i t i o n s and 

two a s p e c t s o f t e a c h e r s ' p r o f e s s i o n a l a c t i v i t y , t e a c h e r I n n o v a t i o n i n c l a s s ­

room p r a c t i c e and t h e s h a r i n g o f t h e s e I n n o v a t i o n s w i t h o t h e r s . Most m o d e l s 

o f b u r e a u c r a t i c and a d m i n i s t r a t i v e management h a v e w r e s t l e d w i t h t h e e f f e c t s 

o f b u r e a u c r a t i c f o r m s upon I n d i v i d u a l f l e x i b i l i t y and i n n o v a t i o n i n r o l e 

b e h a v i o r , M a r c h a n d S i m o n (1958) r e v i e w , f o r e x a m p l e , s e v e r a l w a y s i n w h i c h 

d e m a n d s f o r s t a n d a r d i z a t i o n o f r u l e s and r e g u l a t i o n s , and s u p e r v i s o r y 



13 

n e c e s s i t i e s may i n h i b i t i n d i v i d u a l f r e e d o m t o o p e r a t e a n d i n n o v a t e . 

N o w h e r e , o u t s i d e p e r h a p s o f s c i e n t i f i c o r g a n i z a t i o n s ^ i s t h e n e e d f o r 

i n d i v i d u a l f l e x i b i 1 I t y .and I n n o v a t i o n as g r e a t a s i t i s i n t h e s c h o o l 

s i t u a t i o n . 

A l t h o u g h s c h o o l s c a n be s e e n a s e x a m p l e s o f b u r e a u c r a c i e s , t h e y a r e 

p a r t i c u l a r k i n d s o f b u r e a u c r a c i e s , v i o l a t i n g s e v e r a l r u l e s o f t h e c l a s s i c a l 

m o d e l s . F o r i n s t a n c e , i n m a n y w a y s t e a c h e r s a r e n o t i n t e r d e p e n d e n t w i t h 

e a c h o t h e r i n t h e i r w o r k i n t h e way o t h e r b u r e a u c r a t i c r o l e o c c u p a n t s a r e . 

T h e y do e x i s t i n t h e same s o c i a l s y s t e m a n d may e a t a n d t a l k t o g e t h e r , 

b u t t h e i r p r i m a r y r o l e , b e h a v i o r i s o n l y m i n i m a l l y c o o r d i n a t e d o r i n t e g r a t e d 

w i t h t h e i r c o l l e a g u e s . I n t e r a c t i o n w i t h s t u d e n t s g o e s o n b e h i n d c l o s e d 

d o o r s ; a n d I n m o s t e l e m e n t a r y s c h o o l s s t u d e n t s r e m a i n - l a r g e ' l y w i t h o n e 

t e a c h e r t h r o u g h o u t t h e e n t i r e d a y . T h u s s t u d e n t s a r e n e t a s g r e a t a v e h i c l e 

f o r t e a c h e r t o t e a c h e r i n t e r a c t I o n a n d I n t e r d e p e n d e n c e i n e l e m e n t a r y s c h o o l s 

as t h e y may be I n s e c o n d a r y s c h o o l s . T h e e x p e c t a t i o n a n d 1 p r e s e r v a t t o n o f 

a u t o n o m y a n d p r i v a c y o f t e n m a k e s i n d i v i d u a l t e a c h e r ' s f a i r l y ' I n v i s i b l e t o 

o t h e r s i n t h e i r c o r e p r o f e s s i o n a l b e h a v i o r s . T h e h i s t o r i c a l s u p p o r t f o r 

t h i s p a t t e r n m a k e s s u p e r v i s i o n a v e r y a m b i g u o u s l y r e c e i v e d a c t i v l t y ; some 

t e a c h e r s a r e g l a d t o be s u p e r v i s e d , o t h e r s r e s i s t I t a s I n t r u s i o n . As 

B i d w e l l p o i n t s o u t , many ' ' t e a c h e r s t e n d t o r e s i s t o f f i c a l a u t h o r i t y . I n t h e 

i n s t r u c t i o n a l a r e a a n d t o p r e s s f o r p r o f e s s i o n a l d i s c r e t i o n . " ( 1 9 6 5 * - p v l O l t y ) . 

F u r t h e r m o r e , a l o c a l s c h o o l ' s o p e r a t i o n s a n d m a n g e m e n t a r e o f t e n s u b j e c t e d 

t o c o n t r o l a n d d i r e c t i n f l u e n c e f r o m c o m m u n i t y f o r c e s . T h e p o t e n t i a l o f l a y 

c o n t r o l o f p r o f e s s i o n a l f u n c t i o n o f t h i s p u b l i c o r g a n i z a t i o n m a k e s s c h o o l 

p e r s o n n e l c o n s t a n t l y a t t e n t i v e a n d o f t e n r e a c t i v e t o c o m m u n i t y p r e s s u r e s a n d 

c o n c e r n s . T h e s e c h a r a c t e r i s t i c s o f t h e t e a c h e r ' ' s . p r o f e s s i o n a l r o l e a n d s t a t u s 

h e l p d i s t i n g u i s h t h e s c h o o l b u r e a u c r a c y f r o m o t h e r f o r m s o f b u r e a u c r a t i c 



o r g a n i z a t i o n . O t h e r d i s t i n g u i s h i n g c h a r a c t e r i s t i c s i n c l u d e some we h a v e 

a l r e a d y m e n t i o n e d : t h e low d e g r e e o f s t a n d a r d i z a t i o n o f t h e i n p u t v a r i a b l e s , 

( s t u d e n t s ) and low a g r e e m e n t on a p p r o p r i a t e o u t p u t m e a s u r e s . 

I n t h i s s t u d y we e x p l o r e some o f t h o s e p e r s o n a l v a r i a b l e s and c h a r a c t e r ­

i s t i c s o f t h e e d u c a t i o n a l s y s t e m and a d m i n i s t r a t i v e b u r e a u c r a c y t h a t p r o m o t e 

t e a c h e r a l i e n a t i o n and d i s a f f e c t i o n . T h e n t h e s e c h a r a c t e r i s t i c s a r e r e l a t e d 

t o t h e e x i s t e n c e o f i n n o v a t i v e t e a c h i n g and s t a f f s h a r i n g . T h e s e c o n c e p t u a ­

l i z a t i o n s o f t h e n a t u r e o f i n n o v a t i o n a s b o t h p r o f e s s i o n a l r o l e b e h a v i o r and 

a s a means o f a d j u s t i n g t o a n e d u c a t i o n a l b u r e a u c r a c y a r e not m u t u a l l y e x c l u ­

s i v e ; i n f a c t , t h e y a r e t r e a t e d h e r e a s c o m p l e m e n t a r y . 

T h e S t a f f and S o c i a l S t r u c t u r e o f t h e S c h o o l 

T h e s t a f f o f a s c h o o l r e p r e s e n t s a s o c i a l s y s t e m i n v o l v e d in d i r e c t 

i n t e r c h a n g e r e l a t i o n s w i t h o t h e r s o c i a l s y s t e m s . I t i s l i n k e d t o o t h e r 

e l e m e n t s o f t h e t o t a l e d u c a t i o n a l e n t e r p r i s e t h r o u g h s t u d e n t s , f a m i l i e s , 

p u b l i c e d u c a t i o n a l e v e n t s , r e p r e s e n t a t i v e s t o s c h o o l b o a r d s and p u b l i c 

a g e n c i e s , and t h e l i k e , I t w o u l d be an e r r o r t o t h i n k we c a n s a f e l y 

a b s t r a c t t h e s c h o o l f rom i t s e n v i r o n m e n t a l c r a d l e . B u t a t t h e same t i m e , 

t h e i n t e r n a l s t a f f r e l a t i o n s o f a s c h o o l a r e c r i t i c a l e l e m e n t s t h e m s e l v e s 

i n t h e e d u c a t i o n a l p r o c e s s . Our f o c u s i n t h i s s t u d y upon t h e i n t e r n a l 

s t a f f r e l a t i o n s d o e s i n no way mean w e . w i s h t o d e n y t h e communi ty f o r c e s 

w h i c h s h a p e a n d c o n d i t i o n a l l t h e . a c t i o n s , t h e o r i e s a n d d a t a r e p o r t e d and 

d i s c u s s e d h e r e . 

t h e v a r i o u s e l e m e n t s o f t h e p r o f e s s i o n a l s o c i a l s y s t e m o f t h e s c h o o l 

t h a t a r e t h e o b j e c t o f t h i s s t u d y a r e t h e i n d i v i d u a l t e a c h e r s , t h e p e e r 

r e l a t i o n s among t e a c h e r s , t h e p r i n c i p a l , and t h e r e l a t i o n s b e t w e e n t h e 

p r i n c i p a l and t e a c h e r s . W h i l e c h a r a c t e r i s t i c s o f t h e t e a c h e r s and p r i n c i p a l 



may be m a i n l y a f u n c t i o n o f t h e i r p e r s o n a l s t y l e s c o n d i t i o n e d in p a r t by 

t h e i r t r a i n i n g and e x p e r i e n c e , t h e r e l a t i o n s b e t w e e n and among t h e s e e l e m e n t s 

a r e s t r o n g l y imbued w i t h r o l e e x p e c t a t i o n s and t r a d i t i o n s . . T h e m a j o r p a r t 

o f o u r c o n c e r n h e r e i s w i t h t h e s e r e l a t i o n s h i p s and r o l e s . 

S i n c e e d u c a t i o n a l r e s e a r c h h a s o n l y m i n i m a l l y f o c u s e d upon t e a c h e r s 

a s i n n o v a t o r s , t h e r e a r e a l m o s t no d a t a a v a i l a b l e t o s u g g e s t d i r e c t l y 

r e l e v a n t h y p o t h e s e s f o r t e s t i n g i n t h i s s t u d y . H o w e v e r , R o g e r s r e p o r t s 

t h a t i n n o v a t o r s i n a d o p t i n g f a r m p r a c t i c e s t e n d e d t o be y o u n g e r t h a n . w e r e 

1 a t e r . a d o p t e r s ( 1 9 6 5 ) - We may e x p e c t t h a t t h e same w o u l d be t r u e o f t e a c h e r s 

( C a r l s o n , 1 9 6 5 ) , and t h a t , y o u n g e r t e a c h e r s w o u l d a l s o h a v e l e s s t e n u r e and 

e x p e r i e n c e a s p r o f e s s i o n a l s and a s members o f a s c h o o l s t a f f . F u r t h e r m o r e , 

we w o u l d e x p e c t them t o h o l d p o s i t i v e v a l u e s a b o u t f l e x i b i l i t y in t h e t e a c h ­

ing r o l e , and an o r i e n t a t i o n t o g e n u i n e e d u c a t i o n a l i m p r o v e m e n t . Of c o u r s e , 

p e r s o n a l s t y l e s and s y s t e m i c norms i n t e r a c t t o i n f l u e n c e r o l e b e h a v i o r , and 

t h e s e i n d i v i d u a l p r e f e r e n c e s w i l l be m e d i a t e d by s c h o o l s t a n d a r d s . 

Homans and o t h e r s r e p o r t w a y s i n w h i c h i n f o r m a l p e e r r e l a t i o n s may l e a d 

t o t h e e s t a b l i s h m e n t o f f i r m l y h e l d norms a b o u t p r o d u c t i v e o u t p u t ( 1 9 5 8 ; C o c h 

and F r e n c h , . 1 9 ^ 8 ) . I t i s t o be e x p e c t e d t h a t t h i s phenomenon o c c u r s i n the. 

c u r r e n t c o n t e x t a s w e l l . In s c h o o l s w h e r e p u b l i c norms s u p p o r t i n n o v a t i v e 

t e a c h i n g and p r o f e s s i o n a l a c t i v i t y , we e x p e c t t h e r e w i l l be a p r o f e s s i o n a l 

a t m o s p h e r e t h a t i s more c o n d u c i v e t o , t e a c h e r i n n o v a t i o n , and s h a r i n g . Where 

t h e s c h o o l norms s u p p o r t I n n o v a t i o n we may e x p e c t t h a t o l d - t i m e r s m i g h t be 

more a d j u s t e d t o t h i s norm and t h u s i n n o v a t i v e . Under t h e s e c i r c u m s t a n c e s 

t h o s e t e a c h e r s who a r e m o s t , h i g h l y i n v o l v e d and c o m m i t t e d In t h e i r s c h o o l , 

s h o u l d be m o s t i n n o v a t i v e and s h o u l d p a r t i c i p a t e m o s t In p r o f e s s i o n a l s h a r i n g . 

In c o n t r a s t , t h o s e c a s e s w h e r e s c h o o l norms d i s c o u r a g e i n n o v a t i o n , t h e t e a c h e r s 

who a r e n e w e s t t o t h e s y s t e m may be more l i k e l y t o be more i n n o v a t i v e . I n 
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t h e s e c i r c u m s t a n c e s t h e n o r m - b r e a k e r s s h o u l d be more l i k e l y t o i n n o v a t e 

a n d s h a r e new i d e a s . I t i s q u i t e p o s s i b l e t h a t In some s c h o o l s d i f f e r e n t i a t e d 

norms e x i s t , some o f w h i c h e n c o u r a g e i n n o v a t i o n and s h a r i n g among o l d e r 

t e a c h e r s and d i s c o u r a g e i t among n e w c o m e r s . : l n t h i s c o n t e x t we e x p e c t t h a t 

t h o s e t e a c h e r s w h o , by v i r t u e o f a g e , e x p e r i e n c e , v a l u e s c o n g r u e n t w i t h s c h o o l 

n o r m s , o r w h a t e v e r , h a v e t h e g r e a t e s t commitment t o t h e t e a c h i n g p r o f e s s i o n 

a n d who d e m o n s t r a t e t h i s commitment by a c t i v e p a r t i c i p a t i o n i n p r o f e s s i o n a l 

a c t i v i t i e s , s h o u l d e v i d e n c e t h e g r e a t e s t amont o f i n n o v a t i o n and s h a r i n g . 

'. I n a s m u c h a s i n n o v a t i o n i s an a c t i v i t y t h a t may i n v o l v e some p u b l i c a t t e n ­

t i o n and r i s k , we may e x p e c t t h a t t e a c h e r s who f e e l more p o w e r f u l and s e c u r e 

w i t h t h e i r c o l l e a g u e s and t h e p r i n c i p a l a r e more l i k e l y t o i n n o v a t e t h a n 

o t h e r s . C e r t a i n l y . , t h i s a s s o c i a t i o n s h o u l d be g r e a t l y h e i g h t e n e d w i t h r e g a r d 

t o s h a r i n g , a p a t e n t l y ; p u b l l c p r o c e s s . C a r l s o n ( 1 9 6 5 ) r e p o r t s t h a t a d m i n i s t r a ­

t o r s who w e r e w e l l l i k e d by t h e i r p e e r s a d o p t e d e d u c a t i o n a l i n n o v a t i o n s more 

q u i c k l y t h a n l e s s w e l l - l i k e d c o l l e a g u e s . Of c o u r s e , t h e i n n o v a t i o n s i n 

C a r l s o n ' s s t u d i e s r e p r e s e n t s y s t e m i c p r o g r a m s , s u c h a s modern m a t h and f o r e i g n 

l a n g u a g e l a b s , b u t t h e p r i n c i p l e o f p o s t i v e p e e r r e l a t i o n s s h o u l d r e m a i n t h e : 

s a m e . In g e n e r a l , t h e n o t i o n t h a t p e e r r e l a t i o n s a r e i m p o r t a n t i n f l u e n c e s 

u p o n b e h a v i o r s t e m s f rom t h e I n t e r a c t i o n a l a p p r o a c h e s o f Mead , C o o l e y , and 

p r i m a r y g r o u p t h e o r i s t s . C l o s e l y r e l a t e d o t h e r s h e l p , In many, w a y s , t o d e f i n e 

t h e s i t u a t i o n f o r t h e i n d i v i d u a l . In a d d i t i o n , t h e i r r e a c t i o n s h e l p fo rm 

t h e I n d i v i d u a l ' s own s e l f - p e r c e p t i o n a s p r o f e s s i o n a l . In t h e s e w a y s p e e r 

a t t i t u d e s and r e l a t i o n s c a n n o t h e l p but a f f e c t f n d i y i d u a l b e h a v i o r . I t may 

b e . e x p e c t e d t h a t w o r k i n a s i t u a t i o n w h e r e o n e f e e l s he I s l i k e d and r e s p e c t e d 

b y p e e r s and s u p e r v i s o r s I s more s a t i s f y i n g and f u l f i l l i n g . 

C h a r t e r s p o i n t s o u t t h a t " o n e o f t h e m o s t s i g n i f i c a n t o f t h e t e a c h e r ' s 

r e l a t i o n s h i p s — t h e i n f o r m a l c o l l e a g u e r e l a t i o n s h i p — h a s been v \ r t u a l 1 y 
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ignored in educa t iona l r e s e a r c h " ( 1963 , p. 7 8 l ) . Most of our d i s c u s s i o n 

of t h e s e peer f a c t o r s , t h e n , i s drawn from o ther a r e a s of i n q u i r y , l a r g e l y 

from s t u d i e s of c l a s s r o o m s and i n d u s t r i a l o r g a n i z a t i o n s . L i p p i t t , P o l a n s k y , . 

Redl and Rosen ( 1 9 5 2 ) , Van Egmond(1960) and Schmuck •( 1962) have demonstrated 

ways in which c lassroom peer r e l a t i o n s appear to a f f e c t s t u d e n t s ' f e e l i n g s 

about t h e m s e l v e s , the r i s k s they w i l l t a k e , t h e i r s o c i a l - behavior and even 

academic per formance. S i m i l a r e x p e c t a t i o n s can be e x t r a p o l a t e d , from a number, 

of s t u d i e s in small group dynamics and i n d u s t r i a l . s e t t i n g s ( C a r t w r i g h t and 

Zander , I 9 6 0 ; Katz and Kahn, 1 9 6 6 ) . A h igh degree of s a t i s f a c t o r y peer 

a c t i v i t y seems to be an important p r i n c i p l e - in e f f e c t i v e i n d u s t r i a l and govern ­

mental o r g a n i z a t i o n . S t i m u l a t e d by smal1 group s t u d i e s ( S c h a c h t e r , E l l e r t s o n , 

McBride and Gregory , 1 9 5 1 ; L e a v i t t , 1 9 5 1 ; F e s t i n g e r , 1950),, s e v e r a l au thors 

repor t the importance of peer group c o h e s i o n , l o y a l t y and open communication 

c h a n n e l s in d e c r e a s i n g a l i e n a t i o n and improving worker s a t i s f a c t i o n and e f f e c ­

t i v e n e s s ( L i k e r t , 1958; S e a s h o r e , 1 9 5 4 ) . When the peer r e l a t i o n s , in a- school 

encourage open and f r e e c o n v e r s a t i o n and p r o f e s s i o n a l d i s c u s s i o n invo lv ing 

most of the members of the s t a f f , we should f i n d g r e a t e r ev idence o f , and 

a t t e n t i o n to teacher i n n o v a t i o n s and p r o f e s s i o n a l s h a r i n g . 

Schmuck (1962) has developed a means of s c o r i n g and a n a l y z i n g s o c i o m e t r i c 

nominat ions in the c l a s s r o o m to c h a r a c t e r i z e the peer s o c i o m e t r i c s t r u c t u r e 

as e i t h e r d i f f u s e or c e n t r a l . When the c h o i c e s a r e spread out and inc lude 

most s t a f f members e q u a l l y , the s t r u c t u r e i s s a i d to be d i f f u s e . When there 

a r e a few h i g h l y chosen s t a f f members and some i s o l a t e d or r e j e c t e d ones , 

t h i s s t r u c t u r e is s a i d to be c e n t r a l i s t . In an open or d i f f u s e s t r u c t u r e , 

one where t h e r e i s a good deal of shared communication or i n f l u e n c e l i n k a g e s , 

we should f i n d t e a c h e r s in g r e a t e s t touch w i t h one another and encouraged to 

d i s c u s s and s h a r e t h e i r c l assroom p r a c t i c e s . 
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In a d d i t i o n to the na ture of peer r e l a t i o n s , however, we-must 

c o n s i d e r the h i s t o r i c a l importance of the autonomy and independence of 

the t e a c h e r as a p r o f e s s i o n a l . B idwe l l r e p o r t s tha t one of the e f f e c t s 

o f t h i s r o l e d e f i n i t i o n i s that the '- ' teaching and a d m i n i s t r a t i v e personnel 

o f a school a l s o en joy broad d i s c r e t i o n a r y power c o n c e r n i n g procedures 

to be used" ( 1 9 6 5 , p. 9 7 6 ) . One of the most j e a l o u s l y guarded p r e r o ­

g a t i v e s and s e l f - i d e n t i f i c a t o r y l a b e l s of t e a c h e r s I s t h e i r s t a t u s as 

p r o f e s s i o n a l s and r i g h t to such autonomy. R e c e n t l y t h i s symbolism has 

been c h a l l e n g e d by some t e a c h e r u n i o n s ' c l a i m s tha t i t r e p r e s e n t s a 

d e f e n s e a g a i n s t the r e a l i t y of t h e i r low pay, low s t a t u s and low power 

r o l e s . But most t e a c h e r s a r e , and want to c o n s i d e r t h e m s e l v e s , p r o f e s ­

s i o n a l s w i t h autonomy and independence. T h e r e f o r e , we would expect tha t 

In those s i t u a t i o n s where a t e a c h e r does c o n s i d e r h i m s e l f f r e e to behave 

i n the c l a s s r o o m as he w i s h e s , he w i l l f e e l f r e e to t r y new ideas and 

p r a c t i c e s . Where he f e e l s c o n s t r a i n e d to conform or behave in a 

s t a n d a r d i z e d way, when he does not f e e l he has the power to do as he 

w i s h e s in h i s own c l a s s r o o m , t h i s t e a c h e r .w i l l not o p e r a t e as a f u l l 

p r o f e s s i o n a l . He w i l l tend to f e e l a l i e n a t e d from such a c o n s t r a i n i n g 

sys tem and be l e s s l i k e l y to innovate and to s h a r e new i d e a s . P e l z ' s 

s t u d i e s demonstrate the importance of freedom and autonomy fo r s c i e n t i s t s 

( 1 9 5 7 ) ; but they a l s o demonstrate tha t t h i s freedom from peer and a u t h o r i t y 

c o n s t r a i n t s i s not a b s o l u t e . I t i s a l s o n e c e s s a r y f o r the s c i e n t i s t o r 

t e a c h e r to be i n t e g r a t e d in to the s o c i a l s y s t e m , to be invo lved in some 

form of s o c i a l i n t e r a c t i o n and to r e c e i v e some support from peer as we l l 

a s a u t h o r i t y f i g u r e s . The most e f f e c t i v e p r o f e s s i o n a l norms, t h e n , w o u l d , 

not on ly p rov ide t e a c h e r s w i th the freedom to exper iment w i th new r o l e s 

and s t y l e s , but would p rov ide support and encouragement f o r such a c t i v i t y . . 
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There a r e two c o n t r a s t i n g , p o t e n t i a l s ev iden t in. t h i s d i s c u s s i o n of 

the s t a f f s o c i a l s t r u c t u r e . . One i:s ^the openness' , autonomy and anonymity 

generated by independent p r o f e s s i o n a l s in t h e i r p r iva te ' c l a s s r o o m s . The 

o ther i s the constra int .^ demands fo r con formi ty to t rad I t ion. and bureau­

c r a t i c c e n t r a l i z a t i o n o f power in s c h o o l s . Both themes a f f e c t t e a c h e r s ' 

f e e l i n g s about the s o c i a l system and the s c h o o l , and these f e e l i n g s 

become ev iden t in one or another form of r o l e behaviors. . ^One c o n c e p t u a l 

system f o r c o n s i d e r i n g the d i v e r s i t y of such f e e l i n g s i n t e r v e n i n g between 

person and system - - between t e a c h e r and the. s o c i a l system of the school 

is a l i e n a t i o n . 

Teacher A l i e n a t i o n and The School 

A c e n t r a l , q u e s t i o n in t h i s r e s e a r c h is the nature o f the r e l a t i o n s h i p 

between the b u r e a u c r a t i c e lements of the school s o c i a l s t r u c t u r e and t e a c h e r s ' 

f e e l i n g s of a l i e n a t i o n from that s c h o o l . What happens when . . teachers are 

expected to f i t into the school system r a t h e r than change it.? In what ways, 

i f any , a r e impersonal or formal peer r e l a t i o n s h i p s r e l a t e d to a l i e n a t i o n ? 

What happens when there a r e g rea t demands on t e a c h e r s by p e e r s , p r i n c i p a l s , 

the community, and o t h e r s to conform and r e f r a i n from d e a l i n g w i th c o n t r o ­

v e r s i a l i s s u e s ? What happens when t e a c h e r s cannot in f1uence what goes on a t 

s c h o o l ? These q u e s t i o n s a l l a r e concerned w i t h s p e c i a l i n s t a n c e s of the 

p r o p o s i t i o n that o v e r c o n t r o l , o v e r i n t e g r a t i o n or g rea t emphasis on molding 

persons in to some b u r e a u c r a t i z e d system i s l i k e l y to be r e l a t e d to a l i e n a t i o n ' 

from tha t system.. 

Is a s t a t e of n o r m l e s s n e s s r e l a t e d to f e e l i n g s of a l i e n a t i o n ? What 

happens when t e a c h e r s f e e l tha t some of the school r e g u l a t i o n s have to be 

d i s r e g a r d e d i f they d e s i r e to accompl ish t h e i r g o a l s ? What happens when 
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they a r e not s u r e where they s tand or on whom to count? How do t e a c h e r s 

f e e l when they r e a l i z e that they occupy c o n f l i c t i n g r o l e s and must meet 

c o n f l i c t i n g persona l peer and parent e x p e c t a t i o n s ? What happens when 

p r o f e s s i o n a l e x p e c t a t i o n s are unrea l or i n c o n s i s t e n t and g o a l s a r e 

u n c l e a r ? Such q u e s t i o n s are concerned w i th s p e c i a l i n s t a n c e s of the 

p r o p o s i t i o n that u n d e r c o n t r o l , a s t a t e of n o r m l e s s n e s s or l ack of c o n t a c t 

and communication w i th o t h e r s i s l i k e l y to be r e l a t e d to a l i e n a t i o n from 

the school sys tem. 

These two p r o p o s i t i o n s may be thought of as r e p r e s e n t i n g o p p o s i t e 

p o l e s of the same continuum, or as two s i d e s of a dilemma that has r a r e l y 

been s y s t e m a t i c a l l y i n v e s t i g a t e d . T h i s dilemma is in one sense an a s p e c t o f 

l a r g e r i s s u e to which a number of i n v e s t i g a t o r s have addressed t h e m s e l v e s ; 

namely , the r e l a t i o n s h i p between the i n d i v i d u a l and the s o c i a l o r g a n i z a t i o n s 

of which he i s a member. 

Overcont ro l may be de f ined as a s t a t e of s o c i a l i z a t i o n in a s o c i e t y , 

a g r o u p , or an o r g a n i z a t i o n a l system c h a r a c t e r i z e d by g r e a t demand f o r 

con formi ty and discouragement of d i s s e n t . Such a s t a t e of s o c i a l i z a t i o n 

Is v iewed as a p o t e n t i a l s o u r c e of a l i e n a t i o n , because the emphasis Is put 

on molding the i n d i v i d u a l Into the s y s t e m . One consequence of o v e r c o n t r o l 

may be the l o s s of i n d i v i d u a l i t y , c r e a t i v i t y and the p o t e n t i a l fo r Innovat ion 

S t i l l another consequence may be the development of s u p e r f i c i a l compl iance 

to r u l e s and s t a n d a r d s r a t h e r than i n t e r n a l i z a t i o n and i d e n t i f i c a t i o n o f 

p r i n c i p l e s as o n e ' s own. S e v e r a l e x i s t e n t i a l p h i l o s o p h e r s and contemporary 

s o c i a l s c l e n t i s t s and I n t e l l e c t u a l s in genera l d e s c r i b e the quest of man as 

one o f d i v e s t i n g h i m s e l f of such f a l s e masks and r o l e s ; they a s s e r t that 

c o n f o r m i t y c o n t r i b u t e s to man's l o s i n g c o n t a c t w i th h i m s e l f and behaving 

w i t h o u t a u t h e n t i c i t y . In some c a s e s o v e r c o n t r o l might be accepted by the 
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the i n d i v i d u a l s concerned because of c e r t a i n deeply he ld o b j e c t i v e s or 

i d e o l o g i c a l p r i n c i p l e s . But even in such s i t u a t i o n s p r o t e s t , r e b e l l i o n 

or s e r i o u s s t r a i n s or d i s a f f e c t i o n s a r e to be expec ted . For i n s t a n c e , 

Weingarten (1962) p o i n t s out tha t the problem in I s r a e l i Kibbutz im i s 

not how to a c h i e v e s o l i d a r i t y but how to p r e s e r v e i n d i v i d u a l freedom 

and c r e a t i v i t y in a h i g h l y c o h e s i v e group. He shows that s o l i d a r i t y i s 

a c h i e v e d but not wi thout s t r a i n r e s u l t i n g from the grea t demands f o r 

conformi ty and the r e s t r i c t i o n s p laced on i n d i v i d u a l e x p r e s s i o n . S i m i l a r l y , 

Whyte (1956) and M i l l s (1953) a l s o make i.t c l e a r tha t the i n d i v i d u a l pays 

heavy p r i c e s f o r o r g a n i z a t i o n a l s o l i d a r i t y . T e a c h e r s , too , o f ten complain 

about the tedium and red tape connected w i t h t h e i r r o l e s and w i t h s y s t e m i c 

c o n s t r a i n t s on t h e i r freedom of a c t i o n . Non-compliance w i th r u l e s , s a b o ­

t a g e , or the f o s t e r i n g of s tudent d i s c o n t e n t may be means of e x p r e s s i n g 

such f e e l i n g s . 

Some s c i e n t i s t s t r e a t al i ena t lon as a genera l phenomenon pervading 

a l l a s p e c t s of o n e ' s behav ior and a l l r e l a t i o n s w i th pr imary or secondary 

a s s o c i a t i o n s . Others use a l i e n t a t i o n as a d e s c r i p t i o n of the r e l a t i o n s 

between a person and a s p e c i f i c group or o r g a n i z a t i o n . The f i r s t l e v e l 

i s one of p e r s o n a l i t y t r a i t s , where persons f e e l more or l e s s i n t e g r a t e d 

into t h e i r own s e l v e s and the e n t i r e environment in which they a r e l o c a t e d . 

The second a n a l y s i s l e v e l i s more concerned w i th mutual d e s c r i p t i o n s of 

o r g a n i z a t i o n s and p e r s o n s , w i th s ta tements of p e r c e i v e d r o l e p e r o g a t i v e s 

and e x p e c t a t i o n s . In t h i s study we u t i l i z e both l e v e l s o f the concept of 

a l i e n a t i o n ; however, we have t r i e d to make c l e a r s e p a r a t i o n s between these 

two prominent usages a t the p e r s o n a l i t y and s o c i a l system l e v e l s . 

In a d d i t i o n to t h i s problem of a s c e r t a i n i n g the l e v e l of the pheno­

menon of a l i e n a t i o n , the term i t s e l f h i s t o r i c a l l y d e s c r i b e s many d i v e r s e 

f e e l i n g s . 
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Seeman (1959) addressed h i m s e l f in a major way to the t a s k of d i f f e r ­

e n t i a t i n g among v a r i o u s meanings or f e e l i n g s connected w i t h a l i e n a t i o n 

i n c l u d i n g : p o w e r l e s s n e s s , i s o l a t i o n , m e a n i n g l e s s , n o r m l e s s n e s s and 

s e l f - e s t r a n g e m e n t . F i r s t , Seeman def i nes p o w e r l e s s n e s s as " the 

expectancy or p r o b a b i l i t y he ld by the i n d i v i d u a l tha t h i s own behav ior 

cannot determine the o c c u r r e n c e of the outcomes, o r r e i n f o r c e m e n t s he 

s e e k s . " ( 1 9 5 9 , p. 7 8 4 ) . Marx conce ived of p o w e r l e s s n e s s as a c o n d i t i o n 

of l a b o r and l i f e In s o c i e t y . He argued that work in c a p i t a l i s t s o c i e t i e s 

was not the c r e a t i o n of man, but e x t e r n a l to the worker and In f a c t c o n ­

t r o l l i n g h i s d e s t i n y . C o n s e q u e n t l y , the worker 

. . . does not f u l f i l l h i m s e l f in h i s work but d e n i e s h i m s e l f , 
has a f e e l i n g of m i s e r y , not of w e l l - b e i n g . . . . in work he 
does not belong to h i m s e l f but another p e r s o n . . . . The more 
the worker expends h i m s e l f In work, the more powerful becomes 
the wor ld of o b j e c t s which he c r e a t e s in f a c e of h i m s e l f , and 
the poorer he h i m s e l f becomes in h i s inner l i f e , the l e s s he 
be longs to h i m s e l f (Bottomore, 1956, pp. 1 6 9 - 1 7 1 ) . 

Weber r e s t a t e d the 'Marx ian t h e s i s that p o w e r l e s s n e s s Is g e n e r a l i z e d 

to a l l s o c i a l r e l a t i o n s In western s o c i e t i e s (Ger th and M i l l s , 1 9 5 8 ) . He 

argued that in a d d i t i o n to the manual l a b o r e r , the s c i e n t i s t i s s e p a r a t e d 

from h i s means of I n q u i r y and r e s e a r c h which o f t e n are c o n t r o l l e d by 

l a r g e r e s e a r c h o r g a n i z a t i o n s . S i m i l a r l y , the modern s o l d i e r can be 

viewed as s e p a r a t e d from, and l a c k i n g c o n t r o l over h i s means of v i o l e n c e . 

M i l l s (1959) viewed p o w e r l e s s n e s s as a dominant c o n d i t i o n In man's r o l e 

r e l a t i o n s In b u r e a u c r a t i c o r g a n i z a t i o n s and s o c i e t i e s ; he observed that 

the i n d i v i d u a l Is i n c r e a s i n g l y con f ron ted w i t h remote c e n t e r s of power in 

o r g a n i z a t i o n s and f e e l s h e l p l e s s before manager ia l c a d r e s . More r e c e n t l y , ' 

R. B launer (1964) s t u d i e d c o n d i t i o n s of p o w e r l e s s n e s s , among o ther v a r i a n t s 

of a l i e n a t i o n , in a number of i n d u s t r i e s . He d i f f e r e n t i a t e d four modes 

of I n d u s t r i a l p o w e r l e s s n e s s . . T h e s e modes are " ( 1 ) the s e p a r a t i o n from 
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ownership of the means of product ion and the f i n i s h e d p r o d u c t s , ( 2 ) t h e 

i n a b i l i t y to i n f l u e n c e genera l manager ia l p o l i c i e s , (3 ) the lack of cont ro l 

over the c o n d i t i o n s of employment, and (4) the l ack of con t ro l over the 

immediate work p r o c e s s . " (1964, p. 16 ) . We w i l l be concerned here wi th 

the ex tent to which t h i s a l i e n a t e d p e r s p e c t i v e e x i s t s among t e a c h e r s , and 

the e f f e c t of such posture upon p r o f e s s i o n a l r o l e b e h a v i o r . The t r a d i t i o n a l 

l a c k of t e a c h e r p a r t i c i p a t i o n In school p o l i c y d e c i s i o n s suggests t h i s may 

be a f r u i t f u l v a r i a b l e to e x p l o r e . 

The second way of d e f i n i n g a l i e n a t i o n i s as persona l f e e l i n g s of 

i s o l a t i o n from o t h e r s or from o r g a n i z a t i o n s . A l i e n a t i o n in t h i s sense invo lves 

l o n e l i n e s s , nonbelonging, noninvolvement and h o n i d e n t i f i c a t ion In the s o c i a l 

sys tem. To Blauner i s o l a t i o n "means tha t the worker f e e l s no sense of 

belonging in the work s i t u a t i o n and i s unable to i d e n t i f y or u n i n t e r e s t e d 

in i d e n t i f y i n g w i th the o r g a n i z a t i o n and i t s g o a l s . " (1964, p. 2 4 ) , 

Members of an o r g a n i z a t i o n may be unable to r e l a t e or f e e l c l o s e to each 

o t h e r . In a s c h o o l , p a t t e r n s of s t a f f communication and involvement in peer 

i n t e r c o u r s e should i l l u s t r a t e the degree of such i s o l a t i o n . Given the lack 

of f u n c t i o n a l i n t e g r a t i o n of t a s k s c h a r a c t e r i s t i c of the s c h o o l , t h i s 

p a r t i c u l a r form of a l i e n a t i o n may be q u i t e p e r v a s i v e in the e d u c a t i o n a l 

b u r e a u c r a c y . 

The t h i r d way Seeman d e f i n e s a l i e n a t i o n i s as m e a n i n g l e s s n e s s ; "a low 

expectancy tha t s a t i s f a c t o r y p r e d i c t i o n s about f u t u r e outcomes of behavior 

can be made" (1959, p. 7 8 6 ) . The c l e a r e s t contemporary examples o f t h i s 

phenomenon a r e found in Adorno 1 s (1950) t reatment of the roots of p r e j u d i c e , 

and in C a n t r H ' s (1958) d i a g n o s i s of the persona l and s o c i a l background of 

the communist movement. Others such as Maclver ( 1 9 5 0 ) , fo r i n s t a n c e , have 

been concerned w i th what they see a s - c o n d i t i o n s of "grea t e m p t i n e s s " and 
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" p u r p o s e l e s s n e s s " in contemporary western s o c i e t i e s . B launer (1964) s u g g e s t s 

that .modern b u r e a u c r a t i c s t r u c t u r e s encourage* such f e e l i n g s of meaning-

l e s s n e s s because the employee tends to l a c k a sense of purpose, and d i r e c t 

reward in h i s work. Meaning1essness i s seen a s - a l a c k o f unders tand ing on 

the par t of o r g a n i z a t i o n a l members of the r e l a t i o n s h i p of t h e i r c o n t r i b u t i o n 

to the e n t e r p r i s e as a whole or to a broad l i f e program. To the ex ten t 

t h a t t e a c h e r s a r e c l e a r about t h e i r g o a l s fo r youngste rs and t h e i r a b i l i t y 

to c o n t r i b u t e to tha t goal e f f o r t , t h e i r p r o f e s s i o n a l l i f e may be seen as 

m e a n i n g f u l . To the ex tent that they f e e l they can have l i t t l e a f f e c t on 

y o u n g s t e r s , or tha t the school system does not a p p r e c i a t e t h e i r e f f o r t , 

they w i l l become I n c r e a s i n g l y a l i e n a t e d . 

The f o u r t h way of d e f i n i n g a l i e n a t i o n i s n o r m l e s s n e s s , a "h igh 

expec tancy tha t s o c i a l l y unapproved b e h a v i o r s a r e r e q u i r e d to a c h i e v e 

g i v e n g o a l s " ( 1 9 5 9 , p. 7 8 7 ) . Merton (1957) at tempted to develop Durkheim's 

c o n c e p t u a l i z a t i o n of anomie by v iewing i t as a d i s s o c i a t i o n between 

c u l t u r a l l y p r e s c r i b e d g o a l s and s o c i a l l y s t r u c t u r e d means or avenues fo r 

r e a l i z i n g t h e s e . g o a l s . We have suggested the concern and p o t e n t i a l r e l a t i o n 

between school norms, t e a c h e r s ' p e r c e p t i o n s of system norms, and t e a c h e r 

• r o l e b e h a v i o r . In t h i s s t u d y , s t a f f commonabi 1 i t y about -the e x i s t e n c e 

of p r o f e s s i o n a l and s o c i a l norms a l s o w i l l be r e l a t e d to p r o f e s s i o n a l 

b e h a v i o r . 

The f i f t h way of d e f i n i n g a l i e n a t i o n i s s e l f - e s t r a n g e m e n t , d e f i n e d 

by Seeman as a h igh degree of dependence of the g iven behav ior upon 

a n t i c i p a t e d f u t u r e rewards , upon rewards that l i e o u t s i d e the a c t i v i t y 

i t s e l f . One extended treatment o f t h i s c o n c e p t u a l i z a t i o n i s found in 

Fromm's The Sane Society (1955) , where a l i e n a t i o n i s viewed as a mode of 

e x p e r i e n c e in which one p e r c e i v e s h i m s e l f as an a l i e n t o , and unable, to 
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b e , h i m s e l f . B l a z e r p o i n t s out tha t " the worker may become a l i e n a t e d froni 

h i s inner s e l f in the a c t i v i t y of work" ( 1 9 6 4 , p. 26) because he cannot f i n d -

i n t r i n s i c g r a t i f i c a t i o n in h i s work. In o t h e r words , work i s p r i m a r i l y . 

i n s t r u m e n t a l and by no means e x p r e s s i v e or f u l f i l l i n g . The worker cannot 

e x p e r i e n c e persona l growth, because h i s work i s not c r e a t i v e l y f u l f i l l i n g in 

i t s e l f . S e l f - e s t r a n g e m e n t must e x i s t where t h e r e i s awareness of a great 

d i s c r e p a n c y between idea l and a c t u a l images o f s e l f , work and work p l a c e . 
'i 

A f i n a l measure of o c c u p a t i o n a l and r o l e a l i e n a t i o n inc luded in t h i s 

s tudy i s the t e a c h e r ' s own sense of d i s s a t i s f a c t i o n wi th h i s job and r o l e . 

Many persons c o n t i n u e to teach d e s p i t e such g e n e r i c r o l e or s p e c i f i c 

s i t u a t i o n a l d i s s a t i s f a c t i o n ; many are f o r c e d to by economic p r e s s u r e s and 

l i m i t e d m o b i l i t y . We expect that those t e a c h e r s l e s s s a t i s f i e d w i th t h e i r 

c u r r e n t p o s i t i o n s w i l l be l e s s l i k e l y to i n v e s t a g rea t deal of energy in 

i n n o v a t i v e a c t i v i t i e s in the c l a s s r o o m o r . in s h a r i n g new ideas about teach ing 

w i t h t h e i r c o l l e a g u e s . • 

In t h i s study t e a c h e r s f e e l i n g s a long some of these d imensions of 

a l i e n a t i o n w i l l be r e l a t e d to the s o c i a l and normative s t r u c t u r e s of the 

l o c a l s c h o o l . An attempt w i l l be made to study the r e l a t i o n s h i p between 

c h a r a c t e r i s t i c s of the s c h o o l , s o c i a l s t r u c t u r e and t e a c h e r s ' personal 

e x p e r i e n c e of a l i e n a t i o n . The way t e a c h e r s p e r c e i v e the s c h o o l ' s o r g a n i ­

z a t i o n a l c l i m a t e i s c l o s e l y connected w i t h whether or not they e x p e r i e n c e 

f e e l i n g s of p o w e r l e s s n e s s , i s o l a t i o n , noninvolvement , and d i s s a t i s f a c t i o n . 

Although the p e r s o n ' s r e l a t i o n to the s o c i a l s t r u c t u r e can be c o n s i d e r e d 

a s o u r c e of f e e l i n g - o f a l i e n a t i o n , such f e e l i n g s in turn c a n . I n f 1 u e n c e : t h e 

way the s o c i a l s t r u c t u r e i s perceived". In o the r words., the r e l a t i o n s h i p 

between p e r c e i v e d - s o c i a l s t r u c t u r e and f e e l i n g s of a l i e n a t i o n may be r a t h e r 

c i r c u 1 a r . 
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I t should be po inted out that members o f an o r g a n i z a t i o n can a c c e p t 

c o n d i t i o n s of undercont ro l or o v e r c o n t r o l f o r d i f f e r e n t r e a s o n s , A t rue 

Buddh is t o r Muslim might accept h i s power 1 e s s n e s s e a s i 1 y and view such an ' 

a c c e p t a n c e as a v i r t u e . Others .might v iew a grea t demand f o r conformi ty as 

a n e c e s s a r y c o n d i t i o n fo r the maintenance o f t h e i r own s t a t u s and the 

s y s t e m . Such persons need not be c o n s i d e r e d as a l i e n a t e d u n l e s s t h e r e i s 

a p e r c e i v e d d i s c r e p a n c y between what i s a c t u a l and what i s p o s s i b l y 

d e s i r a b l e or i d e a l . The g r e a t e r the d i s c r e p a n c y between what i s a c t u a l and 

what I s i d e a l , the g r e a t e r the a l i e n a t i o n . Those who a r e power less in an 

o r g a n i z a t i o n but would l i k e to have some power a r e expected to be more 

a l i e n a t e d than those who a c c e p t t h e i r p o w e r l e s s n e s s . T e a c h e r s who take the 

i m p e r s o n a l i t y and c o n f u s i o n of meanings in much of the e d u c a t i o n a l system 

f o r granted a r e expected to be l e s s a l i e n a t e d than those who do not a n t i ­

c i p a t e or who cannot a c c e p t such c o n d i t i o n s . T h u s , our s t r e s s w i l l be both 

on c h a r a c t e r i s t i c s of o r g a n i z a t i o n a l and p e r s o n a l s y s t e m s , as we l l as on 

the d i s c r e p a n c i e s between a c t u a l and idea l p e r c e p t i o n s . 

D i s s a t i s f a c t i o n w i t h and r e j e c t i o n of !the dominant v a l u e systems and 

r e l a t i o n s in an o r g a n i z a t i o n may be p o r t r a y e d in c e r t a i n types of behav ior 

w h i c h may, fo r a n a l y t i c a l p u r p o s e s , be viewed on a r e t r e a t Ism- involvement 

d i m e n s i o n . In t h e s e terms an a l i e n a t e d person may e i t h e r r e t r e a t f rom, 

comply w i t h , or a c t upon the s o c i a l system.. On one end of the continuum 

we f i n d those a l i e n a t e d people who choose to engage in a c t i v i t i e s and 

p r a c t i c e s aimed a t changing the s y s t e m . Such engagement may be r e f l e c t e d 

in a c t i v e invo lvement , o p p o s i t i o n , r e s i s t a n c e , i n v e n t i o n , change or 

c r e a t i v i t y . In between, we f i n d . t h o s e who comply p u b l \ c ] y . r a t h e r than 

p r i v a t e l y , because they cannot i n t e r n a l i z e or i d e n t i f y w i th a v a l u e system 

tha t c l e a r l y c o n f r o n t s the o r g a n i z a t i o n or group. 
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Our assumpt ion i s tha t the innova t ion and s h a r i n g o f t e a c h i n g p r a c t i c e s 

r e q u i r e s a d e g r e e . o f energy and commitment to the o n e ' s p r o f e s s i o n a l r o l e 

tha t i s encouraged by a sense of involvement and i n t e g r a t i o n in the s c h o o l . 

T e a c h e r s who a r e h i g h l y a l i e n a t e d from the s c h o o l , t h e r e f o r e , should be 

l e s s l i k e l y to be p o s i t i v e about t h e i r p r o f e s s i o n a l r o l e s , l e s s r e s p e c t e d 

and accepted by peers and l e s s invo lved in communication w i th c o l l e a g u e s . 

S i m i l a r l y , we expect h i g h l y a l i e n a t e d t e a c h e r s to be l e s s l i k e l y to innovate 

t e a c h i n g p r a c t i c e s in t h e i r c l a s s r o o m and to share them w i t h c o l l e a g u e s . 

At the same t i m e , i t i s p o s s i b l e to c o n c e p t u a l i z e innovat ion and s h a r i n g 

as e f f o r t s at c l a s s r o o m and school c h a n g e , thus r e p r e s e n t i n g one form of the 

r e s o l u t i o n of o r g a n i z a t i o n a l and r o l e a l i e n a t i o n . The source of d i s s a t i s ­

f a c t i o n tha t g e n e r a t e s t e a c h i n g , i n n o v a t i o n s may be in the s o c i a l system of 

the school or the c l a s s r o o m . More than l i k e l y , the pr imary s o u r c e i s w i t h i n 

the t e a c h e r ' s own c l a s s r o o m s i n c e some sense of c l a s s r o o m problem or pain 

must e x i s t before innovat ion seems j u s t i f i e d : 

"A problem e x i s t s when t h e r e i s a d i s c r e p a n c y between the a c t u a l 
and d e s i r e d s t a t e of a f f a i r s . In o rder to i d e n t i f y problems in 
h i s c l a s s r o o m , a t e a c h e r must have a c l e a n not ion of h i s g o a l s 
f o r the s t u d e n t s and be s e n s i t i v e to the p r o c e s s e s of the c l a s s ­
room. 

In some c a s e s the s t a t e of a f f a i r s in the c l a s s r o o m i s o b v i o u s l y 
u n s a t i s f a c t o r y or i n t o l e r a b l e . . . I n o t h e r s i t may be a t o l e r a b l e 
s i t u a t i o n tha t cou ld be i m p r o v e d . . . a n o t h e r type of problem tha t 
i s p e r e n n i a l : how to he lp s t u d e n t s reach t h e i r f u l l e s t p o t e n t i a l 
fo r l e a r n i n g or g r o w t h . " (Schmuck, C h e s l e r and U p p i t t , 1966, p. 15. ) 

J u s t as the pr imary s o u r c e of d i s a f f e c t i o n tha t g e n e r a t e s innovat ion Is 

l i k e l y to be c l a s s r o o m c o n d i t i o n s , the pr imary s o u r c e o f d i s a f f e c t i o n that 

g e n e r a t e s s h a r i n g o f i n n o v a t i o n s w i t h o t h e r s i s more l i k e l y to be some 

aspect , of s t a f f c o n d i t i o n s in the s c h o o l . Severa l o f the s t r u c t u r a l and 

i n t e r p e r s o n a l modes of a l i e n a t i o n d i s c u s s e d In t h i s c h a p t e r would seem to 

be a l l e v i a t e d or even r e s o l v e d by the a c t i v e p r e s e n t a t i o n of s e l f , 
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communication w i t h o t h e r s about important and va lued m a t t e r s , and perhaps 
p e r s u a s i o n , tha t may be invo lved in the s h a r i n g of t e a c h i n g i n n o v a t i o n s . 

The P r i n c i p a l 

C l e a r l y a key r o l e and r o l e occupant in the network of s t a f f s o c i a l 

r e l a t i o n s in s c h o o l s i s the p r i n c i p a l . As w i th most s u p e r v i s o r s he has 

a v a r i e t y of a l t e r n a t i v e r o l e o p p o r t u n i t i e s . He can be main ly concerned 

w i t h h i s t e a c h e r s ' goal per formance , w i t h t h e i r good f e e l i n g s , or w i th some 

combinat ion of t h e s e t a s k s . T h i s t r a d i t i o n a l d i c h o t o m i z a t i o n of l e a d e r s h i p 

r o l e s and f u n c t i o n s (Benne and S h e a t s , 1948) has been i n v e s t i g a t e d in the 

school s e t t i n g by s e v e r a l s c i e n t i s t s . Ha lp in (1956) d i s c u s s e s the d i s t i n c ­

t i o n between t a s k - i n i t i a t i n g and persona 1 - c o n s i d e r a t i o n r o l e s of the 

p r i n c i p a l , w h i l e G e t z e l s and Guba ( G e t z e l s and Guba, 1957 ; Guba and 

B i d w e l l , 1957) use the terms nomothetic and i d i o g r a p h i c to d e s c r i b e e s s e n ­

t i a l l y the same f u n c t i o n s . G e t z e l s a l s o sugges ts another s t y l e , tha t of 

the " t r a n s a c t i o n a l " l e a d e r , which a c h i e v e s a b a l a n c e between these d i v e r g e n t 

p o l a r i t i e s . The p r i n c i p a l who i s seen by h i s s t a f f as being t r a n s a c t i o n a l l y 

i n c l i n e d seems to g e n e r a t e the g r e a t e s t s t a f f c o n f i d e n c e and e f f e c t i v e n e s s . 

But in t h i s p r o f e s s i o n a l bureaucracy t h e r e a r e a d d i t i o n a l d imens ions 

of the s u p e r v i s o r ' s r o l e that must be c o n s i d e r e d . The p r i n c i p a l can be 

concerned w i t h h i s t e a c h e r s ' p r o f e s s i o n a l a c t i v i t y and growth or n o t ; and 

he can be concerned about a t i g h t o r g a n i z a t i o n a l a d m i n i s t r a t i o n or n o t . 

He c a n choose to meet w i t h p a r e n t s and community l e a d e r s a g rea t deal or 

not a t a l l . He can choose to be , or t r y to be , warm and f r i e n d l y , or c o l d 

and i m p e r s o n a l . In terms of h i s working r e l a t i o n s w i t h t e a c h e r s , i t seems 

tha t the p r i n c i p a l ' s degree of formal and s t r u c t u r e d or r e l a x e d and informal 

b e h a v i o r may be an e s s e n t i a l element in the degree o f t e a c h e r a c c e p t a n c e o f 

h i s r o l e per formance . B idwe l l ( 1 9 6 5 ) , f o r i n s t a n c e , r e c o r d s t e a c h e r s ' d e s i r e s 
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t o d e f i n e the p r i n c i p a l a s an Informal c o l l e a g u e r a t h e r than a formal and 
d i s t a n t a d m i n i s t r a t i v e manager. 

F i n a l l y , the p r i n c i p a l can choose to s h a r e d e c i s i o n - m a k i n g power with 

h i s s t a f f or keep i t to h i m s e l f . Tannenbaum (1954) and o t h e r s ( F r e n c h , 

I s r a e l and A a s , I 960 ) report tha t workers f e e l more s a t i s f i e d when they 

f e e l that they can have some i n f l u e n c e on management o f f i c i a l s . S i m i l a r l y , 

t e a c h e r s who f e e l they p a r t i c i p a t e in p o l i c y - m a k i n g r o l e s , and have a say 

in what goes on in the s c h o o l , seem to be more s a t i s f i e d , w i th t h e i r work 

( C h a s e , 1 9 5 2 ) . T o . t h e ex ten t tha t t e a c h e r s f e e l invo lved in important 

p r o f e s s i o n a l d e c i s i o n s , they w i l l be more i n t e r e s t e d and involved in other 

p r o f e s s i o n a l l y r e l e v a n t a c t i v i t i e s , such a s t e a c h i n g i n n o v a t i o n s . However, 

a s Tannenbaum (1954) w a r n s , some i n d i v i d u a l s w i l l be l e s s s a t i s f i e d by 

involvement and p a r t i c i p a t i o n In d e c i s i o n making. We may expect tha t the 

g e n e r a l r u l e of involvement lead ing to g r e a t e r s a t i s f a c t i o n w i l l hold in 

most c a s e s , w i t h the r e v e r s e being t rue for . t e a c h e r s w i th c e r t a i n p e r s o n a l i t y 

c h a r a c t e r i s t i c s and s c h o o l s w i th c e r t a i n p r i n c i p a l s and c e r t a i n normat ive 

themes. In the same c o n t e x t , L i k e r t ' s rev iew ( 1 9 6 1 ) can be e x t r a p o l a t e d to 

sugges t tha t t e a c h e r s w i l l a l s o be more i n v o l v e d when they p e r c e i v e that 

t h e i r p r i n c i p a l has i n f l u e n c e w i th o ther p r i n c i p a l s and w i th the s u p e r i n ­

t e n d e n t ' s d e c i s i o n - m a k i n g a c t i v i t i e s . We would expect t e a c h e r s to f e e l 

e f f e c t i v e . I n i n f l u e n c i n g t h e i r s u p e r v i s o r when they p e r c e i v e t h e i r s u p e r ­

v i s o r , - t o o , as being i n f l u e n t i a l . 

The Gross and H e r r i o t (1965) s t u d i e s suggest tha t an e f f e c t i v e p r i n c i p a l 

is l i k e l y to be committed to the p r o f e s s i o n a l growth and development of 

h i s s t a f f . T h i s p r i v a t e o r i e n t a t i o n i s o n l y one f a c t o r , however, and i f 

must be coupled w i th p u b l i c p o s t u r e s v a l i d a t i n g t h e s e concerns to i n f l u e n c e 

t e a c h e r s to more complete p r o f e s s i o n a l c o n s i d e r a t i o n s . E x t r a p o l a t i o n s 
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from i n d u s t r i a l management s t u d i e s a l s o , suggest tha t the p r i n c i p a l may 
o p e r a t e as a r o l e model f o r h i s t e a c h e r s (Kahn, 1 9 5 6 ) . I f the p r i n c i p a l 
demonst ra tes an i n t e r e s t in p r o f e s s i o n a l growth and innovat ion t e a c h i n g , 
h i s e n t h u s i a s m cou ld we l l contage to h i s s t a f f . The p e r c e p t i o n o f 
p r i n c i p a l i n t e r e s t and p o t e n t i a l support he lps e s t a b l i s h f i rm and v i s i b l e 
o r g a n i z a t i o n a l norms f o r t e a c h e r s to f o l l o w . ( B e c k e r , 1 9 5 3 ) ' 

We have a l r e a d y suggested tha t the p r i n c i p a l ' s s t y l e of s u p e r v i s i o n 

cannot be e f f e c t i v e i f i t i s f e l t to encroach on the p r o f e s s i o n a l 

autonomy and freedom of h i s t e a c h e r s ( B e c k e r , 1953; Gouldner^ 1954; Kahn 

and K a t z , I 9 6 0 ; and P e l z , 1 9 5 7 ) . In p a r t i c u l a r , c l o s e s u p e r v i s i o n of 

supposed ly autonomous p r o f e s s i o n a l s may be very d y s f u n c t i o n a l and t r i g g e r 

s u b s t a n t i a l s t a f f h o s t i l i t y and resentment . Gross and H e r r i o t (1965) 

h i g h l i g h t t h i s i s s u e as they po int out tha t some a d m i n i s t r a t o r e f f o r t s 

to h e l p t e a c h e r s "might be c o n s t r u e d as b e t r a y i n g a l a c k o f c o n f i d e n c e in 

them and as out of bounds. O r , i f a d m i n i s t r a t o r s urge t h e i r s u b o r d i n a t e s 

to t r y a new p r a c t i c e , i t may be viewed as an encroachment on t h e i r r i g h t s 

as p r o f e s s i o n a l s . " ( p . . 9 9 ) . In over 55$ of the s c h o o l s Gross and H e r r i o t 

s t u d i e d , the t e a c h e r s wanted the p r i n c i p a l s to exe r t l e s s c o n t r o l over 

t h e i r p r o f e s s i o n a l a c t i v i t i e s ; in the remaining k5% the t e a c h e r s wanted more 

e x e r c i s e of p r i n c i p a l c o n t r o l s . So an e f f e c t i v e r o l e v i s - a - v i s p r o f e s s i o n a l 

s u b o r d i n a t e s must combine the e x e r c i s e of c o n t r o l w i t h the p r o v i s i o n of 

autonomy. At the same t i m e , the p r i n c i p a l can a l s o perform to guarantee h i s 

s t a f f ' s autonomy by mediat ing e x t e r n a l p a r e n t a l and community p r e s s u r e s . 

( B e c k e r , 1 9 5 3 ) . He can best do t h i s , o f c o u r s e , when he a c t u a l l y does have 

upwards in f1uence ( L I k e r t , 1 9 6 1 ) . 

I t Is a l s o apparent that an e f f e c t i v e e d u c a t i o n a l manager must be In 

touch w i t h the s t a n d a r d s and r e l a t i o n s h i p s of h i s s t a f f members. By the 

same t o k e n , t e a c h e r s must f e e l he has the n e c e s s a r y i n f o r m a t i o n , and that 
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t h e r e i s two-way a c c e s s from p r i n c i p a l to t e a c h e r and the r e v e r s e . T h i s 

p a t t e r n of shared communication can be expected to min imize s t a f f a l i e n a t i o n 

(Koirnhauser , 1959) and i n c r e a s e the p o t e n t i a l fo r c o l l a b o r a t i o n . Another 

important outcome of t h i s a s p e c t of the p r i n c i p a l ' s r o l e i s h i s knowledge 

about w h a t ' s going on in h i s s t a f f . To the ex tent the p r i n c i p a l i s a c c u r a t e 

about the c h a r a c t e r and o r g a n i z a t i o n of peer r e l a t i o n s , we can expect he 

would know what to do i f he wanted to exert i n f l u e n c e . ( C h e s t e r , Schmuck 

and L i p p i t t , 1963; Chowdhry and Newcomb, .1952) . 

Among the v a r i o u s members of the school s t a f f the re may be some h igh ly 

d i v e r g e n t and even competing p r e f e r e n c e s and e x p e c t a t i o n s regard ing the 

p r i n c i p a l ' s behavior and f u n c t i o n . For i n s t a n c e : 

"The p r i n c i p a l of the school may, f o r example, be expected by 
some t e a c h e r s to v i s i t them r e g u l a r l y to g iv.e c o n s t r u c t ive h e l p , 
and by o t h e r s to t r u s t them as p r o f e s s i o n a l personnel not in 
need of such s u p e r v i s i o n ^ " ( G e t z e l s , 1 9 6 3 * - P - 3 1 4 ) . 

In a l l of these r e s p e c t s , t h e r e f o r e , i t i s not enough to know what the p r i n - . 

c i p a l r e p o r t s about h i m s e l f . I t i s perhaps even more c r i t i c a l to know how 

the t e a c h e r s p e r c e i v e and i n t e r p r e t h i s b e h a v i o r . For h e r e , as e l s e w h e r e , 

t e a c h e r s ' phenomenological v iews of the s o c i a l system a r e the most important 

d e t e r m i n a n t s of b e h a v i o r . Some au thors u t i l i z e s t a f f p e r c e p t i o n s as a check 

on the manager 's statement of h i s own b e h a v i o r ; o ther a u t h o r s u t i l i z e t h i s 

v a r i a n c e as an important v a r i a b l e i t s e l f . I t i s q u i t e p o s s i b l e , o f c o u r s e , 

tha t v a r i o u s informants might not agree on the behav iors o f an o f f i c i a l 

( C h a r t e r s , 1 9 6 3 ) . S i n c e we a r e to deal in p a r t w i t h t e a c h e r phenomenology, 

we must r e c o g n i z e tha t i t i s not the s o l e determinant of behav io r by any 

means. A t e a c h e r who I s an i s o l a t e in the s o c i o m e t r i c s t r u c t u r e w i l l not 

be a b l e to p u b l i c i z e an innovat ion no m a t t e r how competent and r e s p e c t e d he 

f e e l s . Our work w i l l permit some comparison between some more o b j e c t i v e 

and o t h e r more, phenomenolog ica.l v iews of the r e a l i t y o f r e l a t i o n s h i p s in 

the school s y s t e m . 
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Summary of School C o n d i t i o n s and Innovat ion and Shar ing 

The c o n f l u x o f v a r i o u s f o r c e s in the i n t e r n a l s o c i a l s t r u c t u r e of the 

s t a f f a r e d i a g r a m m a t i c a l l y r e p r e s e n t e d in F i g u r e 1. For i n s t a n c e , the 

diagram sugges ts tha t i n d i v i d u a l p r o f e s s i o n a l b e h a v i o r , whether i n n o v a t i v e 

o r n o t , is mediated by the j . teacher ' s p e r c e p t i o n s of the s t a f f ' s o c i a l system 

and h i s r e a c t i o n s to those p e r c e p t i o n s . I t i s important to r e c o g n i z e tha t 

the o b j e c t i v e c h a r a c t e r i s t i c s o f the peer s o c i a l s t r u c t u r e a r e mediated by 

i n d i v i d u a l t e a c h e r p e r c e p t i o n s . Moreover, t h e s e p e r c e p t i o n s a r e then 

e v a l u a t e d a f f e c t i v e l y and become a t t i t u d i n a l p r e d i s p o s i t i o n s before eventua l 

t r a n s l a t i o n Into r o l e b e h a v i o r . Teacher p e r c e p t i o n s of t h e i r own r o l e and 

t h e i r school a r e a p a r t i a l f u n c t i o n of the peer s o c i a l s t r u c t u r e and norms, 

t e a c h e r persona l c h a r a c t e r i s t i c s and p r i n c i p a l b e h a v i o r . In t u r n , . t h e peer 

s o c i a l s t r u c t u r e i s a f f e c t e d both by i n d i v i d u a l t e a c h e r c h a r a c t e r i s t i c s and 

p r i n c i p a l b e h a v i o r . From the p r i n c i p a l ' s po int of v i e w , he may. be a b l e to 

a f f e c t change In t e a c h e r s ' p e r c e p t i o n s and behav io rs in two w a y s : . (1 ) 

d i r e c t l y , through c o n v e r s a t i o n and i n t e r a c t i o n w i th t e a c h e r s o r , ( 2 ) I n ­

d i r e c t l y , through h i s i n f l u e n c e upon the e s t a b l i s h m e n t and o p e r a t i o n of 

c e r t a i n s t a f f norms and s t r u c t u r e s . I n d i v i d u a l t e a c h e r c h a r a c t e r i s t i c s , t o o , 

may be d i r e c t l y r e l a t e d to i n d i v i d u a l p e r c e p t i o n s and r o l e b e h a v i o r s . . More 

than l i k e l y , they may be mediated by the s t a n d a r d s and s t r u c t u r e s o f the 

peer s o c i a l s y s t e m . T h i s diagram s t r e s s e s the importance o f the peer s o c i a l 

system as a media tor o f i n t e r a c t i o n f o r t e a c h e r s and p r i n c i p a l s , and a point 

of e n t r y f o r i n d i v i d u a l and o r g a n i z a t i o n a l change d e s i g n s . 
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F i g u r e 1 . 

REPRESENTATION OF INTERNAL SOCIAL STRUCTURE 
AND ROLE BEHAVIOR 

P r i n c i p a l Behav io r Teacher Persona l 
C h a r a c t e r i s t i c s 

/ . 

. / 
.1 •> 

I 

A 
. 'Peer Soc i.al 
S t r u c t u r e and 

Norms 

Teacher P e r c e p t i o n s of 
t h e i r r o l e 
the school 

F e e l i n g s of A l i e n a t i o n or 
I n t e g r a t i o n in School 

P r o f e s s i o n a l Role Behav ior 
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Sample and Methods of t h i s Study 

T h i s study was conducted among t h r e e - s c h o o l systems in s o u t h e a s t e r n 

M i c h i g a n . One school system i s r u r a l in c h a r a c t e r , and the o ther two a r e 

s e m i - i n d u s t r i a l suburban communi t ies . By and l a r g e the school p o p u l a t i o n s 

a r e lower middle c l a s s and middle c l a s s , w i th on ly one school system having 

a s i z a b l e p r o p o r t i o n o f lower c l a s s or Negro s t u d e n t s . None o f t h e s e 

sys tems c u r r e n t l y f e e l under g r e a t p r e s s u r e from community or p r o f e s s i o n a l 

a g e n c i e s to change. By and . 1arge t h e s e a r e smal l school s y s t e m s , w i t h 

from four to n ine s c h o o l s in each s y s t e m . 

The data to be repor ted in t h i s study were c o l l e c t e d by means of a • 

s e l f - r e p o r t q u e s t i o n n a i r e a d m i n i s t e r e d to the e n t i r e p r o f e s s i o n a l s t a f f s 

of the t h r e e school s y s t e m s . There a r e a t o t a l of twenty-one s c h o o l s and 

499 t e a c h e r s in the t h r e e school s y s t e m s . The number of t e a c h e r s in each . 

school ranges from 7 to 8 8 . Of the t o t a l p o p u l a t i o n , 473 t e a c h e r s (35%) 

responded to the q u e s t i o n n a i r e . F i g u r e 2 r e p r e s e n t s the number and p e r - . 

cent o f t e a c h e r s in each school who responded to the q u e s t i o n n a i r e s . 

( F i g u r e 2) 

The dependent v a r i a b l e s of persona l and o r g a n i z a t i o n a l innova t ion and 

s h a r i n g a r e measured in s e v e r a l d i f f e r e n t ways . The b a s i c measure o f i n ­

novat ion Is the t e a c h e r ' s s e l f - r e p o r t response to the q u e s t i o n : 

We a r e i n t e r e s t e d in s i g n i f i c a n t c l a s s r o o m p r a c t i c e s for improving 
p u p i l l e a r n i n g pr m o t i v a t i o n to l e a r n . Are you t r y i n g any p r o ­
c e d u r e s or t e c h n i q u e s to a c c o m p l i s h t h i s in your c l a s s r o o m ? 

Yes No 

Out o f the t o t a l of .473 t e a c h e r s responding to the q u e s t i o n n a i r e , 375 

answered t h i s quest ion (73%). Of the t o t a l who answered , 63% repor ted 

they were innovat ing and 37%. repor ted they were not . 



F i g u r e 2 

DISTRIBUTION OF TEACHER RESPONSES BY SCHOOL 

T e a c h e r s 
School T e a c h e r N , respond i ng % 

1 28 21 75 

2 20 18 90 

3 16 16 100 

4 15 15 100 

5 36 ^ 94 

6 43 37 86 

7 13 13 100 

8 7 6 86 

9 12 12 100 

10 19 19 100 

11 13 13 100 

1.2 11 11 1 00 

13 88 84 95 

14 43 43 100 

15 22 ' 2 2 100 

16 12 12 100 

17 20 20 100 

18 23 20 96 

19 23 20 87 

20 21 21 100 

21 14 ' 14 100 

T o t a l 499 95 



36 

The measure of . s h a r i n g used throughout, t h i s , study i s d e r i v e d from t h r e e 

s e p a r a t e I tems. Two of t h e s e invo lve the number o f peer nominat ions f o r 

innova t ion a t e a c h e r r e c e i v e s from o t h e r s and the number of peer nominat ions 

he makes of o t h e r s "on the f o l l o w i n g i tem: 

We a r e i n t e r e s t e d in s i g n i f i c a n t c l a s s r o o m p r a c t i c e s f o r . I m ­
proving pupi l l e a r n i n g or m o t i v a t i o n to l e a r n . .On t h i s 
r o s t e r of s t a f f members of t h i s s c h o o l , p l e a s e i n d i c a t e any 
s i g n i f i c a n t c l a s s r o o m p r a c t i c e s you know t e a c h e r s a r e us ing 
or have u s e d . P l e a s e w r i t e a b r i e f d e s c r i p t i o n , of the 
p r a c t i c e next to each t e a c h e r ' s name i f you c a n . 

A t h i r d component of the index of s h a r i n g i s the t e a c h e r ' s repor ted know­

ledge of what o t h e r s a r e d o i n g : 

To what e x t e n t ' d o you know what s i g n i f i c a n t p r a c t i c e s o ther 
t e a c h e r s a r e using to improve pupi l l e a r n i n g in . t h e i r c l a s s ­
room? Know a l o t . My knowledge i s 1 i . m i t e d _ . Have 
some knowledge . Don't know what o t h e r s a r e doing_^ . 

When combined, these t h r e e items prov ide the h i g h e s t s h a r i n g s c o r e f o r 

those t e a c h e r s who know what t h e i r c o l l e a g u e s a r e doing and whose c o l ­

l eagues know what they a r e d o i n g . Only one-way in format ion t y p i c a l l y r e ­

s u l t s In a low s h a r i n g s c o r e . In format ion i s a v a i l a b l e on 7 9 $ , or 3 7 5 , 

of t h e t o t a l 473 t e a c h e r s fo r t h i s index; 45$ a r e c a t e g o r i z e d as low 

s h a r e r s and 5.5$ as high s h a r e r s . 

T h e r e appears to be s l i g h t l y more Innovat ion by .e lementary school 

t e a c h e r s than by secondary school t e a c h e r s (65$ v s . ' 6 0 $ ) , and s l i g h t l y 

more h igh s h a r i n g among secondary school t e a c h e r s than among e lementary 

s c h o o l t e a c h e r s (59$ v s . 5 0 $ ) , but n e i t h e r o f t h e s e d i f f e r e n c e s approach 

a c c e p t a b l e l e v e l s of s t a t i s t i c a l s i g n i f i c a n c e . - At both l e v e l s of i n ­

s t r u c t i o n those t e a c h e r s who report tha t they innovate a l s o a r e more 

o f t e n high on the s h a r i n g index. 

T a b l e 1 p r e s e n t s the s i g n i f i c a n t l y p o s i t i v e r e l a t i o n s h i p between 

t e a c h e r s who innovate and s h a r e a t t e a c h e r s p r a c t i c e s . 



TABLE 1 

INNOVATION RELATED TO SHARING BY 
TEACHER'S LEVEL OF INSTRUCTION 

Innovat ion 
Shar ing No Yes To ta l 

E lementary l e v e l (N=5D (N=113) (N= = 164) 

Low 73$ 38$ (N= = 80) 

High 27$ 62$ (N= = 84) 

X 2 = 16 .68; p < .01 

Secondary l e v e l (N=67) (N=113) (N= = 180) 

Low 66$ 24$ (N-- 7 1 ) 

High 34$ 76$ (N= 009 ) 

X 2 «= 3 0 . 8 4 ; p < .01 
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I t i s very c l e a r tha t t h e s e two d i f f e r e n t v a r i a b l e s measured in d i f f e r ­

ent ways a r e h i g h l y r e l a t e d . T e a c h e r s who do not repor t innovat ing a r e 

not l i k e l y to be seen as high s h a r e r s of i n n o v a t i v e p r a c t i c e s - - not by 

themse lves and not by t h e i r c o l l e a g u e s . The d i f f e r e n c e s between l e v e l s 

o f i n s t r u c t i o n a r e i n s i g n i f i c a n t . 

In a d d i t i o n to t h e s e b a s i c m e a s u r e s , two more r e f i n e d measures of 

i n n o v a t i o n a r e inc luded In our a n a l y s i s . In one r e f i n e m e n t , t e a c h e r s 

were asked to i n d i c a t e the degree of o r i g i n a l i t y and the s o u r c e o f 

t h e i r c l assroom p r a c t i c e . Innovators may have invented the new p r a c t i c e s 

t h e m s e l v e s , in which c a s e they a r e invent ions ' . O r , ' t h e y may have" taken 

the idea from somewhere w i t h or without mod I f I c a t i o n s , ' t h a t I s , they 

i s , they a r e adapt ions or a d o p t i o n s . The f o l l o w i n g q u e s t i o n was asked 

of everyone r e p o r t i n g an i n n o v a t i o n : 

The c lassroom p r a c t i c e you j u s t d e s c r i b e d can be " o r i g i n a l 
w i t h you" ( i . e . , you invented i t ) to "got i t from somewhere 
e l s e . " P l e a s e check on the l i n e below the p o s i t i o n tha t best 
d e s c r i b e s your p r a c t i c e . 

o r i g i n a l w i th got I t some- got i t some- got i t some-
me ( to the best where e l s e where e l s e where e l s e 

. o f my knowledge) and made and made wi thout•making t 

major changes minor changes any changes 

When a p r a c t i c e i s " o r i g i n a l w i th me" i t i s c o n s i d e r e d an i n v e n t i o n ; when 

i t came from somewhere e l s e and the t e a c h e r made c h a n g e s , i t i s an 

a d a p t i o n ; when i t came from "somewhere e l s e wi thout making any changes" 

i t i s an a d o p t i o n . T a b l e 2 i n d i c a t e s the f r e q u e n c y of each type of 

i n n o v a t i o n in e lementary and secondary s c h o o l s . 

(Tab le 2 here) 



TABLE 2 

SOURCE OF INNOVATION BY LEVEL OF INSTRUCTION 

Leve l of 
I n s t r u c t i o n 

Innovat ion Source 
Adoption Adapta t ion Invent ion T o t a l 

(N=68) (N«64) (N-72) (N=204) 

Elementary 38$ 31$ 30$ (N=l07) 

Secondary 27$ 32$ 41$ (N=97) 

X 2 - 4 . 2 4 ; NS 



AO 

T h e r e a r e s l i g h t l y more, invent i o n - i n n o v a t i o n s at the secondary, school 

l e v e l and s l i g h t l y more adopt i o n - i n n o v a t i o n s at the e lementary school l e v e l , 

but the d i f f e r e n c e s a r e i n s i g n i f i c a n t . 

The second ref inement o f the dependent v a r i a b l e o f innovat ion ' i n v o l v e s 

the c a t e g o r i z a t i o n of i n n o v a t i o n s - w j t h regard t o . t h e b e h a v i o r a l o r i e n t a ­

t i o n of the teach ing p r a c t i c e . D i f f e r e n t k inds of p r a c t i c e s may a l s o 

i n t e r e s t d i f f e r e n t i n n o v a t o r s , and ; f o r d i f f e r e n t r e a s o n s : the p r a c t i c e s 

a r e new to them, they may s e r v e to improve c l a s s r o o m c l i m a t e f o r them, 

they f i t t h e i r teach ing s t y l e s , e t c . In th is , study we have chosen to 

c a t e g o r i z e teach ing p r a c t i c e s a c c o r d i n g to the ex tent to which they focus 

on s t u d e n t behav ior and s t u d e n t - s t u d e n t or s t u d e n t - t e a c h e r p r o c e s s e s in 

the c l a s s r o o m . Each t e a c h e r r e p o r t i n g an innovat ion was asked to d e s c r i b e 

i t in some d e t a i l as f o l l o w s : 

P l e a s e d e s c r i b e the most s i g n i f i c a n t one of t h e s e p r a c t i c e s . 
What s p e c i f i c a l l y d id you do? 

What k ind o f problem regarding, pup i l l e a r n i n g were you t r y i n g 
to s o l v e ? 

Does i t r e q u i r e any s p e c i a l t r a i n i n g p r e p a r a t i o n or e q u i p ­
ment? 

Were t h e r e any s p e c i a l d i f f i c u l t i e s or o p e r a t i n g problems? 
I f s o , what?" 

What were the p u p i l s ' reac t ions .? What pupi 1 b e h a v i o r s changed? 

Two j u d g e s , master t e a c h e r s w i th a g r e a t deal of e x p e r i e n c e w i t h t e a c h e r s 

a n d . t e a c h i n g , then ra ted each p r a c t i c e . Judgments from a t h i r d r a t e r 

were s o l i c i t e d whenever there were major d i s c r e p a n c i e s between the r a t i n g s 

of t h e f i r s t two e x p e r t s . The b e h a v i o r a l o r i e n t a t i o n of i n n o v a t i v e 

p r a c t i c e s i s based on the f o l l o w i n g r a t i n g s : 



1. Classroom P r o c e s s 

f o r m a l : : : : : : : : : informal 
f e e l i ngs f e e l i n g s 

c o n t r o l l e d : : : : : : : : e x p r e s s e d 
t e a c h e r - pup i i -

p lanned: : : : : : : :p lanned 

1 e c t u r e : : : : : . : : i d i s c u s s i b n 

c o m p e t i t i v e : : : : : : : c o o p e r a t i v e ' 

b u s i n e s s - 1 i k e : : : : : : : : f r i e n d l y 

c o n t e n t : : : : ; : ; i n t e r a c t i o n 

2 . M a t e r i a l o r B e h a v i o r . E m p h a s i s 

Emphasizes m a t e r i a l s Emphas1zes t e a c h e r 
o r equipment or pupl 1 b e h a v i o r s 

1 2 3 

For each, item on c l a s s r o o m p r o c e s s a. c h e c k in the f i r s t two spaces from 

the r igh t .means a high r a t i n g f o r the p r a c t i c e along that p a r t i c u l a r 

d imension o f c l a s s r o o m p r o c e s s . These r a t i n g s a r e summed and a p r a c ­

t i c e i s l a b e l e d as high in t o t a l c l a s s r o o m p r o c e s s i f i t is high in'more, 

than f i v e of t h e s e seven c a t e g o r i e s . I t i s low i f i t i s rated high on 

l e s s than t h r e e c a t e g o r i e s . T h i s r a t i n g ' i s then combined w i th the r a t i n g 

of the p r a c t i c e on I t s m a t e r i a l or behav io r emphasis to g i v e the f i n a l 

r a t i n g of the b e h a v i o r a l - o r i e n t a t i o n of the p r a c t i c e . T a b l e 3 i n d i c a t e s 

the f requency o f each type o f innovat ion in e lementary and secondary 

s c h o o l s . 

(Tab le 3 h e r e ) . 

I t i s obvious t h e r e a r e no d i f f e r e n c e s between e lementary and secondary 

s c h o o l s on t h i s c h a r a c t e r o f t h e i r i n n o v a t i o n . 
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TABLE 3 

BEHAVIORAL ORIENTATION OF INNOVATION BY 
LEVEL OF INSTRUCTION 

Leve l o f B e h a v i o r a l O r i e n t a t i o n 
I n s t r u c t i o n Low Med I urn High To ta l 

(N=86) (N-30 (N=37) (N= 15M 

Elementary 55$ 20$ 25$ (N- 84) 

Secondary 51% 20$ 23$ (N- 70) 

. x 2 = .11 ; NS 
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Thus we a r e not tapping an e lementary school concern for " s t u d e n t s " 
and a secondary concern fo r " s u b j e c t " , but some more p e r v a s i v e a s p e c t o f 
t e a c h i n g s t y l e . These two re f inements o f the b a s i c innovat ion measure wi l1 
be introduced in the tex t of t h i s report wherever they shed a d d i t i o n a l , 
l i g h t on the c h a r a c t e r of a v a r i a b l e or a r e l a t i o n s h i p under e x a m i n a t i o n . 
In the f i f t h and s i x t h c h a p t e r s of t h i s repor t we w i l l be making use of 
o ther i n d i c e s — of school l e v e l s t a t i s t i c s regard ing innovat ion and 
s h a r i n g . ' A f u l l e r e x p l a n a t i o n o f the a v e r a g e s , d i s t r i b u t i o n s and p e r ­
centage means used in t h e s e a n a l y s e s at .that t i m e . Then we w i l l be a b l e 
to go beyond d i s t i n g u i s h i n g between i n d i v i d u a l s t y l e s or a t t r i b u t e s o f peer 
r e l a t i o n s and compare c h a r a c t e r i s t i c s of o r g a n i z a t i o n s . S i n c e t h i s study 
has twenty-one s c h o o l s as i t s sample i t has the p o t e n t i a l of being more 
than a s i n g l e o r even a s e r i e s of c a s e s t u d i e s , but cou ld be a comparat ive 
s t u d y . Our i n t e n t i o n , however, i s not to conc lude w i th phenotypic or 
" b e s t model" fo r an " i n n o v a t o r " or a n ' " i n n o v a t f v e s t a f f . " I t i s our e x ­
p e c t a t i o n tha t some v a r i a b l e s w i l l work one way in one system and another 
way in a n o t h e r ' s y s t e m ; such i s the na ture o f the many var.ied ways o f e n ­
couraging innova t ion or change in complex s o c i a l s y s t e m s . But I t i s our 
o b j e c t i v e to d i s c o v e r some broad and genotyp.ic o u t l i n e s which w i l l suggest 
u n d e r l y i n g and c o n s i s t e n t de te rminants o f t e a c h e r s ' p r o f e s s i o n a l r o l e 
behav ior in e d u c a t i o n a l o r g a n i z a t i o n s . 



CHAPTER I I I 

PERSONAL CHARACTERISTICS OF INNOVATORS 
AND SHARERS 

In t h i s chapte r we examine the r e l a t i o n between t e a c h e r s ' persona l 

c h a r a c t e r i s t i c s and t h e i r innovat ion and s h a r i n g of c lassroom t e a c h i n g 

p r a c t i c e s . Innovat ion and s h a r i n g were c o n c e p t u a l i z e d e a r l i e r as the . 

r o l e - p e r f o r m a n c e outcomes of c e r t a i n t e a c h e r r o l e - p e r c e p t i o n s . We a r e i n ­

t e r e s t e d in I d e n t i f y i n g t h o s e persona l c h a r a c t e r i s t i c s tha t may be r e l a t e d 

to t e a c h e r s ' p e r c e p t i o n of t h e s e components of p r o f e s s i o n a l r o l e s - and r e ­

l a t e d to t h e i r performance of t h e s e p e r c e i v e d r o l e s . The persona l c h a r a c ­

t e r i s t i e s : examined range from'demographic?" c a t e g o r i e s to p e r s o n a l a t t i t u d e s 

and p r o f e s s i o n a l o r i e n t a t i o n s . Some have to do w i t h c h a r a c t e r i s t i c s of I n ­

nova to rs and s h a r e r s as t e a c h e r s , ^ o t h e r s a r e more genera l c h a r a c t e r i s t i c s 

of them as p e r s o n s . 

The Independent V a r i a b l e s I n v e s t i g a t e d 

S e v e r a l d i f f e r e n t c a t e g o r i e s of independent v a r i a b l e s a r e examined. 

Some of t h e s e I n q u i r e about n o n - t e a c h i n g c h a r a c t e r i s t i c s r e l e v a n t to a p e r s o n ' s 

g e n e r a l s t y l e and o u t l o o k . For i n s t a n c e , demographic and background c a t e g o r i e s 

a r e used to d i s t i n g u i s h between t e a c h e r s w i t h more urban and cosmopol i tan 

v e r s u s more r u r a l and p r o v i n c i a l backgrounds. Fur thermore , t e a c h e r s ' l e v e l 

of p r o f e s s i o n a l t r a i n i n g and f a m i l i a l unders tand ing and support fo r t h e i r 

o c c u p a t i o n s a r e among those v a r i a b l e s that may be r e l a t e d to f u l l p r o f e s s i o n a l , 

r o l e per formance. The s p e c i f i c v a r i a b l e s examined i n c l u d e : 
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Demographic and background c h a r a c t e r i s t i c s : 

1 . Sex 
2. Age 
3. Mar.ital S t a t u s 
4 . F a t h e r ' s o c c u p a t i o n 
5. Rura l -Urban background 
6. R e l j g ion 
7 . Educat ion 

Severa l genera l p e r s o n a l i t y a t t r i b u t e s a r e examined, w i th the e x p e c t a ­

t i o n that c e r t a i n a s p e c t s of t e a c h e r s persona l v iews and o r i e n t a t i o n s 

would be r e l a t e d to t h e i r p r o f e s s i o n a l r o l e per formance. In genera l 

t e a c h e r s who see themselves and . s o c i e t y as r e l a t i v e l y w e l l i n t e g r a t e d , who 

f e e l they a r e potent and r e s p o n s i b l e In t h e i r own l i v e s , and who have a 

p o s i t i v e and f l e x i b l e o r i e n t a t i o n to change should be most invo lved in i n ­

novat ing and s h a r i n g t e a c h i n g p r a c t i c e s . The genera l p e r s o n a l i t y o r a t t i ­

t u d i n a l q u a l i t i e s of t e a c h e r s examined I n c l u d e : 

Persona l S t y l e s 

1. O r i e n t a t i o n to change 
2 . R e l i a n c e upon a u t h o r i t y 
3. Anomie . • 
4 . . G e n e r a l a l i e n a t i o n 
5. S o c i a l mot ives of power, achievement and a f f i l i a t i o n 

In a d d i t i o n to t h e s e genera l q u a l i t i e s there a r e o the r v a r i a b l e s d i r e c t l y 

r e l a t e d to the teach ing p r o f e s s i o n - t h a t should in f luence the s a l l e n c y o f i n ­

novat ion as a r o l e component. In order f o r the c l a s s r o o m t e a c h e r to p e r c e i v e 

i n n o v a t i v e t e a c h i n g as a c o n s c i o u s and d e l i b e r a t e p r o f e s s i o n a l r o l e commit­

ment he must: (1) p e r c e i v e the improvement of c l a s s r o o m l e a r n i n g as an im­

por tant g o a l ; and (2). p e r c e i v e tha t a change , o r c o n s t a n t change, in t e a c h ­

ing p r a c t i c e i s n e c e s s a r y f o r the achievement of t h a t g o a l . Some of the 

r e l e v a n t persona l v a r i a b l e s in t h e s e r o l e s p e r c e p t i o n s and o r l e n t a t i o n s must 

i n c l u d e the degree of a t e a c h e r ' s commitment to the t e a c h i n g p r o f e s s Ion and 

h i s p r o f e s s i o n a l o r i e n t a t i o n and v a l u e s . . A t e a c h e r ' s commitment or margina l I t y 



. he 

to the p r o f e s s i o n i n f l u e n c e s how s e r i o u s l y he takes h i s r o l e .and how much 

energy he i n v e s t s in i t ; Such commitment i n f l u e n c e s the degree to which 

a t e a c h e r i s l i k e l y to s t r i v e beyond the e x i s t i n g t e a c h i n g - 1 e a r n i n g s i t u ­

a t i o n , and the ex tent of h i s i n t e r e s t in the improvement o f h i s own and 

o t h e r s ' t e a c h i n g . C e r t a i n l y a t e a c h e r margina l to the p r o f e s s i o n may be 

j u s t as aware as a more h i g h l y involved t e a c h e r of the need fo r improve­

ment in h i s c lassroom l e a r n i n g c l i m a t e . However, he may l a c k the energy , 

d e s i r e and perhaps s k i l l o f a more h i g h l y committed t e a c h e r to be eq.ua.lly 

c h a l l e n g e d by and r e s p o n s i v e to h i s rea l t e a c h i n g problems. Moreover, the 

more marg ina l p r o f e s s i o n a l may have a s m a l l e r r e p e r t o i r e and l e s s a c c e s s 

to the s o l u t i o n s to c l a s s r o o m problems. Q u e s t i o n s r e l e v a n t to the. r e l a ­

t i o n s h i p between m a r g i n a l i t y or commitment to the teach ing p r o f e s s i o n and 

c l a s s r o o m innovat ion a r e as f o l l o w s : 

Commitment to teach ing p r o f e s s i o n 

Teach i ng backg round 

1. Teach ing background of spouse and p a r e n t s 
2 . Own t e a c h i n g background 

a . Y e a r s teach ing p r e s e n t grade or s u b j e c t 
b. Y e a r s teach ing p r e s e n t school 
c . Y e a r s of t e a c h i n g e x p e r i e n c e 
d . Whether teach ing in own t r a i n e d s p e c i a l t y 

F u t u r e s t a t u s 

1 . Tenure s t a t u s 
2 . P l a n s in ten y e a r s 

A t e a c h e r ' s e d u c a t i o n a l v a l u e s and g o a l s i n d i c a t e whether and what k ind 

of c l a s s r o o m l e a r n i n g c l i m a t e w i l l be a major concern to him. Moreover they 

w i l l determine what k inds of i n n o v a t i o n , i f a n y , a r e r e l e v a n t to h i s own 

c l a s s r o o m p r o c e s s and g o a l s . The need fo r c l a s s r o o m improvement and change 

w i l l probably be f e l t , more keenly by those t e a c h e r s who see a d i s c r e p a n c y 

http://eq.ua.lly
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between t h e a c t u a l s i t u a t i o n i n t h e i r c l a s s e s and t h e i r p r e f e r r e d o r i dea l 
t e a c h i n g - l e a r n i n g s i t u a t i o n . However , t h e r e may be d i f f e r e n t t h r e s h o l d s 
o f t o l e r a n c e f o r d i s c r e p a n c y , and d i s c r e p a n c y t h a t Is t oo g r e a t may p roduce 
a sense o f f u t i l i t y o r r e s i g n a t i o n . The amount o f p e r c e i v e d d i s c r e p a n c y .• 
t h a t i s r e l a t e d t o c o n s t r u c t i v e c o n c e r n s wi 11 be e s t i m a t e d f rom t h e 
e v i d e n c e r e g a r d i n g a c t u a l and p r e f e r r e d c o n d i t i o n s . Q u e s t i o n s r e l e v a n t 
t o t h e s e v a r i a b l e s i n c l u d e : 

P r o f e s s I o n a l o r I e n t a t i o n 

1 . P r i o r i t i e s o f e d u c a t i o n a l o b j e c t i v e s f o r t h e 
schoo l sys tem 

2 . School p r i o r i t i e s 

a . A c t u a l p r i o r i t i e s 
b. P r e f e r r e d p r i o r i t i es 
c D i s c r e p a n c y . b e t w e e n " a c t u a l " and " p r e f e r r e d " 

p r i o r i t i e s 

3 . C lass room a tmosphere on a v a r i e t y o f ' d i m e n s i o n s - * 

a . A c t u a l c l i m a t e 
b. P r e f e r r e d c l i m a t e 
c . D i s c r e p a n c y between " a c t u a l " and " p r e f e r r e d " 

c l i m a t e s 

4 . T ime s p e n t on d a i l y a c t i v i t i e s . 

Demographic C h a r a c t e r i s t i c s and I n n o v a t i o n and S h a r i n g 

We have no ted t h a t t h e t o t a l number o f t e a c h e r s In t h e sample was A 7 3 ; 

T a b l e 4 shows t h e d i s t r i b u t i o n o f t h e s e t e a c h e r s on t h e v a r i o u s background 

v a r i a b l e s , 

( T a b l e 4 h e r e ) 

I t i s c l e a r f r om t h i s t a b l e t h a t t h e r e a r e m a j o r d i f f e r e n c e s i n t h e demography 

o f . e l emen ta ry and secondary schoo l t e a c h e r s . The l a t t e r a r e more o f t e n m a l e s , 

seem t o be younger and more h i g h l y e d u c a t e d . The m a j o r i t y o f male t e a c h e r s 

f a l l i n t h e m i d d l e age g roup ( 2 5 - 4 0 ) , whereas t h e m a j o r i t y o f f e m a l e t e a c h e r s 

a r e e i t h e r o l d e r o r y o u n g e r . The younger f ema le t e a c h e r s a r e p r e d o m i n a n t l y 

l o c a t e d In t h e secondary s c h o o l s , w i t h o l d e r f e m a l e t e a c h e r s more o f t e n found 

i n e l e m e n t a r y s c h o o l s . 



TABLE 4 

DEMOGRAPHIC CHARACTERISTICS OF THE SAMPLE BY LEVEL OF INSTRUCTION 

Demograph ic E l e m e n t a r y Seconda ry 
C h a r a c t e r i s t i c s . (N -236) (N-237) 

A) Sex 

Ma le 27$ 39$ 
Fema1e 50% 47$ 

, No Answer 22% 14$ 

B) Age 

25 o r l e s s 21% 24$ 
26 - 39 19$ 27$ 
40 o r more 34$ 19$ 
No Answer 24$ 30$ 

C) M a r i t a l S t a t u s 

S i ng 1 e 13$ 14$ 
Ma r r ied 68$ 64$ 
Widowed o r d i v o r c e d 06$ 07$ 
No Answer 13$ 15$ 

D) E d u c a t i o n 

B a c h e l o r ' s d e g r e e 70$ • 55$ 
M a s t e r ' s deg ree 16$ 30$ 
No Answer \k% 15$ 

E) R u r a l - u r b a n backg round 

Ru ra l 21$ 14$ 
Urban 65$ 71$ 
No Answer 14$ 15$ 

F) R e l i g i o n 

P r o t e s t a n t 61$ 53$ 
O t h e r 27$ 34$ 
No Answer 12$ 14$ 

G) F a t h e r ' s O c c u p a t i o n 

L a b o r e r & b l u e c o l l a r 20$ 29$ 
Whi t e c o l l a / 25$ 14$ 
M a n a g e r i a l P r o f e s s I o n a l 37$ 37$ 
No Answer 17$ 21$ 
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T h r o u g h o u t t h i s c h a p t e r we w i l l . e x a m i n e t h e s e d i f f e r e n c e s in i n s t r u c -
i • , 

t i o n a l l e v e l as t h e y a f f e c t r e l a t i o n s among t h e i ndependen t and 

dependent v a r i a b l e s . 

The d a t a i n d i c a t e t h a t m a r i t a l s t a t u s , s e x , age and number o f 

c h i l d r e n do no t d i f f e r e n t i a t e t e a c h e r s w i t h r e g a r d t o t h e p r o f e s s i o n a l 

r o l e outcomes o f i n n o v a t i o n and s h a r i n g o f t e a c h i n g p r a c t i c e s . 

A l t h o u g h t h e number o f c h i l d r e n a t e a c h e r has does no t appear t o be 

r e l a t e d t o p r o f e s s i o n a l r o l e p e r f o r m a n c e , among i n n o v a t o r s , t h o s e 

t e a c h e r s w i t h young c h i l d r e n t e n d more o f t e n t o be a d o p t e r s , t han 

a d a p t e r s o r i n v e n t o r s . These d a t a a r e p r e s e n t e d in T a b l e s . 5 & ' 6 . I t may. 

w e l l be t h a t t e a c h e r s who have a f a m i l y w i t h young c h i l d r e n f e e l more 

home p r e s s u r e , and may t h e r e b y have l e s s t i m e and ene rgy f o r mak ing 

c l a s s r o o m i n v e n t i o n s o r m o d i f y i n g o t h e r s ' i n v e n t . i o n s , 

( T a b l e s 5 and 6 h e r e ) 

The o c c u p a t i o n a l s t a t u s o f t e a c h e r s ' p a r e n t s i s no t s i g n i f i c a n t l y 

r e l a t e d t o t e a c h e r s ' i n n o v a t i o n , a l t h o u g h t h e r e i s a t r e n d f o r t e a c h e r s 

f r o m h i g h e r s t a t u s homes t o be more i n n o v a t i v e ^ W i t h r e g a r d t o s h a r i n g , 

however , a c u r v i l i n e a r r e l a t i o n s h i p e x i s t s ; t e a c h e r s whose f a t h e r s - , we re 

in t h e l ower w h i t e c o l l a r g r o u p t e n d t o s h a r e s i g n i f i c a n t l y l e s s t h a n 

t e a c h e r s whose f a t h e r s were e i t h e r In a lower o r h i g h e r s t a t u s occupa ­

t i o n . Teachers f rom . " low - s t a t u s b a c k g r o u n d s , who have been u p w a r d l y 

m o b i l e , may need e s p e c i a l l y t o ' p r o t e c t t h e i r p r o f e s s i o n a l s t a t u s f rom 

c o m p e t i t i o n o r t h r e a t f r o m o t h e r s . One way t o g u a r d a g a i n s t such v u l ­

n e r a b i l i t y ' may be t o keep a l l p r o f e s s i o n a l . a c t i v i t i e s p r i v a t e , and not 

t o a l l o w o t h e r s t o see o r know what i s g o i n g on in t h e c l a s s r o o m . 

R u r a l - u r b a n backg round i s s i g n i f i c a n t l y r e l a t e d t o b o t h i n n o v a t i o n 

and s h a r i n g . Teachers who spen t most o f t h e i r e a r l y y e a r s i n r u r a l a reas 



TABLE 5 

NUMBER OF CHILDREN IN RELATION 
TO INNOVATION 

Ch 1 l d r e n I n n o v a t i on 
No Yes T o t a l 

(N=1 I5 ) (N=195) , (N=310) 

None 37$ 63$ (N-T07) 

One 36$ 64$ (N~126) 

Two o r more 39$ 61$ (N= 77) 

2 
X = . 1 9 ; NS 

TABLE 6 

NUMBER OF CHILDREN AGED 0-4 IN RELATION TO 
SOURCE OF INNOVATION 

CM l d r e n aged 
0-4 Adopt i on 

I n n o v a t i o n Source 
A d a p t a t i o n I n v e n t i o n T o t a l 

(N«54) <N«55) (N=66) (N -175) 

None 26$ 342 40$ (N«137) 

1 o r more 47$ 21$ 32$ ( N - 38) 

X 2 * 6 . 4 3 6 ; p < . 0 5 
-
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t e n d t o i n n o v a t e and sha re l e s s t h a n t e a c h e r s w i t h town and c i t y b a c k g r o u n d s . 
These d a t a a r e p r e s e n t e d i n T a b l e s 7A and 7B . 

( T a b l e s 7A and 7B h e r e ) 

The n e g a t i v e r e l a t i o n between r u r a l backg round and i n n o v a t i o n may be e x ­

p l a i n e d p a r t i a l l y by t h e s t y l e o f l i f e and o r i e n t a t i o n d e v e l o p e d by 

t e a c h e r s f rom r u r a l f a m i l i e s . T h e i r own e x p e r i e n c e in schoo l may be q u i t e 

l i m i t e d by t h e homogene i t y o f r u r a l c l a s s e s and a heavy dependence on 

r o u t i n e and h a b i t u a l ways o f t e a c h i n g and l e a r n i n g . 

When t h e sex v a r i a b l e i s c o n t r o l l e d i t becomes c l e a r t h a t t h e p o s i ­

t i v e r e l a t i o n between r u r a l background and i n n o v a t i o n a p p l i e s o n l y t o male 

t e a c h e r s . Male t e a c h e r s a r e e i t h e r more a f f e c t e d by a r u r a l way o f l i f e 

and p r o f e s s i o n a l s o c i a l i z a t i o n p a t t e r n s , o r t h e y r e t a i n i t much more t h a n 

f e m a l e t e a c h e r s . Sex does not d i s c r i m i n a t e among r u r a l o r u rban b a c k ­

g r o u n d s w i t h r e g a r d t o s h a r i n g . 

T e a c h e r s ' r e l i g i o u s a f f i l i a t i o n s a r e n o t r e l a t e d t o e i t h e r i n n o v a ­

t i o n o r s h a r i n g , bu t t h e i r deg ree o f c h u r c h a t t e n d a n c e , a t l e a s t a t t h e 

e x t r e m e s , i s r e l a t e d n e g a t i v e l y t o s h a r i n g . T a b l e 8 shows t h a t 63% o f 

t h e t e a c h e r s who a t t e n d c h u r c h more t han once a week do a low amount ' .of 

s h a r i n g , whereas o n l y 35$ o f t h e t e a c h e r s who neve r a t t e n d c h u r c h a r e so 

c a t e g o r i z e d . In a l l p r o b a b i l i t y t h i s f i n d i n g , l i k e t h e i n f l u e n c e o f 

young c h i l d r e n , r e f l e c t s t h e t i m e and. e n e r g y l i m i t a t i o n s on t e a c h e r s h i g h l y 

i n v o l v e d i n e x t r a - p r o f e s s i o n a l o r g a n i z a t i o n s and a c t i v i t i e s . 

( T a b l e 8 h e r e ) 



• TABLE 7A 

RURAL-URBAN BACKGROUND RELATED TO INNOVATION 

1 nnova t i on 
R u r a l - U r b a n No Yes T o t a l 

(N-133) (N=215) (N=348) 

Rura l 49$ . 51$ ( N - 7 0 

Town & C i t y 35% 65% (N=277) 

X 2 = 4.66; P < .05 

TABLE 7B 

RURAL-URBAN BACKGROUND RELATED TO SHARING 

Shar i ng 
R u r a l - U r b a n Low H igh T o t a l 

(N=159) (N= l91 ) (N=350) 

Ru ra l 58$ 42$ (N*= 70) 

Town & C i t y 42$ 58$ (N=280) 

x 2 = 6 , 3 7 ; < .05 
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TABLE 8 

CHURCH ATTENDANCE RELATED TO SHARING 

Church A t t e n d a n c e 
Shar ing 

Low H igh T o t a l 

( N - 1 5 1 ) (N -197) ( N = 3 4 8 ) 

More than once a week 69$ 31$ ( N - 3 5 ) 

Once a week kl% 58$ (N-153) 

Once a month h3% 51$ ( N - hi) 

A few t imes a y e a r 
o r never 3 5 $ 65$ (N-113) 

x 2 = 1 3 . 2 3 ; p < . 0 0 5 
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T h e r e does no t appear t o be any s y s t e m a t i c r e l a t i o n s h i p between l e v e l 
o f e d u c a t i o n a l t r a i n i n g and i n n o v a t i o n o r s h a r i n g . However , among t e a c h e r s 
who i n n o v a t e , t h o s e w i t h l e s s c o u r s e w o r k beyond t h e B.A. a r e more b e ­
h a v i o r a l . l y o r i e n t e d i n t h e i r p r a c t i c e s t h a n i n n o v a t o r s w i t h M a s t e r ' s 
d e g r e e s . These d a t a a r e p r e s e n t e d i n T a b l e 9 . 

( T a b l e 9 h e r e ) 

T h i s f i n d i n g may be due t o s e v e r a l f a c t o r s i n v o l v i n g t h e i n t e r a c t i o n be ­

tween i n s t r u c t i o n a l l e v e l and e d u c a t i o n . T a b l e 10 shows t h e breakdown 

o f t h i s r e l a t i o n s h i p i n e l e m e n t a r y and secondary s c h o o l s . 

( T a b l e 10 h e r e ) • • 

A l m o s t 60% o f t h e t e a c h e r s . w i t h ' 1 ess a d d i t i o n a l c o u r s e w o r k a r e e l e m e n t a r y 

s c h o o l t e a c h e r s , bu t t h e e v i d e n c e p r e s e n t e d i n . Chap te r I I - d e m o n s t r a t e s t h a t 

e l e m e n t a r y schoo l t e a c h e r s a r e no more i n n o v a t i v e o f b e h a v i o r a 1.1 y 

o r i e n t e d p r a c t i c e s t h a n secondary s c h o o l t e a c h e r s . A t t h e e l e m e n t a r y 

s c h o o l l e v e l t e a c h e r s w i t h l e s s advanced t r a i n i n g a r e s l i g h t l y l e s s be -

h a v i o r a l l y i n n o v a t i v e b u t t h i s r e l a t i o n i s n o t s i g n i f i c a n t ; a t t h e 

s e c o n d a r y schoo l l e v e l t e a c h e r s w i t h l e s s advanced t r a i n i n g a r e more 

p r e s e n t a t b o t h h i g h and low e x t r e m e s . Even though some- o f t h e s e r e l a ­

t i o n s a r e s t a t i s t i c a l l y s i g n i f i c a n t , t h e s m a l l number o f cases in . some 

e e l I s . m a k e s any r e l i a n c e on t h e s e t a b l e s s u s p e c t . The most c o m p e l l i n g 

e x p l a n a t i o n may be t h a t l e s s t r a i n e d t e a c h e r s have n o t been as exposed 

t o t h e f o r m a l a p p a r a t u s o f p o s t - g r a d u a t e e d u c a t i o n a l c u r r i c u l a , w i t h i t s 

c o n c o m i t a n t emphas is on s p e c i a l s u b j e c t s k i l l s and d 1 s c I p i i n a r i 1 y o r i e n t e d 

c o u r s e s . 

When we f o c u s on t h e a rea o f s p e c i a l i z a t i o n o f e d u c a t i o n a l t r a i n ­

i n g , i t i s c l e a r t h a t t e a c h e r s who were t r a i n e d p r i m a r i l y In one o f t h e 



TABLE 9 

EDUCATIONAL TRAINING RELATED TQ BEHAVIORAL ORIENTATION 
OF INNOVATION 

Behav i b r a 1 Or i e n t a t i on 
Educat i on Low Med i um H i g h T o t a l 

(N=86) (N=3D (N=37) (N=154) 

B a c h e l o r s 
deg ree and 
above 58$ 15$ 27$ ( N = l l 4 ) 

M a s t e r s deg ree 
and above 50$ . 35$ 15$ (N= 40) 

X 2 = 7 . 9 6 ; p ' < .05 

TABLE 10 

EDUCATIONAL TRAINING RELATED TO BEHAVIORAL ORIENTATION 
OF INNOVATION BY LEVEL OF INSTRUCTION 

Educat i on £ Leve l 
o f I n s t r u c t i o n 

Behav i o r a 1 Or i e h t a t i o n 
Low Med i um H i gh T o t a l 

A. E l e m e n t a r y (N=46) (N-17) (N-21) (N-84) 

B a c h e l o r s 
deg ree and 
above 57$ 18$ 25$ (N-67) 

Mas te rs deg ree 
and above 47$ 

X 2 = 1.4; 

' 29$ 

; NS 

24$ (N-17) 

B. Secondary (N=40) • (N=14) (N=16) (N»70) 

B a c h e l o r s 
deg ree and 
above 60$ 11$ • 30$ (N=47) 

Mas te rs degree- , 
and above ' 5 2 $ 39$ 9$ (N=23) 

X 2 = 9 . 5 ; P<„01 
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academic s u b j e c t s — E n g l i s h , m a t h e m a t i c s , n a t u r a l s c i e n c e s , o r s o c i a l 
s c i e n c e s — t e n d t o sha re more t han t e a c h e r s who m a j o r e d i n e d u c a t i o n o r i n 
non -academ ic s u b j e c t s . These d a t a a r e p r e s e n t e d ' I rt Tab l e' 1 1 ; • t h e r e ; i s no 
r e l a t i o n s h i p between such t r a i n i n g s p e c i a l t i e s and i n n o v a t i o n . 

( T a b l e I I h e r e ) 

Once a g a i n we a r e c o n f r o n t e d w i t h a phenomenon t h a t i s p a r t l y e x p l i c a b l e 

in t e r m s o f t h e d i f f e r e n c e s between t h e needs o f e l e m e n t a r y and secondary 

s c h o o l s and t e a c h e r s . N i n e t y - t w o p e r c e n t o f t h e t e a c h e r s t r a i n e d pr imar - r 

i l y i n e d u c a t i o n a r e t e a c h i n g i n e l e m e n t a r y s c h o o l ; 12$ o f t h o s e w i t h 

academic s u b j e c t m a j o r s and 38$ o f t h o s e t r a i n e d in non -academic s u b j e c t s 

a r e i n e l e m e n t a r y s c h o o l s . Be ing a secondary schoo l t e a c h e r , w h i c h i n 

88$ o f t h e cases means be ing t r a i n e d i n an academic s u b j e c t , a c c o u n t s f o r 

much o f t h e h i g h s h a r i n g g r o u p s in T a b l e 1 1 . Persons p r i m a r i l y t r a i n e d 

o u t s i d e o f t h e e d u c a t i o n a l e s t a b l i s h m e n t may have much more t o t a l k a b o u t , 

may f e e l t h e need t o t a l k more abou t what t h e y ' r e d o i n g , and may f e e l 

more f r e e t o s h a r e ideas t h a n t e a c h e r s t r a i n e d w i t h i n t h e p r e - p r o f e s s i o n a l 

s c h o o l s . T h a t t h i s may be a l e v e l o f i n s t r u c t i o n phenomenon i s f u r t h e r 

s u b s t a n t i a t e d by t h e f i n d i n g t h a t w i t h i n e l e m e n t a r y and seconda ry s c h o o l s 

t h e r e a r e no s i g n i f i c a n t d i f f e r e n c e s i n i n n o v a t i o n o r c h a r a c t e r o f i n n o v a ­

t i o n a s s o c i a t e d w i t h d i f f e r e n t i a l t r a i n i n g . 

In summary, i t i s a p p a r e n t t h a t a number o f t h e s e demograph i c and 

backg round c h a r a c t e r i s t i c s o f t e a c h e r s a r e no t s i g n i f i c a n t l y r e l a t e d t o t h e 

i n n o v a t i o n and s h a r i n g o f t e a c h i n g p r a c t i c e s . Sex , age and m a r i t a l as w e l l 

as p a r e n t a l s t a t u s a r e examples o f t h e s e n o n - r e l a t e d c a t e g o r i e s . Some 

v a r i a b l e s t h a t have i m p o r t a n t i m p l i c a t i o n s f o r t h e a v a i l a b i l i t y o f t e a c h e r s 

t i m e and ene rgy were r e l a t e d t o c e r t a i n a s p e c t s o f t h e c h a r a c t e r o f i n n o v a ­

t i o n s and t o s h a r i n g . The f r e q u e n c y o f c h u r c h a t t e n d a n c e I s r e l a t e d t o 



TABLE I I 

EDUCATIONAL SPECIALTY RELATED TO SHARING 

Shar i ng 
S p e c i a l t y Low H igh T o t a l 

(N=152) (N-185) (N=337) 

E d u c a t i o n 53$ 47$ (N=l 16) 

Academic S u b j e c t s 32% 68$ (N=119) 

Non-academic S u b j e c t s 
( M u s i c , a r t , e t c . ) 52$ 48$ (N=I02) 

X 2 « 1 3 . 0 6 ; p <..01 



58 

s h a r i n g and t h e number o f young c h i l d r e n a t e a c h e r has Is n e g a t i v e l y r e ­

l a t e d t o o r i g i n a l i t y o f i n n o v a t i o n s . Teache rs who come f rom u rban and 

s e m i - u r b a n backgrounds appear t o be more l i k e l y t o i n n o v a t e and s h a r e 

t h a n t e a c h e r s f r o m r u r a l f a m i l i e s , and t h i s r e l a t i o n s h i p appears t o be 

a c c e n t u a t e d f o r m a l e s . I t a l s o a p p e a r s t h a t t e a c h e r s e x h i b i t i n g m o d e r a t e 

upwards mobi1 i t y 9 i . e . t h o s e who have come f r o m m o d e r a t e l y l o w e r s t a t u s 

. f a m i l i e s , a r e l e s s l i k e l y to ' be i n v o l v e d i n s h a r i n g t h a n t e a c h e r s who 

have come f rom l a b o r i n g o r h i g h s t a t u s f a m i l i e s . One i n t e r p r e t a t i o n o f 

t h e l a t t e r f i n d j n g may be f o u n d i n t h e m o b i l e t e a c h e r ' s need t o p r o t e c t 

and s e c u r e h i s newly secu red s t a t u s f r o m t h e p o t e n t i a l t h r e a t o f peer 

r e v i e w and e v a l u a t i o n . f t a l s o appea rs t h a t l e v e l o f e d u c a t i o n a l t r a i n - , 

fng Is n o t r e l a t e d t o I n n o v a t i o n o r s h a r i n g bu t t h a t t e a c h e r s w i t h l e s s 

t h a n an M.A. deg ree c o n s i s t e n t l y I n n o v a t e b e h a v i o r a l l y o r i e n t e d p r a c t i c e s 

more o f t e n t h a n t e a c h e r s w i t h more advanced t r a i n i n g . . M o r e o v e r , t e a c h e r s 

t r a i n e d i n an academic s p e c i a l t y s h a r e more t h a n t e a c h e r s t r a i n e d i n e d u ­

c a t i o n . The c h a r a c t e r o f t h e i r t r a i n i n g wh.ich.may e s t a b l i s h f e l t 

s t r e n g t h s o r d e f i c i e n c i e s as w e l l , as d i f f e r e n t p r e - p r o f e s s i o n a l s o c i a l i z a ­

t i o n may a c c o u n t f o r t h i s phenomenon. T h r o u g h o u t t h e c o n s ( d e r a t i o n , o f 

t h e s e v a r i a b l e s Is a theme s t r ess i ng • t h e d i f f e r e n c e s . - i n backg round and 

t r a i n i n g c h a r a c t e r i s t i c s between e l e m e n t a r y and seconda ry s c h o o l t e a c h e r s . . 

The l a t t e r a r e more o f t e n m a l e s , more o f t e n younge r and have g r e a t e r 

amounts o f e d u c a t i o n a l t r a i n i n g . Chap te r I I p o i n t s o u t , h o w e v e r , t h a t t h e 

amount and c h a r a c t e r o f i n n o v a t i o n and s h a r i n g i s n o t s i g n i f i c a n t l y 

d i f f e r e n t between t h e s e two l e v e l s o f I n s t r u c t i o n . 

P e r s o n a l S t y l e s and I n n o v a t i o n and S h a r i n g 

S e v e r a l a s p e c t s o f t e a c h e r s ' g e n e r a l v i e w s o f t h e m s e l v e s and o r l e w f t a -

t i o n s t o t h e w o r l d a r e e x p l o r e d i n t h i s s e c t i o n . One m a j o r v a r i a b l e till 



t h i s r fespect i s t e a c h e r s . 1 ' o r i e n t a t i ons t o w a r d s change , assessed b y ' a s k i n g 

r e s p o n d e n t s whe the r t h e y s t r o n g l y a g r e e , a g r e e , d i s a g r e e , o r s t r o n g l y 

d i s a g r e e w i t h t h e f o l l o w i n g i t e m s . 

I d o n ' t e n j o y h a v i n g t o adap t m y s e l f t o new and unusua l 
s i t u a t i o n s . 

The ways o f t h e p a s t a r e h a r d l y e v e r adequa te t o h a n d l e 
p r e s e n t day p r o b l e m s . 

I have a w o r k i n g p l a n and s c h e d u l e w h i c h I f o l l o w 
c a r e f u l l y . 

When t h e f i r s t and t h i r d i tems a r e r e v e r s e coded ( i . e . ' i s o ' t h a t d i s a g r e e ­

ment w i t h t h e f i r s t and t h i r d s t a t e m e n t s and agreement w i t h t h e second 

a r e coded i h t h e same d i r e c t i o n ) t h e mean o f a l l t h r e e i tems p r o v i d e s a 

s c a l e s c o r e r e p r e s e n t i n g a p o s i t i v e and f l e x i b l e o r i e n t a t i o n t o w a r d s 

change i n o n e ' s own r o l e o r s i t u a t i o n . Data r e g a r d i n g t h e r e l a t i o n b e ­

tween t h i s o r i e n t a t i o n and p r o f e s s i o n a l r o l e p e r f o r m a n c e a r e p r e s e n t e d 

In T a b l e s 12A and 12B. 

( T a b l e s 12A and 12B h e r e ) 

T h i s measure o f openness t o change does no t seem t o be r e l a t e d t o I nnova ­

t i o n bu t Is p o s i t i v e l y and s i g n i f i c a n t l y r e l a t e d t o s h a r i n g o f t e a c h i n g 

p r a c t i c e s . Teache rs who a r e more p o s i t i v e i n t h e i r v i e w s o f t h e n e c e s s i t y 

o r c o m f o r t o f change s i t u a t i o n s a r e more h i g h l y i n v o l v e d i n s h a r i n g . The 

d i f f e r e n c e between i n n o v a t i o n and s h a r i n g In t h e s e f i n d i n g s sugges t t h a t 

t e a c h e r s ' r e p o r t o f t h e i r a t t i t u d e s t o w a r d change may r e f l e c t o r i n f l u e n c e 

more o f t h e i r p o s t u r e s t o w a r d p u b l i c a c t i v i t i e s w i t h c o l l e a g u e s r a t h e r than 

p r i v a t e e v e n t s and r o l e s . 

A second m a j o r v a r i a b l e I n v e s t i g a t e d h e r e was t h e d e g r e e o f t e a c h e r 

r e l i a n c e upon a u t h o r i t y as a g e n e r a l o u t l o o k on l i f e . The f o l l o w i n g two 

I tems a s s e s s i n g t h i s v a r i a b l e were t a k e n f r o m s c a l e s d e v i s e d by Adorno and 

h i s c o l l e a g u e s ( 1 9 5 0 ) : 



TABLE 12A 

POSITIVE ORIENTATION TO CHANGE RELATED TO INNOVATION 

O r i e n t a t i o n t o 
Change No : . 

1 nnova t i o n 
Yes T o t a l 

(N=132) (N=221) (N=353) 

More p o s i t i v e 36$ 6k% "(N-216) 

Less pos i t i ve 38$ 62% (N-137) 

X 2 « . 2 5 ; NS 

TABLE 128 

POSITIVE-ORIENTATION TO'CHANGE RELATED TO' SHARING 

O r i e n t a t i o n t o • 
Change Low 

Shar:i ng 
H igh T o t a l 

(N=156) (N=195) (N=35D 

More p o s i t i v e 36$ 6h% (N=2 l6 ) 

Less p o s i t i v e 50$ 50$ (N= l35 ) 

X 2 - 5 . 9 ; p < 0 5 
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In t he h i s t o r y o f mank ind t h e r e have p r o b a b l y been 
j u s t a few r e a l l y g r e a t t h i n k e r s . 

In t h i s c o m p l i c a t e d w o r l d o f o u r s t h e o n l y way we 
can know w h a t ' s g o i n g on i s t o r e l y on l e a d e r s o r 
e x p e r t s who can be t r u s t e d . 

B o t h i t ems a r e worded and coded i n t h e same d i r e c t i o n , so some deg ree o f 

ag reement w i t h each r e f l e c t s a g r e a t e r t endency t o r e l y upon e x t e r n a l 

a u t h o r i t y f o r wisdom and d i r e c t i o n . The d a t a do no t i n d i c a t e any s y s ­

t e m a t i c r e l a t i o n between r e l i a n c e upon a u t h o r i t y and i n n o v a t i o n and 

s h a r i n g . T e a c h e r s ' g e n e r a l v i ews o f t h e e x p e r t i s e and power v e s t e d i n 

g r e a t a u t h o r i t y does no t appear t o be r e l a t e d t o t h e s e a s p e c t s o f t h e i r 

own p r o f e s s i o n a l p e r f o r m a n c e . 

Two o t h e r p e r s o n a l i t y v a r i a b l e s c o n s i d e r e d a r e t e a c h e r s ' g e n e r a l 

f e e l i n g s o f a l i e n a t i o n f r o m s o c i e t y and t h e i r sense o f a n o m i e . Bo th 

t h e s e measures r e f l e c t on o r i e n t a t i o n t o s o c i e t y t h a t i n v o l v e s a l o s t -

ness and u n c e r t a i n t y o r doub t abou t t h e e f f i c a c y o f o n e ' s r o l e and 

u n d e r s t a n d i n g . We w o u l d expec t such v a r i a b l e s t o be n e g a t i v e l y r e l a t e d 

t o f u l l p r o f e s s i o n a l p e r f o r m a n c e ; w i t h t e a c h e r s who f e e l more e f f i c a c i o u s 

and k n o w l e d g e a b l e abou t a c o n s i s t e n t and c e r t a i n r o l e and s o c i e t y be ing 

more l i k e l y t o i n n o v a t e and s h a r e . A l l r e s p o n d e n t s were asked t o i n d i ­

c a t e how t h e y f e l t abou t t h e f o l l o w i n g i t ems w h i c h r e s p e c t i v e l y assess 

g e n e r a l f e e l i n g s o f b e i n g p o w e r l e s s , n o r m l e s s and l o n e l y . Respondents 

p l a c e d t h e i r answers on a f o u r - p o i n t s c a l e r a n g i n g f rom " s t r o n g l y a g r e e " 

t o " s t r o n g l y d i s a g r e e . " 

I t ' s o n l y w i s h f u l t h i n k i n g t o b e l i e v e t h a t a p e r s o n 
can r e a l l y i n f l u e n c e w h a t ' s happen ing i n s o c i e t y a t 
1 a r g e . 

I o f t e n wonder what t h e meaning o f l i f e r e a l l y i s . 

Sometimes I f e e l a l l a l o n e i n t h e w o r l d . 
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The v a l u e o f a l l i t ems were summed and a mean was t a k e n In o r d e r t o 

c r e a t e t h e s c a l e o f g e n e r a l a l i e n a t i o n i n t h e f o l l o w i n g manner : 

Low g e n e r a l a l i e n a t i o n r e f e r s t o a mean s c o r e o f l e s s 
t h a n 2 . 4 . 

Medium g e n e r a l a l i e n a t i o n r e f e r s t o a mean . s c o r e r a n g i n g 
f rom 2 .4 t o 3 . 0 . 

H igh g e n e r a l a l i e n a t i o n r e f e r s t o a mean s c o r e r a n g i n g 
f r o m 3.1 t o 4 . 

The r e l a t i o n s h i p between g e n e r a l a l i e n a t i o n and p r o f e s s i o n a l r o l e p e r ­

f o r m a n c e i s p r e s e n t e d i n T a b l e s 13A and 13B. 

( T a b l e s 13A and 13'B h e r e ) 

t h e d a t a in t h e s e t a b l e s i n d i c a t e no s i g n i f i c a n t r e l a t i o n between g e n e r a l 

a l i e n a t i o n and i n n o v a t i o n o r s h a r i n g . 

Four o t h e r s c a l e i t ems were used t o measure deg ree o f f e l t anomie 

o r t h e p e r c e p t i o n o f s o c i e t a l n o r m l e s s n e s s o r m e a n i n g 1 e s s n e s s . Teache rs 

were t o l d t h a t t h e s e i t ems were s t a t e m e n t s w h i c h d e s c r i b e d t h e f e e l i n g s 

o f some p e o p l e , and t h e y were asked t o i n d i c a t e w h e t h e r t h e y s t r o n g l y 

a g r e e d , a g r e e d , d i s a g r e e d , o r s t r o n g l y d i s a g r e e d w i t h t hem. The f o u r i tems 

w e r e : 

W i t h e v e r y t h i n g i n such a s t a t e o f d i s o r d e r , i t i s ha rd 
f o r a pe rson t o know where he s t a n d s f rom one day t o t h e 
n e x t . 

Though p e o p l e m-Ight no t a d m i t i t , t h e y a r e o u t f o r a l l 
t h e y can g e t . 

Most p e o p l e j u s t d o n ' t g i v e a "damn" f o r o t h e r s and a r e 
ready t o use any means t o g e t t o t h e i r g o a l s . 

The t r o u b l e w i t h t h e w o r l d t t o d a y i s t h a t most p e o p l e 
r e a l l y d o n ' t b e l i e v e In a n y t h i n g . 

These f o u r i tems were combined i n t o a s c a l e o f anomie in t h e same way as 

t h e s c a l e o f g e n e r a l a l i e n a t i o n . The d a t a i n T a b l e s 14A and 14B i n d i c a t e 

an i n v e r s e , a l t h o u g h n o n - s i g n i f i c a n t , t r e n d i n t h e r e l a t i o n between p e r ­

sona l anomie and p r o f e s s i o n a l r o l e p e r f o r m a n c e . In g e n e r a l , t h o s e 



TABLE 13A 

GENERAL ALIENATION RELATED TO INNOVATION 

." ". ' : 1nnovat i o n 
Al i e n a t lion No Yes T o t a l 

(N=134) (N=230) (N=364) 

Low 32$ 68$ (N= 37) 

Med i um 39$ 6 1 $ (N-227) 

H igh 33$ 67$ ' (N=100) 

X 2 = 1 .49 ; NS 

GENERAL 

TABLE 

ALIENATION 

13B 

RELATED TO SHARING 

Al i e n a t i on 
Shar ing 

Low H igh T o t a l 

( N - 1 6 3 ) ( N = 2 0 2 ) (N=365 ) 

Low 4 9 $ 5 1 $ (N= 3 9 ) 

Med i um • 4 5 $ 55$ ( N = 2 3 1 ) 

H igh • 4 2 $ 58$ ( N - 9 5 ) 

X 2 = . 5 4 ; NS 
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t e a c h e r s who f e l t l e a s t anomic were most i n v o l v e d in i n n o v a t i o n and s h a r i n g . 

( T a b l e s H A and H B h e r e ) 

The s c a l e s o f anomie and g e n e r a l a l i e n a t i o n e x h i b i t a h i g h deg ree 

o f a s s o c i a t i o n w i t h one a n o t h e r and w i t h r e l i a n c e upon a u t h o r i t y . A sum­

mary o f c h i squa re o p e r a t i o n s e x a m t n i n g t h e i n t e r r e l a t i o n s h i p o f t h e s e 

t h r e e v a r i a b l e s a r e p r e s e n t e d i n T a b l e 15. 

( T a b l e 15 h e r e ) 

I t i s c l e a r f r o m t h i s t a b l e t h a t t e a c h e r s w i t h a h i g h d e g r e e o f g e n e r a l 

a l i e n a t i o n a l s o f e e l t h e r e a r e few v a l i d and r e l i a b l e norms g o v e r n i n g 

most p e r s o n s ' s o c i a l b e h a v i o r and t h a t one must r e l y upon a few t r u s t e d 

e x p e r t s who a r e a v a i l a b l e t o p r o v i d e l e a d e r s h i p . A l t h o u g h t h e s e t h r e e 

v a r i a b l e s r e l a t e s i g n i f i c a n t l y and p o s i t i v e l y w i t h one a n o t h e r , i t 

a p p e a r s t h e r e a r e v e r y m i n i m a l a s s o c i a t i o n s and no s i g n i f i c a n t r e l a t i o n s 

between t h e s e d i m e n s i o n s o f t e a c h e r s ' p e r s o n a l i t y s t y l e s and e i t h e r e d u c a ­

t i o n a l i n n o v a t i o n o r s h a r i n g . Genera l a l i e n a t i o n and anomie may be j u s t 

t h a t , . g e n e r a l : and w h i l e t h e y may be r e l e v a n t c h a r a c t e r i s t i c s o f o n e ' s 

o r i e n t a t i o n t o t h e m s e l v e s and t o t h e ' s o c i e t y a t l a r g e , t h e y may n o t be 

r e l e v a n t f o r t h e s e a s p e c t s d f o n e ' s o c c u p a t i o n a l and p r o f e s s i o n a l b e h a v i o r . 

In a d d i t i o n t o t h e s e p e r s o n a l i t y d i m e n s i o n s we asked a q u e s t i o n d e ­

s i g n e d t o d e t e r m i n e t h e s o c i a l m o t i v e s o r i e n t a t i o n and p r i o r i t i e s o f 

t e a c h e r s . The q u e s t i o n be low e l i c i t s t h e r e l a t i v e dominance o f needs f o r 

a c h i e v e m e n t ( a c h i e v i n g p e r s o n a l g o a l s , c o m p e t e n t ) , a f f i l i a t i o n ( l i k e a b l e , 

g a I n i n g ' f r i e n d s h i p s ) and s o c i a l power (be a l e a d e r , I n f l u e n t i a l ) . 



TABLE 14A 

GENERAL ANOMIE RELATED TO INNOVATION 

Anom i e 
I n n o v a t i o n :. 

Low ' H igh T o t a l 

( N - 1 3 * ) (N=230) (N=364) 

Low 29$ 71$ (N<= 58) 

Med i um 36$ 64$ (N-230) 

H igh 54$ (N= 76) 

x 2 = 4 . 3 2 ; NS 

TABLE 14B 

GENERAL ANOMIE RELATED TO SHARING 

Shar i ng 
Anom ie Low H i g h T o t a l 

(N=163) (N=202) (N-365) 

Low 39$ 61$ ( N - 59) 

Med 1um 43$ 57$ (N-230) 

H igh • 54$ 46$ ( N - 76) 

x 2 = 3 . 6 7 ; NS 



TABLE 15 

SUMMARY OF CHI-SQUARE TABULATIONS RELATING 
THREE DIMENSIONS OF PERSONALITY STYLE 

Leve l o f 
V a r i a b l e s R e l a t e d C h i - S q u a r e d f S i g n i f i c a n c e ^ D i r e c t i o n 

Genera l A l i e n a t i o n -
Anomie 5 0 . 3 4 < . 0 0 1 P o s i t i v e 

A n o m i e - R e l i a n c e 
on A u t h o r i t y 12.1 2 < . 0 1 P o s i t i v e 

R e l i a n c e on a u t h o r i t y -
Genera l A l i e n a t i o n 10 .7 2 < . 0 1 P o s i t i v e 
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T h i s p a r t i s conce rned w i t h y o u r i n t e r p e r s o n a l r e l a t i o n ­
s h i p s w i t h y o u r t e a c h i n g c o l l e a g u e s . The d e s c r i p t i v e words o r 
ph rases a t each end o f t h e r a t i n g s c a l e s a r e no t n e c e s s a r i l y 
o p p o s i t e s . P l e a s e p l a c e a c h e c k - m a r k on one o f t h e l i n e s near 
t h e end o f t h e s c a l e t h a t bes t d e s c r i b e s how you wou ld l i k e 
y o u r r e l a t i o n s h i p s t o be w i t h y o u r c o l l e a g u e s . 

My R e l a t i o n s h i p s W i t h My C o l l e a g u e s i n T h i s 
School as 1 wou ld L i k e 1t To Be 

i n f l u e n t i a l : : : : : : : : : 1 i k e a b l e 

be a l e a d e r : : : : : : : : 

g a i n i n g 

a c h i e v i n g 
p e r s o n a l g o a l s 

: be a 1eader 

competen t : : : : : : : : : i n f l u e n t i a l 

1 i k e a b l e : : : : : : : : 
a c h i e v i n g 
p e r s o n a l g o a l s 

compe ten t : : : : : : : : 
g a i n i ng 
f r i e n d s h i p 

Th rough t h e a n a l y s i s o f t h i s q u e s t i o n each s o c i a l m o t i v e i s compared w i t h 

each o t h e r m o t i v e t w i c e . Each m o t i v e r e c e i v e s f rom 1 t o 5 p o i n t s when 

compared w i t h a n o t h e r , depend ing on how c l o s e t o one p o l e o r a n o t h e r a 

check i s p l a c e d . T h u s ^ i f power ( i n f l u e n t i a l , be a l e a d e r ) i s checked i n 

t h e space n e a r e s t t h a t stem when t w i c e compared t o a f f i l i a t i o n ( l i k e a b l e , 

g a i n i n g f r i e n d s h i p ) , power r e c e i v e s 10 p o i n t s and a f f i l i a t i o n 2 . The 

t o t a l power s c o r e i s o b t a i n e d by add ing t h e p o w e r - a f f i l i a t i o n s c o r e t o the 

powe r -ach ievemen t s c o r e . The same s c o r i n g and t a b u l a t i n g o p e r a t i o n s a r e 

t h e n done f o r b o t h r e m a i n i n g m o t i v e c a t e g o r i e s . T a b l e 16 shows t h e spread 

o f t h e r e l a t i v e p r i o r i t i e s o f t e a c h e r s r e g a r d i n g t h e s e c a t e g o r i e s o f s o c i a l 

m o t i v e s . 

( T a b l e 16 h e r e ) 

I t i s i c l e a r t h a t t e a c h e r s in t h i s sample r e p o r t a need f o r ach ievement as 

t h e i r most p o t e n t s o c i a l m o t i v a t o r , w i t h needs f o r a f f i l i a t i o n second , and 

power r e l e g a t e d t o a f a i r l y m in ima l r o l e . The r e l e v a n c e o f conce rns f o r 



TABLE 16 

SUMMARY OF TEACHERS1 PRIORITIES OF SOCIAL MOTIVES 

Mot i ve Score N % 

Power 0 -4 157 33 
5 -9 242 51 

10-14 34 07 
15+ 7 02 
NA 33 : 07 

100 

Ach ievemen t 0-4 6 1 
5 -9 . 176 . 37 

10-14 193 41 
15+ ,63 13 
NA • 35 08 

100 

A f f i l i a t i o n 0-4 39 08 
5-9 227 • 48 

10-14 127 27 
15+ 43 09 
NA 37 .08 

100 
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s o c i a l power i s so low t h a t i t i s a s u s p e c t phenomenon and w i l l be r e ­
examined l a t e r . T a b l e 17 summarizes s e v e r a l c h i - s q u a r e o p e r a t i o n s ' 
r e l a t i n g t h e s e s o c i a l m o t i v e c a t e g o r i e s t o i n n o v a t i o n and s h a r i n g . 

( T a b l e 17 h e r e ) 

The d a t a i n t h i s t a b l e c l e a r l y i n d i c a t e t h e l a c k o f a s i g n i f i c a n t a s s o c i a ­

t i o n between t h e s e independen t v a r i a b l e s and t h e dependent i n d i c e s o f 

r o l e p e r f o r m a n c e . T h i s s u g g e s t s t h a t n e i t h e r i n n o v a t i o n nor s h a r i n g 

a r e v e r y w i d e l y p e r c e i v e d as ways o f s a t i s f y i n g any o f t h e s e s o c i a l 

o r i e n t a t i o n s . T e a c h e r s ' needs f o r power o r i n f l u e n c e w i t h c o l l e a g u e s , 

p e r s o n a l a c h i e v e m e n t , o r s o c i a l a f f i l i a t i o n may a l l be sough t and s a t i s ­

f i e d i n ways o t h e r t h a n t h r o u g h t h e s e p r o f e s s i o n a l r o l e b e h a v i o r s . 

In summary, i t appea rs t h a t a l m o s t none o f t h e s e p e r s o n a l i t y o r 

b a s i c a t t i t u d i n a l o r i e n t a t i o n s i s s i g n i f i c a n t l y r e l a t e d t o p r o f e s s i o n a l 

i n n o v a t i o n and s h a r i n g . T e a c h e r s ' o r i e n t a t i o n s t o change a r e p o s i t i v e l y 

r e l a t e d t o s h a r i n g , b u t r e l i a n c e upon a u t h o r i t y , anomie and g e n e r a l 

a l i e n a t i o n do n o t bear any s y s t e m a t i c r e l a t i o n t o e i t h e r i n n o v a t i o n o r 

s h a r i n g . These t h r e e independen t v a r i a b l e s , however , a r e h i g h l y a s s o c i a t e d 

w i t h one a n o t h e r and p r o b a b l y d e s c r i b e a somewhat u n i t a r y s e r i e s o f 

phenomena. None o f t h e c a t e g o r i e s o f s o c i a l m o t i v e s - power , a c h i e v e m e n t ; 

a f f i l i a t i o n - r e l a t e s i g n i f i c a n t l y t o i n n o v a t i o n and s h a r i n g . However , 

t e a c h e r ' s e x t r a o r d i n a r i l y low s e l f - r e p o r t o f t h e m o t i v e f o r s o c i a l power 

i s somewhat s u s p e c t ; f o r 157 t e a c h e r s (33$ ) power never e s t a b l i s h e s p r i o r i t y 

o v e r a f f i l i a t i o n o r ach ievemen t on any o f t h e stems u t i l i z e d . We have 

s p e c u l a t e d t h a t t h i s f i n d i n g may be due i n p a r t t o e ' I t , : h e r ' p o o r : ' i n s t r u m « h t a -

t i o n o r d e f e n s i v e r e a c t i o n s i n h i b i t i n g t e a c h e r s a t t r i bu t ion o f t h a t m o t i v e . 

We p l a n t o examine t h i s q u e s t i o n i n c o n n e c t i o n w i t h o t h e r assessments o f 



TABLE 17 

SUMMARY OF CHI-SQUARE TABULATIONS RELATING SOCIAL 
NEEDS TO INNOVATION AND SHARING 

Need X 2 d f P. 

A. I n n o v a t i o n 

Power .13 1 NS 

Ach ievemen t 2 . 6 0 2 NS 

Af f 1 1 i a t i on 3 .04 2 NS 

B. S h a r i n g 

Power 1 .05 1 NS 

Ach i evement 1 .82 2 NS 

A f f i.i l a t i o n 3 .81 2 NS 



t h e same o r s i m i l a r v a r i a b l e s e l s e w h e r e i n t h i s r e p o r t . The g e n e r a l l a c k 

o f s i g n i f i c a n c e o f t h e s e p e r s o n a l s t y l e v a r i a b l e s s u g g e s t s t h a t t h e y may 

be t o o a b s t r a c t and g e n e r a l , and t h a t more s p e c i f i c s t a t e m e n t s o f t h e 

r e l e v a n c e o f such p e r s o n a l i t y d i m e n s i o n s in t h e schoo l o r j o b may need 

t o be emp loyed . M o r e o v e r , i t s u g g e s t s t h a t o t h e r i n t e r p e r s o n a l and o r ­

g a n i z a t i o n a l r e l a t i o n s may., i n f a c t be more p o t e n t phenomena i n te rms o f 

t h e i r e f f e c t s on t e a c h e r r o l e p e r f o r m a n c e . 

Commitment t o t h e T e a c h i n g P r o f e s s i o n 

A v a r i e t y o f measures have been u t i l i z e d t o assess t e a c h e r s ' com­

m i t m e n t t o t h e i r p r o f e s s i o n . Some o f t h e s e measures f o c u s upon t e a c h e r s ' 

p e r c e p t i o n s o f t h e i r own r o l e s and p r o f e s s i o n a l o u t l o o k s , o t h e r s f o c u s 

on t h e i r backg rounds and c u r r e n t s t a t u s . Our g e n e r a l e x p e c t a t i o n i s 

t h a t t e a c h e r s w i t h t h e l e a s t m a r g i n a l i t y and g r e a t e s t commitment t o 

t h e i r t e a c h e r r o l e s w i l l be more d e v o t e d t o f u l l p r o f e s s i o n a l pe r f o rmance 

and t h e r e b y w i l l i n n o v a t e and sha re m o r e . t h a n l e s s c o m m i t t e d c o l l e a g u e s . 

The d a t a I n d i c a t e t h a t t e a c h e r s who come f rom f a m i l i e s where a n o t h e r 

f a m i l y member has been o r now i s a t e a c h e r a r e s i g n i f i c a n t l y more i n n o v a ­

t i v e t h a n t e a c h e r s w i t h o u t any h i s t o r y o f t e a c h i n g i n t h e i r f a m i l y . T h i s 

f i n d i n g con fo rms ' ' to one o f Ryan ' s g e n e r a l i z a t i o n s s u g g e s t i n g t h a t " o u t - -

s t a n d i n g " t e a c h e r s u s u a l l y have a h i s t o r y o f t e a c h i n g in t h e i r f a m i l i e s 

( I 9 6 0 ) . One e x p l a n a t i o n i s t h a t such f a m i l y b a c k g r o u n d - l e n d s a d d i t i o n a l 

s u p p o r t and u n d e r s t a n d i n g o f t h e t e a c h e r r o l e and commi tments as w e l l as 

e s t a b l i s h i n g a t r a d i t i o n o f e d u c a t i o n a l p r o f e s s i o n a l i s m . The re I s no 

r e l a t i o n s h i p between t h i s a s p e c t o f p e r s o n a l h i s t o r y and s h a r i n g . 

W i t h r e g a r d t o o t h e r more c o n t e m p o r a r y c h a r a c t e r i s t i c s t h e da ta seem 

t o I n d i c a t e t h a f what o n e ' t e a c h e s may be l e s s i m p o r t a n t ' t h a n o n e ' s 

t e a c h i n g e x p e r i e n c e . Whether a t e a c h e r i s t e a c h i n g in h i s own s p e c i a l t y 
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o r n o t i s no t r e l a t e d t o i n n o v a t i o n o r s h a r i n g . On t h e o t h e r h a n d , t h e 
number o f y e a r s a t e a c h e r has been t e a c h i n g h i s p r e s e n t g r a d e o r s u b j e c t 
i s n e g a t i v e l y r e l a t e d t o i n n o v a t i o n ( p . <C . 0 5 ) , as i s t h e number o f y e a r s 
a t e a c h e r has been t e a c h i n g a t h i s p r e s e n t schoo l ( p . - < 0 5 ) . Summaries 
o f s e v e r a l c h i - s q u a r e o p e r a t i o n s p e r f o r m e d w i t h these, v a r i a b l e s a r e p r e ­
s e n t e d i n T a b l e 18. 

( T a b l e 18 h e r e ) 

F u r t h e r e x a m i n a t i o n o f t h e s e a s s o c i a t i o n s sugges t t h a t t h e r e l a t i o n b e ­

tween y e a r s o f e x p e r i e n c e and i n n o v a t i o n appear t o be c u r v i l i n e a r i n 

n a t u r e ; t e a c h e r s w i t h a m o d e r a t e amount o f e x p e r i e n c e i n n o v a t e most o f t e n , 

f o l l o w e d by t e a c h e r s w i t h l i t t l e e x p e r i e n c e and t h e n t h o s e w i t h more t i m e 

In t h a t s c h o o l o r g r a d e . I t seems t h a t no t j u s t newness, b u t newness p l u s 

some f a m i l i a r i t y w i t h t h e schoo l o r g r a d e I s o p t i m a l ' . W i t h r e g a r d t o . a l l 

t h e s e v a r i a b l e s t h e n e g a t i v e r e l a t i o n between e x p e r i e n c e and i n n o v a t i o n I s 

s t r o n g e r t h a n t h e r e l a t i o n " b e t w e e n e x p e r i e n c e and s h a r i n g ; t h e - l a t t e r n o t 

b e i n g s i g n i f i c a n t i n any c a s e . I t i s c l e a r t h a t age i s s i g n i f i c a n t l y 

r e l a t e d t o t h e s e e x p e r i e n t i a l v a r i a b l e s , s i n c e younger t e a c h e r s have l e s s . 

s p e c i f i c and g e n e r a l e x p e r i e n c e . However , age i t s e l f i s n o t r e l a t e d t o 

i n n o v a t i o n and s h a r i n g . S p e c i f i c r j r a d e - r e l e v a n t o r s c h o o l - r e l e v a n t e x ­

p e r i e n c e s seem t o e l a b o r a t e and h e i g h t e n t h e e f f e c t s o f age o r g e n e r a l 

e x p e r i e n c e . [ 

A l t h o u g h a r e l a t i o n between g e n e r a l e x p e r i e n c e and i n n o v a t i o n appears 

t o be a b s e n t , a l o o k ' a t ' t h e s o u r c e o f i n n o v a t i o n s r e v e a l s ' t h a t • t e a c h e r s 

w i t h m o d e r a t e e x p e r i e n c e - ( i . e . j * t - 1 2 y e a r s ) more o f t e n i n v e n t t h e i r 7 . -

r e p o r t e d i n n o v a t i o n . Newer t e a c h e r s more o f t e n engage i n t h e a d a p t a ­

t i o n o f o t h e r s ' ideas and t e a c h e r s w i t h t h e most e x p e r i e n c e more o f t e n 

a d o p t d i r e c t l y f rom a c o l l e a g u e o r o t h e r s o u r c e . Very new t e a c h e r s may 



TABLE 18 

TEACHING EXPERIENCES RELATED TO INNOVATION AND SHARING 

' X.. S i g n i f i c a n c e 
V a r i a b l e s R e l a t e d V a l u e ' d f l e v e l D i r e c t i o n 

I nnova t i on 

Years t e a c h i n g p r e s e n t 
g r a d e / s u b j e c t 

Years t e a c h i n g p r e s e n t schoo l 

Years t e a c h i n g 

S h a r i n g 

Years t e a c h i n g p r e s e n t 
g r a d e / s u b j e c t 

Years t e a c h i n g p r e s e n t schoo l 

Years t e a c h i n g 

7 . 5 2 2 < . 0 5 nega t1ve 

6 . 7 4 2 < . 0 5 negat i v e 

0 . 0 7 2 NS 

4 . 7 7 2 NS 

3 .23 2 NS 

3 . 1 6 2 NS 



b r i n g g r e a t v i g o r and f r e s h o u t l o o k s t o t h e i deas o f o t h e r s , t h u s 

m o d i f y i n g and a d a p t i n g i n n o v a t i o n s t o f i t t h e i r own s t y l e and c l a s s needs . 

More e x p e r i e n c e d t e a c h e r s may be s k i l l e d enough t o g e n e r a t e t h e i r own 

o r i g i n a l p r a c t i c e s . O l d e r t e a c h e r s may be l a c k i n g in t h e e n e r g y o r 

f r e s h s k i l l t o g e n e r a t e new Ideas p r t o s u b s t a n t i a l l y m o d i f y t h e i r 

c o l l e a g u e s ; m o r e o v e r , t h e y may know and t r u s t t h e i r c o l l e a g u e s enough 

t o make d i r e c t a d o p t i o n o f t h e i r new c l a s s r o o m p r a c t i c e s . T h i s f i n d i n g 

i s p r i m a r i l y due t o t h e e f f e c t o f e l e m e n t a r y schoo l r e l a t i o n s , s i n c e no 

such s i g n i f l e a n t a s s o c i a t i o n i s e v i d e n t i n seconda ry s c h o o l s . These 

d a t a b roken down by i n s t r u c t i o n a l l e v e l a r e p r e s e n t e d In T a b l e 19 . 

( T a b l e 19 h e r e ) 

W i t h r e g a r d t o t e a c h e r s ' c o n c e r n s and p l a n s f o r t h e f u t u r e , i t i s 

a p p a r e n t t h a t n e i t h e r s e c u r i t y i n t h e f o r m o f t e n u r e nor p r o f e s s i o n a l 

p l a n s f o r t h e nex t t e n y e a r s d i f f e r e n t i a t e among t e a c h e r s " i n t e r m s o f 

t h e i r I n n o v a t i o n o r s h a r i n g o f c l a s s r o o m p r a c t I c e s . A p p r o x i m a t e l y 66$ 

o f t h e sample have t e a c h i n g t e n u r e and abou t h\% e x p e c t t o be c l a s s r o o m -

t e a c h e r s i n t e n y e a r s , b u t n e i t h e r f a c t o r i s r e l e v a n t t o t h e s e d i m e n s i o n s 

o f p r o f e s s i o n a l r o l e p e r f o r m a n c e examined h e r e . 

In summary, n e i t h e r i n n o v a t i o n nor s h a r i n g a r e r e l a t e d t o f u t u r e 

p l a n s r e g a r d i n g a t e a c h i n g c a r e e r o r e x p e c t a t i o n s . S h a r i n g has no 

s y s t e m a t i c r e l a t i o n s h i p s w i t h o t h e r measures o f commitment o r m a r g i n a l i t y 

t o one t e a c h i n g p r o f e s s i o n . I n n o v a t i o n on t h e o t h e r h a n d , Is s i g n i f i c a n t l y 

r e l a t e d t o t h e r e l a t i v e l y s p e c i f i c v a r i a b l e s o f p r o f e s s i o n a l e x p e r i e n c e 

t e a c h i n g a t t h e p r e s e n t s c h o o l , o r w i t h t h e p r e s e n t g r a d e o r s u b j e c t . I t 

seems t h a t t h e most I n n o v a t i v e t e a c h e r s a r e t h o s e whose e x p e r i e n c e g i v e 

them t h e combined a d v a n t a g e s o f r e l a t i v e newness t o t h e p r o f e s s i o n , p l u s 
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TABLE 19 

EXPERIENCE RELATED TO SOURCE OF INNOVATION 
BY LEVEL QF INSTRUCTION 

E x p e r i e n c e £ Leve l I n n o v a t i o n Source 
o f I n s t r u c t i o n Adopt i on A d a p t a t i o n 1nvent i on T o t a l 

A . E l e m e n t a r y (N»41) : (N=33) (N=32) (N=106) 

< 3 y e a r s 24$ 54$ 22$ (N= 46) 

4 -12 y e a r s 24$ 20$ 56$ (N= 25) 

> 1 3 y e a r s 46$ 31$ 23$ ( N - 35) 

X 2 = 1 4 . 6 ; p < . 0 1 

B. Secondary (N=26) ( N - 2 4 ) (N=35) (N= 85) 

< 3 y e a r s 30$ 32$ 39$ (N« 44) 

4 - 1 2 y e a r s 37$ 21$ 42$ (N= 23) 

> 1 3 y e a r s 28$ . 28$ 44$ (N« 18) 

X 2 = 0 . 9 ; NS 
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some " t i m e i n g r a d e " . Genera l e x p e r i e n c e , o r y e a r s t e a c h i n g o v e r a l l , does 

n o t seem t o be a r e l e v a n t backg round f o r e n c o u r a g i n g I n n o v a t i v e t e a c h i n g . 

I n n o v a t i o n i s a l s o r e l a t e d p o s i t i v e l y t o t h e p r e s e n c e o f t e a c h e r s in t h e r e ­

s p o n d e n t s own f a m i l y , p r o b a b l y r e f l e c t i n g deeper faml. l i a r s u p p o r t f o r p r o ­

f e s s i o n a l commi tmen ts . In g e n e r a l , t h e d a t a In t h i s s e c t i o n g i v e o n l y 

m o d e r a t e s u p p o r t t o t h e p r o p o s i t i o n t h a t t e a c h e r s more h i g h l y c o m m i t t e d t o 

t h e i r p r o f e s s i o n w i l l more o f t e n i n n o v a t e and s h a r e t e a c h i n g p r a c t i c e s . 

P r o f e s s i o n a l Or i e n t a t Ion 

In an a t t e m p t t o examine t h e r e l a t i o n s h i p between t e a c h e r s p r o f e s s i o n a l 

p r i o r i t i e s and t h e i r r o l e b e h a v i o r s e v e r a l q u e s t i o n s assess t e a c h e r s ' p e r ­

c e p t i o n s and v a l u e s abou t schoo l p r i o r i t i e s and t h e i r c l a s s r o o m emphases and 

d a i l y a c t i v i t i e s . As one means t o e l i c i t i n f o r m a t i o n a b o u t t e a c h e r s ' v a l u e s 

and o r i e n t a t i o n s we asked them t o name t h e most i m p o r t a n t e d u c a t i o n a l o b j e c ­

t i v e s f o r t h e i r schoo l s y s t e m . Teache rs were p r e s e n t e d w i t h a l i s t o f t e n 

sample o b j e c t i v e s and asked t o s e l e c t t h o s e f o u r t h e y f e l t were t h e h i g h e s t 

p r i o r i t i e s f o r t h e i r schoo l sys tem i n t h e n e x t two y e a r s . 

A schoo l sys tem canno t be a l l t h i n g s t o a l l p e o p l e . C o n s i d e r ­
ing t h e s t a f f i n you r schoo l s y s t e m , t h e f i n a n c i a l s u p p o r t f o r t h e 
s y s t e m , t h e k i n d s o f c h i l d r e n who a t t e n d t h e s c h o o l s , and t h e a t t i ­
t udes o f t h e c o m m u n i t y , what wou ld you f e e l a r e t h e f o u r p r i m a r y o b ­
j e c t i v e s t o w a r d s w h i c h e f f e c t s h o u l d be pu t i n y o u r schoo l sys tem 
d u r i n g t h e n e x t two y e a r s ? Pu t " V " by t h e most I m p o r t a n t , " 2 " by 
t h e n e x t m o s t , " 3 " by t h e n e x t most i m p o r t a n t , and " V f o r t h e n e x t 
i m p o r t a n t . Remember you a r e t h i n k i n g o f o b j e c t i v e s f o r t h i s schoo l 
sys tem f o r t h e n e x t two y e a r s . Use o n l y t h e numbers 1 , 2 , 3 , 4 t o 
show t h e f o u r o b j e c t i v e s you f e e l a r e p r i m a r y . Leave t h e o t h e r i tems 
b l a n k . 

r e d u c i n g t h e d r o p o u t r a t e 
I m p r o v i n g a t t e n t i o n t o b a s i c s k i l l s i n t h e f i r s t t h r e e g r a d e s 
i m p r o v i n g a t t e n t i o n t o p h y s i c a l h e a l t h and s a f e t y o f s t u d e n t s 
i n c r e a s i n g c h i l d r e n ' s m o t i v a t i o n and d e s i r e t o l e a r n 
i m p r o v i n g l e a r n i n g o p p o r t u n i t i e s f o r d i s a d v a n t a g e d c h i l d r e n 
i n c r e a s i n g t h e p e r c e n t a g e o f c o l l e g e s t u d e n t a t t e n d a n c e by s e n i o r s 
i m p r o v i n g d i s c i p l i n e and t h e b e h a v i o r o f " d i f f i c u l t " c h i l d r e n 
i m p r o v i n g q u a l i t y o f s t u d e n t academic a c h i e v e m e n t a t a l l l e v e l s 
i m p r o v i n g c h i l d r e n ' s a d h e r e n c e t o m o r a l , e t h i c a l , and p a t r i o t I c 

s t a n d a r d s 
I m p r o v i n g l e a r n i n g o p p o r t u n i t i e s f o r g i f t e d o r t a l e n t e d , c h i l d r e n 
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The frequency of teacher responses to the a l t e r n a t i v e s In t h i s quest ion 
are presented in Table 20. There are no major d i f f e r e n c e s between 
elementary and secondary schools in t h i s regard ; the on ly minor d i f f e r ­
ence being a g rea te r secondary school concern f o r reducing the dropout 
r a t e . 

(Table 20 here) 

The data c l e a r l y i n d i c a t e t h a t Increas ing m o t i v a t i o n to lea rn and im­

prov ing academic achievement are the most important o b j e c t i v e s whether 

measured by f i r s t choices or t o t a l s of a l l four cho ices . 

These two predominant choices a l so appear to be most re levant f o r 

our p a r t i c u l a r concerns regarding the improvement o f classroom teaching 

p r a c t i c e s . When the r e l a t i o n o f responses t o these Items to p ro fess iona l 

r o l e performance Is examined the data i n d i c a t e t ha t teachers who ranked 

e i t h e r one o f these two o b j e c t i v e s as the most important school o b j e c t i v e 

tend to innovate and share s l i g h t l y more than teachers who rank o ther 

o b j e c t i v e s more h i g h l y . However, the r e l a t i o n s h i p repor ted in Tables 

21A and 21B, does not reach an accepted, leve l o f s t a t i s t i c a l s i g n i f i c a n c e . 

(Tables 21A and 21B here) 

These f i n d i n g s suggest t ha t teachers ' r e l a t i v e l y short term o b j e c t i v e s on t h e i r 

ou t l ook f o r the d i r e c t i o n o f school e f f o r t s are not p a r t i c u l a r l y re levant 

f o r t h e i r own p ro fess iona l r o l e performance. 

Teachers who repor t t h a t they do innova te , and who choose e i t h e r en­

hancement of m o t i v a t i o n or improvement o f academic achievement as the most 

important o b j e c t i v e f o r the school system In the next two years tend t o 

be adopters o f o t h e r s ' p r a c t i c e s more o f t e n than teachers who choose other 

o b j e c t i v e s . Innova t i ve teachers choosing the o ther o b j e c t i v e s are more . 



TABLE 20 

TEACHER CHOICES OF SCHOOL SYSTEM OBJECTIVES 

Ob jec t i ves 

F i r s t 

N 

Choice 

$ 

To ta l 

N •: 

Choices 

' $ 

(N=448) (100$) ( N - 1 3 4 U (100$) 

Reduce dropout ra te 13 2 .9$ " 60 4 : 5 $ 

S k i l l s in f i r s t t h ree grades 68 15.2$ 138 10 .3$ 

Phys ica l hea l th and sa fe t y 11 2 . 5 $ 58 - 4 . 3 $ 

M o t i v a t i o n to learn 160 3 5 . 6 $ 324 24.2$ 

Disadvantaged 37 8 . 3 $ 158 11 .7$ 

Col lege at tendance 3 .7$ 15 1.4$ 

Di sc i pi i ne 16 3 . 6 $ 124 9 . 1 $ 

Academic achievement 99 2 2 . 1 $ 223 16.6$ 

Moral Standards 23 5.1$ 134 10 .0$ 

G i f t e d c h i l d r e n 18 4 . 0 $ 107 7 . 9 $ 
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TABLE 21A 

SCHOOL OBJECTIVES RELATED TO INNOVATION 

Innovat Ion 
Obj ect ive No Y.es Tota l 

(N=132) (N«224) (N-356) 
Mo t i va t i on & des i re to 1 e a rn , 
academic achievement 33$ 67$ (N-216) 

Others 43$ 57$ (N=l40) 

X 2 = 3 . 3 0 ; NS 

TABLE 21B 

SCHOOL OBJECTIVES RELATED TO SHARING 

Shar ing 
Object i ve Low High Tota l 

(N-158) (N-198) (N-356) 

M o t i v a t i o n S des i r e to l e a r n , 
academic achievement 40$ 60$ (N=>218) 

Others 51$ 49$ (N=138) 

X 2 a 3 . 7 2 ; NS 
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o f t e n adapters of o t h e r s ' p r a c t i c e s . Innovat ing teachers s e l e c t i n g e i t h e r 
these or o ther o b j e c t i v e s invent o r i g i n a l ideas and p r a c t i c e s in a p p r o x i ­
mate ly the same r a t i o . I t may. we l l be tha t in dea l i ng w i t h the enhance­
ment o f m o t i v a t i o n and improvement of academic ach ievement ' there may be 
many good p r a c t i c e s a v a i l a b l e ; t h e r e f o r e teachers i n te res ted in these ob­
j e c t i v e s can j u s t take over such e x i s t i n g p r a c t i c e s f o r t h e i r own use 
w i t h o u t engaging in ser ious m o d i f i c a t i o n s or a d a p t a t i o n s . Innovat ions 
d i r e c t e d toward o ther o b j e c t i v e s may requ i re more complex m o d i f i c a t i o n s 
o f e x i s t i n g p r a c t i c e s . 

(Table 22 here) 

A second measure was u t i l i z e d to assess teachers percept ions o f 

the cu r ren t ph i losoph ies gu id ing t h e i r school p o l i c y as we l l as t h e i r 

des i res f o r change in these p o l i c i e s . Teachers ' percept ions of the 

c u r r e n t emphasis of t h e i r school was i nves t i ga ted by asking them t o i n d i ­

c a t e , on the f o l l o w i n g q u e s t i o n , which o f the fou r o r i e n t a t i o n s was most 

t r u e of t h e i r schoo ls ; f u r t h e r they were asked t o I nd i ca te which they • 

would p re fe r to be the schoo l ' s emphasis. 

One way of v iewing the o b j e c t i v e s o f a school system is 
to look at the th ings the schools in i t emphasize the most. 
Each'of the four hypo the t i ca l schools l i s t e d below emphasized 
a d i f f e r e n t aspect of educa t i on . In column A please p lace a 
1 next to the one t h a t ' i s most l i k e your s c h o o l , and a 4 next 
to the one tha t is leas t l i k e your schoo l . In column B please 
p lace a 1 next to the school which would , in your o p i n i o n , be 
the most d e s i r a b l e or " i d e a l , " and 4 next to the school which 
would be the least d e s i r a b l e . ' ... . 



TABLE 22 

MOST IMPORTANT SCHOOL OBJECT IVE RELATED TO SOURCE OF INNOVATION 

School Ob jec t i ve . Adopt ion Adaptat ion 1nvent ion Total 

(N-63) (N=60) . (N=72) (N-195) 

M o t i v a t i o n to l ea rn 
academic achievement 39$ 26$ 36$ (N=124) 

Others 21$ • .39$ ; . ' 39$ (N- 71) 

X 2 » 7 .24 ; p < .05 
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A 
Most 1 i ke 
my school 

Most d e s i r a b l e 
or ideal 

B 

School #1 f e e l s t ha t the most im­
po r tan t task o f the schools is p r i ­
m a r i l y i n t e l l e c t u a l ; tha t i s , t o 
p rov ide c h i l d r e n w i t h i n fo rmat ion 
about many t h i n g s , teach them read­
i n g , w r i t i n g and a r i t h m e t i c , g i ve 
them the a b i l i t y to f i g u r e t h i ngs 
out f o r themselves and a des i re to 
learn more. 

School #2 is p r i m a r i l y i n te res ted 
in soc ia 1 t h i n g s ; t ha t i s , teach ing 
c h i l d r e n how to get along w i t h 
o t h e r s , to know about people in 
o the r coun t r i es and t o be a good 
c i t i z e n who is loya l to America. 

School #3 is concerned w i t h the 
persona 1 development o f s tuden ts ; 
tha t i s , seeing t h a t they possess 
a sense of r i g h t and wrong, develop 
i n t o mature and s tab le persons who 
are in good phys ica l c o n d i t i o n , and 
learn to enjoy tfvings l i k e music 
and hobbies. 

School #h is most concerned about 
the more p rac t1ca l t h i n g s ; t ha t is 
he lp ing students choose the r i g h t 
occupat ion or c o l l e g e , g i v i n g them 
spec ia l i zed j o b t r a i n i n g , and p re ­
par ing them f o r marr iage and 
fam i 1 y 1 i v i ng . 

The f requency o f teacher responses to each item assessing the percep t ion of 

c u r r e n t emphasis is presented in Table 2 3 . 

I t i s i n t e r e s t i n g to note the great d i s p a r i t y between elementary and 

secondary school teachers ' percept ions o f t h e i r schoo ls ' emphasis upon 

i n t e l l e c t u a l m a t t e r s . Over t w o - t h i r d s o f the elementary school teachers 

fee l t ha t t he i r ma in school emphas is is i n t e l 1 e c t u a 1 , wh i1e 1 ess than 

(Table 23 here) 



TABLE 23 

PERCEIVED SCHOOL PRIORITIES BY LEVEL OF INSTRUCTION 

P r i o r i t y Elementary Secondary 

N $ N $ 

I n t e l l e c t u a 1 129 70$ 58 31$ 

Soc i a l 7 0k% 25 13$ 

Personal development 15 08$ 38 20$ 

P r a c t l e a l 10 05$ kl 25$ 

M u l t i p l e response 2k 13$ 20 11$ 

185 100$ 188 100$ 



o n e - t h i r d o f the secondary school teachers f ee l t ha t Is t h e i r schoo l ' s 

emphasis. Furthermore, secondary teachers perce ive t h e i r schools as 

p lac ing a g rea te r emphasis on p r a c t i c a l , personal development and soc ia l 

mat ters than do elementary teachers . I t seems app rop r i a te tha t elementary 

and secondary school teachers do not d i f f e r g r e a t l y on school system ob­

j e c t i v e s , but do d i f f e r on t h e i r p r i o r i t i e s f o r t h e i r own school or 

perhaps even c lassroom. 

I t is c l e a r t ha t these perceived emphases by no means r e f l e c t what 

many teachers fee l should be the educat ional p r i o r i t i e s o f t h e i r schoo l . 

The frequency o f teacher responses to each item assessing des i red 

emphases is presented in Table 2k. 

(Table 2k here) 

The data in t h i s t ab l e g e n e r a l l y mani fest smal le r d isc repanc ies between 

elementary and secondary school teachers than do the data in Table 2 3 . 

Elementary school teachers apparen t l y des i r e less o f an emphasis upon 

i n t e l l e c t u a l concerns than they c u r r e n t l y fee l e x i s t wh i le secondary r 

school teachers des i re a g rea te r emphasis. Other des i red changes inc lude 

elementary teachers ' preferences fo r a g rea te r p r i o r i t y upon personal de­

velopment mat te rs and secondary teachers ' preferences f o r less emphasis 

on soc ia l m a t t e r s . 

When teachers ' percept ions o f ac tua l school emphases, des i red school 

emphases, and the d iscrepancy between ac tua l and des i red emphases are 

r e l a t e d t o innova t ion and s h a r i n g , the data i n d i c a t e t h a t i nnova t ion Is 

s i g n i f i c a n t l y r e l a t ed to p r e f e r r e d school emphases o n l y . Those teachers 

who p r e f e r an i n t e l l e c t u a l emphasis f o r t h e i r school are more i n n o v a t i v e ' 

than teachers who p re fe r any or a l l o ther emphases. This phenomenon is 

c o n s i s t e n t across I n s t r u c t i o n a l l e v e l s , suggest ing tha t a commitment 



TABLE 24 

DESIRED SCHOOL PRIORITIES BY LEVEL OF INSTRUCTION 

P r i o r i t y Elementary Secondary 

N $ N $ 

I n t e l l e c t u a l 100 58$ 72 39$ 

Soc ia1 12 07$ 6 03$ 

Personal development 2k 14$ 36 20$ 

Pract ica1 10 06$ 39 21$ 

M u l t i p l e response 27 15$ 30 17$ 

173 100$ 183 100$ 
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to i n t e l l e c t u a l work, perhaps l i k e an emphasis upon m o t i v a t i o n to. l ea rn 
and academic achievement, may be assoc iated w i t h p ro fess iona l r o l e per ­
formance. 

In a d d i t i o n to these school system or school b u i I d i n g . l e v e l t a r g e t s 

f o r the express ion o f p ro fess iona l percept ions and p re fe rences , we asked 

teachers to descr ibe c e r t a i n aspects o f the c l i m a t e or atmosphere o f 

t h e i r own c lasses . The classroom atmosphere not on ly r e f l e c t s a 

teacher ' s teaching s t y l e , i t is a lso the soc ia l environment most 

re levant t o the teach ing-1earn ing process: as such i t is an Important 

index o f p ro fess iona l r o l e pe rspec t i ve . Teachers were asked to descr ibe 

t h e i r ac tua l and p re fe r red classroom atmospheres In terms o f ten 

dimensions. Each dimension was rated w i t h a check on one o f the e igh t 

spaces separa t ing the two po les : beginning from the l e f t , a check In one 

of the f i r s t t h ree spaces ind ica tes the l e f t po le o f the sca le as most 

d e s c r i p t i v e o f the teacher ' s classroom atmosphere. S i m i l a r l y , a check 

In the l a s t th ree spaces Ind ica tes the r i g h t po le as most d e s c r i p t i v e 

and a check in the middle ind ica tes ne i t he r end o f a dimension as der 

s c r l p t i v e o f the teacher ' s classroom atmosphere. 

f r i e n d l y : : : : : : bus i ness-1 i ke 

i n d I v i d u a l 
act i v i t ies r : ! ? : : 

group 
a c t i v i t i e s ? ' " • 

pianned : : : : spontaneous 

a c t i v e : : : : : : passive 

re laxed : : : : : : a t t e n t I v e 

formal * : : : : : : Informal 

con t ro l 1ed 
fee l Ings * ' ' ' * ' * ' . .. 

f ee l Ings 
expressed 

pup i l planned : : : : : : teacher pianned 

1ectu re : : : : : : d i scuss ion 

cooperat i ve : : : : : : compet l t1ve 



None o f the teachers ' r a t i n g s along each o f these dimensions o f classroom 

atmosphere are s i g n i f i c a n t l y re la ted to innova t ion or sha r i ng . But , in 

a d d i t i o n t o a d e s c r i p t i o n o f the "as i s , " t e a c h e r s were a lso asked to 

descr ibe t h e i r " p r e f e r r e d " classroom c l i m a t e s . These preferences do not 

r e l a t e s ign i f icant1y to teacher i nnovat i o n , but shar ing is s i g n i f i ­

cant 1y r e l a t ed to r a t i n g s o f p re fe r red classroom atmosphere on the 

pup i1 pianned - teacher p ianned'd imens ion: and along the forma 1 - i nforma1 

dimension. Teacher preferences f o r a pup i l planned classroom are p o s i ­

t i v e l y r e l a t ed to shar ing (p < . 0 5 ) , as is a preference fo r an informal 

classroom (p c . 0 5 ) . These two items re la ted to shar ing but not t o i n ­

nova t i on , were f u r t h e r examined w i t h respect to t h e i r relevance f o r 

c e r t a i n types o f i nnova t ions . The data in Table 25 show tha t teachers ' 

percept ions o f actua l classroom atmosphere w i t h respect t o the pup i l 

planned - teacher planned dimension are p o s i t i v e l y re l a ted to the inno­

va t i on o f p rac t i ces high in behavorral o r i e n t a t i o n . -

(Table 25 here) 

T h i r t y th ree percent of the teachers who perce ive t h e i r classroom atmos­

phere to be pup i l p lanned, as compared w i t h 16$ of those who perce ive i t 

to be teacher - p lanned, use innovat ive p r a c t i c e s tha t are more behav io ra l l y 

o r i e n t e d . I t appears t h a t a concern f o r pup i l p lanning o f classroom 

a c t i v i t i e s leads the teacher i n to a c o n s i d e r a t i o n of the dynamics of 

teacher - pup i l and pup i l - pup i l I n t e r a c t i o n . A reasonable outgrowth 

o f t h i s p a r t i c u l a r concern might we l l be the at tempt t o design and u t i l i z e 

teaching - l ea rn ing p r a c t i c e s tha t focus on soc ia l behavior in the c l a s s - . 

room. ' ') 
i 
> 



TABLE 25 

CLASSROOM PLANNING DIMENSION RELATED TO BEHAVIORAL 
ORIENTATION OF INNOVATION 

Class room 
PlannIng 

Behavioral O r i e n t a t i o n 
Low Med Ium High Tota l = 

(N-83) (N=31) (N-35) (N=149) 

Pupi1-planned kS% 22$ 33$ (N- 63) 

Teacher-planned 64$ 20$ 16$ (N= 86) 

X = 7 - 0 9 ; p < .05 



In an at tempt to look a t some of the a c t i v i t i e s assoc ia ted w i t h 

these and o ther dimensions of p ro fess iona l o r i e n t a t i o n s , teachers were 

a lso asked to repor t how they spend t h e i r t ime dur ing an average school 

day. These t ime and energy a l l o c a t i o n s were assessed through the 

f o l l o w i n g ins t rument : 

Most teachers spend t h e i r t ime doing many d i f f e r e n t tasks 
a t schoo l . How do you spend your t ime dur ing the average 
school day? 

a g rea t some l i t t l e none 
deal 

a . Teaching students academic 
mater i a l . 

b. D i s c i p l i n g students 

c. Counsel l ing students . 

d . Keeping records and 

a d m i n i s t r a t i v e du t i es 

e. Serving on committees u 

f . Ta lk ing w i t h co l leagues 
about classroom p r a c t i c e s 

The frequency o f teacher responses to the amount o f t ime spent on each 

of these tasks is presented In Table 2 6 . ' 

(Table 26 here) 

The data In Table 26 i n d i c a t e tha t most teachers spend a g rea t deal of 

t h e i r t ime in teaching academic m a t e r i a l . Major d i f f e r e n c e s between 

elementary and secondary school teachers are r e f l e c t e d in the elementary 

teachers repor t t ha t they spend more t ime on d i s c i p l i n i n g s tudents and 

teaching academic m a t e r i a l . Twenty- four percent o f the elementary school 

teachers spend a great deal o f t ime d i s c i p l i n i n g students and on ly 8$ of 

secondary school teachers spend tha t much t ime ; B7% o f the elementary 
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TABLE 26 

PERCENT OF TIME SPENT ON VARIED TASKS DURING AVERAGE DAY 

Task 
Great 
Deal. Some 

Time 

L i t t l e None Tota l 

Teachi ng 80 .4 14.7 2.4 2.4 99.9 (N-455) 

DIsc i p i i n i n g 15.7 46.5 34.6 3.1 99.9 (N-445) 

Counsel 1i ng 13.0 42,9 37.4 6.7 100.0 (N-447) 

Admin is te r ing Records 10,6 44.1 40.1 5.3 100.1 (N-454) 

Serv!ng Comm i t t ees 3.4 23 .1 46.7 26.8 100.0 (N-441) 

Ta lk ing about p r a c t i c e s 13.1 55.0 2 8 . 8 3.1 100.0 (N-451) 



school teachers spend a great deal o f t ime teaching academic ma te r ia l 

and on ly fk% o f the secondary school teachers spend tha t much t ime 

teach ing . One exp lana t ion f o r t h i s d iscrepancy may be in the f a c t tha t 

secondary school teachers ' days are o f f i c i a l l y compartmental ized to a 

g rea te r degree than are elementary school teachers ' a c t i v i t i e s . Thus, 

i t is somewhat c l e a r e r when a secondary school teacher ends a teaching 

per iod and begins counse l l i ng or record - keeping. The elementary 

school teacher who is in the same room w i t h the same students a l l day 

long may not c l ea r 1y recognize when h e ' a c t u a l l y stops teaching and 

s t a r t s d i s c i p l i n i n g or c o u n s e l l i n g ; i t a l l may appear w i t h i n the 

temporal and conceptual context of t e a c h i n g ; Moreover, secondary 

school s tudents may be able t o work on t h e i r own more than younger 

s tuden ts , and secondary teachers may not see such' independent study 

per iods or episodes as t ime spent teach ing academic m a t e r i a l . These 

d i f f e r e n c e s appear to be cons is ten t w i t h ' t h e data In Table 23, where 

elementary school teachers reported a h igher perceived and des i red 

p r i o r i t y f o r i n t e l l e c t u a l mat ters than d i d secondary school teachers ; 

The data in Table-27A and 27B i n d i c a t e tha t teachers who repor t 

tha t they spend a 'g rea t deal of t h e i r t ime teaching academic ma te r i a l 

innovate s i g n i f i c a n t l y more o f t e n than teachers who spend less t ime on 

t h i s task . Al though the r e l a t i o n s h i p i s n o n - s I g n i f I c a n t in the case 

o f shar ing the re appears t o be a p o s i t i v e t rend between teaching academic 

ma te r i a l and shar ing as w e l l . 

(Table 27A and 27B here) 

When the r e l a t i o n s h i p i l l u s t r a t e d In Table 27A is c o n t r o l l e d f o r the 

e f f e c t s of i n s t r u c t i o n a l leve l i t is c l e a r t ha t t ime spent teaching 



TABLE 27A 

TIME SPENT TEACHING ACADEMIC MATERIAL RELATED 
TO INNOVATION 

1nnovat ion 
T ime Teach i ng No Yes Tota l 

(N=135) (N=228) (N=363) 

Great deal 33$ . 67$ (N=294) 

Some, L i t t l e , None 54$ 46$ (N- 69) 

X 2 = 9 . 7 8 ; P < . o i 

TABLE 27B 

TIME SPENT TEACHING ACADEMIC MATERIAL RELATED 
TO SHARING 

Shar i ng 
Time Teaching Low High Tota l 

(N=162) (N=201) (N-363) 

Great deal 42$ 58$ (N=295) 

Some, L i t t l e , None 54$ 46$ (N= 68) 

X 2 = 3 . 2 8 ; NS 
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academic mate r ia l is r e l a ted s i g n i f i c a n t l y to innovat ion in secondary 
schools o n l y . In elementary schools such an overwhelmingly la rge per­
centage of the teachers repor t t h i s t ime p r i o r i t y ( 8 7 $ ) , t h a t there is 
l i t t l e room f o r d i f f e r e n c e s in the tendency to innovate (X = 0 . 0 ; NS) . 
The demands f o r such g rea t t ime p r i o r i t i e s upon academic teaching are 
e v i d e n t l y less un iversa l at the secondary school leve l ( 7 0 $ ) ; enough room 
f o r d i f f e r e n c e does seem to e x i s t here, and those teachers t h a t do spend 
a g rea t deal of t ime on t h i s task are more innova t i ve (X = 1 5 . 1 ; p < . 0 0 l ) . 

In summary, i t appears tha t teachers g i ve high p r i o r i t y to school 

goa l s such as increased m o t i v a t i o n to lea rn and improving academic ach ieve­

ment , and see a s t ress on i n t e l l e c t u a l o b j e c t i v e s in t h e i r schoo ls . By and 

l a r g e teachers who s t r o n g l y support these emphases seem t o innovate more 

o f t e n than teachers pe rce iv ing or p r e f e r r i n g a l t e r n a t i v e s . Teachers who 

f e e l t ha t the most important p r i o r i t y f o r t h e i r school is s tuden ts ' i n t e l ­

l e c t u a l growth innovate s i g n i f i c a n t l y more o f t e n than do teachers r e p o r t ­

ing s o c i a l , personal or p r a c t i c a l p r i o r i t i e s . Teachers who spend a great 

deal o f t ime teaching academic mate r ia l innovate more o f t e n than do 

teachers spending less t ime on t h i s t ask . Teachers who hold o ther values do 

appear p a r t i c u l a r l y i nnova t i ve . Classroom c l ima te preferences regarding 

in fo rma l teaching s t y l e s and the use of pup i l p lanning seem t o be re l a ted 

t o more b e h a v i o r a l l y o r i e n t e d innova t ions . On several of these va r i ab les 

i t appears tha t elementary school teachers fee l t h e i r schools s t ress i n ­

t e l l e c t u a l p r i o r i t i e s , p re fe r t h i s s t ress and spend more t ime on teaching-

academic ma te r i a l than do secondary school teachers . Several i n t e r p r e t a ­

t i o n s o f t h i s phenomenon have been o f f e r e d i nc lud ing the nature of o ther 

school p r i o r i t i e s competing f o r the a t t e n t i o n o f secondary school teachers 



and the lack of c l ea r d i v i s i o n s between t each ing , d i s c i p l i n i n g and 

c o u n s e l l i n g a t the e lementary-school l e v e l . 

Summary o f Personal C h a r a c t e r i s t i c s 

Four d i f f e r e n t aspects o f t eachers ' p e r s o n a l i t i e s , personal values 

and personal background c h a r a c t e r i s t i c s are explored in t h i s chap te r . 

The general v a r i a b l e s i nves t i ga ted i nc lude : (1) general background and 

demographic f a c t o r s ; (2) p e r s o n a l i t y s t y l e s and a t t i t u d e s ; (3) back­

ground and commitment t o ' t h e teaching p r o f e s s i o n ; and (4) p ro fess iona l 

va lues and o r i e n t a t i o n s . Wi th in each c l u s t e r of v a r i a b l e s a number o f 

s p e c i f i c t r a i t s or c h a r a c t e r i s t i c s are examined and re l a t ed to the 

p ro fess iona l r o l e outcomes o f Innovat ion:and shar ing o f teaching p r a c t i c e s 

In g e n e r a l , i t appears tha t teachers who come from ru ra l backgrounds' 

and from lower middle c l ass " f am i1 ies are less l i k e l y to Innovate and/or 

share teaching p r a c t i c e s than are more urban teachers and ones from 

labo r i ng or upper midd le c lass f a m i l i e s . In a d d i t i o n , teachers who come 

from homes where a ..parent or s i b l i n g is or was a p ro fess iona l educator 

are more l i k e l y to innovate than persons w i thou t t h i s suppor t i ve back­

ground. Teachers ' sex, age, m a r i t a l s t a t u s , parenta l s ta tus and r e l i g i o u s 

a f f i l i a t i o n are not s i g n i f i c a n t l y r e l a t ed to e i t h e r innovat ion and shar ing 

but degree o f church at tendence is nega t i ve l y r e l a t ed t o s h a r i n g . 

General exper ience in the p ro fess ion and whether a teacher Is t r a i n e d in 

the s p e c i a l t y in which he is teaching are not r e l a t ed t o Innovat ion and 

s h a r i n g ; but exper ience w i t h a p a r t i c u l a r grade leve l o r sub jec t mat te r 

course Is s i g n i f i c a n t l y r e l a t e d . Comparative newness t o one's r o l e as . 

teacher , in combinat ion w i t h enough exper ience to draw upon f o r growth 

seems to be an o p t i o n a l c o n d i t i o n . Future plans f o r educat ion as a career 



as we l l as the cu r ren t s e c u r i t y of a tenured s ta tus are not s i g n i f i c a n t l y 

re la ted to the aspects o f p ro fess iona l r o l e performance i nves t i ga ted 

here. 

In general^broad and basic p e r s o n a l i t y and a t t i t u d i n a l p r e d i s p o s i ­

t i o n s examined in t h i s • chap te r *do not re 1 a t e - s i g n i f i c a n t 1y to teachers ' 

innovat ion and shar ing o f • t each ing p r a c t i c e s . Feel ings o f general 

a l i e n a t i o n , anomie and ' r e l iance upon ex te rna l a u t h o r i t y , as wel l as a 

v a r i e t y o f basic soc ia l m o t i v a t i o n s , are not r e l a t ed S i g n i f i c a n t l y to 

the dependent v a r i a b l e s . However, more s p e c i f i c value preferences or 

percept ions o f i deo log i ca l or ph i l osoph i ca l t rends in schools are s i g ­

n i f i c a n t l y r e l a t ed in several ins tances. For ins tance , teachers ' con­

cerns f o r academic exce l l ence , whether in t h e i r own c lassroom, t h e i r 

schoo l , or t h e i r schoo l sys tem is g e n e r a l l y r e l a ted to Innovat ion o f 

classroom p r a c t i c e s . These p r e d i s p o s i t i o n s are no t , however, r e l a t ed to 

shar ing . P r i v a t e l y held a t t i t u d e s about s e l f , o thers and educat iona l 

Issues may we l l not be important aspects o f peer commerce, and t he re fo re 

not essen t i a l to the~more 'peer - re la ted aspects o f r o l e performances 

assoc iated w i t h the s h a r i n g ' o f teaching p r a c t i c e s . 

Both the f i n d i n g s w i t h regard to background f a c t o r s and a t t i t u d i n a l 

f a c t o r s suggest t ha t abs t rac t and broadly concerned v a r i a b l e s are not 

very p o t e n t l y a s s o c l a t e d ' w l t h innovat ion and s h a r i n g . But background and 

exper ience v a r i a b l e s t h a t ' a r e conc re te l y and s p e c i f i c a l l y r e l a t e d t o one 1 

immediate p o s i t i o n , or a t t i t u d I n a 1 * p r e d I s p o s i t i o n s tha t are focussed on 

concrete and h i g h l y re levant profess lona1 Issues, do seem to be r e l a t e d 

to p ro fess iona l ro le - per fo rmance . • Both k inds o f v a r i a b l e s w i l l be re ­

viewed f u r t h e r to 'de te rmine" how they r e l a t e d t o o ther independent and 

i n t e r v i ew ing v a r i a b l e s In l a t e r chap te rs . 
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Among teachers who repor t tha t they are i n n o v a t i n g , those who s t r ess 
concern f o r pup i l p l a n n l n g ^ s opposed to teacher piann i ng } more o f t e n are 
engaged in t r y i n g out b e h a v i o r a l l y o r i en ted p r a c t i c e s . Furthermore, 
secondary school teachers w i t h r e l a t i v e l y fewer course c r e d i t s beyond the B.A. 
degree repor t innovat ing b e h a v i o r a l l y o r i e n t e d p r a c t i c e s more o f t e n than 
secondary schoo l 1 t eachers w i t h more c r e d i t s or w i t h an M.A. degree. 
Teachers who are p a r t i c u l a r l y concerned w i t h the improvement o f s t uden ts ' 
academic m o t i v a t i o n and achievement more o f t e n adopt o t h e r s ' innovat ion 
f o r t h e i r use ra ther than mod i fy ing o t h e r s ' p rac t i ces , or inven t ing 
o r i g i n a l ones. The same is t r ue f o r teachers w i t h young c h i l d r e n at 
home and f o r elementary school teachers w i t h many years of exper ience. 
R e l a t i v e l y inexper ienced elementary school teachers more o f t e n adapt or 
modi fy o t h e r s ' p r a c t i c e s f o r t he i r ' use, whi.le those w i t h in te rmed ia te 
exper ience more o f t e n invent t h e i r own o r i g i n a l i nnova t i ons . 

'."Throughout t h i s chapter i t has been c l e a r t h a t - t h e r e are I n t e r e s t i n g 

and important d i f f e r e n c e s 1 between elementary and secondary school t eache rs ' 

backgrounds, values and s t y l e s . The personnel as we l l as the pr imary 

educat iona l t a s k s . o f these separate i n s t i t u t i o n s are q u i t e d i f f e r e n t . 

The f o l l o w i n g chapters more c l o s e l y examine in te rpe rsona l and i n s t i t u ­

t i o n a l aspects of t eachers ' r o l e performance; a focus which should shed 

a d d i t i o n a l l i g h t on the s t r u c t u r a l as we l l as procedural c h a r a c t e r i s t i c s 

o f these d i f f e r e n t educat iona l o r g a n i z a t i o n s . 



CHAPTER IV 

COLLEAGUE INTERPERSONAL RELATIONS 

The in te rpersona l r e l a t i o n s among teachers in a school s t a f f c o n s t i ­

t u t e an important set o f v a r i a b l e s t ha t i n f l uence p ro fess iona l r o l e per­

formance. The pr imary data in t h i s chapter are t eache rs ' percept ions 

o f t h e i r i n te rpersona l r e l a t i o n s thus the s t ress is upon t h e i r own 

phenomenology. Teachers ' f e e l i n g s o f a l i e n a t i o n from the school system 

are a l so examined w i t h the expec ta t ion tha t they are assoc ia ted w i t h 

s t a f f i n te rpersona l r e l a t i o n s and p ro fess iona l innova t ion and shar ing . 

In s h o r t , t eachers ' i n te rpersona l r e l a t i o n s w i l l be t r e a t e d as a set of 

independent v a r i a b l e s ; teachers ' a l i e n a t i o n from the school system e i t h e r 

as an in te rven ing or c o r o l l a r y v a r i a b l e ; and p ro fess iona l r o l e behavior 

in the form o f innova t ion and shar ing as dependent v a r i a b l e s . 

The f i r s t v a r i a b l e e x p l o r e d in t h i s chapter is t eache rs ' sense o f 

a l i e n a t i o n from schoo l . In d i s t i n c t i o n from the general type of a l i e n a ­

t i o n i nves t i ga ted in Chapter I I I , more s p e c i f i c aspects o f teachers ' 

r e l a t i o n s to the loca l s i t u a t i o n , t h e i r p ro fess ion and co l leagues are 

examined here. Feel ings of power lessness, i s o l a t i o n , involvement and 

d i s s a t i s f a c t i o n are among the components o f t h i s measure o f a l i e n a t i o n 

from schoo l . I t Is our expec ta t ion t h a t teachers leas t a l i ena ted from 

schoo l , e . g . , those f e e l i n g more p o w e r f u l , more ' i n touch w i t h o t h e r s , more 

invo lved and more s a t i s f i e d , should be engaged in more innova t ion and 

shar i ng. 
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The s p e c i f i c aspects o f co l league in te rpersona l r e l a t i o n s t o be" 
cons idered in t h i s chapter inc lude power and in f luence r e l a t i o n s , co-
hesivenss or a t t r a c t i o n pa t te rns and p a r t i c i p a t i o n in the p ro fess iona l 
communication ne tworkand s t a f f exchange. A l l t h ree o f these sets of 
v a r i a b l e s should be p o s i t i v e l y r e l a t ed to both innovat ion and s h a r i n g . 
P a r t i c u l a r l y when these dimensions of s t a f f r e l a t i o n s are pub l i c in 
cha rac te r they shou ldhave even more important assoc ia t i ons w i t h 
shar ing than w i t h i nnova t i on . 

Teachers who see themselves and t h e i r co l leagues as having some 

i n f l u e n c e upon each o ther and upon the de te rm ina t i on o f school p o l i c y 

are expected to be'more invo lved in innovat ion and s h a r i n g . This 

sense of one 's own i n f l uence can be seen as a ha l lmark o f s a t i s f a c t i o n 

w i t h the power and i n t e g r i t y incumbent upon a f u l l y developed r o l e as a 

p r o f e s s i o n a l . Items used to assess these v a r i a b l e s i nc lude : 

Power or i n f l uence r e l a t i o n s 

1 . Reported personal i n f l uence In school 
mat te rs .and p re fe r red personal i n f l u e n c e . 

2. A t t r i b u t e d peers ' i n f l uence on school 
p o l i cy . 

3- Col league nominat ion as i n f l u e n t i a l . 

The second major dimension o f co l league r e l a t i o n s examined here 

focusses on teacher percept ions o f the cohesiveness and personal a t t r a c ­

t i veness o f t h e i r s t a f f r e l a t i o n s , as we l l as co l leagues l i k i n g p r e f e r ­

ences. Teachers who f ee l they l i k e t h e i r co l leagues and whose co l leagues 

l i k e them, are m o r e ' l i k e l y to fee l f r e e enough t o t r y new ideas and welcome 

enough to share them w i t h t h e i r co l l eagues . Items used t o assess these 

v a r i a b l e s Inc lude : 



Cohesiveness or A t t r a c t i v e n e s s o f 
j nterpersona1 r e l a t ions 

1 . S t a f f cohesion as repor ted by diagram 

2. Perceived personal p o s i t i o n in the school 
soc ia l s t r u c t u r e . 

3. Teachers' pe rcep t ion o f " s t a f f 1 s " Impersona1Ity. 

4. Col league nominat ions .as we l l l i k e d . 

A teacher ' s p a r t i c i p a t i o n in the s t a f f communication system and 

p ro fess iona l exchange a c t i v i t i e s may expose him to d i f f e r e n t teaching 

goals and p r a c t i c e s . However, the degree o f concen t ra t ion on the Im­

provement o f classroom lea rn ing a lso may be adversely a f f e c t e d by ex­

posure to o ther p ro fess iona l p r i o r i t i e s and g o a l s , e s p e c i a l l y i f these 

are c o n f l i c t i n g In nature or many in number. Pro fess iona l exchange' 

may be p a r t i c u l a r l y important in f a c i 1 i t a t i n g teacher shar ing sinee 

s h a r i n g , u n l i k e i nnova t i on , is necessa r i l y a pub l i c act r e q u i r i n g ex­

change o p p o r t u n i t i e s . I terns used to assess these va r i ab les i n c l u d e : 

P a r t j c i p a t ion in p ro fess iona l exchange 

Informal channels of conversa t ion 

1 . I n c l us i on In communication soc iomet r ic 

2. Pa t te rns o f t r ave l to school 

3 . Time spent t a l k i n g about classroom p rac t i ces 

Formal channels of membership in p ro fess iona l 
groups and meetings 

1 . School committees 

2. Educat ional associat ion 's 

3- Educat ional meetings o u t s i d e o f the school 
system 

A l i e n a t i o n from School 

A f u l l commitment t o p ro fess iona l r o l e performance is l i k e l y to re­

q u i r e t h a t teachers be r e l a t i v e l y s a t i s f i e d w i t h tha t r o l e and w i t h the 
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s o c i a l s i t u a t i o n in which tha t r o l e is played o u t . In t h i s regard 
teachers who fee l leas t a l i e n a t e d from school are most l i k e l y to be i n ­
vo lved in the innovat ion and shar ing o f teaching p r a c t i c e s . Those who 
f e e l more a l i e n a t e d are more l i k e l y to expend less p h y s i c a l , emot ional 
or i n t e l l e c t u a l energy on the improvement or re f inement o f t h e i r p r o ­
f ess iona l b e h a v i o r , o r on the tough task of shar ing t h e i r ideas w i t h 
col leagues. 

The scale f o r assessing teachers ' a l i e n a t i o n from school cons i s t s 

o f n ine items se lec ted - from inst ruments used in o ther research . The 

items were presented to sub jec ts as statements which descr ibed the 

f e e l i n g s o f some teachers , and they were asked to i nd i ca te on a f o u r - . 

p o i n t scale whether they almost a lways, o f t e n , sometimes, or very seldom 

f e l t t h i s way: 

I do th ings at school t ha t I wou ldn ' t do i f i t were up 
t o me. 

- I have a l o t o f i n f l uence w i t h my co l leagues on educa­
t i o n a l m a t t e r s . 

. I am j u s t a cog in the machinery of t h i s schoo l . 

I f ee l c lose to o the r teachers in t h i s schoo l . 

Though teachers work near one ano the r , I fee l as i f I 
am on an i s l and by myse l f . 

In the long run i t is be t t e r t o be m in ima l l y involved 
in school a f f a i r s . 

I fee l Involved in a l o t o f a c t i v i t i e s t ha t go on in 
t h l s schoo l . 

I f i n d my j ob very e x c i t i n g and reward ing. 

. I r e a l l y don ' t f ee l s a t i s f i e d w i t h a l o t o f th ings tha t 
go on in t h i s school . J 

These nine items were designed to measure four v a r i a n t s o f a l i e n a ­

t i o n . Items 1 through 3 seek to measure f e e l i n g s o f powerlessness; items 

4 and 5 i s o l a t i o n , items 6 and 7 involvement in school a c t l v i t f e s , and 

items 8 and 9 d i s s a t i s f a c t i o n . I t i r s important t o note t h a t these 



items were not ordered as above in the q u e s t i o n n a i r e , but were d i s ­

t r i b u t e d randomly among a number o f o the r i tems. Fu r t he r , the above 

items are keyed In both p o s i t i v e and negat ive d i r e c t i o n s in order t o 

avoid the e f f e c t s of respondent mental set and soc ia l d e s i r a b i 1 I t y b iases. 

For our purposes a general s ca l e , as we l l as a number o f subscales, can 

be devised by using these nine i tems. Using mean scores on a l l nine 

I tems, an o v e r a l l scale o f a l i e n a t i o n from the school system was de­

v ised in the f o l l o w i n g manner: 

Low a l i e n a t i o n r e f e r s to a mean score of 2.0 or l e s s . 

High a l i e n a t i o n r e f e r s to a mean score of 2.1 or more. 

S i m i l a r l y , subscales o f f e e l i n g s o f powerlessness, of i s o l a t i o n , o f non-

involvement, and d i s s a t i s f a c t i o n were dev i sed . For i ns tance , the sca le 

o f powerlessness was devised from the t h ree items above in the f o l l o w i n g 

manner: 

Low powerlessness re fe r s t o a mean score of 1.5 or l e s s . 

Medium powerlessness r e f e r s t o a mean score ranging from 
1.6 to 2 .4 . 

High powerlessness re fe r s to a mean score o f 2.5 or more. 

Scales f o r the other th ree components were devised In the same manner and 

by using the same c u t o f f p o i n t s . 

The fou r components of the sca le o f a l i e n a t i o n from school are 

r e l a t ed to one another as i l l u s t r a t e d in Tab le .28 . 

(Table 28 here) 

Moreover, Barakat r e p o r t s t h a t scores on the t o t a l sca le o f a l i e n a t i o n 

from school is p o s i t i v e l y and s i g n i f i c a n t l y r e l a ted both to general 

a l i e n a t i o n and to anomie (1966, p .111-112) . This f i n d i n g suggests.a 



TABLE 28 

SUMMARY OF CHI-SQUARE PROCEDURES RELATING 
SUBSCALES OF ALIENATION FROM SCHOOL 

Subsca1es Related Value 

Chi 

df 

-Square 
S ign i f i cance 

1 evel D i rec t ion 

I s o l a t i o n £ d i s s a t i s f a c t i o n 18 .16 " 4 < . 0 1 pos i t ive 

Powerlessness £ d i s s a t i s f a c t i o n 18 . 19 " 4 < . 0 1 pos i t ive 

Noninvolvement £ d i s s a t i s f a c t i o n 18 . 7 1 " 4 < . 0 1 pos i t ive 

Noninvolvement £ i s o l a t i o n 2 5 . 2 7 4 <.01 pos i 11ve 

Noninvolvement £ powerlessness 2 0 . 5 2 4 < . 0 l pos i t ive 

I s o l a t i o n £ powerlessness 24 .34 4 < . 0 1 pos i t ive 
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cons is tency in the way persons r e l a t e to the v a r i e t y o f soc ia l systems o f 
which they are members, but i t does not c l a r i f y any cause and e f f e c t 
assumptions regard ing school or s o c i e t a l a l i e n a t i o n . 

Table 29 i nd i ca tes tha t a l i e n a t i o n from schoo] is s i g n i f i c a n t l y 

h igher f o r secondary school teachers as compared w i t h elementary school 

teachers . 

(Table 29 here) 

Other aspects o f the phenomenon o f school a l i e n a t i o n as we l l as i t s e f f e c t s 

a t d i f f e r e n t l e v e l s of i n s t r u c t i o n , are c l a r i f i e d by the data in Tables 30A 

and 30B which i nd i ca te the ex ten t to which a l i e n a t i o n Is re la ted t o the 

innovat ion and shar ing of teaching p r a c t i c e s at both elementary and 

secondary l e v e l s o f i n s t r u c t i o n . 

(Tables 30A and 30B here) 

A l i e n a t i o n is s i g n i f i c a n t l y and nega t i ve l y r e l a t ed to both Innovat ion 

and sharing in secondary schools . In those schools the less a l i ena ted 

teachers appear to do more innovat ing and sha r i ng . In elementary 

schools the r e l a t i o n between a l i e n a t i o n and these aspects of p ro fess iona l 

r o l e behavior f o l l o w s the same t rend but does not approach an acceptable 

level , of s t a t i s t i c a l s i g n i f i c a n c e . The f i n d i n g s tha t a l i e n a t i o n is 

h igher in secondary schoo ls , and t h a t the r e l a t i o n between a l i e n a t i o n 

and the dependent v a r i a b l e s are s i g n i f i c a n t on ly in secondary schoo ls , may 

be expla ined p a r t i a l l y by the cons ide ra t i on tha t secondary schools are 

u n l i k e elementary schools in several respec ts , not Only w i t h regard to the 

c l i e n t popu la t i on they serve. In Chapter 3 we rioted some of the d i f f e r ­

ences among the teacher popu la t ions at these d i f f e r e n t i n s t r u c t i o n a l 

l e v e l s . The sex, age and educat iona l composi t ion o f s t a f f s are among 

these teacher c h a r a c t e r i s t i c s t ha t d i f f e r . Moreover, these two q u i t e 



TABLE 29 

ALIENATION RELATED TO LEVEL OF INSTRUCTION 

A l i e n a t ion Elementary Secondary 

(N=232) (N=230) 

Low 59$ 4 1 $ (N«259) 

High 33% 6 1 $ (N-203) 

x 2 - 1 6 . 9 ; P < - 0 1 



TABLE 30A 

ALIENATION RELATED TO INNOVATION BY 
LEVEL OF INSTRUCTION 

Level of I n s t r u c t i o n Innovat ion 
and A l i e n a t ion No Yes Tota l 

A. Elementary (N=64) (N=118) (N=182) 

Low A l i e n a t I o n 34$ 66$ (N-0 22) 

High A l I ena t ion 63$ (N= 60) 

x 2 = .09; NS 

B. Secondary (N«74) (NH12) (N=186) 

Low A l i e n a t l o n 31$ 69$ (N= 87) 

High A l i e n a t ion kit 53$ (N= 99) 

x 2 = - 5.21; p < .05 • 

TABLE 30B 

ALIENATION RELATED TO SHARING BY 
LEVEL OF INSTRUCTION 

Level of I n s t r u c t i o n Shar i ng 
and A l i e n a t I o n No Yes Tota l 

A. Elementary (N=9D (N- 91) (N=182) 

Low A l i ena t ion 4 6 $ 5 4 $ (N=120) 

High A l I e n a t ion 58$ 4 2 $ (N= 62) 

x 2 = 2 . 4 6 ; NS 

B. Secondary (N=74) ( N = l l l ) (N=185) 

Low A l i enat ion 28$ 72$ (N- 85) 

High A l i e n a t I o n 50$ 5 0 $ (N=l00) 

x 2 = 9 . 0 7 ; P < .005 
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d i f f e r e n t popu la t ions must a l so be a f f e c t e d by the d i f f e r e n t t a s k s , and 
s t a t u s rewards and o r g a n i z a t i o n a l c h a r a c t e r i s t i c s . a t d i f f e r e n t i n s t r u c ­
t i o n a l l e v e l s . Secondary" schools are t y p i c a l l y l a rge r than elementary 
schools and teachers have less susta ined c o n t a c t . w i t h any s i n g l e group 
of s tuden ts . Secondary schools a l so are h i g h l y organized along- d e p a r t ­
mental 1 Ines and respons ib i l i t i e s , f u r t h e r f ragment ing p o t e n t i a l r e ­
l a t i o n s among teachers.- One's r e l a t i o n s w i t h co l l eagues , and p a r t i c u l a r l y 
one 's f e e l i n g s about a l i e n a t i o n or i n t e g r a t i o n w i t h the school may be much 
more p e r t i n e n t f o r these" teachers under these c i rcumstances . Elementary 
teachers may work in an environment t ha t fo rces them to work toge ther 
c l o s e l y and where fee l i ngs " o f a l i e n a t i o n are s imply not very re levan t . ' 
At the very l e a s t , these p a r t i c u l a r data and i n t e r p r e t a t i o n s f u r t h e r 
support the p r o p o s i t i o n tha t the re may be some very d i f f e r e n t p ro fess iona l 
s t y l e s .and norms f o r secondary as d i s t i n g u i s h e d from elementary school 
t eache rs . 

In summary, these general data suggest t ha t our expec ta t ions regard ing 

the negat ive r e l a t i o n between.a 1 i ena t i on from school and p ro fess iona l per ­

formance is conf i rmed f o r secondary schoo ls . In those schoo ls , teachers 

who fee l more invol.ved" and 1 n tegra ted • 1 nto va r i ous aspects o f school l i f e 

more o f t e n innovate and share classroom p r a c t i c e s . 

Power and In f luence Re la t ions 

We have several expec ta t ions regard ing the r e l a t i o n s h i p between teache rs ' 

f e e l i n g s and repor ts o f t h e i r i n f l uence and t h e i r p a r t i c i p a t i o n in the i n ­

nova t ion and shar ing o f teaching p r a c t i c e s , ' as we l l as t h e i r a l i e n a t i o n from 

the school system. Among these expeeta t ions are the f o l l o w i n g : ( 1 ) The more 

teachers f ee l they have i n f l uence in determin ing educat iona l m a t t e r s , the 



more t hey w i l l t end t o i n n o v a t e and s h a r e , and t he l e s s . they w i l l f e e l 

a l i e n a t e d f rom t h e schoo l * s y s t e m ; (2) The more t e a c h e r s see t h e i r c o l ­

l eagues as i n f 1 u e n t i a l t n d e t e r m i n i n g ' e d u c a t i o n a l m a t t e r s t h e more they 

w i l l i n n o v a t e and s h a r e and t h e l e s s t h e y w i l l f e e l a l i e n a t e d ; (3) The 

more t e a c h e r s a r e seen by t h e i r c o l l eagues as" i n f l u e n t i a l i n d e v e l o p i n g 

s t a f f o p i n i o n , t h e more" t h e y w i 11 tend t o i n n o v a t e and s h a r e , and t h e l ess 

t h e y w i l l f e e l a l i e n a t e d . - " 

One measure o f t e a c h e r s ' f e e l i n g s o f p e r s o n a l power c o n s i s t s o f 

t h e e x t e n t t o w h i c h t e a c h e r s p e r c e i v e t h e m s e l v e s as i n f l u e n t i a l i n 

d e t e r m i n i n g e d u c a t i o n a l p o l i c y m a t t e r s a t s c h o o l . Teachers a r e asked 

f i r s t t o i n d i c a t e how much i n f l u e n c e t h e y f e e l t h e y p e r s o n a l l y have i n 

d e t e r m i n i n g e d u c a t i o n a l p o l i c y ; i . e . , w h e t h e r t hey have no i n f l u e n c e , 

a l i t t l e I n f l u e n c e , some i n f l u e n c e , o r a g r e a t dea l o f i n f l u e n c e . A 

second m e a s u r e ' a s k s t e a c h e r s t h e same q u e s t i o n abou t t h e i r c o l l e a g u e s ' 

i n f l u e n c e . T h e s e - t w o ' m e a s u r e s a r e p a r t o f a b roader s e r i e s o f q u e s t i o n s 

posed as f o l l o w s : 

1 . In g e n e r a l how much I n f l u e n c e do you t h i n k t h e f o l l o w i n g 
g r o u p s o r pe rsons have I n ' d e t e r m i n i n g e d u c a t i o n a l m a t t e r s 
( e . g . , c u r r i c u l u m , p o l i c y , e t c . ) In t h i s s c h o o l ^ P l a c e a 
check in t h e box t h a t b e s t d e s c r i b e s t h e t n f l u e n c e - a b i T i t y -
o f each o f a-e". 

a a g r e a t 
no 1 i t t l e some dea l o f 

I n f V . i n f l . l n f l . i n f I . 

a . The l o c a l schoo l 
board 

b. Your s u p e r i n t e n d e n t 

c . You r p r i n c i p a l * 

d . Your t e a c h i n g c o l ­
l eagues In g e n e r a l 

e . You , p e r s o n a l l y 

a . The l o c a l schoo l 
board 

b. Your s u p e r i n t e n d e n t 

c . You r p r i n c i p a l * 

d . Your t e a c h i n g c o l ­
l eagues In g e n e r a l 

e . You , p e r s o n a l l y 

a . The l o c a l schoo l 
board 

b. Your s u p e r i n t e n d e n t 

c . You r p r i n c i p a l * 

d . Your t e a c h i n g c o l ­
l eagues In g e n e r a l 

e . You , p e r s o n a l l y 

a . The l o c a l schoo l 
board 

b. Your s u p e r i n t e n d e n t 

c . You r p r i n c i p a l * 

d . Your t e a c h i n g c o l ­
l eagues In g e n e r a l 

e . You , p e r s o n a l l y 

a . The l o c a l schoo l 
board 

b. Your s u p e r i n t e n d e n t 

c . You r p r i n c i p a l * 

d . Your t e a c h i n g c o l ­
l eagues In g e n e r a l 

e . You , p e r s o n a l l y 

2 . In y o u r o p i n i o n , how much I n f l u e n c e s h o u l d each o f t hese g roups 
or . p e r s o n s have In d e t e r m i n i n g e d u c a t i o n a l m a t t e r s ( e . g . , c u r r i ­

c u l u m , p o l i c y , e t c . ) I n t h i s s c h o o U 
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The responses t o t h e s e q u e s t i o n s a r e p r e s e n t e d i n f i g u r e 3-

( F i g u r e 3 h e r e ) 

I t i s n o t e w o r t h y t h a t t e a c h e r s p r e c e i v e c u r r e n t i n f l u e n c e d i s t r i b u t e d 

i n a s t r o n g l y h i e r a r c h a 1 ' m a n n e r ; w i t h t h e schoo l board and s u p e r i n t e n d e n t 

seen as hav ing ' c o n s i d e r a b l y more i n f l u e n c e ' t h a n t h e p r i n c i p a l , c o l l e a g u e s 

o r o n e s e l f . T h e c u r v e o f p r e f e r r e d i n f l u e n c e d i s t r i b u t i o n d i f f e r s m a r k e d l y 

i n s e v e r a l r e s p e c t s ; t h e ' s c h o o l b o a r d J s r o l e i s - s u b s t a n t i a l l y d i m i n i s h e d 

w h i l e c o l l e a g u e s and o n e s e l f a r e a c c o r d e d much more p o w e r f u l r o l e s . The 

p r i n c i p a l and c o l l e a g u e s as opposed t o t h e schoo l board and s u p e r i n t e n d e n t 

a r e t h e most p o w e r f u l e l e m e n t s in t h i s second c u r v e o f schoo l d e c i s i o n , 

m a k i n g . In g e n e r a l t h e p o i n t where t h e c u r v e s c r o s s each o t h e r i l l u s t r a t e s 

t e a c h e r s ' p r e f e r e n c e s f o r more i n f l u e n c e c l o s e r t o home and l e s s f rom 

s o u r c e s l o c a t e d o u t s I d e t h e i r l o c a l s o c i a l s y s t e m . 

The p r o p o s i t i o n t h a t - t h e more t e a c h e r s f e e l t h e y a r e p e r s o n a l l y i n f l u -

e n t i a l j t h e more t hey s h o u l d i n n o v a t e and sha re e d u c a t i o n a l p r a c t i ceSj ga i ns 

s i g n i f i c a n t p o s i t i v e s u p p o r t f r o m t h e d a t a r e p o r t e d In T a b l e s 31A and 3 1 8 . 

( T a b l e s 31A and 31B h e r e ) 

The d a t a i n Tab le• 31A i n d i c a t e t h a t 73$ o f t h o s e who f e e l t h e y have h i g h i n ­

f l u e n c e r e p o r t t h a t t h e y i n n o v a t e as compared t o 21% who do no t so r e p o r t ; 

o n l y Sk% o f t h e t e a c h e r s w h o f e e l t h e y have low i n f l u e n c e r e p o r t t h a t t h e y 

i n n o v a t e . T a b l e 31B i n d i c a t e s t h a t 71$ o f t h o s e who t h i n k t h e y have a 

h i g h deg ree o f i n f 1 u e n c e ' d o ' a h i g h deg ree o f s h a r i n g w i t h t h e i r c o l l e a g u e s ; 

o n l y 43$ o f t h o s e t e a c h e r s ' w i t h f e e l i n g s o f low i n f l u e n c e a r e engaged in a 

h i g h deg ree o f s h a r i n g . These f i n d i n g s a r e c o n g r u e n t w i t h t h o s e o f an 

e a r l i e r s t u d y r e p o r t e d ' b y C h e s l e r (1966) . 

I t appea rs f rom T a b l e s 32A and 32B t h a t t e a c h e r s ' p r o f e s s i o n a l b e ­

h a v i o r t e n d s t o be a l m o s t as h i g h l y r e l a t e d t o t h e i r p e r c e p t i o n s o f 
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F i g u r e 3 

TEACHERS PERCEPTIONS AND PREFERENCES OF VARIOUS PARTIES' INFLUENCE 
ON SCHOOL POLICY 

School Board 

S u p e r i n t e n d e n t 

P r I n c I p a l 

Col 1eagues 

S e l f 

v 

NONE LITTLE SOME GREAT DEAL 
( 0 , 0 ) ( 1 . 0 ) ( 2 . 0 ) ( 3 . 0 ) 

p e r c e i v e d 

p r e f e r r e d 

i n f 1 u e n c e 

i n f l u e n c e 



TABLE 31A 

PERCEIVED PERSONAL INFLUENCE RELATED TO INNOVATION 

1 nnova t i on . . 
1nf1uence No Yes T o t a l 

(N-135) (N=224) (N=359) 

Low Sk% ( N - 91) 

Med 1um 33% 62% (N=182) 

H igh 27% 73% (N= 86) 

X 2 = 7 . 2 5 ; P < .05 

TABLE 31 B 

PERCEIVED PERSONAL INFLUENCE: RELATED TO SHARING 

Shar i ng 
1 n f1uence Low H igh T o t a l 

(N=162) (N=199) (N=36 l ) 

Low 57$ h3% (N= 92) 

Med i um k6% 5h% (N=182) 

H igh 23% 7\% (N= 87 ) 

X 2 = 1 3 . 5 9 ; P < .01 



c o l l e a g u e s ' i n f l u e n c e on schoo l p o l i c y as t h e i r own i n f l u e n c e . 

( T a b l e s 32A and 32B h e r e ) 

T a b l e s 32A and 32B i n d i c a t e t h a t t h e more t e a c h e r s p e r c e i v e t h e i r c o l ­

leagues , i n g e n e r a l , as i n f l u e n t i a l t h e more t h e y t h e m s e l v e s share t e a c h ­

ing p r a c t i c e s . The f i n d i n g s w i t h r e g a r d t o i n n o v a t i o n s show a s i m i l a r 

a l t h o u g h n o n - s I g n I f i c a n t t r e n d . Thus t h e sense t h a t t h e s o c i a l sys tem 

o f t h e schoo l I s I n f l u e n c a b l e by o t h e r s l i k e t h e m s e l v e s , a l s o seems t o 

be r e l a t e d t o p r o f e s s i o n a l r o l e b e h a v i o r . 

I f some f e e l i n g s o f i n f l u e n c e on l o c a l schoo l p o l i c y a r e t h o u g h t to 

be r e l e v a n t f o r t h e f u l f i l l m e n t o f o n e ' s p r o f e s s i o n a l r o l e , and hence 

i n n o v a t i o n and s h a r i n g , I t was o u r e x p e c t a t i o n t h a t t e a c h e r s who d e s i r e 

g r e a t e r amounts o f power s h o u l d be even more l i k e l y t o f u l f i l l t h i s p r o ­

f e s s i o n a l r o l e componen t . But t h e d a t a do n o t c o n f i r m t h i s e x p e c t a t i o n 

a t a l l ; t eachers * d e s I r es f o r l e s s , t h e same, more o r much more s e l f o r 

c o l l e a g u e i n f l u e n c e a r e n o t r e l a t e d t o e i t h e r i n n o v a t i o n o r s h a r i n g . I t 

wou ld appear f r om t h e s e f i n d i n g s t h a t t e a c h e r s ' d e s i r e s a r e no t as i m ­

p o r t a n t as t h e i r p e r c e p t i o n o f t h e a c t u a l s t a t e o f a f f a i r s o f t h e schoo l .'s 

i n f l u e n c e s y s t e m . 

D e s i r e s f o r i n f l u e n c e may be r e l e v a n t , however , when c o n s i d e r e d i n 

c o n j u n c t i o n w i t h p e r c e p t i o n s o f t h e r e a l s t a t e o f a f f a i r s . Whenever t h e 

a c t u a l and d e s i r e d s t a t e s a r e no t t h e same t h e r e i s a d i s c r e p a n c y w h i c h 

s i g n i f i e s t e a c h e r s ' r e p o r t o f an i n a p p r o p r i a t e o r u n s a t i s f a c t o r y s i t u a t i o n . 

Such a d i s c r e p a n c y o r d i s s a t i s f a c t i o n w i t h t h e I n f l u e n c e p a t t e r n s h o u l d be 

r e l a t e d n e g a t i v e l y t o p r o f e s s i o n a l r o l e p e r f o r m a n c e . C h e s l e r (1966) c o n ­

f i r m s t h i s e x p e c t a t i o n ' I n h I s r e p o r t t h a t t h e e x i s t e n c e o f a d i s c r e p a n c y 

between t h e amounts o f i n f l u e n c e a t e a c h e r f e e l s he has and t h e amount 

he f e e l s he s h o u l d have i s r e l a t e d n e g a t i v e l y t o I n n o v a t i o n . T e a c h e r s who 



TABLE 32A 

PERCEIVED COLLEAGUES1 INFLUENCE RELATED 
TO INNOVATION 

1nnovat i on 
1n f1uence No Yes T o t a l 

( N H 3 6 ) (N=227) (N=363) 

Low 43$ 57$ (N= l90 ) 

Med 1um 34$ 66$ (N=129) 

H igh 25$ 75$ (N= 44) 

X 2 = 5 . 7 5 ; p > . 0 5 < . 1 0 

TABLE 32B 

PERCEIVED COLLEAGUES1 INFLUENCE RELATED 
TO SHARING 

S h a r i ng 
1n f1uence Low H igh T o t a l 

(N=162) (N=201) (N-363) 

Low 52$ 48$ (N=190) 

Med i um 39$ 61$ (N= l29 ) 

H igh 32$ 68$ ( N - 44) 

X 2 = 9 . 0 0 ; p .01 
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d e s i r e much more i n f l u e n c e t h a n t h e y f e e l t h e y have a r e s i g n i f i c a n t l y 
l e s s l i k e l y t o i n n o v a t e c l a s s r o o m p r a c t i c e s t han t h o s e t e a c h e r s who f e e l 
s a t i s f i e d w i t h t h e i n f l u e n c e t h e y h a v e , o r t h o s e f o r whom t h e r e fs 
m i n i m a l d i s c r e p a n c y between t h e i r f e l t and d e s i r e d power . Taken t o g e t h e r , 
t h e s e f i n d i n g s s u g g e s t t h a t when t e a c h e r s f e e l t h a t i n d i v i d u a l l y and c o l ­
l e c t i v e l y t h e y have i n f l u e n c e on t h e d e t e r m i n a t i o n ' .of l o c a l e d u c a t i o n a l 
p o l i c y t hey tend t o I n n o v a t e and s h a r e m o r e . P r o f e s s i o n a l r o l e b e h a v i o r 
i s t h u s not o n l y r e l a t e d t o I n d i v i d u a l f e e l i n g s o f l e g i t i m a t e and a p p r o ­
p r i a t e i n f l u e n c e o r power , bu t t o i n d i v i d u a l n o t i o n s t h a t o t h e r s o f 
s i m i l a r s t a t u s — " t h e i r c l a s s " have i n f l u e n c e . 

A t h i r d d e v i c e used t o measure t e a c h e r s ' i n f l u e n c e In t h e i r schoo l 

p r e s e n t t e a c h e r s w i t h a s o c i o m e t r i c i n s t r u m e n t and ask them t o i d e n t i f y 

t h o s e t h r e e c o l l e a g u e s t h e y f e l t were most i n f l u e n t i a l I n d e v e l o p i n g 

s t a f f o p i n i o n abou t e d u c a t i o n a l m a t t e r s . 

P lease l i s t numbers o f t h e t h r e e p e o p l e In t h i s schoo l 
who you f e e l a r e most i n f l u e n t i a l i n d e v e l o p i n g s t a f f 
o p i n i o n abou t what i s " g o o d " and " p o o r " t e a c h i n g . 

When t e a c h e r s ' p e r s o n a l power i s measured i n te rms o f t h e r e c e p t i o n o f 

peer n o m i n a t i o n s r e g a r d i n g i n f l u e n c e , t h e d a t a show t h a t t h o s e t e a c h e r s 

who r e c e i v e more n o m i n a t i o n s a r e more I n v o l v e d In p r o f e s s i o n a l s h a r i n g . 

But e x p e c t a t i o n s r e g a r d i n g t h e r e l a t i o n s h i p between r e c e i v e d n o m i n a t i o n s 

o f i n f l u e n c e and i n n o v a t i o n do n o t g a i n s i g n i f i c a n t s u p p o r t on t h i s I n ­

s t r u m e n t . 

( T a b l e s 33A and 33B h e r e ) 

S e l f - r e p o r t s o f t e a c h i n g i n n o v a t i o n s may r e f l e c t o n l y p r i v a t e a c t i v i t y 

w i t h i n o n e ' s own c l a s s r o o m , and such a c t i v i t y may no t be v i s i b l e t o peers 

mak ing s o c i o m e t r i c n o m i n a t i o n s . The measure o f s h a r i n g , however , 

d e l i b e r a t e l y i n c l u d e s p e e r - r e p o r t s and c o l l e a g u e s ' p e r c e p t i o n s o f a 



TABLE 33A 

SOCIOMETRIC NOMINATIONS OF INFLUENCE 
RELATED TO INNOVATION 

I n n o v a t i o n 
1n f1uence No Yes T o t a l 

. (N= l40 ) (N-235) (N=375) 

None 38$ 62$ (N=182) 

Low 36$ 64$ (N= 70) 

Med ium 45$ 55$ (N= 58) 

H igh 31$ 61$ ( N - 65) 

X 2 = 2 . 6 9 ; NS 

TABLE 33B 

SOCIOMETRIC NOMINATIONS OF INFLUENCE 
RELATED TO SHARING 

Shar ing 
1n f1uence Low H igh T o t a l 

(N-169) (N=206) (N=375) 

None 49$ 51$ (N-178) 

Low . 46$ 54$ (N= 72) 

Med i um 52$ 48$ (N« 61) 

H igh 25$ 75$ (N= 64) 

X 2 = 1 3 . 6 8 ; p ^ . 0 1 
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t e a c h e r ' s p r o f e s s i o n a l a c t i v i t y ; l o g i c a l l y s h a r i n g 1 s h o u l d be more 
h i g h l y r e l a t e d t h a n i n n o v a t i o n t o pee r s o c i o m e t r i c n o m i n a t i o n s . S i n c e 
s h a r i n g i s a p u b l i c a c t i v i t y by d e f i n i t i o n , I t i s o u r e x p e c t a t i o n t h a t 
s h a r i n g w i l l c o n s i s t e n t l y be r e l a t e d more h i g h l y w i t h o t h e r p u b l i c - r e ­
p o r t s and n o m i n a t i o n I n d i c e s o f s t a f f pee r r e l a t i o n s . 

These t h r e e measures o f t e a c h e r s ' I n f l u e n c e o r power c l e a r l y a r e 

n o t I d e n t i c a l , and In o n l y two I n s t a n c e s a r e t h e y r e l a t e d . The two 

s e l f - r e p o r t measures o f p e r s o n a l i n f l u e n c e and c o l l e a g u e s ' i n f l u e n c e 

a r e h i g h l y r e l a t e d (X = 192, p . < . 0 C M ) , and t h e s e l f - r e p o r t o f p e r s o n a l 

i n f l u e n c e i s h i g h l y r e l a t e d t o peer n o m i n a t i o n s r e c e i v e d as i n f l u e n t i a l 

2 

(X = 2 6 . 6 ; p . < . 0 0 l ) . But s e l f — r e p o r t s o f c o l l e a g u e s ' , i n f l u e n c e and 

peer n o m i n a t i o n s o f s e l f a r e no t r e l a t e d * s i g n 1 f I c a n t l y . T h i s l a t t e r -

f i n d i n g i s q u i t e r e a s o n a b l e s i n c e a t f a c e v a l u e : t h e s e a r e v e r y d i f ­

f e r e n t " V a r i a b l e s and t h e r e Is no. l o g i c a l b a s i s ' r o r s u s p e c t ihr j them t o be 

r e l a t e d t o one a n o t h e r . 

Ano the r measure o f power and i n f l u e n c e c o n c e r n : was examined In 

Chap te r 3 ; power as a b a s i s f o r s o c i a l m o t i v a t i o n and a f o c u s f o r human 

r e l a t i o n s h i p s . T h i s measure r e l a t e s p o s i t i v e l y and s i g n i f i c a n t l y t o . 
2 

t e a c h e r s ' p e r c e p t i o n s o f t h e i r own power (X = 1 1 . 9 ; p . < , , 0 5 ) and t o peer 
2 

n o m i n a t i o n s r e c e i v e d as I n f l u e n t i a l (X = 3 8 . 8 ; p . < . 0 0 1 ) . B u t , s t r a n g e l y 

enough , i t o n l y m a n i f e s t s a weak and I n s i g n i f i c a n t p o s i t i v e a s s o c i a t i o n 

w i t h t e a c h e r s ' d e s i r e s f o r i n f l u e n c e (X = 9 . 1 ; P« ^> . 0 5 < . 1 0 ) . The 

l a t t e r r e l a t i o n s h i p was e x p e c t e d t o be t h e most p o w e r f u l o n e , on t h e 

a s s u m p t i o n t h a t r o l e p r e f e r e n c e s wou ld be most h i g h l y r e l a t e d t o s o c i a l 

m o t i v a t i o n s . The d a t a - i n t h i s m a t t e r a r e q u i t e c o n f u s i n g and may l e a d 

t o one o r more o f s e v e r a l c o n c l u s i o n s : (1) t h e i n s t r u m e n t s used do n o t 

assess t h e q u a l i t i e s we t h i n k t h e y d o , p a r t i c u l a r l y w i t h r e g a r d t o s o c i a l 



m o t i v a t i o n f a c t o r s ; (2) t h e i n s t r u m e n t s do assess t h e q u a l i t i e s we t h i n k 

t hey do and s o c i a l power m o t i v a t i o n s a r e s i m p l y no t r e l a t e d t o c e r t a i n 

o f t h e s e o t h e r i ndependen t and dependent v a r i a b l e s ; (3) responses t o 

t h e s o c i a l m o t i v a t i o n i t ems do no t r e f l e c t r e p o r t e d a t t I t u d e s . bu t d e ­

f e n s e s a g a i n s t a d m i s s i o n o f h i g h ' power needs i n a r e l a t i v e l y low power 

r o l e . We do no t have a d e q u a t e d a t a t o r e s o l v e t h e s e p o s s i b i l i t i e s a t 

t h i s p o i n t . 

The m a j o r t h e o r e t i c a l p r o p o s i t i o n s u n d e r g i r d 1 n g t h i s c h a p t e r a l s o 

p roposed t h a t t e a c h e r s ' f e e l i n g s o f a l i e n a t i o n f r o m schoo l s h o u l d be 

n e g a t i v e l y r e l a t e d t o t h e i r p e r c e i v e d power o r i n f l u e n c e . T a b l e 34 

d e m o n s t r a t e s t h e r e l a t i o n s h i p between a l i e n a t i o n and t h e t h r e e i n f l u e n c e 

measures u t i l i z e d h e r e . 

( T a b l e 34 h e r e ) 

The d a t a v e r y c l e a r l y i n d i c a t e a s i g n i f i c a n t l y i n v e r s e r e l a t i o n s h i p b e ­

tween a l i e n a t i o n and each measure o f i n f l u e n c e . The more i n f l u e n c e 

t e a c h e r s f e e l t h e y p e r s o n a l l y have', t h e more i n f l u e n c e t h e y f e e l t h e i r 

c o l l e a g u e s have and t h e more i n f l u e n c e a t t r i b u t e d t o them by t h e i r c o l ­

l eagues t h e l e s s a l i e n a t e d t h e y f e e l . When t h e v a r i a b l e s o f p e r s o n a l 

f e e l i n g s o f i n f l u e n c e and low a l i e n a t i o n a r e combined , t h e y a c c e n t u a t e t h e 

p o s i t i v e r e l a t i o n s h i p between e i t h e r one and t h e dependent v a r i a b l e s o f 

p r o f e s s i o n a l p e r f o r m a n c e . T e a c h e r s who f e e l t h e y have s u b s t a n t i a l i n ­

f l u e n c e and who f e e l m i n i m a l l y a l i e n a t e d f rom l i f e i n t h e schoo l a r e 

e s p e c i a l l y p rone t o i n n o v a t e and share c l a s s r o o m p r a c t i c e s . 

I n summary, t h e f i n d i n g s r e g a r d i n g t e a c h e r s ' f e e l i n g s o f power and 

i n f l u e n c e c o n f i r m ou r e x p e c t a t i o n s in most r e g a r d s . F e e l i n g s o f g r e a t e r 

i n f l u e n c e e x e r t e d by s e l f and c o l l e a g u e s t e n d t o be r e l a t e d p o s i t i v e l y 



TABLE 3k 

VARIOUS INFLUENCE MEASURES RELATED TO 
ALIENATION 

A l I e n a t ion 
1n f1uence Measures Low H igh T o t a l 

A, . P e r s o n a l I n f l u e n c e (N=251) ( N - 1 9 7 ) (N=448) 

Low 37$ 63$ (N=115) 

Med i um 56$ 44$ (N«227) 

H igh : 77$ 23$ (N=106) 

x 2 = 3 5 . 7 4 ; p < . 0 1 

B. ,Co l1eague i n f 1 u e n c e (N=254) ( N - 1 9 9 ) (N=453) 

Low 47$ 53$ (N=236) 

Med i um 63$ 37$ (N=164) 

H i g h 75$ 25$ - ( N - 53) 

X 2 = 1 7 . 9 ; P < .01 

C, . Peer n o m i n a t i o n 
on i n f l u e n c e (N=259) (N*=203) (N=462) 

None 48$ 52$ (N=237) 

Low 59$ 41$. (N= 83) 

Med i um 58$ 42$ (N= 66) 

H i g h 76$ 24$ (N= 76) 

X 2 = 1 9 . 1 2 ; p < .01 



t o b o t h a s p e c t s o f p r o f e s s i o n a l r o l e p e r f o r m a n c e , a l t h o u g h t h e r e l a t i o n ­

sh ip : - t o s h a r i n g i s more c o n s i s t e n t l y s i g n i f i c a n t t han t o i n n o v a t i o n . 

The l a t t e r , a more p r i v a t e a c t i v i t y , i s most h i g h l y r e l a t e d t o p e r s o n a l 

f e e l i n g s o f o n e ' s own i n f l u e n c e and n o n - s i g n l f i c a n t l y a s s o c i a t e d w i t h 

p e r c e p t i o n s o f c o l l e a g u e s ' i n f l u e n c e and n o m i n a t i o n s by c o l l e a g u e s . 

S h a r i n g o f c l a s s r o o m p r a c t i c e s i s s i g n i f i c a n t l y r e l a t e d t o g r e a t e r 

amounts o f i n f l u e n c e on a l l t h r e e v a r i a b l e s . Teachers d e s i r e s f o r 

more o r l e s s i n f l u e n c e a r e n o t r e l a t e d s i g n i f i c a n t l y t o i n n o v a t i o n o r 

s h a r i n g , bu t t h e deg ree o f d i s c r e p a n c y between r e p o r t s o f a c t u a l and. 

des i r e d pe rsona 1 i n f1uence i s s i g n i f i c a n t l y and nega t i v e l y r e l a t e d t o 

i n n o v a t i o n . These f i n d i n g s r e g a r d i n g t h e p o w e r f u l e f f e c t s a s s o c i a t e d 

w i t h p e r s o n a l i n f l u e n c e f u r t h e r c a s t s u s p i c i o n upon t h e r e p o r t i n 

C h a p t e r I I I o f a low p r i o r i t y o f needs f o r s o c i a l power and i n f l u e n c e , 

and t h e absence o f a r e l a t i o n between such needs and i n n o v a t i o n and 

s h a r i n g . I t may w e l l be t h a t t e a c h e r s were h e . s i t a n t o r d e f e n s i v e abou t 

e x p r e s s i n g such needs , p r e f e r r i n g t o emphas ize ach ievemen t and a f f i l i a ­

t i o n as more l e g i t i m a t e o r i e n t a t i o n s f o r p r o f e s s i o n a l s . In g e n e r a l ^ 

s e c o n d a r y schoo l t e a c h e r s see t h e i r c o l l e a g u e s as h a v i n g l e s s i n f l u e n c e 

t han e l e m e n t a r y schoo l t e a c h e r s see t h e i r c o l l e a g u e s as hav ing ( p . < . 0 5 ) 

T h i s . f i n d i n g may h e l p c o n f i r m and f u r t h e r e x p l a i n t h e h i g h e r i n c i d e n c e 

o f t e a c h e r a l i e n a t i o n f o u n d i n secondary s c h o o l s . F i n a l l y , t h e d a t a 

i n d i c a t e t h a t g r e a t e r f e e l i n g s o f power on a l l t h r e e measures i s s i g n l f i 

c a n t l y and n e g a t i v e l y r e l a t e d t o f e e l i n g s o f a l i e n a t i o n f r o m t h e l o c a l 

s c h o o l s y s t e m . The more f e l t i n f l u e n c e t h e more f e l t I n v o l v e m e n t and 

i n t e g r a t i o n i n t h e s c h o o l ; t h e l e s s f e l t I n f l u e n c e t h e more a l i e n a t i o n . 
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I n t e r p e r s o n a l A t t r a c t i o n and Cohes i veness 

The c o n c e p t o f c o h e s i v e n e s s i n t e a c h e r s ' i n t e r p e r s o n a l r e l a t i o n s h i p s 

r e f e r s t o f e e l i n g s o f s o l i d a r i t y o r a t t r a c t i o n among members o f t h e same 

schoo l s t a f f . C lose and f r i e n d l y p a t t e r n s o f peer i n t e r a c t i o n a r e e x ­

p e c t e d t o s e r v e as s t i m u l a n t s and s u p p o r t s f o r t h e , f u l f i 1 I m e n t o f p r o ­

f e s s i o n a l r o l e commi tmen ts . I n t h i s r e s p e c t g r e a t e r f e e l i n g s o f 

c o h e s i v e n e s s s h o u l d l ead c o n s i s t e n t l y t o g r e a t e r i n n o v a t i o n and s h a r i n g . 

Four d i f f e r e n t measures a r e u t i l i z e d t o assess t h e a t t r a c t i o n p a t t e r n s 

among: s t a f f members; (1) t e a c h e r s ' p e r c e p t i o n s o f t h e i n t e r a c t i o n 

p a t t e r n s in s c h o o l ; (2 ) t h e i r p e r c e p t i o n o f t h e i r own p o s i t i o n w i t h i n 

t h a t p a t t e r n ; (3 ) a s e r i e s o f q u e s t i o n s a s s e s s i n g t h e degree o f persona l 

c o n c e r n and c o n t a c t w i t h i n t h e s t a f f ; and (4) a s o c i o m e t r i c n o m i n a t i o n 

q u e s t i o n f o c u s s i n g on l i k i n g c h o i c e s . A l i e n a t i o n f r o m schoo l s h o u l d be 

r e l a t e d n e g a t i v e l y t o t h e s e measures o f i n t e r p e r s o n a l a t t r a c t i o n and 

c o h e s i v e n e s s . Teache rs who a r e b e t t e r l i k e d and f e e l more i n c l u d e d i n a 

s t a f f n e t w o r k o f p e r s o n a l r e l a t i o n s s h o u l d be l e s s a l i e n a t e d . 

The f i r s t measure p r e s e n t s - t e a c h e r s w i t h a s e r i e s o f d iag rams rep ­

r e s e n t i n g d i f f e r e n t maps o f s t a f f s o c i a l r e l a t i o n s r a n g i n g f r o m m o n o l i t h i c 

c o h e s i v e n e s s t o c h a o t i c d i s i n t e g r a t i o n . They a r e asked t o i n d i c a t e wh i ch 

one o f t h e f o l l o w i n g d iag rams most n e a r l y r e p r e s e n t s t h e s o c i a l r e l a t i o n s 

among t e a c h e r s i n t h e i r s c h o o l . 
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I f you were t o l o o k a t t h i s s t a f f o f t e a c h e r s as a 
g r o u p , w h i c h one o f t h e s e d r a w i n g s wou ld most n e a r l y 
l o o k 1 i k e t h i s s t a f f ? 
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E l e m e n t a r y and secondary schoo l t e a c h e r s sys tema t i c a l l y r e p o r t d i f f e r e n t 

p e r c e p t i o n s o f t h e i r s c h o o l s ' s o c i a l r e l a t i o n s ' d i a g r a m . E l e m e n t a r y 

s c h o o l t e a c h e r s more o f t e n s e l e c t p a t t e r n s b and c as most d e s c r i p t i v e 

o f t h e i r s c h o o l , wh i1e secondary t e a c h e r s more o f t e n s e l e c t p a t t e r n s a 

and d . These d i f f e r e n c e s a r e s t a t i s t i c a l l y s i g n i f i c a n t (X « 3 9 . 3 = p.</»01) 

and f u r t h e r s u p p o r t e a r l i e r e v i d e n c e p o i n t i n g t o w a r d t h e v a r i e d and com­

p l e x o r g a n i z a t i o n a l i s s u e s a t work a t t h e s e s e p a r a t e l e v e l s o f i n s t r u c t i o n . 

We have a l r e a d y d i s c u s s e d how secondary s c h o o l s a r e h i g h l y o r g a n i z e d a l o n g 

d e p a r t m e n t a l l i n e s w h i c h encou rage subgroup f o r m a t i o n s . In a d d i t i o n , 

s e c o n d a r y s c h o o l s a r e u s u a l l y c o n s i d e r a b l y l a r g e r t h a n e l e m e n t a r y s c h o o l s , 

f u r t h e r s t i m u l a t i n g t h e deve lopmen t o f c l i q u e s and s u b g r o u p s . 

R e g a r d l e s s o f t h e s e o r g a n i z a t i o n a l d i f f e r e n c e s , w i t h i n and i n c l u d i n g 

b o t h I n s t r u c t i o n a l l e v e l s t h i s measure o f s t a f f c o h e s i v e n e s s was n o t 



f o u n d t o be r e l a t e d s i g n i f i c a n t l y t o p r o f e s s i o n a l I n n o v a t i o n o r s h a r i n g . -. 

{ T a b l e s 35A and 35B here ) 

A l t h o u g h t h e s e r e l a t i o n s a r e no t s t a t i s t i c a l l y s i g n i f i c a n t , ' t h e r e i s a 

t r e n d f o r t h e t e a c h e r s s e l e c t i n g t h e mos t c o h e s i v e p a t t e r n t o i n n o v a t e and 

sha re t o a g r e a t e r e x t e n t t h a n t h e i r c o l l e a g u e s . T h i s n o n - s i g n i f i c a n t 

t r e n d does s u p p o r t C h e s l e r ' s (1966) r e p o r t o f p i l o t s t u d y d a t a r e g a r d i n g 

i n n o v a t i o n i n e l e m e n t a r y ' s c h o o l s . A c c o r d i n g t o some i n t e r p r e t a t i o n s a 

s t a f f o r g a n i z e d i n sma l l subgroups s h o u l d be c o n s i d e r e d most c o h e s i v e , 

s i n c e members can t r u l y s u p p o r t one a n o t h e r i n such f a c e t o f a c e g r o u p s . 

I t i s i n t e r e s t i n g t h a t t h e s t a f f p a t t e r n o f dyad and t r i a d f o r m a t i o n i s 

a s s o c i a t e d w i t h i n n o v a t i o n and s h a r i n g more h i g h l y t h a n e i t h e r t h e d i s ­

i n t e g r a t e d p a t t e r n o r t h e s t a f f d i a g r a m o f two l a r g e g r o u p s . The l a c k 

o f s i g n i f i c a n c e f o r t h e s e d a t a may be p a r t l y e x p l a i n e d by t h e f a c t t h a t 

t h e d i f f e r e n t d r a w i n g s may have meant d i f f e r e n t t h i n g s t o d i f f e r e n t 

t e a c h e r s . The c o n c e p t o f c o h e s i v e n e s s , as w e l l as p r i v a t e i n t e r p r e t a t i o n s 

o f d i a g r a m m a t i c p a t t e r n s , wou ld have been most u s e f u l t o a s s e s s . 

A second measure o f t e a c h e r s ' f e e l i n g s o f s t a f f a t t r a c t i o n and c o ­

h e s i o n d e r i v e d f rom t h e d i ag ram above by a s k i n g each responden t t o go -

o v e r t h e p a t t e r n he s e l e c t e d and p l a c e an " X " w i t h i n t h e c i r c l e bes t 

r e p r e s e n t i n g h i s own p o s i t i o n i n t h a t s t a f f . In t h i s way we were a b l e 

t o t e l l whe the r a t e a c h e r p e r c e i v e d h i m s e l f as an I s o l a t e , as a member- of 

a dyad o r t r i a d , o r as a p e r i p h e r a l o r c e n t r a l member 'In a l a r g e g r o u p . 

Secondary schoo l t e a c h e r s s y s t e m a t i c a l l y p l aced t h e m s e l v e s In t h e c e n t e r 

o r on t h e p e r i p h e r y o f l a r g e g r o u p s (71$) more o f t e n t h a n d i d e l e m e n t a r y 

schoo l t e a c h e r s ( 5 5 $ ) . C o n v e r s e l y , e l e m e n t a r y schoo l t e a c h e r s more o f t e n 



TABLE 35A 

STAFF DIAGRAM RELATED TO INNOVATION 

1 nnova t i o n 
Dlag ram No Yes T o t a l 

(N=135) (N=223) (N-358) 

One g roup 30$ 70$ (N= 46) 

Two g r o u p s 43$ 57$ (N=100) 

Dyads and T r i a d s 36$ 64$ - (N=142) 

D i s i n t e g r a t e d 39$ 61$ (N» 70) 

X 2 = 2 . 4 2 ; NS 

TABLE 35B 

STAFF DIAGRAM RELATED TO SHARING 

Shar i ng 
D iag ram Low H i g h T o t a l 

(N=161) (N=199) (N=360) 

One g r o u p 37$ 63$ (N= 46) 

Two g r o u p s 48$ 52$ (N=104) 

Dyads and T r i a d s 44$ 56$ (N=146) 

D i s i n t e g r a t e d 47$ 53$ (N= 64) 

X 2 = 1 . 7 9 ; NS 



p l a c e d t h e m s e l v e s in s m a l l g r o u p s o r as i s o l a t e s . T h e s e ; r e p o r t s o c c u r 

d e s p i t e t he f a c t t h a t e l e m e n t a r y t e a c h e r s more o f t e n see a s c h o o l ' p a t t e r n 

o f one l a r g e g r o u p and secondary t e a c h e r s more o f t e n see a schoo l p a t t e r n 

o f ' sma l l g roups and l a r g e g r o u p s . In o t h e r w o r d s , t e a c h e r s p e r c e p t i o n s 

o f t h e i r own p o s i t i o n in t h e s o c i a l r e l a t i o n s ' n e t w o r k i s no t c o m p l e t e l y 

c o n s t r a i n e d by t h e p a t t e r n t h e y see as p e r v a d i n g t h e s c h o o l . T e a c h e r s ' 

s e l f - p l a c e m e n t in t h i s n e t w o r k i s no t r e l a t e d s i g n i f i c a n t l y e i t h e r t o 

i n n o v a t i o n o r s h a r i n g . However , t e a c h e r s who p l a c e t h e m s e l v e s in t h e 

c e n t e r o f s t a f f c l u s t e r s appear t o i n n o v a t e and sha re more o f t e n t h a n 

o t h e r s , w h i l e t e a c h e r s who p l a c e t h e m s e l v e s on t h e p e r i p h e r y o f such 

c l u s t e r s a r e l e a s t l i k e l y t o i n n o v a t e and sha re p r a c t i c e s . 

A t h i r d measure o f s t a f f a t t r a c t i o n p a t t e r n s and c o h e s i v e n e s s asks 

t e a c h e r s t o i n d i c a t e on a f o u r - p o i n t s c a l e t o . w h a t e x t e n t t h e f o l l o w i n g 

s t a t e m e n t s c h a r a c t e r i z e t h e i n f o r m a l c l i m a t e o f t h e i r s c h o o l . 

Teache rs v i s i t each o t h e r s o c i a l l y a t home. 

Our t e a c h i n g s t a f f has a h i g h e s p r i t de c o r p s . 

Teache rs t a l k abou t t h e i r p e r s o n a l l i v e s w i t h o t h e r 
f a c u l t y members. 

A s c a l e a s s e s s i n g t h e impersona l o r p e r s o n a l c h a r a c t e r , o f s t a f f r e l a t i o n ­

s h i p s was d e v i s e d i n much t h e same way as e a r l i e r s c a l e s o f a l i e n a t i o n . 

T a b l e s 3&A and 36B i 1 1 u s t r a t e t h e r e l a t i o n s h i p . ' between i m p e r s o n a l s t a f f 

r e l a t i o n s and p r o f e s s i o n a l : r b l e i b e h a v i o r . . 

( T a b l e s 36A and 36B he re ) 

I t i s e v i d e n t t h a t t h i s d i m e n s i o n o f s t a f f i n t e r a c t i o n i s no t s i g n i f i c a n t l y 

r e l a t e d t o i n n o v a t i o n , bu t i s n e g a t i v e l y r e l a t e d t o s h a r i n g . That I s , 

t e a c h e r s who f e e l s t a f f r e l a t i o n s a r e l e s s impersona l and more I n t i m a t e 

and f r i e n d l y a r e more l i k e l y t o s h a r e c l a s s r o o m p r a c t i c e s t h a n t h o s e 

t e a c h e r s who see s t a f f r e l a t i o n s as more Impersona l and d i s t a n t . 



TABLE 36A 

IMPERSONAL STAFF RELATIONS RELATED 
TO INNOVATION 

1nnovat i o n 
Impersona l 
R e l a t i ons No Yes T o t a l 

(N=138) (N=232) (N=370) 

Low 33$ 67$ ( N H 2 9 ) 

H igh 39$ 61$ (N-241) 

X 2 = 1 .33 ; NS 

TABLE 36B 

IMPERSONAL STAFF RELATIONS RELATED . 
TO SHARING 

Shar i ng 
Impersona l 
R e l a t i o n s Low H i g h T o t a l 

(N=166) (N=203) (N=369) 

Low 37$ 63$ (N=134) 

H igh 49$ 51$ (N-235) 

X 2 = 5 . 0 2 ; p < .05 



The f i n a l measure o f s t a f f a t t r a c t i o n i s a s o c i o m e t r i c n o m i n a t i o n 

q u e s t i o n a s k i n g t e a c h e r s w h i c h c o l l e a g u e s t hey l i k e b e s t / 

P l e a s e l i s t t h e i d e n t i f i c a t i o n 
number o f t h e t h r e e t e a c h e r s 
you 1 j k e t h e b e s t . 

T a b l e s 37A and 37B p r e s e n t d a t a r e g a r d i n g t h e r e l a t i o n s h i p between these 

s o c i o m e t r i c n o m i n a t i o n s and t e a c h e r s ' t e n d e n c i e s t o I n n o v a t e and s h a r e . 

( T a b l e s 37a and 37B h e r e ) 

T a b l e 37A d e m o n s t r a t e s a s i g n i f i c a n t a s s o c i a t i o n between r e c e i p t o f 

peer l i k i n g n o m i n a t i o n s and t e a c h e r i n n o v a t i o n s T h i s a s s o c i a t i o n i s by 

no means l i n e a r , however ; i t appears t h a t t e a c h e r s who r e c e i v e no nomina ­

t i o n s i n n o v a t e most o f t e n , and t e a c h e r s who r e c e i v e a medium number o f 

n o m i n a t i o n s i n n o v a t e l e a s t o f t e n . I t i s q u i t e p o s s i b l e t h a t some t e a c h e r s 

f e e l more f r e e t o d e v e l o p and p r a c t i c e new i deas when t h e y a r e no t h i g h l y 

i n v o l v e d w i t h p e e r s . In t h i s r e s p e c t t a b l e 37A may I l l u s t r a t e d i v e r g e n t 

avenues f o r t h e encouragement o f i n n o v a t i o n i n s t e a d o f a c o n s t a n t r e l a t i o n ­

s h i p a c r o s s t h e t e a c h e r p o p u l a t i o n . The a s s o c i a t i o n between peer l i k i n g 

n o m i n a t i o n s and s h a r i n g t e n d s t o be l i n e a r and p o s i t i v e , a 1 t hough • i t does 

no t r e a c h an a c c e p t a b l e l e v e l o f s t a t i s t Teal ' s i gn I f I c a h c e . • In g e n e r a l , : . " 

t e a c h e r s ' w h o r e c e i ve: m 6 r e ' p e e r 1 i k i n g " c h o i c e s ' t e n d i t o ^ b e more I n v o l v e d i n 

s h a r i n g new c l a s s r o o m p r a c t i c e s . 

In a d d i t i o n t o • t h e • r e l a t i o n s h i p s between t h e s e f o u r d i m e n s i o n s o f 

s t a f f a t t r a c t i o n and c o h e s i o n and p r o f e s s i o n a l r o l e p e r f o r m a n c e , t e a c h e r s ' 

f e e l i n g s o f a l i e n a t i o n were a l s o e x a m i n e d . 

( T a b l e 38 h e r e ) 

The d a t a i n t a b l e 38 d e m o n s t r a t e c o n s i s t e n t l y s i g n i f i c a n t a s s o c i a t i o n s b e ­

tween a l i e n a t i o n f rom schoo l and t h e s e v a r i a b l e s e x p r e s s i n g t h e m u t u a l 



TABLE 37A 

SOCIOMETRIC NOMINATIONS OF LIKING 
RELATED TO INNOVATION 

1 nnova t i on 
L i k i ng No Yes T o t a l 

(N= l40 ) (N=235) (N-375) 

None 27$ 73$ (N= 60) 

Low 35$ 65$ (N=121) 

Med i um 50$ 50$ (N= 88) 

H i g h 36$ 64$ (N=106) 

X 2 = 9 . 4 4 ; P < .05 

TABLE 37B 

SOCIOMETRIC NOMINATIONS OF LIKING 
RELATED TO SHARING 

Shar ing 
L I k i ng Low H igh T o t a l 

(N-169) (N=206) (N -375) 

None 54$ 46$ (N= 59) 

Low 50$ 50$ (N=119) 

Med i um 42$ 58$ (N= 91) 

H i g h 37$ 63$ (N=106) 

X 2 = 6 . 7 4 ; p < ,1 > . 0 5 



TABLE 38 

ATTRACTION DIMENSIONS AND ALIENATI ON.FROM SCHOOL 

A l I e n a t f o n 
A t t r a c t i o n D imens ion Low ' H igh T o t a l 

A. Diagram (N-249) (N-199) (N=448) 

One g r o u p 
Two g r o u p s 
Dyads and T r i a d s 
D i s i n t e g r a t e d 

x 2 

79$ 
61$ 

52$ 

= 2 2 . 5 4 ; p £ .01 

21$ 
39$ 
55$ 
48$ 

(N= 61) 
(N= l28 ) 
(N=172) 
(N= 87) 

B. P o s i t i o n (N=227) (N=176) (N=403) 

Cen te r 
Per f p h e r y 
Dyad o r T r i a d 
1 so l a t e 

x 2 

73$" 
63$ . 
49$ 
4 9 $ . 

- 1 5 . 4 7 ; P < .01 

27$ 
37$ 
51$ 
51$ 

(N=181) 
( N - 70) 
(N« 73) 
(N= 78) 

C. Impersona l 
R e l a t Ions 

(N=258) (N=203) (N-461) 

Low 
H igh 

x 2 

75$ 
46$ 

- 3 5 . 0 7 ; . P < .01 

25$ 
54$ 

(N=159) 
(N=302) 

D. Cho ices Rece i ved 
on L i k l n g 

(N=259) (N -203) (N»462) 

None 
Low 
Med Ium 
High 

42$ 
57$ 
52$ 
67$ 

58$ 
43$ 
48$ 
33$ 

(N= 79) 
(N«143) 
(N=110) 
(N=130) 

X 2 -= 1 3 . 6 8 ; p < .01 



a t t r a c t i o n and c o h e s i o n f e l t by t e a c h e r s i n a s t a f f . Those t e a c h e r s 

who p e r c e i v e t h e i r s t a f f as o r g a n i z e d i n one o r two l a r g e g r o u p s a r e 

s i g n i f i c a n t l y l e s s a l i e n a t e d t h a n t h o s e who see a p a t t e r n o f many sma l l 

g r o u p s o r unconnec ted p e r s o n s . F u r t h e r , t h o s e t e a c h e r s who see t h e i r 

own p o s i t i o n as b e i n g i n t h e m i d s t o r on t h e p e r i p h e r y o f a l a r g e g r o u p 

a r e l e s s a l i e n a t e d t h a n t e a c h e r s who see t h e m s e l v e s in d i f f e r e n t 

p o s i t i o n s . These two f i n d i n g s a r e o p e r a t l o n a 1 1 y cong ruen t : , s i n c e i n o r d e r 

t o p l a c e o n e s e l f i n t h e c e n t e r o r p e r i p h e r y o f a l a r g e g r o u p one must 

have s t a r t e d w i t h t h e s e l e c t i o n o f one o r two l a r g e g r o u p s as t h e s t a f f 

d i a g r a m . Teachers who f e e l t h a t s t a f f r e f l a t i o n s a r e more impe rsona l 

a r e s i g n i f i c a n t l y more a l i e n a t e d f r o m s c h o o l t h a n t h o s e t e a c h e r s who 

f e e l t h e r e i s h i g h e s p r i t de c o r p s and. f r I e n d 1 y " s o c i a 1 i n t e r a c t i o n 

among c o l l e a g u e s . ' F i n a l l y , t e a c h e r s who a r e nomina ted l e s s o f t e n by 

t h e i r c o l 1eagues as we l1 1 i ked a r e s i g n i f i c a n t l y more 1 i k e l y t o f e e l 

a l i e n a t e d f r o m t h e s c h o o l . I t i s c l e a r f r o m t h e v a r i o u s e l e m e n t s o f 

t h i s t a b l e t h a t a l m o s t a l l i n d i c e s o f a t t r a c t i o n a r e n e g a t i v e l y and s i g ­

n i f i c a n t l y r e l a t e d t o a l i e n a t i o n ; l ower a l i e n a t i o n seems t o o c c u r among 

t e a c h e r s who see t h e i r s t a f f r e l a t i o n s more a t t r a c t i v e j p e r s o n a l and 

cohes i v e . 

In summary, i t appea rs t h a t f e e l i n g s o f s t a f f c o h e s i v e n e s s , a t 

l e a s t as t h e y have been measured h e r e , a r e n o t r e l a t e d c o n s i s t e n t l y and 

s i g n i f i c a n t l y t o p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g . T e a c h e r s ' p e r c e p ­

t i o n s o f t h e map o f s t a f f s o c i a l r e l a t i o n s as w e l l as t h e i r own p o s i t i o n s 

i n t h i s d i a g r a m a r e n o t r e l a t e d t o measures o f t h e dependen t v a r i a b l e s . 

I n g e n e r a l seconda ry schoo l t e a c h e r s see t h e i r s t a f f s o r g a n i z e d i n t o two 

o r more g r o u p s w h i l e e l e m e n t a r y schoo l t e a c h e r s more o f t e n d e p i c t t h e i r 



s t a f f e i t h e r as o r g a n i z e d i n t o one l a r g e g roup o r d i s t 1 n t e g r a t e d i n t o a 

s e r i e s o f i s o l a t e d p e r s o n s . Teache rs responses t o a s c a l e a s s e s s i n g t h e 

degree o f p e r s o n a l c l o s e n e s s among s t a f f members i s s i g n i f i c a n t l y r e l a t e d 

t o p r o f e s s i o n a l s h a r i n g . The c l o s e r and more p e r s o n a l t e a c h e r s f e e l 

s t a f f r e l a t i o n s a r e , t h e more l i k e l y t h e y a r e t o s h a r e t e a c h i n g p r a c t i c e s 

w i t h one a n o t h e r . Teachers who a r e b e t t e r l i k e d by t h e i r c o l l e a g u e s 

appear t o i n n o v a t e more o f t e n t h a n o t h e r t e a c h e r s , and t h e y t e n d t o 

sha re p r a c t i c e s more o f t e n as w e l l . These l a s t two measures o f s t a f f 

a t t r a c t i o n do p r o v i d e p a r t i a l s u p p o r t f o r ou r e x p e c t a t i o n t h a t a t t r a c ­

t i o n and c o h e s i v e n e s s s h o u l d be r e l a t e d t o p r o f e s s i o n a l r o l e p e r f o r m a n c e . 

F i n a l l y , t h e r e a r e c o n s i s t e n t l y s i g n i f i c a n t a s s o c i a t i o n s between t h e 

c l u s t e r o f i ndependen t v a r i a b l e s and a l i e n a t i o n f rom s c h o o l . In a l l 

r e s p e c t s t e a c h e r s who see t h e s t a f f and t h e i r r o l e s in t h e s t a f f as 

more c o h e s i v e , a t t r a c t i v e and p e r s o n a l a r e l e s s l i k e l y t o be a l i e n a t e d 

f rom t h e s c h o o l . 

P a r t i c i p a t i o n i n P r o f e s s i o n a l Exchange 

T e a c h e r s ' p a r t i c i p a t i o n i n t h e s c h o o l ' s i n f o r m a l and f o r m a l 

p a t t e r n ' s o f p r o f e s s i o n a l * exchange s h o u l d r e p r e s e n t a s i g n i f i c a n t 

avenue f o r g a i n i n g and s h a r i n g knowledge about p r o f e s s i o n a l p r a c t i c e s . 

The deg ree t o w h i c h a t e a c h e r i s i n c l u d e d In t h e c o m m u n i c a t i o n sys tem o f 

t h e schoo l may a f f e c t h i s own c o m f o r t I n e x p e r i m e n t i n g w i t h new ideas h i s 

access t o o t h e r s ' i n n o v a t i o n s and h i s u t i l i z a t i o n o f s t a f f c h a n n e l s f o r 

s h a r i n g h i s own i d e a s . T h e r e f o r e , i t i s ou r a s s u m p t i o n t h a t i n n o v a t i o n 

and s h a r i n g , and e s p e c i a l l y s h a r i n g , a r e l i k e l y t o be a s s o c i a t e d w i t h 

t e a c h e r s ' a c t i v e i n v o l v e m e n t ' i n v i s i b l e p r o f e s s i o n a l r e l e v a n t exchange 

r o l e s w i t h t h e i r c o l l e a g u e s . Two g e n e r a l c a t e g o r i e s o f s t a f f communica­

t i o n and exchange c h a n n e l s a r e e x a m l n e d in t h i s s e c t i o n : (1) i n f o r m a l 

mechanisms such as peer s o c i o m e t r i c p a t t e r n s , t r a v e l a r r a n g e m e n t s and 
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c o n v e r s a t i o n f o c i ; and (2 ) more f o r m a l membersh ip r o l e s on s t a f f com-
i . 

m i t t e e s and e d u c a t i o n a l a s s o c i a t i o n s . In b o t h c a t e g o r i e s i t i s e x p e c t e d 
a l s o t h a t g r e a t e r p a r t i c i p a t i o n i n s t a f f c o m m u n i c a t i o n and exchange 
a c t i v i t i e s s h o u l d be n e g a t i v e l y r e l a t e d t o a l i e n a t i o n f rom s c h o o l . 
T e a c h e r s who p l a y v i t a l and a c t i v e r o l e s i n t h i s p r o c e s s s h o u l d be l e s s 
a l i e n a t e d t h a n t h e i r l e s s c o m m u n i c a t i v e o r exchange . o r i e n t e d c o l l e a g u e s . 

The f i r s t measure o f i n f o r m a l c o m m u n i c a t i o n : c h a n n e l s i s a s t a f f 

s o c i o m e t r i c d e v i c e a s k i n g t e a c h e r s w h i c h c o l l e a g u e s t h e y communicate 

w i t h most abou t t e a c h i n g . 

P l e a s e l i s t t h e i d e n t i f i c a t i o n number o f t h e t h r e e 
t e a c h e r s you communica te w i t h most abou t t e a c h i n g . 

The p roposed r e l a t i o n s h i p between p o s i t i o n i n t h e p r o f e s s i o n a l communica­

t i o n p a t t e r n and i n n o v a t i o n does no t g a i n s i g n i f i c a n t s u p p o r t f r o m t h e 

d a t a i n t a b l e . 39A. However , t a b l e 39B i n d i c a t e s t h a t a " s i g n i f i c a n t ' r e l a ­

t i o n between b e i n g nomina ted as a h i g h commun ica r i t ' and s h a r i n g p r a c t i c e s . 

( T a b l e s 3S>A and 39B h e r e ) 

I t has been sugges ted e l s e w h e r e t h a t s t a f f s o c i o m e t r i c p a t t e r n s s h o u l d be 

more h i g h l y r e l a t e d t o p r o f e s s i o n a l s h a r i n g t h a n t o i n n o v a t i o n . T h i s i s 

a l l t h e more l i k e l y i n t h e case o f a c o m m u n i c a t i o n s o c i o m e t r i c s i n c e 

s h a r i n g p r a c t i c e s r e q u i r e s some deg ree o f access t o s t a f f c o m m u n i c a t i o n 

c h a n n e l s . I n n o v a t i o n , on t h e o t h e r hand , depends l e s s h e a v i l y on t h i s 

a s p e c t o f peer r e l a t i o n s . 

In o r d e r t o e x p l o r e t e a c h e r s ' p a r t i c i p a t i o n i n a n o t h e r p o s s i b l e 

c h a n n e l o f i n f o r m a l p r o f e s s i o n a l e x c h a n g e , we asked them t o i d e n t i f y w h e t h e r 

o r n o t t h e y t r a v e l t o s c h o o l w i t h o t h e r t e a c h e r s . The r e l a t i o n s h i p ' s . be tween . 



TABLE 39A 

SOCIOMETRIC COMMUNICATION NOMINATION 
RELATED TO INNOVATION. 

Commun i c a n t 
1 n n o v a t i on 

No Yes T o t a l 

(N= l40 ) (N=235) (N=375) 

Low 37$ 63$ . (N=13 l ) 

Med i um 42$ 58$ (N-117) 

H i g h 33$ 67$ (N-127) 

X 2 = 2 . 0 1 ; NS 

TABLE 39B 

SOCIOMETRIC COMMUNICATION NOMINATION 
RELATED TO SHARING 

S h a r i n g 
Commun i c a n t Low H igh T o t a l 

(N=169) (N-206) (N=375) 

Low 55$ 45$ (N=130) 

Med i um 51$ 49$ (N=116) 

H igh 30$ 70$ . (N=129) 

X 2 = 1 4 . 1 8 ; P < . o i 



t h e s e t r a v e l a r r a n g e m e n t s and i n n o v a t i o n and s h a r i n g a r e p r e s e n t e d i n 

T a b l e s 40A and 40B. 

( T a b l e s 40A and 40B h e r e ) 

These t a b l e s i n d i c a t e t h a t t h e c h o i c e o f t r a v e l a r r a n g e m e n t s i s s i g n i f i ­

c a n t l y r e l a t e d t o s h a r i n g but no t t o i n n o v a t i o n . S i x t y — f o u r p e r c e n t o f 

t h e t e a c h e r s who t r a v e l t o schoo l w i t h o t h e r t e a c h e r s a r e h i g h i n s h a r i n g , 

w h i l e o n l y hS% o f t h o s e who t r a v e l a l o n e a r e so c a t e g o r i z e d . Teache rs 

who t r a v e l t o schoo l w i t h o t h e r t e a c h e r s do t e n d t o i n n o v a t e more o f t e n 

t h a n o t h e r s who t r a v e l a l o n e o r w i t h n o n - t e a c h e r s , bu t t h e s e d a t a a r e 

no t s t a t i s t i c a l l y s i g n i f i c a n t . I n compar ing t h e s e two t a b l e s i t i s 

a p p a r e n t t h a t any t r a v e l l i n g c o m p a r i s o n seems t o p romote s h a r i n g , w h i l e 

t r a v e l w i t h n o n - t e a c h e r r c o m p a n i o n s i s l e a s t p o s i t i v e l y r e l a t e d t o i n n o v a - : 

t i o n . 

Even t h o u g h t r a v e l a r r a n g e m e n t s a r e no t s i g n i f i c a n t l y r e l a t e d t o 

i n n o v a t i o n , t h e y a r e s i g n i f i c a n t l y r e l a t e d t o t h e s o u r c e o f i n n o v a t i o n s 

r e p o r t e d by t e a c h e r s . 

( T a b l e 41 h e r e ) 

I t i s c l e a r f r om T a b l e 41 t h a t i n n o v a t i v e t e a c h e r s who t r a v e l a l o n e t o 

s c h o o l a r e s i g n i f i c a n t l y more i n v e n t i v e t h a n t h e i r c o l l e a g u e s who t r a v e l 

w i t h o t h e r t e a c h e r s . On t h e o t h e r hand , t h o s e i n n o v a t o r s who t r a v e l w i t h 

c o l l e a g u e s a r e e v i d e n t l y more l i k e l y t o hear abou t and adap t o r adop t 

o t h e r s ' p r a c t i c e s f o r t h e i r own c l a s s r o o m s . T h i s f i n d i n g s u g g e s t s t h a t t o 

some e x t e n t i n v e n t i o n may be more h i g h l y r e l a t e d t o s o l i t a r y e f f o r t s , w h i l e 

a d a p t a t i o n i s p r i m a r i l y enhanced by t h e s h a r i n g o f i n n o v a t i o n s p roduced 

In m u l t i - t e a c h e r a s s o c i a t i o n s and c a r p o o l s . F u r t h e r , i t may be t h a t 

when new i deas , a r e sha red i n a c a r poo l ) peer i n t e r a c t i o n makes I t u n c l e a r . 



TABLE 4OA 

TRAVEL TO SCHOOL RELATED TO INNOVATION 

Innovat ion 
T r a v e l 
Arrangements No Yes To ta l 

( N - 1 3 3 ) (N -225) (N=358) 

Alone 3 9 $ 61$ ( N - 2 3 D 

Other t e a c h e r s 3 1 $ 69$ (N-135) 

Non- teachers 4 8 $ 52$ (N= 29) 

X 2 = 3 . 6 2 ; NS 

TABLE 40B 

TRAVEL TO SCHOOL RELATED TO SHARING 

Shar i ng 
T r a v e l 
Arrangements Low High Tota l 

(N=161) (N-199) (N=360) 

Alone 51$ 49$ (N«212) 

Other t e a c h e r s 36$ 64$ (N-123)' 

Non- teachers 36$ 64$ (N- 25) 

X 2 = 8 . 0 9 ; p < .05 



TABLE 4 l 

TRAVEL TO SCHOOL RELATED JO SOURCE OF INNOVATION 

I n n o v a t i o n Source 

T r a v e l 
A r rangemen ts Adopt ion A d a p t a t i on 1 nven t i o n T o t a l 

(N=64) (N=60) (N-65) (N=189) 

A l o n e 32$ 27$ 41$ ( N = l l l ) 

O t h e r t e a c h e r s 37$ 39$ 24$ (N= 78) 

X 2 = 6 . 2 1 ; p < .05 
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j u s t whose idea i t o r i g i n a l l y was, t hus i n c r e a s i n g t h e i n c i d e n c e o f 
p e r c e i v e d a d o p t i o n s o r a d a p t a t i o n s a t t h e c o s t o f s o l i t a r y i n v e n t i o n s . 

A n o t h e r m a j o r i n f o r m a l channe l o f p r o f e s s i o n a l d i s c o u r s e Is g e n e r a l 

s t a f f c o n v e r s a t i o n abou t p r o f e s s i o n a l m a t t e r s . A f u l l s e r i e s o f t h e s e 

q u e s t o n s r e g a r d i n g t e a c h e r s ' d a l l y a c t i v i t i e s was d e s c r i b e d i n Chapte r 

I I I . Tab l es '42A- and 42B d e m o n s t r a t e t h a t t h e a v e r a g e amount o f t i m e 

t e a c h e r s spend each day t a l k i n g abou t c l a s s r o o m p r a c t i c e s i s p o s i t i v e l y 

r e l a t e d t o b o t h i n n o v a t i o n and s h a r i n g . 

(Tab les 42A and 42B here ) 

I t s h o u l d come as no s u r p r i s e t h a t t h e amount o f t i m e spen t i n i n f o r m a l 

bu t p r o f e s s i o n a l l y r e l e v a n t c o m m u n i c a t i o n s h o u l d be r e l a t e d t o p r o f e s ­

s i o n a l r o l e f u l f i l l m e n t . I t Is i n t e r e s t i n g when r e v i e w i n g t h e s e s e v e r a l 

a s p e c t s o f t h e i n f o r m a l exchange system t h a t o n l y when t h e commun ica t i on 

i s s p e c i f i c a l l y a t t u n e d t o p r o f e s s i o n a l c o n c e r n s , as i n t h e case o f t a l k i n g 

abou t c l a s s r o o m p r a c t i c e s , i s c o m m u n i c a t i o n r e l e v a n t f o r i n n o v a t i o n . 

S h a r i n g , however , seems t o be r e l a t e d as w e l l t o t h e more g e n e r a l a s p e c t s 

o f c o m m u n i c a t i o n and i n f o r m a l exchange . M o r e o v e r , w h i l e i n n o v a t i o n may 

be a c h i e v e d a l o n e In t h e c l a s s r o o m but may be f a c i l i t a t e d by c e r t a i n k i n d s 

o f peer exchange , s h a r i n g Is a c h i e v e d o n l y as a f u n c t i o n o f t h e company 

o f o t h e r s . 

More i n f o r m a l p r o f e s s i o n a l exchange r o l e s a r e incumbent upon t h o s e 

s t a f f members who s e r v e on schoo l c o m m i t t e e s o r i n e x t r a - s c h o o l e d u c a t i o n a l 

a s s o c i a t i o n s . S e r v i c e on schoo l c o m m i t t e e s i s s i g n i f i c a n t l y and p o s i t i v e l y 

r e l a t e d t o s h a r i n g ; s i x t y - f o u r p e r c e n t o f t hose t e a c h e r s who s e r v e on 

schoo l c o m m i t t e e s a r e h i g h l y i n v o l v e d i n p r o f e s s i o n a l s h a r i n g , w h i l e o n l y 

kS% o f t h o s e who do no t s e r v e on such c o m m i t t e e s sha re t o t h i s e x t e n t 

( p < ^ . 0 5 ) . However , i n n o v a t i o n i s no t r e l a t e d t o s e r v i c e on schoo l 



TABLE 42A 

TIME SPENT TALKING ABOUT CLASSROOM PRACTICES 
RELATED TO INNOVATION 

Average time each day 
1nnovat ion 

No Yes To ta l 

(N=128) (N=218) (N=346) 

A g rea t deal or some 33$ 67$ (N=242) 

L i t t l e or none 46$ 54$ (N=104) 

x 2 = 6 . 4 9 ; P < .05 

TABLE 42B 

TIME SPENT TALKING ABOUT CLASSROOM PRACTICES 
RELATED TO SHARING 

Average time each day 
Shar i ng 

Low High . Tota l . 

(N=l60) (N=199) (N=359) 

A g rea t deal or some 39$ 61$ (N=239) 

L i t t l e or none 56$ 44$ (N=120) 

X 2 = 9 . 1 7 ; p < .01 



c o m m i t t e e s , and i s o n l y s l i g h t l y r e l a t e d t o t h e a v e r a g e amount o f t i m e 

spent s e r v i n g on schoo l c o m m i t t e e s . The f i n d i n g s r e g a r d i n g t i m e spent 

s e r v i n g on schoo l c o m m i t t e e s , a more r e f i n e d measure t h a n membership 

a l o n e , a r e p r e s e n t e d i n T a b l e s 43A and 4 3 B . 

( T a b l e s 43A and 43B here ) 

These t a b l e s c l e a r l y i n d i c a t e t h a t s h a r i n g i s p o s i t i v e l y a s s o c i a t e d w i t h 

such p u b l i c p r o f e s s i o n a l s e r v i c e . I t may w e l l be t h a t t h e s e c o m m i t t e e s 

r e p r e s e n t a means f o r p u b l i c s h a r i n g o f i n n o v a t i o n s in c l a s s r o o m p r a c t i c e 

a t t h e . v e r y l e a s t t h e y h e l p p u b l i c i z e t h e e x i s t e n c e and maybe t he p r o ­

f e s s i o n a l a c t i v i t i e s o f some s t a f f members. 

In a : v e i n s i m i l a r t o t h e f i n d i n g s r e g a r d i n g a r r a n g e m e n t s f o r t r a v e l 

t o s c h o o l , c o m m i t t e e s e r v i c e i s r e l a t e d t o i n t e r e s t i n g d i f f e r e n c e s among 

t h e i n n o v a t i n g t e a c h e r s . Those i n n o v a t o r s who do s e r v e on s t a f f commi t ­

t e e s t e n d t o be s l i g h t l y more a d a p t i v e , w h i l e i n n o v a t i v e t e a c h e r s s p e n d - . 

ing l i t t l e t i m e s e r v i n g on schoo l c o m m i t t e e s tend t o make more o r i g i n a l 

o 

i n v e n t i o n s (X = 5 . 3 , d f 2 , p . ^ .05 < . 1 0 ) . I t wou ld appear t h a t p r o ­

f e s s i o n a l c o m m i t t e e work may draw e n e r g y away f rom t h e t a s k o f mak ing 

i m a g i n a t i v e and c r e a t i v e i n v e n t i o n s , b u t a c t u a l l y f a c i l i t a t e access t o 

t h e c r e a t i v e work o f o t h e r s . I t may a l s o p r o v i d e c e r t a i n t e a c h e r s w i t h 

t h e c o n c e r n arid p r i d e • In p r o f e s s i o n a 1 g r o w t h t o i n v e s t ene rgy and t i m e 

I n a d a p t i n g o r m o d i f y i n g o t h e r s ' new i deas f o r use In t h e i r own c l a s s ­

room. In o t h e r w o r d s , when i n n o v a t i v e t e a c h e r s engage i n a g r e a t dea l 

o f p r o f e s s i o n a l exchange a c t i v i t i e s , t h e y a r e i n a p o s i t i o n t o sha re and 

r e c e i v e some new ideas w i t h o u t n e c e s s a r i l y engag ing i n i n v e n t i v e e f f o r t s . 

The g r e a t e s t , ' ; d e g r e e o f o r i g i n a l i t y may most l i k e l y r e q u i r e some a v a i l ­

a b i l i t y o f t i m e and ene rgy a p a r t f r o m c o m m i t t e e s , c o n s t a n t c o n v e r s a t i o n s 

and heavy p r o f e s s i o n a l o b l i g a t i o n s . 



TABLE 43A 

TIME SPENT ON COMMITTEES, RELATED TO INNOVATION 

1 n n o v a t i o n 
T ime No Yes T o t a l 

(N=130) (N=224) (N=354) 

Grea t dea l 35$ 66$ (N=10 l ) 

L i t t l e 38% 62$ (N=253) 

x 2 = . 2 7 ; NS 

TABLE 43B 

TIME SPENT ON COMMITTEES, RELATED TO SHARING 

S h a r i n g 
Time Low H igh T o t a l 

(N=156) (N=201) (N=357) 

Grea t dea l 32$ 68$ (N=100) 

L i t t l e 48$ 52$ (N=257) 

X 2 = 7 . 7 3 ; P C .01 
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A second f o r m a l channe l o f p o t e n t i a l p r o f e s s i o n a l exchange may occu r 
I n p r o f e s s i o n a l e d u c a t i o n a l a s s o c i a t i o n s w h i c h draw members f r o m s e v e r a l 
s c h o o l s o r schoo l s y s t e m s . Membership i n , o r a t t e n d a n c e a t , such 
a s s o c i a t i o n s e x t e r n a l t o t h e schoo l I s n o t s i g n i f i c a n t l y • r e l a t e d t o i n ­
n o v a t i o n o r shar ing ; T a b l e s 44A and t a b l e 44B d e m o n s t r a t e s t h e l a c k o f 
such a r e l a t i o n s h i p . 

( T a b l e s WA and 44B h e r e ) 

However , such a t t e n d a n c e does r e l a t e s i g n i f i c a n t l y t o some d i s t i n c t i o n s 

w i t h i n t h e p o p u l a t i o n o f I n n o v a t o r s ; T a b l e 45 shows t h a t a t t e n d a n c e in 

e d u c a t i o n a l m e e t i n g s o u t s i d e o n e ' s own s c h o o l system Is p o s i t i v e l y 

r e l a t e d t o t h e b e h a v i o r a l o r i e n t a t i o n o f i n n o v a t i v e p r a c t i c e s . 

( T a b l e 45 h e r e ) 

A l t h o u g h t h e causa l c h a r a c t e r o f t he r e l a t i o n s h i p Is not a s c e r t a i n e d , i t 

i s c l e a r t h a t t e a c h e r s us i ng behav i o r a 1,1 y o r i e n t e d i n n o v a t i o n s a r e more 

l i k e l y t o be p a r t i c i p a t i n g in b r o a d l y based e d u c a t i o n a l mee t ings . - I t may 

be t h a t such m e e t i n g s a r e a p r i m e s o u r c e f o r t h e r e c o g n i t i o n , d i s c u s s i o n 

and sp read o f such p r a c t i c e s . O r , i t may be t h a t t e a c h e r s i n t e r e s t e d In 

o r a l r e a d y u s i n g such p r a c t i c e s seek o u t p r o f e s s i o n a l m e e t i n g s t h a t con ­

s i d e r t h i s o r i e n t a t I o n w o r t h y o f a t t e n t i o n . 

The e x a m i n a t i o n o f s e v e r a l v a r i a b l e s s u g g e s t s t h a t male t e a c h e r s 

g e n e r a l l y a r e more l i k e l y t han fema le t e a c h e r s t o be h i g h l y i n v o l v e d 

i n t h e f o r m a l system o f pee r p r o f e s s i o n a l exchange . Male t e a c h e r s more 

o f t e n spend a g r e a t dea l o f t i m e on schoo l c o m m i t t e e s t han do f e m a l e 

2 
t e a c h e r s (X = 4 . 4 0 , d f 2 , p. <̂  . 0 5 ) , and t h e y a l s o more o f t e n a t t e n d 

2 

e d u c a t i o n a l m e e t i n g s o u t s i d e t h e i r own schoo l system (X = 5 . 8 3 , d f 2 , p . ^ . 0 5 ) . 

I t may w e l 1 be t h a t p a r t i c i p a t i o n i n t h e s e modes o f p r o f e s s i o n a l communi­

c a t i o n r e p r e s e n t a v i s i b l e and p o t e n t means o f upward m o b i l i t y f o r 



TABLE 44A 

MEMBERSHIP IN PROFESSIONAL ASSOCIATIONS RELATED TO INNOVATION 

I n n o v a t I on 
Number o f A s s o c i a t i o n s No Yes T o t a l 

(N-133) (N=230) (N=363) 

None 28$ 72$ (N= 57) 

One 39$ 61$ (N-163) 

Two o r more 38$ 62$ (N-173) 

X 2 = 2 , 2 4 ; NS 

TABLE 44B 

MEMBERSHIP IN PROFESSIONAL ASSOCIATIONS RELATED TO SHARING 

Number o f A s s o c i a t i o n s 
Shar i ng 

Low "High T o t a l 

(N-163) (N=198) ( N - 3 6 I ) 

None 45$ 55$ (N= 56) 

One 47$ 53$ (N= l67 ) 

Two o r more 43$ 57$ (N-138) 

x 2 = . 3 1 ; NS 



TABLE kS 

ATTENDANCE IN EDUCATIONAL MEETINGS OUTSIDE THE SCHOOL SYSTEM 
RELATED TO BEHAVIORAL ORIENTATION OF INNOVATION 

A t t e n d a n c e i n B e h a v i o r a l O r l e n t a t ion 
o u t s i d e e d u c a t i o n a l o f I n n o v a t i o n 
m e e t i n g s Low ' Med Ium H igh T o t a l 

(N=79) (N=3D (N-36) . (N=146) 

Yes 56$ 13$ 31$ (N= 78) 

No 52$ 31$ 18$ ( N * 68) 

X 2 = 8 . 2 8 ; P < .05 



a s p i r i n g ma le c a r e e r i s t s . Male t e a c h e r s a l s o a r e p r o b a b l y l e s s t i e d 

down t o f a m i l y and home o b l i g a t i o n s and a r e more f r e e t o spend a f t e r -

s c h o o l o r weekend hou rs i n t h e s e p r o f e s s i o n a l p u r s u i t s . 

T e a c h e r s ' a l i e n a t i o n f rom schoo l was a l s o e x p e c t e d t o be r e l a t e d 

n e g a t i v e l y t o t h e s e v a r i o u s d i m e n s i o n s o f p r o f e s s i o n a l e x c h a n g e . T a b l e 

46 p r e s e n t s t h e d a t a r e l e v a n t t o t h i s c o n c e r n . 

( T a b l e 46 he re ) 

These d a t a c o n f i r m o u r e x p e c t a t i o n s i n a l m o s t e v e r y r e s p e c t . On ly t h e ' ; 

r e p o r t o f a t t e n d a n c e a t e x t r a - s y s t e m m e e t i n g s f a l l s t o d e m o n s t r a t e a 

c l e a r r e l a t i o n t o a l i e n a t i o n f rom s c h o o l . T h i s v a r i a b l e , o f a l l t h e 

ones assessed h e r e , Is l e a s t c o n n e c t e d t o l o c a l schoo l c o n d i t i o n s , and 

so I s r e a s o n a b l y l e a s t r e l a t e d t o t h e measure o f l o c a l a l i e n a t i o n . In 

a d d i t i o n , t h e s t a f f - s o c i o m e t r i c n o m i n a t i o n o f peer communicants : does no t 

r e l a t e n e g a t i v e l y t o a l i e n a t i o n a t an a c c e p t a b l e l e v e l o f s t a t i s t i c a l 

s i g n i f i c a n c e , a l t h o u g h a c l e a r t r e n d i s v i s i b l e . On a l l t h e o t h e r 

v a r i a b l e s g r e a t e r t e a c h e r p a r t i c i p a t i o n i n f o r m a l and i n f o r m a l c h a n n e l s 

o f pee r c o m m u n i c a t i o n and exchange is a s s o c i a t e d s i g n i f i c a n t l y w i t h l e s s 

p o t e n t f e e l i n g s o f a l i e n a t i o n f r o m s c h o o l . Teache rs who f e e l more 

a l i e n a t e d f r o m schoo l more o f t e n t r a v e l t o s c h o o l a l o n e , spend l e s s t i m e 

t a l k i n g w i t h c o l l e a g u e s about t e a c h i n g p r a c t i c e s , spend l e s s t i m e s e r v i n g 

on s t a f f c o m m i t t e e s , and a r e l e s s l i k e l y ' t o b e " a c t i v e i n p r o f e s s i o n a l 

a s s o c i a t i o n s . 

In summary, f i n d i n g s r e g a r d i n g t h e r e l a t i o n s h i p between p a r t i c i p a ­

t i o n i n p r o f e s s i o n a l exchange and r o l e p e r f o r m a n c e c l e a r l y d e m o n s t r a t e 

t h a t s h a r i n g i s p o s i t i v e l y r e l a t e d t o such p a r t i c i p a t i o n . P a r t i c i p a t i o n 



TABLE 46 

PROFESSIONAL EXCHANGE DIMENSIONS AND ALIENATION FROM SCHOOL 

P a r t i c1 p a t ion " . Al i e n a t i on 
D imens ion Low High T o t a l 

(Kh-259). (N=203) (N=462) 
Communicant c h o i c e s 

Low 52% 48$ • (N= l65 ) 
Med i um 53% 47$ (N=147) 
H igh 64$ 36$ (N=150) 

x 2 = 5 . 7 5 ; P > .05 < .1 -

(N=215) (N= l80 ) • (N=395) 
T r a v e l a r r a n g e m e n t s 

A l o n e 49$ 51$ ( N = 2 3 l ) 
W i t h o t h e r t e a c h e r s 62$ 38$ (N=135) 
W i t h n o n - t e a c h e r s 62$ 38$ (N= 29) 

x 2 = 6 . 7 8 ; p < . 0 5 

(N=240) (N=208) (N=448) 
Time t a l k i n g abou t p r a c t i c e s 

Grea t dea1 o r some 57$ 43$ (N=303) 
L i t t l e o r none 46$ 54$ (N=145) 

x 2 = 4 . 6 9 ; P < .05 

(N=237) (N=106) (N=443) 
Time s e r v i n g on c o m m i t t e e s 

Grea t dea l o r some 64$ 36$ (N=116) 
L i t t l e o r none . 5 0 $ . 50$ (N=327) 

x 2 6 . 6 5 ; P < . 0 1 

(N=252) (N=195) (N=447) 
Membership i n 
P r o f e s s iona1 assoc i a t i ons 

None 43$ 57$ (N= 65) 
One 55$ 45$ (N=215) 
Two o r more 64$ 36$ (N=167) 

x 2 = 9 . 4 1 ; p < , 0 5 

(N=227) (N=2I4) (N=44 l ) 
A t t e n d a n c e a t e x t r a - s y s t e m 
meet I ng s 

Yes 55$ 45$ (N=237) 
No 48$ 52$ (N=204) 

X 2 = 2 . 3 4 ; NS 



i n f o r m a l schoo l c o m m i t t e e s and o r g a n i z a t i o n s o r i n v o l v e m e n t i n i n f o r m a l 

d i a l o g u e s and peer c o n v e r s a t i o n s may i n t r o d u c e p rob lems o f t i m e e x ­

p e n d i t u r e t h a t wo rk t o t h e d e t r i m e n t o f i n n o v a t i o n , bu t t h e y seem t o 

f a c i l i t a t e t h e s h a r i n g o f i n n o v a t i v e p r a c t i c e s . The o n l y case where 

exchange r e l a t i o n s h i p s a r e s t r o n g l y and p o s i t i v e l y r e l a t e d t o i n n o v a ­

t i o n i s exchange s p e c i f i c a l l y f o c u s s e d on t a l k i n g a b o u t p r o f e s s i o n a l 

p r a c t i c e s . In t h e case o f t e a c h e r s ' t r a v e l a r r a n g e m e n t s , 11 I s a p p a r e n t 

t h a t t e a c h e r s who t r a v e l t o schoo l w i t h p r o f e s s i o n a l c o l l e a g u e s a r e 

more l i k e l y t o use and m o d i f y t h e i r c o l l e a g u e s 1 i deas t h a n t h o s e t e a c h e r s 

who t r a v e l a l o n e . L o n e r s , on t h e o t h e r hand , a r e more l i k e l y t o i n v e n t , 

o r f e e l t h e y i n v e n t , t h e i r own new i d e a s . P a r t i c i p a t i o n In peer e x ­

change c h a n n e l s o f a p r o f e s s i o n a l c h a r a c t e r e v i d e n t l y commi ts a t e a c h e r 

t o a f u l l and v i s i b l e r o l e in t h e deve lopmen t o f p r o f e s s i o n a l a c t i v i t i e s . 

These a c t i v e t e a c h e r s have g r e a t e r access t o o t h e r t e a c h e r s , t o t h e i r 

c o l l e a g u e s ' new ideas and p r a c t i c e s , and t o t h e power and r e s p e c t p r o b ­

a b l y a c c o r d e d o r g a n i z a t i o n a l f a c i l i t a t o r s . T h e r e f o r e , i t Is r e a s o n a b l e 

t h a t t h e s e a c t i v e - a n d - v i s i b l e t e a c h e r s s h o u l d become i n i t i a t o r s o r r e ­

c i p i e n t s o f a g r e a t e r deg ree o f s t a f f s h a r i n g . Most v a r i a b l e s a s s e s s i n g 

p a r t i c i p a t i o n i n t h e s e exchange c h a n n e l s i s s i g n i f i c a n t l y and n e g a t i v e l y 

r e l a t e d t o t e a c h e r a l i e n a t i o n f r o m s c h o o l . Those t e a c h e r s who a r e l e s s 

i n v o l v e d i n c o m m i t t e e work and i n p r o f e s s i o n a l a s s o c i a t i o n s , who a r e by 

s e l f r e p o r t and peer r e p o r t l e s s h i g h l y i n v o l v e d In i n f o r m a l s t a f f com­

m u n i c a t i o n p a t t e r n s a r e more 1 i k e l y t o , f e e l a l i e n a t e d . T h i s i s e s p e c i a l l y 

t r u e f o r t h o s e v a r i a b l e s s t r e s s i n g p r o f e s s i o n a l d i a l o g u e and l o c a l schoo l 

a c t i v i t i e s . 



H 5 

Summary o f I n t e r p e r s o n a l R e l a t i o n s " 

Four d i f f e r e n t a s p e c t s o f t e a c h e r s ' i n t e r p e r s o n a l and s t a f f r e ­

l a t i o n s a r e e x p l o r e d i n t h i s c h a p t e r . The c h a r a c t e r o f t e a c h e r s ' 

a l i e n a t i o n f rom t h e schoo l i s examined f i r s t and such a l i e n a t i o n i s 

l a t e r r ev i ewed w i t h r e s p e c t t o i t s r e l a t i o n t o t h e i ndependen t v a r i a b l e s 

i n v e s t i g a t e d . T e a c h e r s ' f e e l i n g s o f p e r s o n a l and g r o u p i n f l u e n c e on 

l o c a l e d u c a t i o n a l p o l i c y a r e e x a m i n e d , as a r e t e a c h e r s ' p e r c e p t i o n s 

o f s t a f f c o h e s i o n and t h e deg ree o f p e r s o n a l i n t e r e s t and l i k i n g among 

s t a f f members. F i n a l l y , p r o f e s s i o n a l exchange mechanisms a r e e x a m i n e d , 

i n c l u d i n g i n f o r m a l t r a v e l a r r a n g e m e n t s and commun ica t i on abou t t e a c h i n g 

and more f o r m a l p a r t i c i p a t i o n in s t a f f c o m m i t t e e s ^ t t ^ e d u c a t i o n a l 

a s s o c i a t i o n s . A l l o f t h e s e v a r i a b l e s a r e c o n s i d e r e d i n t h e i r r e l a t i o n 

t o t h e p r o f e s s i o n a l r o l e outcomes o f i n n o v a t i o n and s h a r i n g o f t e a c h i n g 

p r a c t i c e s . 

The sense o f a l i e n a t i o n f rom s c h o o l f e l t by some t e a c h e r s appears 

t o be g r e a t e r in seconda ry s c h o o l s t h a n i n e l e m e n t a r y s c h o o l s . A l i e n a t i o n 

f r o m t h e schoo l i s moreover r e l a t e d n e g a t i v e l y t o b o t h i n n o v a t i o n and 

s h a r i n g tn seconda ry s c h o o l s ; a n o n - s i g n i f i c a n t t r e n d i n t h i s d i r e c t i o n 

e x i s t s f o r e l e m e n t a r y s c h o o l s . A number o f I n t e r p r e t a t i o n s have a l r e a d y 

been o f f e r e d f o r t h i s phenomenon, and o t h e r s a r e no ted b e l o w . 

Teachers f e e l i n g s o f power and i n f l u e n c e a r e p o s i t i v e l y r e l a t e d t o 

t h e s h a r i n g o f p r o f e s s i o n a l p r a c t i c e s . I t appears t h a t t e a c h e r s who 

f e e l t h e y w i e l d more i n f l u e n c e i n t h e s c h o o l o r g a n i z a t i o n a r e more 

l i k e l y t o be I n v o l v e d w i t h c o l 1eagues i n p r o f e s s i o n a l s h a r i n g . 1 T h i s sense 

o f i n d i v i d u a l p o t e n c y e v i d e n t l y f r e e s t e a c h e r s t o t a k e p r o f e s s i o n a l r i s k s 

w i t h c o l l e a g u e s and t o broaden t h e i r r o l e d e f i n i t i o n t o i n c l u d e b o t h 

o r g a n i z a t i o n a l p a r t i c i p a t i o n and p r o f e s s i o n a l f u l f i l l m e n t . I n d i v i d u a l s ' 



sense o f t h e i r own p o t e n c y i s p o s i t i v e l y r e l a t e d t o t h e i r own i n n o v a t i o n , 

bu t p e r c e p t i o n s o f c o l l e a g u e s ' p o t e n c y and c o l l e a g u e s ' n o m i n a t i o n s o f 

i n f l u e n t i a l I n d i v i d u a l s a r e no t so r e l a t e d . Teache rs g e n e r a l l y see : power 

d i s t r i b u t e d " I n a : h i e r a r c h i c a l • '. manner and c o n s i s t e n t l y p r e f e r more 

power f o r t h e m s e l v e s , t h e i r c o l l e a g u e s and t h e i r p r i n c i p a l and l e s s f o r 

s u p e r i n t e n d e n t s and s c h o o l board members. Those s t a f f members who f e e l 

d i s s a t i s f i e d w i t h t h e amount o f i n f l u e n c e t h e y have a r e more i n n o v a t i v e 

t h a n c o l l e a g u e s who a r e s a t i s f i e d w i t h t h e i r p o l i c y - m a k i n g r o l e s . A l l 

measures o f t e a c h e r s assessments o f p e r s o n a l and s t a f f i n f l u e n c e a r e 

n e g a t i v e l y r e l a t e d t o a l i e n a t i o n f rom s c h o o l , and t e a c h e r s who f e e l 

more p o t e n t c o n s i s t e n t l y a r e l e s s a l i e n a t e d . 

Teache rs 1 " f e e l i ngs o f s t a f f c o h e s i v e n e s s a r e n o t " c o n s i s t e n t l y 

r e l a t e d t o I n n o v a t i o n o r s h a r i n g . W i t h m i n o r e x c e p t Ions, t h e v a r i o u s 

measures o f c o h e s i v e n e s s and a t t r a c t i o n a r e n o t r e l a t e d t o p r o f e s s i o n a l 

r o l e per fo rmance . - T e a c h e r s ' p e r c e p t i o n s o f t h e o p p o r t u n i t i e s f o r s t a f f 

i n t i m a c y and c l o s e p e r s o n a l r e l a t i o n s a r e p o s i t i v e l y r e l a t e d t o s h a r i n g ; 

a sense t h a t t h e r e i s a h i g h e s p r i t d e . x o r p s o r p e r s o n a l l y i n t e r e s t e d 

and conce rned c o l l e a g u e s I s e v i d e n t l y a f e r t i l e g round f o r t h e s h a r i n g 

o f new i d e a s . In g e n e r a l , t e a c h e r s who f e e l s t a f f r e l a t i o n s a r e more 

c o h e s i v e , i n c l u s i v e and p e r s o n a l l y s u p p o r t i v e and a t t r a c t i v e a r e l e s s 

a l i e n a t e d f rom t h e s c h o o l . 

The degree o f t e a c h e r s ' p a r t i c i p a t i o n i n a v a r i e t y o f f o rms o f p r o ­

f e s s i o n a l exchange sys tems does appear t o . b e r e l a t e d p o s i t i v e l y t o t h e 

s h a r i n g o f t e a c h i n g p r a c t i c e s . W i t h r e g a r d t o r e l a t i v e l y i n f o r m a l channe l 

t h e r e c e i p t o f c o l l e a g u e s ' n o m i n a t i o n s on a c o m m u n i c a t i o n s o c i o m e t r i c , 

t r a v e l l i n g t o schoo l w i t h o t h e r t e a c h e r s and spend ing s u b s t a n t i a l t i m e 

t a l k i n g abou t p r o f e s s i o n a l p r a c t i c e s a r e a l l p o s i t i v e l y r e l a t e d t o s h a r i n g 
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Teache rs who p a r t i c i p a t e h i g h l y i n t h e more f o r m a l c h a n n e l s o f exchange 

such as c o m m i t t e e membersh ip and a t t e n d a n c e a t e d u c a t i o n a l a s s o c i a t i o n 

m e e t i n g s a l s o a r e more o f t e n i n v o l v e d i n t h e s h a r i n g o f p r a c t i c e s . In 

a l l cases where p a r t i c i p a t i o n i s n e g a t i v e l y r e l a t e d t o a l i e n a t i o n f rom 

s c h o o l , t h o s e t e a c h e r s who have access t o , and g e n e r a t e g r e a t e r p r o f e s s i o n a l 

c o m m u n i c a t i o n w i t h , c o l l e a g u e s a r e much l e s s a l i e n a t e d than t h e i r 

p a r t i c i p a t o r y p e e r s . 

A l t h o u g h t h e o n l y d i m e n s i o n o f peer c o m m u n i c a t i o n and exchange 

t h a t i s s i g n i f i c a n t l y r e l a t e d t o i n n o v a t i o n I s t i m e s p e n t t a l k i n g a b o u t 

p r a c t i c e s , o t h e r v a r i a b l e s seem r e l a t e d t o i m p o r t a n t d i f f e r e n c e s w i t h i n 

t h e p o p u l a t i o n o f i n n o v a t i n g t e a c h e r s . I n n o v a t i v e t e a c h e r s who t r a v e l 

t o schoo l a l o n e a r e more l i k e l y t o i n v e n t t h e i r new p r a c t i c e s , w h i l e 

t e a c h e r s who t r a v e l i n t h e company o f p e e r s a r e more l i k e l y t o adap t and 

adop t o t h e r s ' i n n o v a t i v e p r a c t i c e s . T h e r e i s a l s o a tendency f o r i n n o ­

v a t i n g t e a c h e r s who spend a g r e a t dea l o f t i m e on s t a f f c o m m i t t e e s . t o be 

more l i k e l y t o adap t i n n o v a t i o n s , w h i l e i n n o v a t o r s who spend l e s s t i m e 

on such commi ' t tees tend t o u t i l i z e more o r i g i n a l p r a c t i c e s . In t h i s 

r e s p e c t i t wou ld appear t h a t f reedom f r o m r o l e o b l i g a t i o n s and peer 

d i a l o g u e , and t h e consequen t s e p a r a t i o n f rom t h e I n t e r c h a n g e o f s t a n d a r d s 

and p r a c t i c e s among p e e r s , l e a d s e i t h e r t o more o r i g i n a l i n v e n t i o n s o r t o 

t e a c h e r s ' p e r c e p t Ions o f g r e a t e r o r i g i n a l i t y . S u b s t a n t i a l i n v o l v e m e n t in 

peer exchange seems t o be more h i g h l y a s s o c i a t e d w i t h t h e i n n o v a t i o n o f 

p r a c t i c e s t h a t a r e seen t o have t h e i r s o u r c e p a r t l y i n t h e work o f 

c o l l e a g u e s . F u r t h e r , t e a c h e r s who a t t e n d c r o s s - s y s t e m m e e t i n g s o f p r o ­

f e s s i o n a l a s s o c i a t i o n s a r e more I f k e l y t o r e p o r t i n n o v a t i o n s t h a t a r e 

h i g h l y b e h a v i o r a l i n o r i e n t a t i o n t h e n a r e t h e i r more systembound p e e r s . 

Perhaps t h e m e e t i n g s a r e t h e media t h r o u g h w h i c h p r o g r e s s i v e e d u c a t o r s 



i n t e r p r e t t h e l a t e s t s c i e n t i f i c f i n d i n g s and i n f l u e n c e t h e c l a s s r o o m 

e f f o r t s o f t e a c h e r s . 

T h r o u g h o u t t h i s c h a p t e r i m p o r t a n t d i f f e r e n c e s between t h e 1 n t e r -

p e r s o n a l c o n d i t i o n s o f 1 i f e i n e l e m e n t a r y and seconda ry s c h o o l s c o n t i n u e 

t o o c c u r . I t has been r e p o r t e d t h a t seconda ry schoo l t e a c h e r s more 

o f t e n f e e l a l i e n a t e d f r o m - schoo l and d a t a on s t a f f i n t e r p e r s o n a l r e ­

l a t i o n s may h e l p c l a r i f y t h i s phenomenon. One s o u r c e o f g r e a t e r t e a c h e r 

a 1 i e n a t ion in secondary s c h o o l s may be r e f 1 e c t e d i n t h e f ind i ngs t h a t * 

s e c o n d a r y t e a c h e r s p e r c e i v e t h e i r c o l l e a g u e s as h a v i n g l e s s i n f l u e n c e 

t h a n do t e a c h e r s i n e l e m e n t a r y s c h o o l s . M o r e o v e r , seconda ry schoo l 

t e a c h e r s more o f t e n d e s c r i b e t h e i r s t a f f i n t e r m s " o f two o r more g r o u p s ; -

on t he o t h e r hand e l e m e n t a r y schoo l t e a c h e r s .more o f t e n d e s c r i b e t h e i r 

s t a f f e i t h e r as a. s i n g l e g r o u p o r as a s e r i e s o f unconnec ted i n d i v i d u a l s . 

These a s p e c t s o f o r g a n i z a t i o n a l l i f e may s e r v e t o i l l u s t r a t e a power ­

l e s s n e s s and f r a g m e n t a t i o n - i n - s t a f f ' r e l a t i o n s ' In seconda ry s c h o o l s t h a t 1 

c o n f i r m some s p e c u l a t i o n s made i n e a r l i e r c h a p t e r s , • We e x p e c t t h a t ' t h e 

o r g a n i z a t i o n a l l e v e l o f a n a l y s i s u t i l i z e d i n much o f C h a p t e r s V and VI 

w i l l e x t e n d ou r u n d e r s t a n d i n g o f t h e s e d i f f e r e n c e s . 



CHAPTER V 

THE SCHOOL CLIMATE; THE ORGANIZATION AS A UNIT 

S c h o l a r s c o n c e r n e d w i t h d i f f e r e n t a s p e c t s o f t h e t e a c h i n g - l e a r n i n g 

p r o c e s s a r e i n c r e a s i n g l y aware t h a t t e a c h e r s ' p r o f e s s i o n a l p e r f o r m a n c e s 

a r e n o t dependent s o l e l y on t h e i r i n d i v i d u a l q u a l i f i c a t i o n s o r t h e 

c h a r a c t e r o f t h e i r i n t e r p e r s o n a l r e l a t i o n s . In s p i t e o f t h e f a c t t h a t 

i n d i v i d u a l d i f f e r e n c e s and peer i n t e r p e r s o n a l r e l a t i o n s c o n s t i t u t e 

r e l e v a n t and i m p o r t a n t v a r i a b l e s i n t h e s t u d y o f human p e r f o r m a n c e , t h e r e 

i s ample e v i d e n c e t h a t some pe rsons do no t seem t o be a b l e t o f u n c t i o n 

e f f i c i e n t l y under c e r t a i n o r g a n i z a t i o n a l c i r c u m s t a n c e s , and o t h e r s show 

g r e a t improvement when c h a l l e n g e d w i t h a d i f f e r e n t s o c i a l c l i m a t e . I n a 

r e c e n t r e v i e w o f t h e s o c i o l o g i c a l l i t e r a t u r e r e g a r d i n g t h e schoo l as a 

f o r m a l o r g a n i z a t i o n , B i d w e l l commented t h a t a s y s t e m a t i c s t u d y o f t h e 

schoo l as an o r g a n i z a t i o n had y e t t o be made ( 1 9 6 5 ) . F u r t h e r m o r e , t h e 

r e s e a r c h l i t e r a t u r e t h a t does e x i s t r e g a r d i n g some subsys tems o f t h e 

s c h o o l o r g a n i z a t i o n i s f r a g m e n t a r y and d i s c o n t i n u o u s . The re have been few 

a t t e m p t s t o a b s t r a c t f r o m such e m p i r i c a l f i n d i n g s c e r t a i n g e n e r i c a t t r i ­

bu tes o f t h e s c h o o l as an o r g a n i z a t i o n . Most e m p i r i c a l and d e s c r i p t i v e 

s t u d i e s f o c u s on c l a s s r o o m s and n e g l e c t t h e o t h e r subsys tems i n w h i c h 

t e a c h e r s a r e i n v o l v e d . 

T h i s c h a p t e r u n d e r t a k e s t o i n q u i r e i n t o t h e ways t h e schoo l o r g a n i z a ­

t i o n a l c l i m a t e I n f l u e n c e s some a s p e c t s o f t e a c h e r s ' p r o f e s s i o n a l r o l e 

p e r f o r m a n c e . O r g a n i z a t i o n a l c l i m a t e i s used t o r e f e r t o t h o s e s y s t e m i c 

a s p e c t s and p r o d u c t s o f t h e ways members r e l a t e t o t h e schoo l as a s o c i a l 



u n i t . H a l p i n and C r o f t have c o n s t r u c t e d what i s c a l l e d an " O r g a n i z a t i o n a l 

C l i m a t e D e s c r i p t i o n Q u e s t i o n n a i r e , " w h i c h a l l o w s them, t o c h a r a c t e r i z e t h e 

o r g a n i z a t i o n a l c l i m a t e as t h e " p e r s o n a l i t y " o f a schoo l ( 1 9 6 3 ) . - They 

t h e n a n a l y z e d t h e c l i m a t e o f s e v e n t y - o n e e l e m e n t a r y s c h o o l s and were 

a b l e t o i d e n t i f y a v a r i e t y o f o r g a n i z a t i o n a l c l i m a t e s w h i c h c o u l d be 

ranked on a c o n t i n u u m d e f i n e d a t one end as open and a t t h e o t h e r as 

c l o s e d . By open and c l o s e d t hey mean e s s e n t i a l l y t h e d e g r e e o f f u n c - ' 

t i o n a l f l e x i b i l i t y o r r i g i d i t y In t h e s y s t e m ' s a d j u s t m e n t t o i n t e r n a l 

and e x t e r n a l s t r e s s . H a l p i n and C r o f t l i m i t ' t h e i r use o f o r g a n i z a t i o n a l 

c l i m a t e t o t e a c h e r - p r i n c i p a l r e l a t i o n s ; we hope t o broaden t h a t n o t i o n 

w i t h t h e i n v e s t i g a t i o n o f peer r e l a t i o n s and s t r u c t u r e s , 

t h e M e a s u r e m e n t ' o f O r g a n i z a t ? 6 n a l V a r i a b l e s 

l n c o n s i d e r i n g some o f t h e e x t r a - i n d I v i d u a 1 v a r i a b l e s t h a t seem t o 

be r e l e v a n t t o an u n d e r s t a n d i n g o f p r o f e s s i o n a l r o l e b e h a v i o r , t e a c h e r s ' 

p e r c e p t i o n s and f e e l i n g s abou t t h e c h a r a c t e r o f t h e i r schoo l a r e 

o r g a n i z e d i n t o s e v e r a l common themes , and t h e s e themes a r e r e l a t e d t o 

t h e deg ree o f i n n o v a t i o n and s h a r i n g among s t a f f members i n a s c h o o l . 

T h r o u g h v a r i o u s i n s t r u m e n t s t e a c h e r s have been asked t o s t i p u l a t e how 

t h e y c h a r a c t e r i z e and I n t e r p r e t t h e s o c i a l s t r u c t u r e and norms o f t h e i r 

own s c h o o l , w h e t h e r t h a t 1 c h a r a c t e r i z a t i o n i s a c c e p t a b l e o r h i g h l y v a l u e d 

by t h e m , and we have r e v i e w e d t o what e x t e n t i t i s sha red by t h e i r c o l ­

l e a g u e s . 

S e v e r a l d i f f e r e n t v a r l a b l e s a r e d e r i v e d f r o m t h e s o c i o m e t r i c d a t a . 

Some o f t h e s e d a t a have a l r e a d y been r e p o r t e d as a t t r i b u t e s o f p e r s o n s ; 

bu t i n t h i s c h a p t e r t h e y ' a r e u t i l i z e d as s y s t e m i c c h a r a c t e r i s t i c s . The 

d e g r e e o f v a r i a n c e o f t h e s o c i o m e t r i c c h o i c e sys tem can! be a n a l y z e d , p r o ­

v i d i n g a p i c t u r e o f t h e e x t e n t t o w h i c h some t e a c h e r s r e c e i v e many c h o i c e s 



and some f e w , o r w h e t h e r t h e c h o i c e s a r e d i s t r i b u t e d ' s o t h a t many 

t e a c h e r s r e c e i v e some c h o i c e s o f e a c h . T h i s s c h o o l , i ndex records^ t h e 

deg ree o f c e n t r a l i t y o r d i f f u s i v e n e s s o f shared power,- shared communi­

c a t i o n and s h a r e d l i k i n g c h o i c e s t h r o u g h o u t a s t a f f . In a d d i t i o n t o 

t h e v a r i a n c e o f t h i s c h o i c e s y s t e m , a schoo l can be c h a r a c t e r i z e d by 

t h e degree o f o v e r l a p among t h e s o c i o m e t r i c n o m i n a t i o n p a t t e r n s . For 

i n s t a n c e , i n some s c h o o l s t he same t e a c h e r s may be s e l e c t e d as t h e 

h i g h communicants a n d - h i g h " i n f l u e n c e r s ; In o t h e r s c h o o l s t hey may n o t . 

An a n a l y s i s o f t h i s i n t e r r e l a t e d n e s s can be made by compu t ing t h e degree 

o f c o r r e l a t i o n among t h e s e v e r a l s o c i o m e t r i c d i m e n s i o n s . A n o t h e r 

a n a l y t i c d i m e n s i o n can be r e t r e i v e d f r o m t h e s o c i o m e t r i c q u e s t i o n s by 

c o d i n g and a s s e s s i n g t h e degree o f m u t u a l i t y o r r e c i p r o c a 1 I t y i n 

c h o i c e s . To what e x t e n t do t e a c h e r s who a r e nom ina ted by a c o l l e a g u e as 

a communicant n o m i n a t e t h a t c o l l e a g u e as one o f t h e i r communicants i n 

r e t u r n . Which s c h o o l s a r e c h a r a c t e r i z e d by a l a r g e number o f mu tua l 

c h o i c e s and wh I c f r seem1 t o have many non rec i p roca 1 p a t t e r n s ? 

The range o f I ssues t h a t ' a r e I n v e s t i g a t e d t h r o u g h v a r i o u s a n a l y s e s 

o f t h e s e s o c i o m e t r i c c h o i c e p a t t e r n s , t h e n , i n c l u d e t h e f o l l o w i n g : 

S o c i o m e t r i c c h o i c e p a t t e r n s 

V a r i a n c e 

1 . Commun ica t ion 
2 . L i k i n g 
3 . I n f l u e n c e 

C o r r e l a t i o n s 

1 . Commun ica t ion and L i k i n g 
. 2 . Commun ica t ion and I n f l u e n c e 
3 . L i k i n g and I n f l u e n c e 

M u t u a l i t y 

1 . L i k i n g 
2 . Commun i c a t i on 
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I t i s ou r e x p e c t a t i o n t h a t g r e a t e r d i f f u s e n e s s o r c h o i c e p a t t e r n s , 

g r e a t e r i n t e r c o r r e l a t i o n s o f s o c i o m e t r i c d i m e n s i o n s and g r e a t e r m u t u a l i t y 

i n s o c i o m e t r i c n o m i n a t i o n s s h o u l d be a s s o c i a t e d w i t h a g r e a t e r deg ree o f 

s t a f f i n n o v a t i o n and s h a r i n g . In more d i f f u s e l y s t r u c t u r e d s c h o o l s more 

t e a c h e r s a r e i n v o l v e d i n t h e v a r i o u s s o c i o m e t r i c n e t w o r k s , t h e r e b y 

i n c r e a s i n g e v e r y o n e ' s access t o c o n v e r s a t i o n , i n f l u e n c e and s u p p o r t . 

I f , i n a d d i t i o n , t e a c h e r s who a r e more i n f l u e n t i a l a r e a l s o more c e n t r a l 

t o c o m m u n i c a t i o n c h a n n e l s and a r e w e l l . l i k e d t h e r e i s l i k e l y t o be 

g r e a t e r s t a b i l i t y and c o h e s i v e n e s s i n - t h e . s t a f f . F i n a l l y , t o t h e e x t e n t 

t h a t p o s i t i v e l i n k s and r e l a t i o n s , a r e r e c i p r o c a l and no t m e r e l y one way, 

a s t a f f i s more t i g h t l y i n v o l v e d and i n t e g r a t e d . A l l o f t h e s e c o n d i t i o n s 

s h o u l d f a c i l i t a t e t h e i n n o v a t i o n o f c l a s s r o o m p r a c t i c e s , and e s p e c i a l l y 

t h e s h a r i n g o f t h e s e p r a c t i c e s i n a s t a f f . 

I n some cases i n d i v i d u a l t e a c h e r 1 s a t t i t u d e s and o r i e n t a t i o n s can 

be combined t o p r o v i d e a u s e f u l p i c t u r e o f s t a f f w ide c o n c e r n s . One fo rm 

f o r a c c o m p l i s h i n g t h i s i s t o o r g a n i z e and t a b u l a t e i n d i v i d u a l p r e f e r e n c e s 

t o p r o d u c e a mean s c o r e f o r an- e n t i r e s t a f f . A t t i t u d e s r e g a r d i n g i d e a l 

and a c t u a l p o l i t i c a l c o n d i t i o n s a t schoo l as w e l l as t h e deg ree t o w h i c h 

t e a c h e r s f e e l t h a t t h e r e a r e demands upon them t o c o n f o r m t o c e r t a i n 

o r g a n i z a t i o n a l norms and p r o c e d u r e s a r e assessed i n t h i s f a s h i o n . -

S t a f f A t t i t u d e s Regard ing t he School O r g a n i z a t i o n 

1* ' Feel i n g s ' o f i n f l u e n c e ^ 

2 . D i s c r e p a n c y b e t w e e n * a c t u a l and d e s i r e d p e r s o n a l 
' i n f 1 uehce ' 

3- P e r c e p t i o n s o f " schoo l demands f o r c o n f o r m i t y . " 

I t i s p u r e x p e c t a t i o n t h a t i n s c h o o l s where t e a c h e r s f e e l more p o t e n t , 

where t h e y f e e l t h e r e i s l e s s o f a d i s c r e p a n c y between a c t u a l and p r e ­

f e r r e d i n f l u e n c e a r r a n g e m e n t s ; and where t h e y see r e l a t i v e l y m i n i m a l 
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demands f o r p r o f e s s i o n a l c o n f o r m i t y t h e r e w i l l be more s t a f f i n n o v a t i o n 
and s h a r i n g . 

A d i f f e r e n t method o f a n a l y z i n g s c h o o l s ' o r g a n i z a t i o n a l c l i m a t e s • 

f o c u s e s upon t h e degree o f s t a f f consensus o r d i s s e n s u s w i t h r e g a r d 

t o c e r t a i n I n t e r p e r s o n a l and o r g a n i z a t i o n a l p e r c e p t i o n s and a t t i t u d e s . In : 

t h i s r e g a r d , some o f the- I n d i v i d u a l a t t r i b u t e s d i s c u s s e d in Chap te rs 

111 and IV a r e o r g a n i z e d - I n t o a common1 s t a t e m e n t r e f l e c t I n g s t a f f ' a g r e e ­

ment o r d i s a g r e e m e n t on responses t o t h e f o l l o w i n g v a r i a b l e s : 

T e a c h e r s ' Consensus and D i s s e n s u s 

1 . S t a f f s o c i a l d i a g r a m ' 

2 . S c h o o l ' s e d u c a t i o n a l o r i e n t a t i o n 

3- School demands " fo r c o n f o r m i t y ' 

I t i s o u r e x p e c t a t i o n t h a t a h i g h d e g r e e o f s t a f f agreement on such i ssues 

w i l l be a s s o c i a t e d w i t h g r e a t e r s t a f f i n n o v a t i o n and s h a r i n g . As l o n g : 

as t h e s t a f f norms and' r u l e s a r e c l e a r p e o p l e may be a b l e t o be c r e a t i v e 

w i t h i n t h e m , bu t u n c l e a r s t a n d a r d s may p roduce a d e g r e e o f u n c e r t a i n t y 

t h a t i s p a r a l y t i c and i n h i b i t s c r e a t i v i t y and e x p e r i m e n t a t i o n . 

F i n a l l y , as t h e f o c u s i n t h i s c h a p t e r s h i f t s f r om t h e i n d i v i d u a l 

l e v e l o f a n a l y s i s u t i l i z e d In t h e p r e c e e d i n g c h a p t e r s ^ t o t h e o r g a n i z a t i o n a l 

l e v e l o f ' a n a l ys i 5 , t h e measures and t h e c h a r a c t e r o f t h e dependent v a r i a b l e s 

a l s o change . The ma jo r dependent v a r i a b l e s a r e assessed by compu t ing t he 

p e r c e n t a g e o f t e a c h e r s ' i n each schoo l who answered t h e q u e s t i o n r e g a r d i n g 

t h e i r own t e a c h i n g - b y r e p o r t i n g t h a t t h e y have i n n o v a t e d , and t h e mean • 

s c o r e o f t e a c h e r s i n - e a c h schoo l on t h e s h a r i n g I n d e x . The p e r c e n t a g e 

and r a n k o f each schoo l on t h e s e two measures Is shown I n T a b l e k7. 

( T a b l e hi he re ) 



TABLE 47 

STAFF PERCENTAGES AND MEANS AND SCHOOL RANKS ON 
INNOVATION AND SHARING 

Mean 
Score School 

on S t a f f Rank on 
S h a r i n g S h a r i n g 

01 69 15 3 .13 14 
02 36 1 1.08 1 
03 56 6 2..64 7 
04 60 7 -5 2 . 5 4 6 
05 63 11 .5 " 3 .37 16 
06 61 9 4 . 0 9 18 
07 • 46 3 2 .18 4 
08 83 20 4 . 8 0 21 
09 63 11.5 2 . 5 0 5 
10 60 7 .5 1.43 • 2 
11 62 10 4 . 5 5 19 
12 67 13 .5 2 . 8 0 8 
13 54 4 2 .88 10 
14 75 18 4 . 6 6 ' 20 
15 89 21 2 . 8 9 11 
16 67 13 .5 3 . 3 6 15 
17 70 16 2 . 1 5 3 
18 ' 76 19 3 . 4 2 17 
19 55 5 3 . 0 0 13 
20 73 17 2 . 9 2 12 
21 38 2 2 .83 9 

P e r c e n t 
o f S t a f f 

I nnova t i on 
School (Yes-No) 

School 
Rank on 

I n n o v a t i on 



The p e r c e n t a g e o f s t a f f i n n o v a t i o n In a schoo l v a r i e s f rom a low 

o f 36$ t o a h i g h o f 89$ . On l y t h r e e s c h o o l s show an i n n o v a t i o n i n d e x , 

t h u s c o m p u t e d , o f 50$ o r l e s s , w i t h more t h a n 50$ o f t h e t e a c h e r s i n n o ­

v a t i n g i n t h e r e m a i n i n g e i g h t e e n s c h o o l s . The med ian and mean i n n o v a ­

t i o n index f o r t h i s sample o f s c h o o l s i s 6 3 $ ; t h e s t a n d a r d d e v i a t i o n i s 

1 3 . 2 $ . I f t h e i n n o v a t i o n p e r c e n t a g e s a r e computed on t h e b a s i s o f a l l 

t e a c h e r s on t h e s t a f f , even t h o s e who d i d not answer t h e s e l f - r e p o r t 

i n n o v a t i o n q u e s t i o n , t h e - r a n g e e x t e n d s f r o m 21$ t o 8 6 $ . The median in 

t h i s case d r o p s ' t o 56$", t h e mean i s r e d u c e d ' t o 5 1 $ , and t h e s t a n d a r d de ­

v i a t i o n i n c r e a s e s " t o 1 7 . 2 $ . The re a r e some f i n d i n g s and t a b l e s i n t h i s 

c h a p t e r where t h e t o t a l p o p u l a t i o n o f t e a c h e r s i n a schoo l i s r e p o r t e d 

r e g a r d l e s s o f whe the r t e a c h e r s e l f - r e p o r t r esponse was " y e s , " " n o , " o r 

"no r e s p o n s e . " T h i s i s l a r g e l y t h e case In t h e e x a m i n a t i o n o f t h e s o c i o ­

m e t r i c n o m i n a t i o n s , w h i c h ' p e r m i t t e a c h e r s t o choose nominees f rom t h e 

t o t a l schoo l p o p u l a t i o n and n e c e s s i t a t e s t h e same p r o c e d u r e s f o r d e r i v i n g 

a schoo l measure o f i n n o v a t i v e n e s s . In n o ' c a s e whe're: t h i s ' p r o c e d u r e : i s 

f o l l o w e d , i t . i s " n o t e d , ' d o e s t h e use o f " n o " o r "ho r e s p o n s e " change 

t h e r e s u l t s ' i n any t a b l e . ' 

I t was no ted e a r l i e r t h a t each t e a c h e r r e c e i v e d a s h a r i n g s c o r e w h i c h 

ranged f r o m a low o f 1 t o a h i g h o f . 7 - The mean o f t e a c h e r s ' - s c o r e s i s 

computed f o r schoo l and i s used as t h e index o f . s h a r i n g i n t h a t s c h o o l . 

T h i s s t a f f i ndex f o r t h i s sample o f s c h o o l s ranges f r o m .1 .08 t o 4 . 8 0 . 

The median s c o r e I s 2 . 8 9 , t h e mean Is 3 . 0 1 , and t h e s t a n d a r d d e v i a t i o n I s 

. 9 6 . 

The r a n k i n g s o f a l l s c h o o l s on t h e s e measures o f i n n o v a t i o n and 

s h a r i n g we re c o r r e l a t e d t o g i v e some i n d i c a t i o n o f t h e i r r e l a t i o n t o one 

a n o t h e r and t h e Spearman r h o - c o r r e l a t i o n between s c h o o l i n n o v a t i o n and 
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s h a r i n g i s + . 5 2 and i s s t a t i s t i c a l l y s i g n i f i c a n t ( p . ^ . Q l ) , T h i s r e l a ­
t i o n s h i p b e t w e e n - s c h o o l i n d i c e s p a r a l l e l s t h e r e l a t i o n s h i p between t h e s e ' 
two v a r i a b l e s a t t h e i n d i v i d u a l l e v e l o f a n a l y s i s . 

For each schoo l an a l i e n a t i o n s c o r e was "computed by t a k i n g t h e mean 

o f i n d i v i d u a l t e a c h e r s ' r esponses t o t h e s c a l e m e a s u r i n g a l i e n a t i o n 

f r o m s c h o o l . These schoo l s c o r e s range f r o m ' a low o f 1.05 t o a h i g h 

o f 1 .80 . The med ian schoo l a l i e n a t i o n s c o r e i s 1 . 2 7 , t h e mean i s 1.29 

and t h e s t a n d a r d d e v i a t i o n i s . 2 1 . N e i t h e r i n n o v a t i o n nor s h a r i n g h o w e v e r , 

i s r e l a t e d s i g n i f i c a n t l y t o a l i e n a t i o n on a schoo l l e v e l . The Spearman -

r h o c o r r e l a t i o n between schoo l a l i e n a t i o n and i n n o v a t i o n i s - . 3 1 (NS) 

and between schoo l a l i e n a t i o n and s h a r i n g i s + .12 ( N S ) . S ince t h e 

m a j o r i t y o f t h e s e s c h o o l s ( f i f t e e n o u t o f t w e n t y - o n e ) a r e e l e m e n t a r y 

s c h o o l s , i t may be t h a t t h e y o v e r b a l a n c e t h e s c a l e s and c o n f i r m the -

p a r a l l e l f i n d i n g r e p o r t e d i n Chap te r I V , w h e r e i n a l i e n a t i o n i s no t r e ­

l a t e d t o e i t h e r o f t h e " t w o dependent v a r i a b l e s i n e l e m e n t a r y s c h o o l s ; 

The l a r g e ranges and s t a n d a r d d e v i a t i o n s o f t h e s e i n d i c e s o f i n n o v a ­

t i o n and s h a r i n g , c o m b i n e d - w i t h t h e f a c t s o f a r e l a t i v e l y s m a l l sample o f 

t w e n t y - o n e s c h o o l s , sugges t i t w i l l be d i f f i c u l t t o d i s c o v e r s t a t i s t i c a l l y 

s i g n i f i c a n t f i n d i n g s f o r t h e s e v a r i a b l e s a t t h e o r g a n i z a t i o n a l l e v e l o f 

a n a l y s i s . I n compar ing s c h o o l s i n t h e f o l l o w i n g t a b l e s p r i n c i p a l use i s 

made o f t h e Mann-Whi tney t e s t . Hayes c o n s i d e r s t h i s a " p o w e r f u l a l t e r n a ­

t i v e t o t h e usua l T - t e s t , " and e s p e c i a l l y u s e f u l when some o f t h e assump­

t i o n s f o r t h e l a t t e r a r e not met ( 1 9 6 3 , p . 6 3 3 ) • I t i s p a r t i c u l a r l y a p p r o ­

p r i a t e h e r e because a normal d i s t r i b u t i o n o f t h e ma in dependent v a r i a b l e s 

i n t h e s e t w e n t y - o n e s c h o o l s does no t e x i s t . 
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S o c i o m e t r i c Cho ice P a t t e r n s 

The t e c h n i q u e f o r c r e a t i n g a c o n t i n u u m o f d i f f u s e n e s s - c e n t r a 1 i t y f o r • 

s o c i o m e t r i c c h o i c e d i s t r i b u i o n s was used by Schmuck ( 1 9 6 2 ) . He r e f e r s t o a 

c e n t r a l s t r u c t u r e as a s i t u a t i o n where t h e members o f an o r g a n i z a t i o n 

ag ree i n s e l e c t i n g a s m a l l number o f co l 1eagues as t h e ones whom t h e y 

l i k e m o s t , communicate t o m o s t , o r see as most i n f l u e n t i a l . In o t h e r 

w o r d s , r e l a t i v e l y few members a r e h i g h l y o r o f t e n s e l e c t e d , and many o t h e r s 

a r e n e g l e c t e d o r m e n t i o n e d by o n l y one c o l l e a g u e . He r e f e r s t o a d i f f u s e 

s t r u c t u r e , on t h e o t h e r h a n d , as a s i t u a t i o n where a l a r g e number o f 

c o l l e a g u e s a r e s e l e c t e d as b e i n g l i k e d , commun ica ted t o , o r . i n f 1 u e n t i a l . 

In o t h e r w o r d s , t h e r e i s a w i d e f o c u s o f p o p u l a r i t y o r i n f l u e n c e whereby 

most members r e c e i v e some n o m i n a t i o n s and v e r y few a r e n e g l e c t e d . In 

a d a p t i n g Schmuck 's c l a s s r o o m s o c i o m e t r i c measures t o t h e p r e s e n t s t u d y o f 

schoo l s t a f f s , t h e c e n t r a l i t y o r d i f f u s e n e s s o f a s t r u c t u r e i s d e t e r m i n e d by 

t h e ' c o m p u t a t i o n o f s t a f f v a r i a n c e i n t h e number o f " c h o i c e s r e c e i v e d " on • 

each s o c i o m e t r i c d i m e n s i o n . The c e n t r a l i t y o f a s o c i o m e t r i c s t r u c t u r e i n ­

c r e a s e s as t h e v a r i a b i l i t y o r v a r i a n c e o f c h o i c e s r e c e i v e d i n c r e a s e s . A low 

v a r i a b i l i t y o r v a r i a n c e o f t h i s d i s t r i b u t i o n c h a r a c t e r i z e s a peer s o c i o m e t r i c 

s t r u c t u r e a p p r o a c h i n g g r e a t e r d i f f u s e n e s s . The most d i f f u s e s t r u c t u r e 

w o u l d ' r e s u l t I f e v e r y t e a c h e r r e c e i v e d t h e same number o f c h o i c e s on a g i v e n 

n o m i n a t i o n d i m e n s i o n : t h e v a r i a n c e wou ld be z e r o and t h e f i n d i n g wou ld 

s u g g e s t t h a t a l l ' s t a f f members a r e abou t as I n f l u e n t i a l , w e l l l i k e d o r 

communicated w i t h as a r e a l l o t h e r s . 

D i f f u s e s o c i o m e t r i c p a t t e r n s o f c o m m u n i c a t i o n , a t t r a c t ion and i n f l u -

e n c e a r e more l i k e l y t o c o n t r i b u t e t o t h e i n n o v a t i o n and s h a r i n g o f educa­

t i o n a l p r a c t i c e s t han a r e c e n t r a 1 p a t t e r n s . The p r i n c i p l e reason f o r t h i s 

e x p e c t a t i o n i s t h a t i n an o r g a n i z a t i o n c h a r a c t e r i z e d by w i d e l y d i s t r i b u t e d 

i n t e r a c t i o n p r e f e r e n c e s i t i s more l i k e l y t h a t i n f o r m a t i o n a b o u t new 
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i d e a s i s w i d e l y s h a r e d . F u r t h e r m o r e , such a d i s t r i b u t i o n l o c a t e s m u l t i p l e 
s o u r c e s o f e x p e r t i s e , power and s u p p o r t , s u g g e s t i n g t h a t a l m o s t a l l 
c o l l e a g u e s can f i n d o r p r o v i d e p r o f e s s i o n a l l e a d e r s h i p f o r one a n o t h e r . 
For much t h e same reasons i t i s a l s o e x p e c t e d t h a t more c e n t r a l p a t t e r n s 
a r e more 1 i k e l y t o be pos i t i v e l y assoc i a t e d w i t h a s t a f f ' s f e e l i ng o f 
g r e a t e r a l i e n a t i o n f r o m the schoo l t han a r e d i f f u s e p a t t e r n s . 

In t h e f o l l o w i n g t a b l e , t h e e n t i r e sample o f t w e n t y - o n e s c h o o l s 

i s d i v i d e d i n t o t h o s e hav ing more d i f f u s e s o c i o m e t r i c s t r u c t u r e s and t h o s e 

h a v i n g more c e n t r a 1 s t r u c t u r e s on t h e b a s i s o f t h e amount o f v a r i a n c e 

o r s p r e a d o f n o m i n a t i o n s f o r each s c h o o l . 

( T a b l e 48 he re ) 

The d a t a In t h i s t a b l e do no t c o n f i r m t h e e x p e c t a t i o n s sugges ted a b o v e . 

None o f t h e r e l a t i o n s h i p s a r e s t a t i s t i c a l l y s i g n i f i c a n t , a l t h o u g h t h e r e 

does appear t o be some m i n o r t r e n d f o r s c h o o l s w i t h more d i f f u s e l i k i n g 

and i n f l u e n c e p a t t e r n s t o have more i n n o v a t i o n and more s h a r i n g . Schoo l s 

w i t h more c e n t r a l i n f l u e n c e p a t t e r n s a l s o have s i g n i f i c a n t l y h i g h e r s t a f f 

a l i e n a t i o n s c o r e s ( p . 4 . . 0 5 ) t han more d i f f u s e l y ' s t r u c t u r e d s c h o o l s . The 

c h a r a c t e r o f c o m m u n i c a t i o n and l i k i n g p a t t e r n s i s n o t r e l a t e d t o a l i e n a t i o n . 

A n o t h e r means o f a s s e s s i n g t h e schoo l o r g a n i z a t i o n a l c l i m a t e i s 

t h r o u g h an a n a l y s i s o f t h e r e l a t i o n s h i p among v a r i o u s s o c i o m e t r i c p a t t e r n s 

and r e l a t i o n s . I n s c h o o l s where t h e r e i s a s i g n i f i c a n t c o r r e l a t i o n be ­

tween t h e c o m m u n i c a t i o n and a t t r a c t i o n s o c i o m e t r i c s , i n t e r p e r s o n a l 

r e l a t i o n s a r e more l i k e l y t o be i n f o r m a l and f r i e n d l y , because t e a c h e r s 

t e n d t o communica te w i t h t h o s e t h e y l i k e m o s t . On t h e o t h e r hand , i n 

s c h o o l s where t h e r e i s a n o n s i g n i f i c a n t c o r r e l a t i o n between c o m m u n i c a t i o n ' 

and a t t r a c t i o n , t h e schoo l o r g a n i z a t i o n a l c l i m a t e I s more l i k e l y t o be 
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TABLE 48 

CENTRALITY-DIFFUSENESS OF SOCIOMETRIC PATTERNS RELATED.TO 
STAFF INNOVATION AND SHARING 

S t a f f S t a f f 
(N) I n n o v a t i o n * S h a r i n g 

Soc i o m e t r i c 

A . Communicat ion 

D i f f u s e p a t t e r n ( 1 2 ) ' " 5 1 . 7 $ 3 . 0 0 
C e n t r a l p a t t e r n ( 9) 50 .7$ 3-03 

U-52 ; NS U=52; NS 

B. A t t r a c t i o n 

D i f f u s e p a t t e r n ( 9) ^ 5 6 . 8 % 3 .15 
C e n t r a l p a t t e r n (12) 4 7 . 2 $ 2 .91 

U=38; NS U-53; NS 

C. I n f 1 u e n c e 

D i f f u s e p a t t e r n (11) 
C e n t r a l p a t t e r n (10) 

54 .4$ 
4 7 . 8 $ 

3 .17 
2 .94 

U-46 ; NS U=52; NS 

• In t h i s t a b l e schoo l i n n o v a t i o n f i g u r e s a r e computed on t h e 
b a s i s o f a l l t e a c h e r s i n a s c h o o l , r e g a r d l e s s o f whe the r o r no t 
t h e y answered t h e i n n o v a t i o n q u e s t i o n . Yes 

( I n n o v a t i o n = Y e s + N q + N A ) 



f o r m a l and n e u t r a l i f no t a n t a g o n i s t i c . In t h e l a t t e r t y p e o f s t a f f , 

t e a c h e r s a r e no more l i k e l y t o communicate w i t h p e o p l e who t h e y do l i k e 

t han w i t h t hose who t h e y do no t e s p e c i a l l y l i k e . I t i s e x p e c t e d t h a t 

t h e r e w i l l be more s t a f f i n n o v a t i o n and s h a r i n g i n s c h o o l s c h a r a c t e r i z e d 

by t h e f r i e n d l y and i n f o r m a l r e l a t i o n s m a n i f e s t i n a h i g h a s s o c i a t i o n 

between t h e s e s o c i o m e t r i c d imens ions - . A s i g n i f i c a n t c o r r e l a t i o n b e ­

tween c o m m u n i c a t i o n and i n f l u e n c e s o c i o m e t r i c d i m e n s i o n s p r o b a b l y r e ­

f l e c t s a p a t t e r n i n which, t e a c h e r s t e n d t o communica te w i t h t h o s e c o l ­

l eagues t h e y c o n s i d e r t o be i n f l u e n t i a l . S i n c e i n f l u e n t i a l t e a c h e r s 

t e n d t o i n n o v a t e and s h a r e m o r e , one m i g h t e x p e c t t h a t i n s c h o o l s where 

t e a c h e r s t a l k w i t h i n f l u e n t i a l pe rsons t h e r e w i l l be more i n n o v a t i o n 

and s h a r i n g t h a n i n s c h o o l s w i t h o u t such c o n g r u e n c e . S i m i l a r l y , i n 

t h o s e s c h o o l s where t h e r e i s a s i g n i f i c a n t c o r r e l a t i o n between a t t r a c ­

t i o n and i n f l u e n c e , t h e o r g a n i z a t i o n a l c l i m a t e can be seen as one where 

l i k a b l e t e a c h e r s a r e t h e i n f l u e n t i a l ones c o n t r a s t e d w i t h a c l i m a t e where 

t he p o p u l a r t e a c h e r s a r e no t t h e ones who a r e i n f l u e n t i a l . I t i s o u r e x ­

p e c t a t i o n t h a t a c o r r e l a t i o n o f bo th 'powe ' r and l i k i n g r e l a t i o n s h i p s s h o u l d 

f a c i l i t a t e g r e a t e r " s t a f f i n n o v a t i o n and s h a r i n g . When t h e s e d i f f e r e n t 

d i m e n s i o n s o f s t a f f i n t e r a c t i o n a r e h i g h l y r e l a t e d t o one a n o t h e r t h e r e 

s h o u l d a l s o be a l e s s e r e x t e n t o f s t a f f a l i e n a t i o n f r o m s c h o o l . As a 

f u n c t i o n o f b u r e a u c r a t i c r i g i d i t y o r o r g a n i z a t i o n a l u n c e r t a i n t y a l i e n a ­

t i o n s h o u l d be dec reased by t h e cohe rence and u n i f i c a t i o n o f t h e s e v a r i o u s 

peer p a t t e r n s o f a t t r a c t i o n , i n f l u e n c e and c o m m u n i c a t i o n . 

The d a t a e x a m i n i n g t h e s e p r o p o s i t i o n s a r e p r e s e n t e d i n T a b l e kS. 

( T a b l e h3 h e r e ) 

In e a c h o f t h e s e p a i r s o f v a r i a b l e s , t h e p e r c e n t o f s t a f f i n n o v a t i o n i s 

v i r t u a l l y t h e same i n t h e s c h o o l s where t h e s o c i o m e t r l c s a r e c o r r e l a t e d 



TABLE 49 

CORRELATION OF SOCIOMETRIC PATTERNS RELATED TO 
INNOVATION AND SHARING 

V a r i a b l e s and S t a f f S t a f f 
C o r r e l a t i ons (N) 1 nnova t ion Shar i ng 

A . Communicat i o n - A t t r a c t i o n 

C o r r e l a t e d 51 .8$ 3 - 0 2 . . 
U n c o r r e l a t e d ( 7) 50 .3$ 2 . 9 9 

U«46; NS U=43; NS 

B. Commun i c a t i o n - l n f 1 uence 

C o r r e l a t e d (12 ) 5 2 ; 6$ 3 .12 
U n c o r r e l a t e d ( 9) $ 9 . 5 $ 2 . 8 6 

U=53; NS U*49; NS 

C. A t t r a c t i o n - 1 n f 1 u e n c e 

C o r r e l a t e d ( 8) 50 .3$ 3 .13 
U n c o r r e l a t e d ( 1 3 ) 51 .9$ 2 .93 

U«48; NS U=42; NS 

In t h i s t a b l e schoo l I n n o v a t i o n f i g u r e s a r e computed 
on t h e b a s i s o f a l l t e a c h e r s i n a s c h o o l , r e g a r d l e s s o f 
w h e t h e r o r no t t h e y answered t h e i n n o v a t i o n q u e s t i o n . 

( I n n o v a t i o n = Y e s + ^ o + NA } 
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as i n t h e s c h o o l s where t h e y a r e u n c o r r e l a t e d . W i t h r e g a r d t o s t a f f 
s h a r i n g , t he r e s u l t s a r e a l s o n o n s i g n i f i c a n t , a l t h o u g h s c h o o l s " i n w h i c h 
t h e i n f l u e n c e and c o m m u n i c a t i o n o r i n f l u e n c e and a t t r a c t i o n s o c i o m e t r i c s 
a r e h i g h l y c o r r e l a t e d do tend t o have s l i g h t l y more s t a f f s h a r i n g . The re 
a r e no m e a n i n g f u l d i f f e r e n c e s o r t r e n d s f o r t h e s e v a r i a b l e s w i t h r e g a r d 
t o s t a f f a l i e n a t i o n f r o m s c h o o l . 

W i t h r e g a r d to . t h e t h i r d means o f s o c i o m e t r i c a n a l y s i s , i t i s e x ­

p e c t e d t h a t an o r g a n i z a t i o n a l c l i m a t e c h a r a c t e r i z e d by r e c i p r o c i t y o r 

m u t u a l i t y i n s t a f f a t t r a c t i o n and c o m m u n i c a t i o n p a t t e r n s i s c o n d u c i v e t o 

a s e n s e ' o f s t a f f s o l i da r i t y and s u p p o r t i v e n e s s . In such s c h o o l s i t i s 

e x p e c t e d t h a t t h e r e wou ld be more s t a f f i n n o v a t i o n and p a r t i c u l a r l y 

s h a r i n g o f ideas r e l e v a n t t o t h e t e a c h i n g ^ 1 e a r n i n g p r o c e s s . M o r e o v e r , 

such m u t u a l i t y s h o u l d d e c r e a s e s t a f f a l i e n a t i o n f rom s c h o o l . 

( T a b l e 50) 

The d a t a i n T a b l e 50 do n o t s i g n i f i c a n t l y c o n f i r m t h e s e e x p e c t a ­

t i o n s as " s t a t i s t i c a l 1 y s i g n i f i c a n t . . However , t h e r e seems t o be a t r e n d 

i n t h e p r e d i c t e d d i r e c t i o n s , w i t h s c h o o l s i n w h i c h g r e a t e r m u t u a l i t y i n 

c o m m u n i c a t i o n o r a t t r a c t i o n e x i s t s m a n i f e s t I ng -more s t a f f i n n o v a t i o n and 

s h a r i n g . S t a f f m u t u a l i t y o f c o m m u n i c a t i o n c h o i c e s does t e n d t o be 

n e g a t i v e l y r e l a t e d t o s t a f f a l i e n a t i o n f r o m schoo l (p <^ .10 ^ . 0 5 ) . 

In summary, t h e s e a n a l y s e s do no t r e s u l t i n t h e d i s c o v e r y o f 

p o w e r f u l a s s o c i a t i o n s between d i f f u s e n e s s - c e n t r a l i t y , c o r r e l a t i o n o r 

m u t u a l i t y o f s o c i o m e t r i c s t r u c t u r e s a n d ' s t a f f i n n o v a t i o n and s h a r i n g o r 

a 1i e n a t ion f rom s c h o o l . Some t rends in t h e e x p e c t e d 1 d i r e c t i on do appear , 

bu t t h e y do no t reach a c c e p t a b l e l e v e l s o f s t a t i s t i c a l s i g n i f i c a n c e and 

c a n n o t be c o n s i d e r e d as c o n f i r m i n g e v i d e n c e . 
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TABLE 50 

MUTUALITY IN ATTRACTION AND COMMUNICATION CHOICES RELATED TO 
INNOVATION AND SHARING 

S t a f f S t a f f 
M u t u a l i t y (N) I n n o v a t ion Shar i ng 

A. Communica t ion 

Mutua l ( 9 ) ' 66 .9$ 3 . 1 9 
Non-mutua l (12) 60 .1$ 2 .88 

; NS U=47; NS 

B, A t t r a c t i o n 

Mutua l ( 9) 69 .2$ 3 .20 
Non-mutua l (12) 58 .3$ 2 .87 

U=32; p O 0 > . 0 5 U=47; NS 
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S t a f f A t t i t u d e s Regard ing O r g a n i z a t i o n a l C l i m a t e 

In t h i s s e c t i o n s c o r e s on c e r t a i n r e l e v a n t i n d i v i d u a l v a r i a b l e s have 

been combined t o f o r m a s t a f f mean; t h i s * mean i s t hen r e l a t e d t o s t a f f 

i n n o v a t i o n and s h a r i n g . In Chap te r IV i t was d e m o n s t r a t e d t h a t i n d i v i d u a l 

f e e l i n g s o f i n f l u e n c e on l o c a l e d u c a t i o n a l p o l i c y is s i g n i f i c a n t l y and 

p o s i t i v e l y a s s o c i a t e d w i t h i n d i v i d u a l i n n o v a t i o n and s h a r i n g . S i m i l a r l y , 

i n d i v i d u a l f e e l i n g s o f a d i s c r e p a n c y between a c t u a l and d e s i r e d i n ­

f l u e n c e was s i g n i f i c a n t l y and n e g a t i v e l y r e l a t e d t o t h e s e v a r i a b l e s ; 

t e a c h e r s who f e l t a g r e a t e r d i s c r e p a n c y i n n o v a t e d and sha red l e s s t han 

t h e i r pee rs who were more s a t i s f i e d w i t h t h e d i s t r i b u t i o n o f i n f l u e n c e i n 

t h e i r s c h o o l s . These i n d i v i d u a l v a r i a b l e s a r e h e r e r a i s e d t o an o r g a n i ­

z a t i o n a l l e v e l o f a n a l y s i s , t a k i n g t h e means o f i n d i v i d u a l s c o r e s w i t h i n 

each schoo l as a s e r i e s o f s t a f f measu res . 

A s t a f f s h o u l d be l e s s l i k e l y t o i n n o v a t e and s h a r e t e a c h i n g p r a c t i c e s 

i n t h o s e o r g a n i z a t i o n s where i t f e e l s i t i s l e s s a b l e t o i n f l u e n c e t he 

b a s i c s t r u c t u r e s and p r o c e s s e s w i t h i n w h i c h I t o p e r a t e s and where t h e r e i s 

a g r e a t e r d i s c r e p a n c y between what a s t a f f sees and p r e f e r s t o be i t s 

i n f l u e n c e . Moreover i n such o r g a n i z a t i o n s a t e a c h i n g s t a f f i s l i k e l y t o be 

more a l i e n a t e d f r o m s c h o o l . T a b l e s 51 and 52 p r e s e n t d a t a r e l e v a n t t o t h e s e 

e x p e c t a t i o n s . 

( T a b l e s 51 and 52 h e r e ) 

T a b l e 51 s u g g e s t s t h a t t h e r e t ends t o be s l i g h t l y more s t a f f I n n o v a t i o n 

i n s c h o o l s where t he s t a f f as a who le f e e l s I t has g r e a t e r p e r s o n a l i n f l u ­

ence on schoo l p o l i c y . However , t h i s a s s o c i a t i o n does no t r e a c h an 

a c c e p t a b l e 1evel o f s t a t i s t i ca1 s i g n i f i c a n c e . M o r e o v e r , t h e r e i s no mean-

i n g f u l d i f f e r e n c e on t h i s v a r i a b l e w i t h r e g a r d t o t h e deg ree o f s t a f f 

s h a r i n g . 



TABLE 51 

STAFF MEANS OF TEACHERS PERCEIVED INFLUENCE RELATED TO 
STAFF INNOVATION AND SHARING 

S t a f f P e r s o n a l S t a f f S t a f f 
1n f1uence (N) I n n o v a t i o n Shar i ng 

H igh ( « 6 8 . 3 .08 

Low (12) 58 .9$ 2 .96 

U=27; p < . 1 0 > . 0 5 U=^3; NS 

TABLE 52 

SCHOOL DISCREPANCY BETWEEN TEACHERS PERCEIVED AND DESIRED 
PERSONAL INFLUENCE RELATED TO INNOVATION AND SHARING 

S t a f f S t a f f 
D i s c r e p a n c y (N) 1nnovat i o n Shar i ng 

H igh (11) 56 .2$ 2 .67 

Low (10) 7 0 . 5 $ 3 . 3 8 

U=21 ; p < . 0 5 U=28; p < . 0 5 



In T a b l e 52 i t i s c l e a r t h a t when a s t a f f has m i n i m a l f e e l i n g s o f d i s ­

c r e p a n c y between a c t u a l and d e s i r e d i n f l u e n c e a r r a n g e m e n t s i n t h e s c h o o l , 

t h e r e i s l i k e l y t o be more s t a f f i n n o v a t i o n and s h a r i n g o f p r o f e s s i o n a l 

p r a c t i c e s . Both dependent v a r i a b l e s m a n i f e s t s t a t i s t i c a l l y s i g n i f i c a n t 

a s s o c i a t i o n s i n t h i s r e g a r d . N e i t h e r a s t a f f ' s f e e l i n g s o f p e r s o n a l 

i n f l u e n c e o r d i s c r e p a n c y abou t i n f l u e n c e i s s i g n i f i c a n t l y r e l a t e d , t o 

a l i e n a t i o n f r o m s c h o o l . 

The t h i r d measure o f common s t a f f a t t i t u d e s used • h e r e Is based 

upon t e a c h e r s ' p e r c e p t i o n s o f t h e schoo l 1 s demands upon them t o con fo rm 

t o c e r t a i n p r o f e s s i o n a l s t a n d a r d s . A l l s o c i a l o r g a n i z a t i o n s e s t a b l i s h 

norms and r u l e s t h a t s o l i c i t member c o n f o r m i t y ; some o f t h e s e grow o u t 

o f s u p e r v i s o r y r e g u l a t i o n s w h i l e o t h e r s a r e more v a g u e l y l o c a t e d i n 

t h e " s y s t e m " o r i n t h e p a t t e r n o f peer r e l a t i o n s . In t h i s s t u d y , t h e 

l a t t e r f o r m o f f e l t demands f o r c o n f o r m i t y i s d e f i n e d I n t e r m s o f s t a f f 

f e e l i n g s t h a t t h e r e i s : (a) a g e n e r a l e x p e c t a t i o n t h a t t e a c h e r s s h o u l d 

a d j u s t t o t h e s c h o o l sys tem r a t h e r t h a n change i t ; and (b) a p e r c e p t i o n 

o f a g e n e r a l t o n e o f d i s c o u r a g e m e n t o f d i s s e n t . Teache rs were asked t o 

i n d i c a t e t o what e x t e n t t h e f o l l o w i n g " s t a t e m e n t s c h a r a c t e r i z e t h e p r o ­

f e s s i o n a l c l i m a t e o f t h e i r s c h o o l . 

1 . Teache rs a r e e x p e c t e d t o a d j u s t t o t h e schoo l sys tem 
r a t h e r t h a n change i t . 

2 . Teachers can a c h i e v e t h e i r e d u c a t i o n a l g o a l s o n l y i f 
t h e y " f i t i n " as p e r s o n s . 

3 . Teache rs have ideas a b o u t t h e s c h o o l w h i c h t h e y d o n ' t 
e x p r e s s i n p u b l l e v 

4 . Teache rs who d o n ' t " f i t i n " a r e r e j e c t e d . 

5. The re a r e p r e s s u r e s on t e a c h e r s n o t t o dea l w i t h c o n t r o -
v e r s i a l m a t t e r s . 



167 

The s c a l e o f demand f o r c o n f o r m i t y i s d e r i v e d f rom t h e s e i tems i n t h e 

same way as e a r l i e r s c a l e s o f a l i e n a t i o n ; t hen i n d i v i d u a l t e a c h e r s 

s c o r e s a r e combined t o p roduce a s t a f f mean. I t i s e x p e c t e d t h a t t h e 

more a s t a f f f e e l s t h a t t h e c l i m a t e i n a schoo l demands c o n f o r m i t y t o 

e s t a b l i s h e d p r o c e d u r e s , t h e l e s s t h a t s t a f f w i l l i n n o v a t e and sha re new 

o r unusual p r o f e s s i o n a l p r a c t i c e s and t h e more i t w i l l be a l i e n a t e d 

f rom t h e schoo l s y s t e m . 

Data r e l e v a n t t o t h e r e l a t i o n s h i p between t h e s e p e r c e i v e d demands 

and s t a f f i n n o v a t i o n and s h a r i n g a r e p r e s e n t e d i n T a b l e 5 3 . 

( T a b l e 53 h e r e ) 

T h i s t a b l e d e m o n s t r a t e s t h a t a s t a f f ' s p e r c e p t i o n o f s y s t e m i c demands 

t o c o n f o r m a r e n e g a t i v e l y and s i g n i f i c a n t l y r e l a t e d t o i n n o v a t i o n . 

Those s c h o o l s where s t a f f s see f ewer o r l e s s e r demands f o r c o n f o r m i t y 

have more p r o f e s s i o n a l , i n n o v a t i o n . A l t h o u g h o t h e r d a t a i n t h e t a b l e a r e 

n o t q u i t e s t a t i s t i c a l l y s i g n i f i c a n t , a s i m i l a r t r e n d i s a p p a r e n t w i t h 

r e g a r d t o s t a f f s h a r i n g . These d a t a t e n d t o s u p p o r t t h e n o t i o n t h a t 

h i g h c o n f o r m i t y e x p e c t a t i o n s o r demands I n h i b i t a s t a f f ' s w i l l i n g n e s s 

t o e x p e r i m e n t w i t h new ideas and may c o n s t r a i n t h e d i s c u s s i o n o f such 

Ideas w i t h c o l l e a g u e s . There i s a l s o a s i g n i f i c a n t l y p o s i t i v e r e l a t i o n 

between s t a f f f e e l i n g s o f a h i g h demand f o r c o n f o r m i t y and s t a f f a l i e n a ­

t i o n (p j . 0 5 ) . T h i s f i n d i n g i s c o n s i s t e n t w i t h our e x p e c t a t i o n s and 

• w i t h o r g a n i z a t i o n a l l i t e r a t u r e d i s c u s s i n g t h e r e l a t i o n s h i p between 

b u r e a u c r a t i c demands f o r - c o n f o r m i t y and member f e e l i n g s o f d i s s a t i s f a c ­

t i o n and n o n - i n v o l v e m e n t . 

In summary, i t appea rs t h a t t h e s e measures o f t h e c e n t r a l t e n d e n c i e s 

o f s t a f f a t t i t u d e s a r e r e l a t e d t o s c h o o l measures o f i n n o v a t i o n . S t a f f 



TABLE 53 

STAFF MEANS OF PERCEIVED DEMAND FOR CONFORMITY RELATED TO 
STAFF INNOVATION AND SHARING 

Demand f o r 
C o n f o r m ! t y (N) S t a f f I n n o v a t i o n S t a f f Sha r ing 

Low (12) 6 7 . 5 $ 3 .30 

H igh ( 9) " 57'. 0$ 2, .63 

U = 2 6 ; p > . 0 5 U = 3 2 ; p > . .10 < .05 



p e r c e p t i o n s o f g r e a t e r i n f l u e n c e , o f r e l a t i v e l y low d i s c r e p a n c y between 

p e r c e p t i o n s and p r e f e r e n c e s i n t h i s m a t t e r arid o f l e s s s t r i n g e n t demands 

f o r p r o f e s s i o n a l c o n f o r m i t y a r e a l l p o s i t i v e l y a s s o c i a t e d w i t h s t a f f 

i n n o v a t i o n . I n d i c e s o f s t a f f s h a r i n g a r e s i g n i f i c a n t l y a s s o c i a t e d o n l y 

w i t h a m i n i m a l d i s c r e p a n c y r e g a r d i n g i n f l u e n c e , and a r e no t r e l a t e d s i g ­

n i f i c a n t l y t o t h e o t h e r v a r i a b l e s . S t a f f a l i e n a t i o n f r o m schoo l i s 

p o s i t i v e l y and s i g n i f i c a n t l y a s s o c i a t e d w i t h p e r c e i v e d demands f o r c o n ­

f o r m i t y , s t r o n g l y s u g g e s t i n g t h a t such s t a n d a r d s and r e q u i r e m e n t s no t 

o n l y dep ress c r e a t i v i t y bu t i n h i b i t t h e b u i l d i n g o f s t r o n g s t a f f com­

m i t m e n t s and l o y a l t i e s . T h i s f i n d i n g i s a l s o c o n g r u e n t w i t h e a r l i e r 

c o n c e r n s r e g a r d i n g t h e n e c e s s i t y f o r some deg ree o f p r o f e s s i o n a l autonomy 

c o n s i s t e n t w i t h a s t a f f commitment t o f u l l p r o f e s s i o n a l r o l e d e v e l o p m e n t . 

S t a f f Consensus and D issensus 

One i m p o r t a n t s t r a t e g y f o r I n q u i r i n g i n t o t h e o r g a n i z a t i o n a l c l i m a t e 

o f a s o c i a l sys tem i s t o assess t h e deg ree t o w h i c h a s t a f f a g r e e s on Im­

p o r t a n t a s p e c t s o f t h e i r s o c i a l s y s t e m . C e r t a i n l y t h e s t a f f ' s range o r 

c e n t r a l t e n d e n c y on key v a r i a b l e s i s c r i t i c a l , bu t s t a f f agreement o r 

d i s a g r e e m e n t as such s h o u l d a l s o be i m p o r t a n t . An o r g a n i z a t i o n whose 

members a g r e e on v a r i o u s c o n d i t i o n s and a s p e c t s o f t h e c l i m a t e w i t h i n 

w h i c h t h e y o p e r a t e i s l i k e l y t o be d i f f e r e n t f r o m a n o t h e r o r g a n i z a t i o n 

whose members do not seem t o be a b l e t o reach a consensus on what k i n d o f 

a c l i m a t e s u r r o u n d s t hem. A h i g h d e g r e e o f consensus m i g h t be an index 

o r m a n i f e s t a t i o n o f t h e e x i s t e n c e o f c l a r i t y abou t w e l l - e s t a b l i s h e d norms 

o r r e g u l a r i t y abou t c h a n n e l s o f i n t e r a c t i o n . Such c l a r i t y s h o u l d make 

i t e a s i e r f o r each t e a c h e r t o know where he s t a n d s and t h e r e b y s h o u l d 

p romote p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g and d e c r e a s e a l i e n a t i o n among 

t h e e n t i re s t a f f . 



A l l members o f t h e s t a f f s r[:n t h e s c h o o l s under s t u d y were a s k e d ' t o 

i n d i c a t e t h e i r p e r c e p t i o n s o f v a r i o u s a s p e c t s o f schoo l l i f e i n c l u d i n g 

t h e s c h o o l ' s o b j e c t i v e s and g o a l s and I t s o r g a n i z a t i o n a l c h a r a c t e r . 

Then s t a f f s w h i c h respond w i t h a h i g h d e g r e e o f agreement o r consensus 

a r e compared t o t h o s e ' l e s s agreement o r more d i s s e n s u s . 

Responses t o t he d i a g r a m o f s t a f f s o c i a l r e l a t i o n s h i p s r e p r e s e n t 

one e f f o r t i n t h i s d i r e c t i o n . The d a t a r e l a t i n g - t h e deg ree o f ' s t a f f 

ag reement upon t h e d i ag rams s e l e c t e d t o s c h o o l l e v e l dependent v a r i a b l e s 

i s p r e s e n t e d i n T a b l e 5 4 . 

( T a b l e - 5 4 h e r e ) 

These d a t a i n d i c a t e t h a t a s t a f f s degree o f ag reement on t h e s e l e c t i o n 

o f a schoo l d i a g r a m i s s i g n i f i c a n t l y and p o s i t i v e l y r e l a t e d t o s t a f f 

s h a r i n g , bu t no t t o i n n o v a t i o n . There i s no a p p a r e n t a s s o c i a t i o n between 

t he l e v e l o f s t a f f consensus on t h i s v a r i a b l e and s t a f f a l i e n a t i o n f r o m 

s c h o o l . 

A second v a r i a b l e w h i c h seems r e l e v a n t i n t h i s r e g a r d i s t h e s t a f f ' s 

e d u c a t i o n a l o b j e c t i v e s . To t h e e x t e n t t h a t a s t a f f can a g r e e upon c e r t a i n 

o b j e c t i v e s t h e y s h o u l d s h a r e p r o f e s s i o n a l p e r s p e c t i v e s and be a b l e t o ' 

c o l l a b o r a t e more e f f e c t i v e l y - Data i n t h i s r e g a r d ' a r e p r e s e n t e d In T a b l e 5 5 . 

( T a b l e 55' h e r e ) 

T a b l e 55 s u g g e s t s a t r e n d t h a t i s i n d i r e c t d i s a g r e e m e n t w i t h t h e above 

e x p e c t a t i o n s . S t a f f s where t h e r e i s a low d e g r e e o f agreement on e d u c a ­

t i o n a l o b j e c t i v e s t e n d t o i n n o v a t e and sha re more t han s t a f f s w i t h a h i g h 

d e g r e e o f a g r e e m e n t . I t i s p o s s i b l e t h a t s u b s t a n t i a l agreement on a t t i t u ­

d i n a l o r i d e o l o g i c a l p e r s p e c t i v e s such as t h e s e may a c t as a c o n s t r a i n t on 

t h e deve lopmen t o f new and d i f f e r e n t i d e a s . In a s e n s e , a h e a l t h y deg ree 

o f p h i l o s o p h i c a l p l u r a l i s m may be t h e o p t i m a l p r o f e s s i o n a l c l i m a t e f o r 



TABLE 54 

AGREEMENT ON STAFF DIAGRAM RELATED TO 
STAFF INNOVATION AND SHARING 

Degree o f Agreement . S t a f f S t a f f 
on S t a f f D iagram (N) 1nnovat ton S h a r i n g 

H igh agreement (10) 6 3 . 2 $ 3 .40 

Low agreement ( 1 0 6 2 . 8 $ 2 .65 

U=49; NS U= = 3 1 ;P> . 0 5 

TABLE 55 

AGREEMENT ON SCHOOL OBJECTIVES RELATED TO 
STAFF INNOVATION AND SHARING 

Degree o f Agreement 
(N) 

S t a f f S t a f f 
on O b j e c t i v e (N) 1nnovat i on Shar i ng 

H igh agreement ( I D 5 9 . 4 $ 2 .67 

Low agreement (10) 6 7 . 0 $ 3 .33 

11=38; NS U»31; P>. I O C 05 



i n v e n t i v e t h i n k i n g and a c t i n g . S t a f f a l i e n a t i o n f r o m s c h o o l , howeve r , 

d e m o n s t r a t e s a m i n o r but n e g a t i v e a s s o c i a t i o n w i t h deg ree o f consensus 

on o b j e c t i v e s ; s t a f f s - w i t h a low degree o f agreement show more a l i e n a t i o n 

( p . <^ . 0 5 ^ . 1 ) . T h i s f i n d i n g i s c o n s i s t e n t w i t h e x p e c t a t i o n s r e g a r d i n g 

t h e s o c i a l l y d i s e n t e g r a t i v e e f f e c t s o f p h i l o s o p h i c a l d i v e r g e n c y i n a 

s t a f f . 

i n t h e p r e v i o u s s e c t i o n o f t h i s c h a p t e r i t i s r e p o r t e d t h a t s t a f f 

p e r c e p t i o n s o f schoo l demands f o r c o n f o r m i t y a r e n e g a t i v e l y r e l a t e d t o 

s t a f f i n n o v a t i o n . I n ' T a b l e 56 t h e deg ree o f s t a f f agreement upon p e r ­

c e i v e d schoo l demands f o r c o n f o r m i t y a r e r e l a t e d t o o r g a n i z a t i o n a l i n n o ­

v a t i on and s h a r i n g . 

( T a b l e 56 h e r e ) 

The t r e n d o f t h e d a t a in t h i s t a b l e sugges t t h a t t h e h i g h e r t h e deg ree 

o f s t a f f agreement on how s e v e r e o r r e l a x e d t h e p r o f e s s i o n a l c o n f o r m i t y 

p r e s s u r e s a r e i n a s c h o o l , t h e more s t a f f i n n o v a t i o n t h e r e i s . S i n c e 

p e r c e i v e d demands f o r a g r e a t dea l o f c o n f o r m i t y I s shown In T a b l e 53 t o 

be nega t i v e l y r e l a t e d t o i nnova t i o n t h e f i nd ing h e r e can be i n t e r p r e t e d 

i n two ways : ( l ) h i g h agreement i s i n f a c t ag reement on low demands f o r 

c o n f o r m i t y ; o r (2 ) h i g h agreement means s u b s t a n t i a l p u b l i c knowledge t h a t 

t h e s e a r e demands f o r c o n f o r m i t y , and t h i s knowledge f r e e s t e a c h e r s t o 

i d e n t i f y i t s s o u r c e s , t o a t t e m p t t o g e t a round i t , and t o i n n o v a t e 

d e s p i t e i t . The re a r e no a s s o c i a t i o n s between t h e deg ree o f s t a f f a g r e e ­

ment on t h i s v a r i a b l e and p r o f e s s i o n a l s h a r i n g o r a l i e n a t i o n f rom s c h o o l . 

In summary, i t appea rs t h a t deg ree o f s t a f f agreement on t h e c h a r a c t e r 

o f t h e o r g a n i z a t i o n i s " o c c a s i o n a l l y bu t no t c o n s i s t e n t l y r e l a t e d t o p r o ­

f e s s i o n a l i n n o v a t i o n and s h a r i n g . Agreement on t h e d i a g r a m o f s t a f f s o c i a l 

r e l a t i o n s i s p o s i t i v e l y r e l a t e d t o s t a f f s h a r i n g and agreement on 



TABLE 56 

AGREEMENT ON DEMANDS FOR CONFORMITY RELATED TO 
STAFF INNOVATIONS AND SHARING 

Degree o f Agreement S t a f f S t a f f 
on Demands (N) 1nnovat i on Shar ing 

H igh Agreement (11) 6 7 . 6 $ 3 .22 

Low Agreement (10) 5 7 . 9 $ 2 .78 

U - 2 9 ; p > . 1 0 < . 0 5 L M 7 ; NS 



p e r c e i v e d demands f o r c o n f o r m i t y t e n d s t o be r e l a t e d t o i n n o v a t i o n . 

But a h i g h deg ree o f s t a f f agreement on schoo l o b j e c t i v e s tends t o 

be n e g a t i v e l y r e l a t e d t o i n n o v a t i o n and s h a r i n g . I t wou ld seem t h a t i n 

t h i s s e c t i o n t o o few r e l a t i o n s a r e s t a t i s t i c a l l y s i g n i f i c a n t , and t h o s e 

t h a t a r e s i g n i f i c a n t a r e no t c o n s i s t e n t enough t o p e r m i t any v e r y c o n ­

f i d e n t i n t e r p r e t a t i o n o f t h e f i n d i n g s . 

Summary o f t h e O r g a n i z a t i o n a l C l i m a t e 

Th ree d i f f e r e n t ways o f i n q u i r i n g i n t o a s c h o o l ' s o r g a n i z a t i o n a l 

c l i m a t e a r e e x p l o r e d in t h i s c h a p t e r . In g e n e r a l , t h e a t t e m p t i s t o 

p r o c e e d a t an o r g a n i z a t i o n a l l e v e l o f a n a l y s i s by u s i n g v a r i a b l e s t h a t 

go beyond i n d i v i d u a l responses and p r e f e r e n c e s . These o r g a n i z a t i o n a l 

measures i n c l u d e v a r i o u s a s p e c t s o f t h e s t a f f s ' s o c i o m e t r i c c h o i c e 

p a t t e r n s , such as t h e v a r i a n c e and r e c i p r o c a 1 i t y o f c h o i c e s r e c e i v e d 

and t he c o r r e l a t i o n between d i f f e r e n t c h o i c e d i m e n s i o n s . F u r t h e r , t h e y 

i n c l u d e t h e c o m p u t a t i o n o f s t a f f means o f i n d i v i d u a l t e a c h e r a t t i t u d e s 

r e g a r d i n g a c t u a l a n d . d e s i r e d i n f l u e n c e on schoo l m a t t e r s and p e r c e i v e d 

demands f o r p r o f e s s i o n a l and s o c i a l c o n f o r m i t y . F i n a l l y , assessments 

a r e made o f t h e deg ree o f consensus i n a s t a f f r e g a r d i n g t h e c h a r a c t e r 

o f pee r r e l a t i o n s > e d u c a t i o n a I o r i e n t a t i o n s and demands f o r c o n f o r m i t y 

t h a t e x i s t i n a s c h o o l . A l l o f t h e s e v a r i a b l e s a r e c o n s i d e r e d w i t h r e ­

s p e c t t o t h e i r a s s o c i a t i o n w i t h dependent v a r i a b l e measures o f t h e p e r c e n t 

o f t e a c h e r s i n a schoo l who i n n o v a t e and t h e mean l e v e l o f t e a c h e r s h a r i n g 

i n a s c h o o l . In a d d i t i o n , an index o f s t a f f a l i e n a t i o n f o r each schoo l 

i s computed by t a k i n g t h e mean o f I n d i v i d u a l t e a c h e r s ' s c o r e s on t h a t 

a l i e n a t i o n s c a l e d e s c r i b e d e a r l i e r . 

The v a r i o u s m a n i p u l a t i o n s o f s o c i o m e t r i c d a t a do n o t r e s u l t i n c o n ­

s i s t e n t l y s i g n i f i c a n t f i n d i n g s r e g a r d i n g t h e i r r e l a t i o n t o s t a f f a l i e n a t i o n 
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o r p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g . I n most c a s e s , howeve r , t h e r e 
a r e s l i g h t t r e n d s t o t h e d a t a t h a t s u p p o r t t h e e x p e c t a t i o n s t h a t g r e a t e r 
d i f f u s e n e s s , g r e a t e r m u t u a l i t y o r r e c i p r o c i t y and g r e a t e r i n t e r r e l a t e d n e s s 
o f c h o i c e p a t t e r n s a r e r e l a t e d p o s i t i v e l y t o s t a f f i n n o v a t i o n and s h a r i n g 
and r e l a t e d n e g a t i v e l y t o s t a f f a l i e n a t i o n f r o m s c h o o l . Bu t t h e i r t r e n d s 
a r e no t s t a t i s t i c a l l y s i g n i f i c a n t and c a n n o t be c o n s i d e r e d as more t han 
s u g g e s t i v e . 

The measures o f s t a f f s ' c e n t r a l t e n d e n c i e s more o f t e n e x h i b i t 

s i g n i f i c a n t a s s o c i a t i o n s w i t h t h e dependen t v a r i a b l e s , bu t t h e s e f i n d ­

ings a r e h o t g e n e r a l and i n c l u s i v e . S t a f f f e e l i n g s o f p e r s o n a l i n ­

f l u e n c e on l o c a l p o l i c y - m a k i n g , f o r i n s t a n c e , a r e no t r e l a t e d s i g n i f i ­

c a n t l y t o i n n o v a t i o n and s h a r i n g . However , t he e x i s t e n c e o f a d i s ­

c r e p a n c y between a c t u a l and p r e f e r r e d i n f l u e n c e i s s i g n i f i c a n t l y r e l a t e d 

t o b o t h dependent v a r i a b l e s : s t a f f s m a n i f e s t i n g more m i n i m a l d i s c r e p a n c i e s 

engage i n more p r o f e s s i o n a l i n n o v a t i o n r a n d s h a r i n g . N e i t h e r o f t hese 

two c o n c e r n s a b o u t power o r i n f l u e n c e i s r e l a t e d t o a s t a f f ' s sense o f 

a l i e n a t i o n . The t h i r d c e n t r a l t e n d e n c y measure* a s t a f f ' s p e r c e p t i o n 

o f a h i g h demand f o r p r o f e s s i o n a l and s o c i a l c o n f o r m i t y , i s n e g a t i v e l y 

r e l a t e d t o s t a f f i n n o v a t i o n and p o s i t i v e l y r e l a t e d t o a l i e n a t i o n f rom 

s c h o o l . 

The deg ree t o w h i c h s t a f f members a g r e e upon t h e c h a r a c t e r o f c e r t a i n 

s c h o o l v a r i a b l e s Is t h e t h i r d method used t o assess t h e c l i m a t e o f an 

e d u c a t i o n a l o r g a n i z a t i o n . S t a f f s w i t h a h i g h e r deg ree o f t e a c h e r a g r e e ­

ment on t h e map b e s t r e p r e s e n t i n g t 'he i r s t a f f • r e l a t i o n s e n g a g e In more 

s h a r i n g t h a n do s t a f f s w i t h l e s s a g r e e m e n t . M o r e o v e r , s t a f f s w i t h 

g r e a t e r consensus on t h e i r p e r c e p t i o n s o f o r g a n l z a t I o n a l demands f o r c o n ­

f o r m i t y engage i n more p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g t h a n s t a f f s 



w i t h l e s s consensus on t h i s v a r i a b l e . I t seems t h a t t e a c h e r agreement 

on t h e c h a r a c t e r o f t h e i r s o c i a l and p r o f e s s i o n a l e n v i r o n m e n t may p e r m i t 

them t o u t i l i z e t h e s e e n v i r o n s t o t h e i r a d v a n t a g e . Where t h e schoo l 

e n v i r o n m e n t i s n o t p e r c e i v e d c l e a r l y , o r i s n o t p e r c e i v e d in common, 

i t may be more d i f f i c u l t f o r a s t a f f t o c o l l a b o r a t e in any mu tua l e n ­

d e a v o r a n d / o r t o s u p p o r t members ' i n n o v a t i v e p u r s u i t s . 

I t i s c l e a r t h a t e x p e c t e d a s s o c i a t i o n s among t h e s e v a r i a b l e s c o n ­

s i d e r e d a t t h e o r g a n i z a t i o n a l l e v e l o f a n a l y s i s a r e n o t c o n s i s t e n t l y 

c o n f i r m e d . P a r t o f t h e e x p l a n a t i o n f o r t h e s e r e s u l t s may l i e i n some 

o f t h e methods used h e r e . ' For i n s t a n c e , i t may be q u i t e i n a d e q u a t e 

t o c h a r a c t e r i z e an o r g a n i z a t i o n a l u n i t by summing o r a v e r a g i n g t h e 

a t t i t u d e s c a l e responses o f a l l t h e members o f t h e o r g a n i z a t i o n . The 

o r g a n i z a t i o n i s more t h a n t h a t , i t i s a l s o a n ongo ing s e t o f r u l e s o f 

b e h a v i o r t r a d i t i o n s , norms and g o a l s . I t i s a l s o p r o b a b l e t h a t some 

o f t h e n o n - s i g n i f i c a n t f i n d i n g s and t r e n d s a r e a f u n c t i o n o f t h e 

r e l a t i v e homogene i t y o f t h e s c h o o l s i n t h i s s a m p l e . D e s p i t e o r i g i n a 1 

hopes f o r a b road s a m p l e , t h e s e r e l a t i v e l y t r a d i t i o n a l m i d d l e - c l a s s 

and l o w e r - m i d d l e c l a s s schoo l systems p l a c e s t a f f members in s i m i l a r 

r o l e s i n f a i r l y s i m i l a r b u i l d i n g s . I t may w e l l be t h a t t h e r e a r e 

l i m i t e d o r g a n i z a t i o n a l d i m e n s i o n s upon w h i c h t h e s e s c h o o l s d i f f e r v e r y 

g r e a t l y . I f t h i s i s t h e c a s e , no t o n l y may t h e v a r i a b l e s used he re 

i n a d e q u a t e l y t ap t h e o r g a n i z a t i o n a l q u a l i t i e s o f t h e s e s c h o o l s , bu t t h e y 

may a l s o su r vey a r e l a t i v e l y p r e s c r i b e d and perhaps i n a p p r o p r i a t e range 

o f d i m e n s i o n s o f r e l a t i v e l y a l i k e o r g a n i z a t i o n s . . A l t h o u g h a sample o f 

hS3 t e a c h e r s i s l a r g e enough t o p e r m i t a b road range o f r e s p o n s e s , t h e 

samp le o f o r g a n i z a t i o n a l u n i t s i s o n l y 2 1 , and i t may be t h a t a number 

o f n o n - s i g n i f i c a n t t r e n d s and m i n o r r e l a t i o n s wou ld have become more 
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• s i g n i f i c a n t w i t h a l a r g e r as w e l l as m o r e . d i v e r s e s a m p l e . 

There a r e s e v e r a l c i r c u m s t a n c e s in w h i c h . t h e i ndependen t v a r i a b l e " 

responses a r e h i g h l y skewed, showing l i t t l e response v a r i a t i o n a c r o s s 

d i f f e r e n t s t a f f s . In t h i s c o n n e c t i o n may l i e a p o t e n t i a l e x p l a n a t i o n 

t o t h e most p e r p l e x i n g q u e s t i o n o f a l l : why do c e r t a i n v a r i a b l e s 

r e l a t e d t o i n d i v i d u a l teacher i n n o v a t i o n f a i l t o r e l a t e t o o r g a n i z a t i o n a l 

i n n o v a t i o n ? In s e v e r a l cases i t a p p e a r s t h a t t h e r e i s g r e a t e r r esponse 

v a r i a t i o n w i t h i n s c h o o l s t h a n among s c h o o l s . For i n s t a n c e , c o n s i d e r 

t h e v a r i a b l e o f t e a c h e r i n f l u e n c e on t h e c u r r i c u l u m : T a b l e 57 p r e s e n t s 

t h e mean and v a r i a n c e s c o r e s w i t h i n a l l 21 s c h o o l s on t h i s v a r i a b l e . The 

. d i f f e r e n c e between t h e s m a l l e s t mean ( 1 . 7 3 ) and t h e l a r g e s t mean ( 2 . 4 0 ) 

i s o n l y . 6 7 , a v e r y smal l r a n g e . M o r e o v e r , t h e v a r i a n c e between schoo l s 

means i s o n l y . 1 7 - E leven o f t h e s c h o o l s have a w i t h i n - s c h o o l v a r i a n c e 

g r e a t e r t h a n t h e r a n g e , and a l l t h e s c h o o l s have w i t h i n - s c h o o l v a r i a n c e s 

g r e a t e r t han t h e b e t w e e n - s c h o o l s v a r i a n c e . 

( T a b l e 57 he re ) 

A s i m i l a r p a t t e r n emerges w i t h r e s p e c t t o o t h e r o f t h e i n d e p e n d e n t ' 

v a r i a b l e s examined in t h i s c h a p t e r . In o r d e r f o r t h i s o r g a n i z a t i o n a l 

a n a l y s i s t o be m e a n i n g f u l . , a p a t t e r n wou ld have had t o emerge w i t h i n each 

s c h o o l , and some d i f f e r e n t p a t t e r n s emerge in d i f f e r e n t s c h o o l s . In o t h e r 

w o r d s , we had h o p e d - f o r a r e l a t i v e l y s m a l l v a r i a n c e w i t h i n s c h o o l s and a 

r e l a t i v e l y l a r g e v a r i a n c e " b e t w e e n s c h o o l s ; t h e r e v e r s e o c c u r r e d f a r t oo 

o f t e n . O b v i o u s l y we c o u l d no t e x p e c t t h a t t h e schoo l mean wou ld v a r y a long 

t h e e n t i r e r esponse r a n g e , bu t we d i d hope f o r more d i f f e r e n c e s t han 

o c c u r r e d . 



TABLE 57 

STAFF MEAN AND VARIANCE SCORES FOR TEACHER 
INFLUENCE ON THE CURRICULUM 

School Mean Var iance 

01 2 .05 .72 

02 1 .82 .51 

03 1.79 .67 

04 2 . 0 0 .52 

05 2 . 1 2 .63 

06 2 . 0 0 .63 

07 2 .08 .86 

08 1 .83 .69 

09 2 . 0 0 .78 

10 1.89 .72 

11 2 . 0 0 .60 

12 1.78 .79 

13 1 .73 .75 

14 2 . 1 9 .66 

15 2 . 0 9 .67 

16 1 .80 .75 

17 2 . 4 0 .74 

18 2 .05 .72 

19 2 . 0 0 .73 

20 2 .05 .38 

21 1.79 .67 
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In summary, t h e r e seem t o be t h r e e g e n e r a l e x p l a n a t i o n s f o r t h e 
number o f n o n - s i g n i f i c a n t f i n d i n g s r e p o r t e d in t h i s c h a p t e r , and t h e y 
a r e n o t m u t u a l l y e x c l u s i v e : (1 ) i n a p p r o p r i a t e v a r i a b l e s a n d / o r 
measures were s e l e c t e d t o s u r v e y t h e o r g a n i z a t i o n a l c l i m a t e ; (2) o r ­
g a n i z a t i o n a l v a r i a b l e s o f t h e t y p e and c o m p l e x i t y rev iewed he re do no t 
have a c o n s i s t e n t a s s o c i a t i on w i t h deg rees o f s t a f f I n n o v a t i o n and 
s h a r i n g ; ( 3 ) t he s c h o o l s i n t h i s sample a r e t o o few and too' a l i k e t o 
p r o v i d e enough o f a r a n g e ; t h e s c h o o l s a r e more a l i k e t han d i f f e r e n t 
on t h e s e v a r i a b l e s ' a n d t h e t e a c h e r s in t h e s e s c h o o l s a r e more d i f f e r ­
e n t t h a n a l i k e . 



CHAPTER VI 

TEACHER - PRINCIPAL RELATIONS 

The p r i n c i p a l i s t h e f o r m a l and l e g i t i m a t e l y d e s i g n a t e d l e a d e r o f 

p r o f e s s i o n a l a c t i v i t i e s i n t h e l o c a l schoo l o r g a n i z a t i o n . As s u c h , he has 

a w i d e range o f r e s p o n s i b i l i t i e s i n c l u d i n g : e n c o u r a g i n g and m a i n t a i n i n g 

h i g h s t a n d a r d s o f s t u d e n t p e r f o r m a n c e ; r e c r u i t i n g and d i r e c t i n g e f f e c t i v e 

a d m i n i s t r a t i v e p e r s o n n e l and s e r v i c e s ; b u i l d i n g c o l l a b o r a t i v e r e l a t i o n s 

w i t h c o l l e a g u e s in o t h e r b u i l d i n g s and a d m i n i s t r a t i v e o f f i c e s ; e s t a b ­

l i s h i n g l i a i s o n and l e a d e r s h i p r o l e s w i t h s c h o o l - c o m m u n I t y o r g a n i z a t i o n s 

and r e l a t i o n s ; p e r f o r m i n g p r o f e s s i o n a l e d u c a t i o n a l a c t i v i t i e s w i t h h i s 

t e a c h i n g s t a f f ; and p r o v i d i n g and" ma i n t a i n i.ng s u p p o r t i v e and p r o d u c t i v e 

r e i a t i o n s among t h e t e a c h e r s i n h i s s t a f f . I n d i f f e r e n t s c h o o l s p r i n c i p a l s 

g i v e d i f f e r e n t p r i o r i t i e s t o one o r ano ther - o f t h e s e g e n e r a l r o l e r e s p o n s i ­

b i l i t i e s . S i n c e o u r . f o c u s In t h i s s t u d y i s upon peer and o r g a n i z a t i o n a l 

s t r u c t u r e s a s s o c i a t e d w i t h t e a c h e r s ' f u l l p r o f e s s i o n a l r o l e p e r f o r m a n c e , 

we a r e p a r t i c u l a r l y conce rned w i t h t h e l a s t two p r i n c i p a l r o l e a l t e r n a t i v e s . 

T e a c h e r s ' p e r c e p t i o n s and a t t i t u d e s r e g a r d i n g t h e i r p r i n c i p a l i s 
r 

r o l e b e h a v i o r a r e l i k e l y t o a f f e c t t h e i r p e r c e p t i o n o f h i s p r i o r i t i e s o r 

h i s commitment t o t h e i r i n t e r e s t s and c o n c e r n s . In a d d i t i o n , t e a c h e r s ' 

v iews o f t h e p r i n c i p a l ' s a c t u a l i n f l u e n c e a b i l i t y — h i s a b i l i t y t o make 

h i s v i e w s and ideas f e l t b o t h i n s i d e and o u t s i d e o f t h e schoo l a r e l i k e l y 

t o a f f e c t t h e i r r e a c t i o n and r e l a t i o n t o him i n s c h o o l . In t u r n , t h e s e 

f e e l i n g s abou t schoo l l e a d e r s h i p p a t t e r n s can be e x p e c t e d t o i n f l u e n c e 

t e a c h e r s ' own p r o f e s s i o n a l r o l e b e h a v i o r . D e s p i t e t h e i m p o r t a n c e o f t e a c h e r s 

v iews o f p r i n c i p a l s , t h e dynamics o f s t a f f - p r i n c i p a l i n t e r a c t i o n a r e . 

180 
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c e r t a i n l y . r e c i p r o c a l . The way p r i n c i p a l s v i e w t h e i r t e a c h e r s i s i m p o r t a n t , 
and t h e i n t e r a c t i o n among t h e s e mutua l p e r c e p t i o n s i s a l s o c r i t i c a l . The 
e x t e n t . t o w h i c h t h e p r i n c i p a l ' s own g o a l s and t h o s e o f h i s s t a f f a r e c o n ­
g r u e n t , f o r i n s t a n c e , s h o u l d a f f e c t t h e d e g r e e t o \ w h i c h t hey can work 
t o g e t h e r , and t h e f reedom t e a c h e r s f e e l t o t r u s t and r e l y upon t h e 
p r i n c i p a l . T h r o u g h o u t t h i s c h a p t e r we w111 c o n t i n u e t o f o c u s upon t h e 
o r g a n i z a t i o n a l and p e r s o n a l r e l e v a n c e o f t h e s e " i s s u e s . f o r t h e dependent 
i n d i c e s o f t e a c h e r s ' p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g and t h e i r 
sense o f a l i e n a t i o n f r o m s c h o o l . 

Teache rs who v i e w t h e i r p r i n c i p a l as behav ing i n a way t h a t e n ­

cou rages an open and p r o f e s s i o n a l l y p r o d u c t i v e a tmosphere s h o u l d be more 

l i k e l y t o i n n o v a t e and s h a r e t e a c h i n g p r a c t i c e s t han t h e i r c o l l e a g u e s 

who see t h e . p r i n c i p a l as c l o s e d t o them o r as n o n - s u p p o r t i v e o f t h e i r 

g r o w t h c o n c e r n s . M o r e o v e r , t e a c h e r s w i t h t h e " l a t t e r c l u s t e r o f v iews a re 

more l i k e l y t o be a l i e n a t e d f r o m t h e s c h o o l . P r i n c i p a l s who a r e seen as 

h a v i n g power o r i n f l u e n c e upwards in t h e schoo l s y s t e m , i . e . , p r i n c i p a l s 

who a r e seen as a b l e t o r e p r e s e n t and e x e r t " I n f l u e n c e In t h e i r t e a c h e r s ' 

i n t e r e s t s s h o u l d be more l i k e l y . t o have s t a f f s who a r e h i g h l y i n v o l v e d 

i n l i f e a t t h e schoo l and who engage in g r e a t e r amounts o f p r o f e s s i o n a l 

i n n o v a t i o n and s h a r i n g . P r i n c i p a l s ' w h o e x e r t ' m i n i m a l i n f l u e n c e i n t e r n a l l y , 

i . e . , who g u a r a n t e e s t a f f autonomy by n o t s t r o n g l y p e r s u a d i n g o r c o e r c i n g 

t e a c h e r s , a r e more l i k e l y t o encourage g r e a t e r p r o f e s s i o n a l r o l e b e h a v i o r . 

The c a t e g o r i e s o f p r i n c i p a l b e h a v i o r s t h a t a r e r e l e v a n t t o t h e s e concerns 

a r e s p e l l e d o u t b e l o w . 
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S t a f f v i e w s o f t h e p r i n c i p a l 

P r i n c i p a l ' s r o l e b e h a v i o r : 

1 . Suppo r t f o r p r o f e s s i o n a l deve lopment 
2 . Pe rsona l r e l a t i o n s 
3. Sha red dec i s ion^mak ing power w i t h s t a f f 
k. Acces s i b i 1 i t y 
5. C loseness o f s u p e r v i s i o n 

P r i n c i p a l ' s upwards, and downwards i n f l u e n c e 

I n a d d i t i o n t o s t a f f v i ews o f t h e p r i n c i p a l , t h e p r i n c i p a l ' s own 

backg round and o r i e n t a t i o n a r e l i k e l y t o have some e f f e c t on s t a f f 

p a t t e r n s o f i n n o v a t i o n and s h a r i n g . . A l t h o u g h t h e s e p e r s o n a l a t t r i b u t e s 

and p r i o r i t i e s a r e n o t l i k e l y , to. have v e r y p o w e r f u l e f f e c t s on s t a f f 

b e h a v i o r t hey do seem a p p r o p r i a t e t o c a t e g o r i z e and t e s t . The reason 

f o r o u r e x p e c t a t i o n o f m i n i m a l e f f e c t in t h i s r e g a r d i s t h a t t h e most 

p o w e r f u l v a r i a b l e s seem t o be t h e . t e a c h e r s ' own phenomono1ogy - t h e i r p e r - ; 

c e p t i o n s a n d / o r i n t e r p r e t a t ions o f .a pr i nc i pa l ' s comm i tmen ts and behav i o r s 

no t h i s s e l f r e p o r t . N e v e r t h e l e s s , i n an a t t e m p t t o t e s t t h i s p r o p o s i t i o n , 

and moreove r t o g e t some g e n e r a l v i e w o f what t h e s e p r i n c i p a l s seem t o be 

l i k e f r o m t h e i r own p o i n t o f v i e w , t h e ' f o l l o w i n g p e r s o n a l d i m e n s i o n s a r e 

r e v i e w e d . 

P r i n c i p a l , backg round and o r i e n t a t tons 

1 . E d u c a t i o n a l p r i o r i t i e s and o b j e c t i v e s 
2 . P r o f e s s i o n a l r o l e d e f i n i t i o n 
3 . P e r c e p t i o n s and p r e f e r e n c e s r e g a r d i n g 

h i s own 'i n f 1 uence 

The p r i n c i p a l and h i s s t a f f ' o f t e a c h e r s e x i s t t o g e t h e r i n t h e s c h o o l , r.nd 

f o r b e t t e r o r w o r s e t h e y must r e l a t e t o one a n o t h e r . The more t h e y can 

s h a r e p e r c e p t i ons and i n t e r p r e t a t i o n s , o f t h e pu rposes and s t r u c t u r e s i n w h i c h 

t h e y a r e engaged t h e b e t t e r t h e y s h o u l d be a b l e t o c o l l a b o r a t e i n m e e t i n g each 

o t h e r ' s needs and g o a l s . In o r d e r t o r e v i e w t h i s p o t e n t i a l i t y we asked 

p r i n c i p a l s t o respond t o a number o f t h e same q u e s t i o n s t h a t were posed t o 



t e a c h e r s . In o t h e r a r e a s , we asked p r i n c i p a l s t o e s t i m a t e t he way (s ) t h a t 

t h e i r s t a f f wou ld respond t o c e r t a i n q u e s t i o n s . As a r e s u l t , t h e r e a r e 

s e v e r a l i n d i c e s o f p r i n c i p a l - s t a f f m u t u a l i t y o r cong ruence as f o l l o w s : 

P r i n c i p a l - s t a f f c o n g r u e n c e 

1 . S t a f f s o c i o m e t r i c l e a d e r s 
2 . P r o f e s s i o n a l i n n o v a t o r s 
3 . Ways t e a c h e r s spend t h e i r t i m e d a i l y 

4 . School p r i o r i t i e s and o b j e c t i v e s 

In 21 d i f f e r e n t s c h o o l s t h e r e must be a l m o s t as many - d i f f e r e n t 

p r i n c i p a l s t y l e s .and as many p a t t e r n s o f p r i n c i p a l s t a f f c o l l a b o r a t i o n 

o r i n t e r a c t i o n and mutua l a d j u s t m e n t . I n te rms o f . t he l a r g e number o f 

n e g a t i v e f i n d i n g s . r e p o r t e d i n Chap te r V, we w i l l no t e x p e c t v e r y many 

p o w e r f u l l y e x p l i c a t i v e r e l a t i o n s h i p s a t t h e o r g a n i z a t i o n a l l e v e l o f 

a n a l y s i s , bu t we w i l l c o n t i n u e t o e x p l o r e t h e d a t a r e l e v a n t t o b o t h t h e 

o r g a n i z a t i o n a l and p e r s o n a l d i m e n s i o n s o f - t h e s o c i a l s t r u c t u r e and p r o ­

f e s s i o n a l r o l e r e l a t i o n s o f t h e s e a c t o r s In e d u c a t i o n a l s y s t e m s . 

S t a f f Views o f t h e P r i n c i p a l 

I t i s c l e a r t h a t t he way t e a c h e r s v i e w t h e i r p r i n c i p a l i s l i k e l y t o 

have a n ' i m p o r t a n t i n f l u e n c e upon t h e i r own s c h o o l - r e l a t e d a t t i t u d e s and 

b e h a v i o r . S e v e r a l d i m e n s i o n s o f p r i n c i p a l r o l e b e h a v i o r a r e examined h e r e ; 

a l l f o c u s upon a s p e c t s o f I e a d e r s h i p . i n a . p r o f e s s i o n a l b u r e a u c r a c y . To 

t h e e x t e n t t h a t t h i s p r o f e s s i o n a l b u r e a u c r a c y remains g r o w t h - o r i e n t e d and 

open t o mutua l i n f l u e n c e a t t e m p t s , t e a c h e r s w i l l be l i k e l y t o be f u l l and 

s a t i s f i e d r o l e o c c u p a n t s In i t . The v a r i e d . a s p e c t s o f t h e p r i n c i p a l ' s 

l e a d e r s h i p r o l e , i n t h e schoo l a s s e s s e d . h e r e I n c l u d e h i s s u p p o r t i v e n e s s in 

p r o f e s s i o n a l m a t t e r s , t h e p e r s o n a l o r • i m p e r s o n a 1 1 q u a l i t y o f h i s i n t e r -

s t a t u s r e l a t I o n s , . h I s w i l l i n g n e s s t o s h a r e d e c i s i o n maklng .power , h i s 

g e n e r a l a c c e s s i b i l i t y o r a v a i l a b i l i t y t o t e a c h e r s , and t h e c l o s e n e s s o f h i s 

s u p e r v i s i o n . In a d d i t i o n , t h e p r i n c i p a l ' s a b i l i t y t o e x e r t i n f l u e n c e on 
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d e c i s i o n making p r o c e s s e s w i t h i n h i s s t a f f a n d ' w i t h h i s own s u p e r v i s o r y 
c o l l e a g u e s i s a s s e s s e d . In a l l cases i n t h i s s e c t i o n o u r d a t a comes f r o m 
t e a c h e r p e r c e p t i o n s o f p r i n c i p a l s t y l e s and b e h a v i o r s . 

T e a c h e r s ' v i e w s o f t h e p r i n c i p a l ' s c o n c e r n and s u p p o r t f o r t h e i r p r o - • 

f e s s i o n a l g r o w t h and deve lopment i s assessed by responses t o t h e f o l l o w i n g 

i terns ; ag reement s i gn i f i es p r i nc ipa 1 s u p p o r t and 1eadersh i p In p r o f e s s i o n a l 

m a t t e r s . 

The p r i n c i p a l encourages and s u p p o r t s new 
ways o f t e a c h i n g . 

The p r i n c i p a l encou rages c o n t i n u e d p r o f e s s i o n a l 
t ra i n i ng . 

The p r i n c i p a l h e l p s t e a c h e r s dea l w i t h t h e i r 
c l a s s r o o m p r o b l e m s . 

The p r i n c i p a l b r i n g s e d u c a t i o n a l l i t e r a t u r e , 
c o n f e r e n c e s , e t c . , t o t h e a t t e n t i o n t o t e a c h e r s . 

T a b l e s 58A and 58B p r e s e n t t h e r e l a t i o n s h i p between t e a c h e r responses 

t o t h i s s c a l e o f p r i n c i p a l b e h a v i o r and t h e i r own p r o f e s s i o n a l r o l e 

a c t i v i t y . 

( T a b l e s 58A and 58B h e r e ) 

The d a t a in T a b l e 58A i n d i c a t e c l e a r l y t h a t t h e r e i s no r e l a t i o n between 

t e a c h e r s ' p e r c e p t i o n s o f t h e p r i n c i p a l ' s s u p p o r t f o r i n n o v a t i o n and t h e i r • 

own e f f o r t s i n t h i s r e g a r d . C h e s l e r (1966) a l s o r e p o r t s n o n s i g n i f i c a n t , 

r e s u l t s w i t h a s i m i l a r s c a l e , a l t h o u g h he f i n d s t h a t t h e stem "Has c o n ­

s t r u c t i v e s u g g e s t i o n s t o o f f e r t e a c h e r s in d e a l i n g w i t h t h e i r p r o b l e m s " i s 

s i g n i f i c a n t l y r e l a t e d t o t e a c h e r i n n o v a t i o n ( p . < . 0 5 ) . In T a b l e 58B t h e r e 

a p p e a r s t o be a n o n s i g n i f i c a n t bu t p o s i t i v e t r e n d t o t h e a s s o c i a t i o n between 

p e r c e p t i o n s o f s u p p o r t i v e p r i n c i p a l b e h a v i o r and t e a c h e r s h a r i n g o f c l a s s r o o m 

p r a c t i c e s . 



TABLE 58A 

TEACHER PERCEPTION OF PRINCIPAL PROFESSIONAL SUPPORT 
RELATED TO INNOVATION 

P r i n c i p a l S u p p o r t 1nnovat ion 
No Yes T o t a l 

(N -138) (N=232) (370) 

Low 38$ 62$ (N=V5D 

Med t urn 37$ 63$ (N=169) 

H igh 36$ 64$ - (N» 50) 

X 2 = . 0 5 ; NS 

TABLE 58B 

TEACHER PERCEPTION OF PRINCIPAL PROFESSIONAL SUPPORT 
RELATED TO SHARING 

P r i n c i p a l S u p p o r t S h a r i n g 
Low H igh T o t a l 

(N=166) (N=202) (N=368) 

Low 50$ 50$ (N= l46 ) 

Med i um 44$ 56$ (N=170) 

H igh 36$ 64$ (N= 52) 

X 2 = 3 . 1 ; p . < - l > - 0 5 



The deg ree t o w h i c h t h e p r i n c i p a l i s seen t o engage i n b e h a v i o r t h a t 

encou rages i n f o r m a l and warm p e r s o n a l r e l a t i o n s between h i m s e l f and h i s 

s t a f f i s assessed by t h e f o l l o w i n g i t e m s : 

The p r i n c i p a l d e m o n s t r a t e s a warm persona 
i n t e r e s t i n t h e s t a f f members. 

Teache rs c a l l t h e p r i n c i p a l by h i s f i r s t 
name. 

R e l a t i o n s h i p s between t h e pr inc ipa 1 and 
t e a c h e r s a r e f o r m a l . 

The p r i n c i p a l ca11s t e a c h e r s by t h e i r 
f i r s t names. 

The d a t a i n d i c a t e t h a t t h e r e a r e no s i g n i f i c a n t a s s o c i a t i o n s between 

t e a c h e r s ' responses on t h i s d i m e n s i o n o f p r i n c i p a l - s t a f f r e l a t i o n s and 

t h e i r i n n o v a t i o n o r s h a r i n g o f t e a c h i n g p r a c t i c e s . 

The t h i r d d i m e n s i o n o f p r i n c i p a l - t e a c h e r r e l a t i o n s assessed h e r e i s 

t h e d e g r e e t o w h i c h t h e p r i n c i p a l i s seen as s h a r i n g h i s d e c i s i o n mak ing 

power w i t h t e a c h e r s . The degree t o w h i c h t h e p r i n c i p a l i s seen t o s h a r e 

.such power i s measured by t e a c h e r responses t o t h e f o l l o w i n g i t e m s : 

The p r i n c i p a l seeks s u g g e s t i o n s f r o m 
t e a c h e r s . 

The p r i n c i p a l c o n s u l t s w i t h t e a c h e r s 
b e f o r e making ma jo r d e c i s i o n s a t 
s c h o o l . 

T a b l e s 59A and 59B p r e s e n t t h e da ta I n d i c a t i n g no s i g n i f i c a n t r e l a t i o n 

be tween t e a c h e r s ' p e r c e p t i o n s o f t h e i r p r i n c i p a l ' s c o n s u l t a t i o n o r e l i c i t a * 

t ' i o n o f t h e i r c o n c e r n s o r wisdom and p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g . 

( T a b l e s 59A and 59B he re ) 

The f o u r t h m a j o r d i m e n s i o n o f p r i n c i p a l b e h a v i o r r e v i e w e d c o n c e r n s 

t h e d e g r e e t o w h i c h t e a c h e r s f e e l t h a t t h e p r i n c i p a l i s i n t e r e s t e d and 

a v a i l a b l e f o r d i s c u s s i o n w i t h them. Teacher v i e w s r e g a r d i n g t h e a c c e s s i ­

b i l i t y o f t h e i r p r i n c i p a l f o r a d v i c e and i n f l u e n c e i s assessed by a s k i n g 

s t a f f members w h e t h e r : 



TABLE 59A 

TEACHER PERCEPTION OF PRINCIPAL SHARING OF POWER 
RELATED TO INNOVATION 

Degree of Shared Power 1 nnovat i 
No 

ion 
Yes T o t a l 

(N-132) (N=225) (N-357) 

High Shar ing 36$ 64$ (N=214) 
Low Shar ing 38$ 62$ (N-143) 

x 2 « 0 . 2 ; NS 

TABLE 59B 

TEACHER PERCEPTION OF PRINCIPAL SHARING OF POWER 
RELATED TO SHARING 

Degree of Shared Power Shar ing Degree of Shared Power 
Low High . To ta l 

(N-159) (N -199) (N=358) 

High Shar ing 41$ 59$ (N-215)' 
Low Shar ing 49$ 51$ (M -U3) 

X - . 2 . 0 4 ; NS 
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Teache rs f e e l t h a t i t i s a l l r i g h t t o 
ask t h e p r i n c i p a l f o r h e l p . 

The p r i n c i p a l has ample t i m e f o r c o n v e r ­
s a t i o n w i t h t e a c h e r s . 

N e i t h e r dependent v a r i a b l e i s a s s o c i a t e d s i g n i f i c a n t l y w i t h such a s s e s s ­

ments o f p r i n c i p a l a c c e s s i b i l i t y . 

The f i n a l d i m e n s i o n o f p r i n c i p a 1 - t e a c h e r r e l a t i o n s c o n c e r n s t h e 

d e g r e e t o w h i c h s t a f f members f e e l t h e p r i n c i p a l c l o s e l y s u p e r v i s e s t h e i r 

c l a s s r o o m and o r g a n i z a t i o n a l p e r f o r m a n c e . The i tems u t i l i z e d t o assess 

t h i s v a r i a b l e i n c l u d e : 

The p r i n c i p a l checks c l o s e l y on t e a c h e r s ' 
c l a s s room p e r f o r m a n c e , 

The p r i n c i p a l a l l o w s t e a c h e r s t o v i o l a t e 
m i n o r r u 1 e s . 

P a r a l l e l t o t h e above f i n d i n g s , t h e r e a r e no s i g n i f i c a n t and i m p o r t a n t _ 

a s s o c i a t i o n s between t h i s i ndependen t v a r i a b l e and dependen t p e r f o r m a n c e 

m e a s u r e s . These n e g a t i v e f i n d i n g s a r e e v i d e n t l y q u i t e c o n s i s t e n t a c r o s s 

a l l f i v e d i m e n s i o n s o r v a r i a b l e s o f p r i n c i p a l b e h a v i o r . 

In a d d i t i o n t o c o n c e r n s abou t t h e r e l a t i o n s o f t h e s e d i m e n s i o n s o f 

p e r c e i v e d b e h a v i o r t o p r o f e s s i o n a l r o l e p e r f o r m a n c e , we a r e i n t e r e s t e d i n 

t h e e x t e n t t o w h i c h such p r i n c i p a 1 - t e a c h e r v a r i a b l e s may be r e l a t e d t o 

t e a c h e r s ' f e e l i n g s o f a l i e n a t i o n f r o m s c h o o l . Summaries o f c h i squa re 

o p e r a t i o n s p e r f o r m e d w i t h t h e s e d a t a a r e p r e s e n t e d .in T a b l e 60 . 

( T a b l e 60 h e r e ) 

W i t h t h e e x c e p t i o n o f p r i n c i p a l a c c e s s i b i l i t y t o h i s s t a f f , each d i m e n s i o n 

o f p e r c e i v e d p r i n c i p a l b e h a v i o r i s s i g n i f i c a n t l y a s s o c i a t e d w i t h t e a c h e r s ' 

a l i e n a t i o n f r o m s c h o o l . Teache rs w h o . p e r c e i v e t h e i r p r i n c i p a l as more 

s u p p o r t i v e o f . t h e i r p r o f e s s i o n a l g r o w t h a r e l e s s l i k e l y t o f e e l a l i e n a t e d 

f r o m s c h o o l ; t e a c h e r s who f e e l t h e i r p r i n c i p a l i s more p e r s o n a l and 



TABLE 60 

SUMMARY OF CHI-SQUARE TABULATIONS RELATING 
TEACHERS' PERCEPTIONS OF PRINCIPAL BEHAVIOR 

TO ALIENATION FROM SCHOOL 

D imens ion o f ' P r i n c i p a l 2 
B e h a v i o r R e l a t e d t o X Leve l o f 
A l i e n a t i o n Va lue DF S i g n i f i c a n c e D i r e c t i o n 

P r o f e s s I o n a l S u p p o r t 
Pe rsona l R e l a t i o n s 
S h a r i n g o f Power 
Access i b l 1 I t y 
C lose S u p e r v i s i o n 

23 -8 
16.2 
16.1 

.8 
18 .9 

< . 0 I 
< . 0 1 
< . 0 1 

NS 
< . 0 1 

N e g a t l y e 
Negat i v e 
Negat i v e 

Negat i v e 
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i n f o r m a l , s h a r e s d e c i s i o n mak ing power t o a g r e a t e r e x t e n t and s u p e r v i s e s 
them more c l o s e l y a l s o a r e l e s s a l i e n a t e d . The l a s t f i n d i n g c o n t r a d i c t s 
ou r e x p e c t a t i o n s , w h i c h s u g g e s t e d t h a t l e s s s u p e r v i s i o n wou ld l e a d t o l e s s 
a l i e n a t i o n . However , t h i s p o p u l a t i o n may e x p e r i e n c e such s u p e r v i s i o n as 
h e l p f u l and i n t e r p r e t i t as a g e s t u r e o f c o n c e r n and s u p p o r t r a t h e r t h a n 
d i s t r u s t o r c o e r c i o n . 

The p r i n c i p a l ' s a b i l i t y t o i n f l u e n c e schoo l p o l i c y by mak ing h i s 

i d e a s f e l t b o t h w i t h i n t h e schoo l and w i t h h i s s u p e r v i s o r s i s a n o t h e r 

v a r i ab1e i n v e s t i g a t e d h e r e . Data re 1evant t o s t a f f p e r c e p t i ons o f t h i s 

i n f l u e n c e i s r e p o r t e d i n T a b l e s 61A and 61B, 62A and 62B, 

( T a b l e s 61A and 6 l B , 62A and 62B he re ) 

S t a f f members who see t h e i r p r i n c i p a l as h a v i n g s u b s t a n t i a l upwards i n ­

f l u e n c e r e l a t i v e t o t h e s u p e r i n t e n d e n t appear t o i n n o v a t e and s h a r e 
i 

s l i g h t l y more o f t e n t han t h o s e who see t h e p r i n i c i p a l as h a v i n g 1 i t t l e 

upwards i n f l u e n c e . The r e l a t i o n s h i p between upwards i n f l u e n c e and i n n o ­

v a t i o n i s s t a t i s t i c a l l y s i g n i f i c a n t ( p . < . 0 5 ) f o r seconda ry schoo l t e a c h e r s 

who we may e x p e c t t o be i n c l o s e r p r o x i m i t y t o t h e s u p e r i n t e n d e n t and . " t he re 

f o r e d e s i r i n g g r e a t e r i n s u l a t i o n and s e c u r i t y . W i t h r e g a r d t o downward 

i n f l u e n c e , t h e d a t a i n d i c a t e t h a t t e a c h e r s who see t h e i r p r i n c i p a l s as 

h a v i n g o r e x e r t i n g m i n i m a l downwards i n f l u e n c e tend t o i n n o v a t e s l i g h t l y 

more o f t e n . The re does no t appear t o be any m e a n i n g f u l t r e n d t o t h e d a t a 

r e g a r d i n g t h e s h a r i n g o f t e a c h i n g p r a c t i c e s . These d i m e n s i o n s o f t h e 

p r i n c i p a l ' s p e r c e i v e d i n f l u e n c e a b i l i t y a r e no t a s s o c i a t e d s i g n i f i c a n t l y 

w i t h t e a c h e r s 1 a l i e n a t ion f rom s c h o o l . 

In summary, i t appears t h a t none o f t h e s e t e a c h e r p e r c e p t i o n s o f 

p r i n c i p a l b e h a v i o r and s t y l e a r e a s s o c i a t e d s i g n i f i c a n t l y w i t h p r o f e s s i o n a l 
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TABLE 61A 

TEACHERS' PERCEPTION OF PRINCIPAL'S UPWARDS INFLUENCE 
RELATED TO INNOVATION 

P e r c e p t i o n o f P r i n c i p a l ' s ' * I n n o v a t i o n 
I n f l u e n c e Yes No T o t a l 

(N=224) (N=133) (N=357) 
Less Than S u p e r i n t e n d e n t 64$ 36$ ' (N= l62) 
Same.-as S u p e r i n t e n d e n t ' 57$ 43$ (NH38) 
More t h a n S u p e r i n t e n d e n t • 7.4$ 25$ (N= 57) 

X 2 = A . 7 5 ; p. < -10 > . 0 5 

TABLE 61B 

JEACHERS' PERCEPTION OF PRINCIPAL'S UPWARDS INFLUENCE 
RELATED TO SHARING 

Pe rcep t i o n ' o f P r i n c i p a l ' s 
I n f l u e n c e . 

S h a r i n g 
Low H igh T o t a l 

(N=l60) (N-198) (N-35B) 

L e s s Than S u p e r i n t e n d e n t 48$ 52$ (N-163) 
Same as S u p e r i n t e n d e n t 46$ 54$ (N -130) 
More Than S u p e r i n t e n d e n t 32$ 68$ (N= 57) 

X 2 = 4 . 7 0 ; p . < . 1 0 y . O S 



TABLE 62A 

TEACHERS' PERCEPTION OF PRINCIPAL'S DOWNWARDS INFLUENCE 
RELATED TO INNOVATION 

P e r c e p t i o n o f P r i n c i p a l ' s I n n o v a t i o n 
1n f1uence Yes No T o t a l 

(N=226) (N=I35) (N=36 l ) 

Less Than Teache rs 78$ 22$ (N= 36) 
Same as Teachers 36$ (N=134) 
More Than Teache rs 59$ 41$ (N=191) 

X 2 = 4 . 9 7 ; p . < . l d > - ; 0 5 

TABLE 62B 

TEACHERS1 PERCEPTION OF PRINCIPAL'S DOWNWARDS INFLUENCE 
RELATED TO SHARING 

P e r c e p t i o n o f P r i n c i p a l ' s Sha r i ng 
1n f1uence Low H igh T o t a l 

(N=162) (N*=200) (N=362) 

Less Than" Teache rs 37$ 63$ (N= 41) 
Same as Teache rs 47$ 53$ (N=130) 
More Than Teache rs 45$ 55$ (N=19D 

X 2 = 1 . 3 7 ; NS 
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i n n o v a t i o n and s h a r i n g . These b u r e a u c r a t i c e l e m e n t s o f p r o f e s s i o n a l 
l e a d e r s h i p a r e n o t r e l a t e d t o t e a c h e r r o l e p e r f o r m a n c e , a l t h o u g h t h e y a r e 
r e l a t e d t o t e a c h e r f e e l i n g s o f a l l e n a t i o n f rom s c h o o l . P e r c e p t i o n s o f 
i n f l u e n c e and p o w e r , however , a l t h o u g h n o t s t a t i s t i c a l l y s i g n i f i c a n t , do 
s t r e s s t h e i m p o r t a n c e o f a p r i n c i p a l who can r e p r e s e n t h i s s t a f f e x ­
t e r n a l l y o r m e d i a t e o u t s i d e i n f l u e n c e , as w e l l as p r o v i d e f reedom f o r s t a f f 
i n f l u e n c e w i t h I n . I t may be t h a t t h e e x e r t Ion o f m in ima1 i n t e r n a l i n ­
f l u e n c e i s a.phenomenon c o n s i s t e n t w i t h t h e a p p a r e n t i r r e l e v a n c e o f 
t e a c h e r p e r c e p t i o n s o f o t h e r a s p e c t s o f . 1 e a d e r s h i p b e h a v i o r . 

P r i n c i p a l Backg round and O r i e n t a t i o n 

The re a r e 20 p r i n c i p a l s i n t h i s sample o f 21 s c h o o l s ; one a d m i n i s ­

t r a t o r has t h e r e s p o n s i b i l i t y f o r s u p e r v i s i n g . t w o s c h o o l s . Most o f t h e 

p r i n c i p a l s a r e ma les i n t h e i r m i d - f o r t y ' s . Some a r e b rand-new in t h i s 

r o l e , o t h e r s have .been p r i n c i p a l s f o r o v e r 13 y e a r s . E i g h t p r i n c i p a l s 

have been i n t h e i r p r e s e n t schoo l f o r l e s s t han 3 y e a r s and 5 have been 

p r i n c i p a l s d f t h e i r s c h o o l f o r o v e r 10 y e a r s . . 

When asked t o i n d i c a t e t h e l e a r n i n g emphases c h a r a c t e r i s t i c o f t h e i r 

s c h o o l , t h e - m a j o r i t y . o f p r i n c i p a l s s e l e c t as .p r i o r 11 i-es I n t e l 1 e c t u a l "goa l s ; 

and t he m a j o r i t y aga I n . emphas i zie t h e s e o r i e n t a t i o n s when s e l e c t i n g p r i m a r y 

o b j e c t i v e s f o r t h e y e a r s ahead . The i m p r o v e m e n t ' o f academic ach ievement 

a t a l l . l e v e l s and i n c r e a s i n g m o t i v a t i o n and d e s i r e t o l e a r n a r e t h e most 

commonly f e l t o b j e c t i v e s f o r t h e s e p r i n c i p a l s as w e l l as f o r t h e i r t e a c h e r s . 

D e s p i t e ' t h e a p p a r e n t r e l e v a n c e o f t h e s e . p r i o r i t i e s , t h e da ta in T a b l e 63 

i n d i c a t e " t h e r e i s no r e l a t i o n between such p r i n c i p a l p r i o r i t i e s and s t a f f 

i n n o v a t i o n and s h a r i n g . 

( T a b l e 63 here ) 

O n e - o f t h e i m p o r t a n t d i m e n s i o n s o f s t a f f r e l a t i o n s we have examined Is 

t h e t e a c h e r s ' p e r c e p t i o n s o f t h e p r i n c i p a l ' s l e a d e r s h i p s t y l e . In g e n e r a l , 



TABLE 63 

PRINCIPAL PRIORITY ON SCHOOL OBJECTIVES OF INCREASING 
MOTIVATION TO LEARN AND ACADEMIC ACHIEVEMENT 

RELATED TO STAFF INNOVATION AND SHARING 

P r i o r i t y S t a f f S t a f f ' 
Leve l N 1nnovat i on Sha r i ng 

Low 7 6 3 . 3 $ 3 .15 

H igh 8 6 5 . 9 $ 3 . 1 6 

U « 2 3 ; NS U = 2 3 ; NS 
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t h e s e p e r c e p t i o n s have no t been a s s o c i a t e d w i t h p r o f e s s i o n a l l e a d e r s h i p 
s t y l e , i n n o v a t i o n and s h a r i n g . Now we r e v i e w t he r e c i p r o c a l p e r c e p t u a l 
r e l a t i o n s h i p ; t h e r e l a t i o n between how t h e p r i n c i p a l p e r c e i v e s h i s r o l e 
r e l a t i o n s w i t h h i s s t a f f and t h e i r p r o f e s s i o n a l b e h a v i o r . In an a t t e m p t 
t o v i e w such c o n c e r n s p r i n c i p a l s were asked t o respond t o t h e f o l l o w i n g 
i t e m s : 

What my t e a c h i n g s t a f f t h i n k i s v e r y i m p o r t a n t 
t o me. 

1 am c l o s e t o t h e t e a c h e r s i n my schoo l 

1 e n j o y w o r k i n g i n t h i s schoo l s y s t e m . 

A p o s i t i v e response t o a l l t h r e e i n d i c a t e s t h e p r i n c i p a l f e e l s he i s 

h i g h l y o r i e n t e d t o t h e i m p o r t a n c e o f t e a c h e r c o n c e r n s and r e s p o n s e s . 

T a b l e 64 p r e s e n t s t h e r e l a t i o n between t h e s e p r i n c i p a l r o l e o r i e n t a t i o n s 

and s t a f f i n n o v a t i o n and s h a r i n g . 

( T a b l e 64 he re ) 

N e i t h e r a l i e n a t i o n nor i n n o v a t i o n i s s i g n i f i c a n t l y r e l a t e d t o t h e 

p r i n c i p a l ' s o r i e n t a t i o n t oward h i s s t a f f , bu t t h e r e i s a s l i g h t t r e n d 

f o r s t a f f s h a r i n g t o be . n e g a t i v e l y r e l a t e d t o t h i s v a r i a b l e . P r i n c i p a l s 

who a r e l e s s conce rned abou t and c l o s e t o t h e i r t e a c h e r s have s t a f f s w i t h 

a s l i g h t l y h i g h e r s h a r i n g r a t e . T h i s r e s u l t , a l t h o u g h n e i t h e r e x p e c t e d nor 

s i g n i f i c a n t , i s c o n s i s t e n t w i t h some o f t h e o t h e r n e g a t i v e r e s u l t s r e g a r d i n g 

t h e e f f e c t o f t h e p r i n c i p a l ' s r o l e v i s - a - v i s t e a c h e r s i n n o v a t i o n and 

s h a r i n g . 

The p r i n c i p a l ' s own p e r c e p t i o n o f h i s power In t h e schoo l sys tem i s 

a l s o l i k e l y t o i n f l u e n c e t h e way he o p e r a t e s as a s t a f f l e a d e r and how he 

i s e x p e r i e n c e d by h i s t e a c h e r s . The p a t t e r n o f p e r c e i v e d and d e s i r e d i n ­

f l u e n c e r e p o r t e d by p r i n c i p a l s i s p r e s e n t e d in F i g u r e 4 . 

( F i g u r e 4 he re ) 



TABLE 64 

PRINCIPAL'S ROLE ORIENTATION WITH TEACHERS 
RELATED TO STAFF INNOVATION AND SHARING 

P r i n c i p a l 1 s Ro le S t a f f S t a f f 
Or i e n t a t i on N 1 nnova t i on Shar i ng 

H i g h t e a c h e r 
o r i e n t a t i o n 9 61 .0 2 .70 

Low t e a c h e r 
o r i e n t a t i o n 8 • 6 8 . 8 3 .45 

U-26 : NS U = l 6 : p < . l > . 0 5 
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F i g u r e k 

PRINCIPAL PERCEPTIONS AND PREFERENCES OF VARIOUS PARTIES' INFLUENCE 
ON SCHOOL POLICY 

School Board 

S u p e r i n t e n d e n t 

S e l f 

Teachers 

NONE' 
( 0 . 0 ) 

LITTLE 
( 1 - 0 ) 

SOME 
( 2 . 0 ) 

GREAT DEAL 
( 3 . 0 ) 

p e r c e l v e d I n f 1 u e n c e 

p r e f e r r e d i n f 1 u e n c e 
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In many r e s p e c t s t h e p r i n c i p a l s ' p e r c e p t i o n s and p r e f e r e n c e s a r e q u i t e l i k e 
t h e t e a c h e r . p r e f e r e n c e s p r e s e n t e d i n F i g u r e 3 on page 109 o f t h i s r e p o r t . 
T h e r e i s a c o n s i s t e n t p e r c e p t i o n t h a t pe rsons o c c u p y i n g r o l e s h i g h e r i n 
t h e a d m i n i s t r a t i v e h i e r a r c h y e x e r t more i n f l u e n c e t h a n p e r s o n s o c c u p y i n g 
l o w e r s t a t u s r o l e s . M o r e o v e r , t h e r e i s c o n s i s t e n t d i s s a t i s f a c t i o n w i t h 
t h i s s t a t e o f a f f a i r s ; t h e r e i s a c l e a r l y and c o n s i s t e n t l y e x p r e s s e d 
d e s i r e f o r t h e i n f l u e n c e o f pe rsons h i g h e r i n t h e a d m i n i s t r a t i v e h i e r a r c h y 
t o b e ' d i m i n i s h e d , and f o r t h e I n f l u e n c e o f t h o s e pe rsons a t l ower l e v e l s 
and in t h e l o c a l s c h o o l s t o be i n c r e a s e d . 

The p r i n c i p a l ' s p e r c e p t i o n o f h i s upwards i n f l u e n c e r e l a t i v e t o t h e 

s u p e r i n t e n d e n t and h i s downward i n f l u e n c e r e l a t i v e t o h i s t e a c h e r s i s 

measured i n t h e same way as t e a c h e r s ' p e r c e p t i o n s o f h i s i n f l u e n c e . The 

r e l a t i o n s between a p r i n c i p a l ' s p e r c e i v e d i n f l u e n c e and s t a f f i n n o v a t i o n and 

s h a r i n g a r e p r e s e n t e d in T a b l e s . 65A and 65B. 

( T a b l e s 65A and 65B he re ) 

W h e t h e r t h e p r i n c i p a l p e r c e i v e s e i t h e r h i s own upwards o r downwards I n f l u e n c e 

as h i g h o r low does n o t appear t o be a s s o c i a t e d w i t h any g r e a t e r o r l e s s e r 

amounts o f s t a f f s h a r i n g o r i n n o v a t i o n . 

In summary, i t appea rs t h a t d i f f e r e n t p r i n c i p a l c o n c e p t i o n s o r p e r c e p ­

t i o n s o f t h e i r own l e a d e r s h i p s t y l e a r e no t r e f l e c t e d i n d i f f e r e n t s t a f f 

p a t t e r n s o f p r o f e s s i o n a l p e r f o r m a n c e . I t i s c l e a r t h a t p r i n c i p a l s c o n s i d e r . 

i n t e l l e c t u a l and academic p u r s u i t s t o be o f p r i m e i m p o r t a n c e bu t t h e s e 

p r i o r i t i e s a r e n o t a s s o c i a t e d w i t h s t a f f i n n o v a t i o n and s h a r i n g . S i m i l a r l y , 

p r i n c i p a l s s h a r e w l t h t e a c h e r s t h e p e r c e p t i o n t h a t i n f l u e n c e on schoo l 

p o l i c y i s : (1) d i s t r i b u t e d h I e r a r c h i a 1 1 y , w i t h g r e a t e s t power c e n t e r e d i n 

t h o s e pe rsons o f h i g h e s t s t a t u s and most removed f r o m t h e l o c a l s c h o o l ; and 
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TABLE 65A 

PRINCIPAL'S PERCEPTION OF HIS OWN UPWARDS INFLUENCE 
" WITH THE SUPERINTENDENT RELATED TO STAFF". 

INNOVATION AND SHARING 

Upwards I n f l u e n c e . S t a f f S t a f f 
w i t h S u p e r i n t e n d e n t N : 1 n n o v a t l o n Shar ing 

Low 9 6 4 . 0 2 . 8 0 

H i g h 8 6 5 . 4 3 . 3 4 

U=36 : NS U=27: NS 

TABLE 65B 

P R I N C I P A L ' S PERCEPTION OF H I S OWN DOWNWARD INFLUENCE 
WITH:TEACH£RS RELATED'TO STAFF ••• 

INNOVATION:AND SHARING: 

Downwa r d 1n f1uence S t a f f S t a f f 
w l t h Teachers N I n n o v a t i on ' Sha r i ng 

Low 1 2 6 3 . 5 3 . 2 8 

H i g h 5 6 6 . 6 2 . 5 3 

U=25 : NS U = l 7 : NS 
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(2 ) d i s t r i b u t e d u n w i s e l y , so t h a t a l l p r e f e r a r e d i s t r i b u t i o n f a v o r i n g 

g r e a t e r power v e s t e d i n t h e hands o f t h e l o c a l a d m i n i s t r a t o r and h i s 

s t a f f . 

Pr i n c i pa 1 - S t a f f Congruence 

S i n c e t h e t e a c h e r s and t h e p r i n c i p a l i n any b u i l d i n g c o n s t i t u t e t h e 

b u l k o f t h e p r o f e s s i o n a l s t a f f and r e s o u r c e s a v a i l a b l e i n t h e l e a r n i n g 

e n v i r o n m e n t , t h e manner i n w h i c h t h e y c o l l a b o r a t e and c o o p e r a t e i s a 

c r i t i c a l e d u c a t i o n a l c o n c e r n . When t h e p r i n c i p a l and h i s s t a f f p e r c e i v e 

t he schoo l s o c i a l system and schoo l p r i o r i t i e s in much t h e same way , t hey 

a r e more l i k e l y t o be a b l e t o c o l l a b o r a t e e f f e c t i v e l y i n w o r k i n g w i t h i n 

t h i s s o c i a l and n o r m a t i v e s t r u c t u r e . F u r t h e r m o r e , i t Is a p p a r e n t t h a t 

e f f e c t i v e e d u c a t i o n a l managers must be i n t o u c h w i t h t h e s t a n d a r d s and 

r e l a t i o n s h i p s o f t h e i r s t a f f members. One i m p o r t a n t i ndex o f t h i s a s p e c t 

o f a m a n a g e r i a l r o l e i s t h e deg ree o f p r i n c i p a l knowledge a b o u t w h a t ' s 

g o i n g on i n h i s s t a f f . The s c i e n t i f i c l i t e r a t u r e r ev i ewed e a r l i e r s u g g e s t s 

t h a t t o t h e e x t e n t t h e p r i n c i p a l i s a c c u r a t e abou t t h e c h a r a c t e r and o r ­

g a n i z a t i o n o f peer r e l a t i o n s , he i s i n a b e t t e r p o s i t i o n t o e x e r t i n f l u e n c e 

on h i s s t a f f i f he so w i s h e s . Agreement on t h e n a t u r e o f t h e game i s as 

i m p o r t a n t i n t h i s r e s p e c t as In o u r e a r l i e r d i s c u s s i o n o f cong ruence o r 

ag reement among t e a c h e r s t h e m s e l v e s . 

The f i r s t a s p e c t o f p r i n c i p a l s t a f f c o n g r u e n c e assessed h e r e i s t h e 

n o m i n a t i o n o f s t a f f s o c i o m e t r i c l e a d e r s . The p r i n c i p a l s we re asked t o 

i d e n t i f y t h e i r s o c i o m e t r i c c h o i c e s on t h e t h r e e d i m e n s i o n s o f c o m m u n i c a t i o n 

i n f l u e n c e and l i k i n g ; and t h e n a p r i n c i p a l ' s n o m i n a t i o n s were compared w i t h 

h i s s t a f f ' s n o m i n a t i o n s on t h e same q u e s t i o n . The p r i n c i p a l r e c e i v e s 1 : 

p o i n t f o r each o f h i s nominees who r e c e i v e s 1 n o m i n a t i o n more t h a n t h e 

s t a f f mean on t h e peer c h o i c e s y s t e m ; he r e c e i v e s 2 p o i n t s f o r each o f h i s 

nominees who r e c e i v e 2 n o m i n a t i o n s more t h a n t h e s t a f f mean o f peer c h o i c e s 
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and he r e c e i v e s 3 p o i n t s f o r each o f h i s nominees who r e c e i v e s 3 o r more 
peer n o m i n a t i o n s more t han t h e s t a f f . m e a n . S i n c e t h e p r i n c i p a l was 
asked t o nom ina te . 3 t e a c h e r s , he can r e c e i v e up t o a t o t a l o f n i n e p o i n t s , 
on each d i m e n s i o n . The. sample o f s c h o o l s was d i v i d e d on t h e b a s i s o f a 
h i g h e r o r l ower p r i n c i p a l s c o r e , and T a b l e s 6 6 , 67 and 68 d e m o n s t r a t e 
t h e r e l a t i o n s between such p r i n c i p a l - s t a f f cong ruence and s t a f f i n n o ­
v a t i o n and s h a r i n g . 

( T a b l e s 6 6 , 67', a n d 68 he re ) 

In g e n e r a l t h e r e i s a s l i g h t t r e n d I n d i c a t i n g t h a t congruence on t h i s , 

a s p e c t o f t h e schoo l s o c i a l s t r u c t u r e i s a s s o c i a t e d w i t h g r e a t e r s t a f f 

i n n o v a t i o n and s h a r i n g . T h i s t r e n d i s s t a t i s t i c a l l y s i g n i f i c a n t , however , 

o n l y i n t h e case o f 1 i k i n g " p r e f e r e n c e s . I t a l s o appears t h a t t h i s t r e n d 

Is s t r o n g e r i n r e l a t i o n t o s t a f f s h a r i n g t h a n s t a f f i n n o v a t i o n . The 

g r e a t e r po tency o f a s s o c i a t i o n between s o c i o m e t r i c v a r i a b l e s and s h a r i n g 

has been a c o n s i s t e n t f i n d i n g t h r o u g h o u t t h e s t u d y . 

These t r e n d s a n d . s I g n i f i c a n t f i n d i n g s a l s o a r e r e f l e c t e d i n t h e 

r e l a t i o n between t h e deg rees o f p r i n c i p a l - s t a f f agreement r e g a r d i n g i n ^ 

n o v a t i v e t e a c h e r s and s t a f f i n n o v a t i o n and s h a r i n g . Each p r i n c i p a l was 

asked t o nom ina te t h o s e s t a f f members who. t h e y saw as most a c t i v e In 

i n n o v a t i n g c l a s s r o o m p r a c t i c e s , and t e a c h e r s we re asked t h e same q u e s t i o n : 

We a r e i n t e r e s t e d , i n s i g n i f i c a n t c l a s s r o o m 
p r a c t i c e s f o r i m p r o v i n g p u p i l l e a r n i n g o r 
m o t i v a t i o n t o l e a r n . On t h i s r o s t e r o f s t a f f 
members o f t h i s schoo l p i ease, i n d i c a t e any 
s i g n i f i c a n t c l a s s r o o m p r a c t i c e s you know 
t e a c h e r s a r e u s i n g o r have u s e d . P lease w r i t e 
a b r i e f d e s c r i p t i o n o f t h e p r a c t i c e nex t t o 
each t e a c h e r s ' name I f you c a n . 

On ly seven p r i n c i p a l s made such n o m i n a t i o n s and t h o s e who were c o n g r u e n t 

w i t h t h e i r s t a f f s a r e i n s c h o o l s w i t h a s l i g h t l y g r e a t e r p e r c e n t a g e o f 
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TABLE 66 

PRINCIPAL-STAFF CONGRUENCE ON COMMUNI CAT I ON SOCIOMETRIC 
RELATED TO STAFF INNOVATION AND SHARING 

Degree o f S t a f f S t a f f 
Cong ruence N "1nnova t i on S h a r i n g 

H i g h Congruence (8) 6 4 . 4 $ 3 . H 

Low Congruence (7 ) 6 1 . 4 4 2 . 7 4 

U=22;NS U=18; p<. 10 > . 0 5 

TABLE 67 

PRINCIPAL-STAFF CONGRUENCE ON INFLUENCE SOCIOMETRIC 
RELATED TO STAFF INNOVATION AND SHARING 

Degree o f 
Cong ruence N 

S t a f f 
1nnovat ion 

S t a f f 
Shar ' i ng 

H i gh Congruence 
Low Congruence 

(10) 
( 6) 

6 6 . 8 $ . 
61 .5$ 

U=22;NS 

3 .27 
2 .75 ' 

U=17:NS 

TABLE 68 

PRINCIPAL-STAFF CONGRUENCE ON LIKING SOCIOMETRIC 
RELATED TO STAFF INNOVATION AND SHARING 

Degree o f S t a f f S t a f f 
Congruence N I n n o v a t i o n Shar I ng 

H igh Congruence (6 ) 6 5 . 0 $ 3 . 5 6 
Low Congruence (6) 5 4 . 3 $ 2 . 0 4 

U=6; p < . 0 5 - U=0; pX .OOl 
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i n n o v a t i o n ( 7 5 . 7 $ ) t h a n t h o s e p r i n c i p a l s w i t h a low deg ree o f such i n n o ­
v a t i o n ( 6 2 . 5 $ ) . However , t h i s d i f f e r e n c e i s no t s t a t i s t i c a l l y s i g n i f i c a n t , 
no doubt due t o t h e sma l l sample o f p r i n c i p a l s r e s p o n d i n g . 

Of pe rhaps g r e a t e r i n t e r e s t i s t h e compar i son between s t a f f I n n o ­

v a t i o n and s h a r i n g i n t hose s c h o o l s i n w h i c h t h e p r i n c i p a l responds t o 

t h a t q u e s t i o n and i n t h o s e s c h o o l s i n w h i c h he d i d n o t . These d a t a a r e 

p r e s e n t e d i n T a b l e 6 9 . 

( T a b l e 69 he re ) 

In s c h o o l s i n w h i c h t h e p r i n c i p a l responds t h e r e i s s i g n i f i c a n t l y more 

p r o f e s s i o n a l s h a r i n g t han i n s c h o o l s where he does n o t r e s p o n d . A 

s i m i l a r t r e n d e x i s t s w i t h r e g a r d t o i n n o v a t i o n , a l t h o u g h t he l a t t e r 

f i n d i n g s do no t app roach s t a t i s t i c a l s i g n i f i c a n c e . P r i n c i p a l r esponse 

t o t h a t q u e s t i o n may be i n t e r p r e t e d as a s i g n o f i n t e r e s t In t h e b road 

i ssues o f p r o f e s s i o n a l i n n o v a t i o n and s h a r i n g . T h i s i n t e r e s t may w e l l be 

e v i d e n t t o h i s s t a f f , t hus e n c o u r a g i n g i f n o t i n n o v a t i o n , a t l e a s t w i l l ­

i ngness t o s h a r e i n n o v a t i o n s i n p u b l i c . 

A n o t h e r a r e a o f p o t e n t i a l agreement o r cong ruence r e l e v a n t f o r ou r 

conce rns i s p r i n c i p a l and t e a c h e r p e r c e p t i o n s o f t h e way t e a c h e r s spend 

t h e i r day a t s c h o o l . Teachers and p r i n c i p a l s were asked a number o f 

q u e s t i o n s a b o u t d a i l y t a s k s , and t h e i r r e s p e c t i v e responses were assessed 

f o r c o n g r u e n c e . Then such cong ruence o r l a c k o f cong ruence was r e l a t e d t o 

s t a f f i n n o v a t i o n and s h a r i n g . F i n d i n g s u s i n g two o f t h e most i l l u s t r a t i v e 

stems a r e p r e s e n t e d i n T a b l e 7 0 . 

( T a b l e 70 he re ) 

I t I s I n t e r e s t i n g t h a t h i g h and low p r i n c I p a 1 - s t a f f cong ruence on t hese two 

stems a r e r e l a t e d v e r y d i f f e r e n t l y t o t h e d e p e n d e n t . v a r i a b l e s . Lower 



TABLE 69 

PRINCIPAL RESPONSE TO REQUEST FOR IDENTIFICATION OF 
STAFF INNOVATORS RELATED TO STAFF INNOVATION AND SHARING 

Response N 
S t a f f 

1 nnova t i o n 
S t a f f 

Shar i ng 

Made n o m i n a t i o n s (7 ) 6 8 . n 3 .62 

Did n o t make 
nom i n a t i o n s (14) 6 0 . 4 $ 2 . 7 0 

U=35;NS U=20; p . < . 0 5 

TABLE 70 

PRINCIPAL-STAFF CONGRUENCE ON THE WAYS TEACHERS SPEND THEIR TIME 
RELATED TO STAFF INNOVATION AMD SHARING 

Ways Teache rs Spend 7 
T h e i r T ime and Degree 
o f Congruence N 

S t a f f 
1 n n o v a t I o n 

S t a f f 
Shar1ng 

Teach ing S t u d e n t s 
Academic M a t e r i a l s 

H igh Congruence 
Low Congruence 

(13) 
( 4) 

6 3 . 3 $ 
6 9 . 0 $ 

U=19;NS 

2 .77 
3 . 9 6 

U=7; p . < .05 

Keeping Records 
and A d m i n i s t r a t i v e 
Dut i es 

H i gh Cong ruence 
Low Congruence 

( 4) 
( 5) 

6 6 . 3 $ 
58 .4$ 

U=8;NS 

3 .61 
2 .23 

U=2; p . < . 0 5 



205 

congruence seems t o be r e l a t e d p o s i t i v e l y t o s t a f f i n n o v a t i o n and 
e s p e c i a l l y s h a r i n g when i t p e r t a i n s t o p e r c e p t i o n s o f t h e amount o f 
t i m e spen t t e a c h i n g s t u d e n t s academic m a t e r i a l s ; h i g h e r cong ruence seems 
t o be r e l a t e d p o s i t i v e l y t o i n n o v a t i o n and e s p e c i a l l y s h a r i n g when i t 
p e r t a i n s t o p e r c e p t i o n s o f t h e amount o f t i m e spen t on keep ing r e c o r d s . 

I t i s q u i t e p r o v o c a t i v e t o c o n s i d e r what i s o c c u r r i n g i n t h o s e 

cases where p r i n c i p a 1 - s t a f f d i s a g r e e m e n t t e n d s t o be r e l a t e d t o more 

s t a f f i n n o v a t i o n and s h a r i n g . The sample i s o f t e n t o o sma l l and t h e 

r e s u l t s i n s i g n i f i c a n t , so t h e s e da ta c a n n o t be c o n s i d e r e d as u n e q u i v o c a l 

o r unambiguous f i n d i n g s . But such r e s u l t s do p r o v i d e some f r u i t f u l 

avenues f o r s p e c u l a t i o n : i t may w e l l be t h a t a schoo l s t a f f and a 

p r i n c i p a l can c o l l a b o r a t e w i t h o u t c o n g r u e n t p e r c e p t i o n s o f t h e i r e n v i r o n s ; , 

o r , i t may be t h a t a s t a f f can engage i n i n n o v a t i o n and s h a r i n g w i t h o u t 

a h i g h deg ree o f o v e r s t a f f - p r i n c i p a 1 c o o p e r a t i o n and c o l l a b o r a t i o n . 

The f i n a l se t o f v a r i a b l e s i n v e s t i g a t e d w i t h r e g a r d t o t h e e f f e c t 

o f p r i n c i p a l - s t a f f cong ruence c o n c e r n v a r i o u s i d e o l o g i c a l p e r s p e c t i v e s 

and p r e f e r e n c e s f o r schoo l p r i o r i t i e s and o b j e c t i v e s . I n e v e r y case o f 

t h e s e d i m e n s i o n s o f s t a f f - p r i n t i p a 1 cong ruence i n s i g n i f i c a n t r e s u l t s 

were o b t a i n e d w i t h r e g a r d t o t h e i r e f f e c t s upon i n n o v a t i o n and s h a r i n g . 

One o f t h e p o t e n t i a l reasons f o r t h i s f i n d i n g i s a l s o q u i t e p e r t i n e n t t o 

much o f t h e o t h e r d a t a i n t h i s s e c t i o n . In a s i z a b l e number o f s c h o o l s - -

f r om k to ]k o u t o f t h e t o t a l sample o f 2 1 , depend ing'Upon t h e v a r i a b l e - -

p r i n c i p a l s d i d no t respond t o t h e q u e s t i o n s . W i t h o u t p r i n c i p a l response 

no assessment o f p r i n c i p a l - s t a f f cong ruence can be made. F u r t h e r m o r e , 

t a k i n g a s i n g l e c e n t r a l t endency measu re ras i n d i c a t i v e o f s t a f f response 

p r e s e n t s p rob lems as w e l l . In some cases a c l e a r c e n t r a l t e n d e n c y does no t 

e x i s t and s u b s t a n t i a l v a r i a t i o n i s u n f o r t u n a t e l y then reduced t o c r e a t e 

a mean. The c e n t r a l t e n d e n c y may be m i s s i n g because : (1 ) on some q u e s t i o n s . 



a g r e a t d i v e r s i t y o f p o t e n t i a l l y d i s c r e e t responses may be used by a 

s t a f f ; and (2) on some q u e s t i o n s s u b - g r o u p s o f t h e s t a f f may respond 

v e r y d i f f e r e n t l y t o a response c o n t i n u u m . In t h i s r e s p e c t we e n c o u n t e r 

a p r o b l e m -qu-i-t-e s i m i l a r to- the- g e n e r a l i s s u e s r e g a r d i n g t h e o r g a n i z a ­

t i o n a l l e v e l o f a n a l y s i s t r e a t e d i n Chap te r 5. For t h e s e v a r i o u s reasons 

i n t e r p r e t a t i o n o f t h e p o s i t i v e , n e g a t i v e and ambiguous f i n d i n g s In t h i s 

s e c t i o n must be t r e a t e d v e r y c a u t i o u s l y . 

In summary, where s u f f i c i e n t p r i n c i p a l responses were a v a i l a b l e t o 

p e r m i t t h e i n v e s t i g a t i o n o f s t a f f - p r i n c i p a l p a t t e r n s o f cong ruence o r 

noncong ruence t h e f i n d i n g s were m i x e d . Some c l e a r r e l a t i o n s h i p s e x i s t 

be tween p r i n c i p a l - s t a f f c o n g r u e n c e on s t a f f - s o c i o m e t r i c p a t t e r n s and s t a f f 

i n n o v a t i o n and s h a r i n g . The n o m i n a t i o n o f b e s t l i k e d c o l l e a g u e s i s t h e 

mos t p o t e n t o f t h e s e s o c i o m e t r i c p a t t e r n s . In some c a s e s , n o t a b l y w i t h 

r e s p e c t t o assessments o f how t e a c h e r s spend t h e i r t i m e in s c h o o l , 

p r i n c i p a l - s t a f f c o n g r u e n c e i s s i g n i f i c a n t l y a s s o c i a t e d w i t h b o t h :more and 

l e s s s t a f f s h a r i n g . U n d e r l y i n g t h e s e f i n d i n g s a r e t h e g e n e r a l p rob lems 

o f t h e management o f da ta a t an o r g a n i z a t i o n a l l e v e l o f a n a l y s i s - , f u r t h e r com 

p l i c a t e d by a " somet imes s e r i o u s l a c k o f p r i n c i p a l r esponses t o q u e s t i o n s . 

Summary o f T e a c h e r - P r i n c i p a l R e l a t i o n s 

The f i n d i n g s i n t h i s c h a p t e r p r o v i d e o n l y m i n i m a l s u p p o r t f o r t h e 

e x p e c t e d r e l a t i o n s between p r i n c i p a l s t y l e and t e a c h e r i n n o v a t i o n and 

s h a r i n g . The d a t a r e g a r d i n g t e a c h e r p e r c e p t i o n s o f p r i n c i p a l b e h a v i o r a r e 

p a r t i c u l a r l y d i s a p p o i n t i n g . Teacher p e r c e p t i o n s o f v a r i o u s a s p e c t s o f 

p r i n c i p a l o r g a n i z a t i o n a l l e a d e r s h i p a r e no t r e l a t e d t o p r o f e s s i o n a l I n n o ­

v a t i o n and s h a r i n g . P r i n c i p a l p r o f e s s i o n a l s u p p o r t , i n f o r m a l i t y i n 

r e l a t i o n s , sha red d e c i s i o n - m a k i n g , a c c e s s i b i l i t y and c l o s e n e s s o f s u p e r ­

v i s i o n a r e t h e e l e m e n t s o f l e a d e r s h i p i n a p r o f e s s i o n a l b u r e a u c r a c y t h a t 



a r e so r e v i e w e d . Severa l o f t h e s e e l e m e n t s a r e a s s o c i a t e d s i g n i f i c a n t l y 

w i t h t e a c h e r s ' f e e l i n g s o f a l i e n a t i o n f r o m s c h o o l ; t e a c h e r s who p e r c e i v e 

t h e i r p r i n c i p a l as more s u p p o r t i v e , more p e r s o n a l , more open t o shared 

d e c i s i o n making and more c l o s e l y s u p e r v i s i n g a r e l e s s a l i e n a t e d . The 

f a c t t h a t s e v e r a l a s p e c t s o f t e a c h e r p e r c e p t i o n s o f - p r i n c i p a l b e h a v i o r ..are 

r e l a t e d t o a l i e n a t i o n even t h o u g h t h e y a r e not r e l a t e d t o i n n o v a t i o n and 

s h a r i n g s u g g e s t s t h a t t h e p r i n c i p a l v a r i a b l e s a r e p o t e n t i n a t l e a s t 

some r e s p e c t s . I t may we l1 be t h a t j u s t t h o s e p a r t i c u l a r a s p e c t s o f 

l e a d e r s h i p i n a p r o f e s s i o n a l b u r e a u c r a c y t h a t a r e t e s t e d here a r e n o t 

r e l e v a n t f o r t e a c h e r r o l e b e h a v i o r . 

One e lemen t o f p e r c e i v e d p r i n c i p a l b e h a v i o r t h a t does d e m o n s t r a t e 

a s l i g h t r e l a t i o n w i t h p r o f e s s i o n a l r o l e b e h a v i o r i s h i s upwards and down­

ward i n f l u e n c e on schoo l p o l i c y . Teache rs who f e e l t h a t t h e i r p r i n c i p a l 

has more i n f l u e n c e w i t h t h e s u p e r i n t e n d e n t a r e s i i g h t l y more l i k e l y t o 

i n n o v a t e and s h a r e new p r a c t i c e s t h a n a r e t e a c h e r s who f e e l t h e i r p r i n c i p a l 

has l e s s e x t e r n a l i n f l u e n c e . C o n v e r s e l y , t e a c h e r s who f e e l t h a t t h e f r 

p r i n c i p a l has l e s s i n f l u e n c e w i t h t h e t e a c h e r s a r e more l i k e l y t o i n n o v a t e 

t h a n a r e t e a c h e r s who f e e l t h e i r p r i n c i p a l has more i n t e r n a l i n f l u e n c e . 

These f i n d i n g s l e n d p a r t i a l c o n f i r m a t i o n t o t h e n o t i o n t h a t a p r i n c i p a l 

must be seen as a b l e t o r e p r e s e n t and p r o t e c t h i s 1 s t a f f w i t h e x t e r n a l 

I n f l u e n c e ^ bu t a l s o seen as p r o v i d i n g f reedom and l a c k o f c o e r c i o n i n ­

t e r n a l l y . 

I t does no t appear t h a t p r i n c i p a l s ' own p e r c e p t i o n s o r o r i e n t a t i o n s 

r e g a r d i n g t h e i r p h i l o s o p h y , l e a d e r s h i p r o l e o r i n f l u e n c e a b i l i t y a r e 

a s s o c i a t e d w i t h t h d l r s t a f f ' s p r o f e s s i o n a l i n n o v a t i o n o r s h a r i n g . These 

f i n d i n g s a r e n o t s u r p r i z i n g , t hey a r e no doub t due p a r t i a l l y t o t h e s m a l l 

sample o f p r i n c i p a l s r e s p o n d i n g and t he l i m i t e d range o f t h e i r r e s p o n s e s . 

F u r t h e r m o r e , t e a c h e r s ' b e h a v i o r i s more l i k e l y t o be a f f e c t e d by t h e i r 



p e r c e p t i ons c f , and r e a c t tons t o , t h e pr i nc i pa l r a t h e r t h a n by! h i s se l f -

p e r c e p t i o n and s e l f - r e p o r t o f h i s own i n t e r e s t s and p r i o r i t i e s . 

The deg ree o f p e r c e p t u a l and" a t t I t u d ina 1' cong ruence o r agreement 

between t h e p r i n c i p a l and h i s s t a f f members has been sugges ted as an 

i m p o r t a n t v a r i a b l e i n schoo l r e l a t i o n s . Cong ruence , o r t h e l a c k o f i t , 

a p p e a r s t o be r e l e v a n t w i t h r e g a r d t o t h e s t r u c t u r e o f peer l i k i n g in 

s o c i o m e t r i c r e l a t i o n s . In s c h o o l s where t he p r i n c i p a l and h i s s t a f f 

were i n a h i g h deg ree o f c o n g r u e n c e on t h e s e l e c t i o n o f l i k i n g l e a d e r s 

t h e r e i s s i g n i f i c a n t l y g r e a t e r s t a f f i n n o v a t i o n and s h a r i n g . The deg ree 

o f s t a f f - p r i n c i p a l cong ruence on c o m m u n i c a t i o n and i n f l u e n c e s o c i o m e t r i c s 

i s n o t a s s o c i a t e d s i g n i f i c a n t l y w i t h e i t h e r i n n o v a t i o n o r s h a r i n g . O t h e r 

f i n d i n g s r e g a r d i n g t h e e f f e c t s o f p r i n c i p a 1 - s t a f f cong ruence a r e q u i t e 

m i x e d , s u g g e s t i n g . t h a t : (1) somet imes cong ruence f a c i l i t a t e s s t a f f i n n o ­

v a t i o n and s h a r i n g ; (2) somet imes cong ruence may i n h i b i t o r d e t e r e x p e r i ­

m e n t a t i o n and i t s p u b l i c r e p o r t ; (3) cong ruence on some v a r i a b l e s i s 

s i m p l y i r r e l e v a n t t o t h e dependent v a r i a b l e s under i n v e s t i g a t i o n h e r e . 

T h r o u g h o u t p o r t i o n s o f t h i s c h a p t e r p r o b l e m s o f d a t a a n a l y s i s a r e 

e n c o u n t e r e d w h i c h p a r a l l e l t h o s e d i s c u s s e d a t l e n g t h In c h a p t e r f i v e o f 

t h i s r e p o r t . The r e d u c t i o n o f d e v i a n c e c r e a t e d by t h e use o f c e n t r a l 

t e n d e n c y measures and t h e l i m i t e d range d i f f e r e n t schoo l p a t t e r n s a v a i l ­

a b l e i n t he sample make use o f t h e o r g a n i z a t i o n a l l e v e l v e r y d i f f i c u l t . 

W i t h r e g a r d t o p r i n c i p a l d a t a , t h e s e p rob lems a r e c o m p l i c a t e d by a s m a l l 

sample t h a t i s f u r t h e r d i m i n i s h e d by a r e l a t i v e l y low r a t e o f q u e s t i o n n a i r e 

c o m p l e t i o n . 
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CHAPTER V I I 

SUMMARY 

In t h i s c h a p t e r we r e v i e w t he m a j o r t h e o r e t i c a l p r i n c i p l e s and 

t h e sample and methods u t i l i z e d i n t h i s s t u d y . F u r t h e r , we r e v i e w t h e 

e m p i r i c a l f i n d i n g s d e s c r i b i n g t h e r o l e s p l a y e d by i n d i v i d u a l t e a c h e r 

backgrounds and p r i o r i t i e s , schoo l peer and p r i n c i p a l r e l a t i o n s , and t he 

s c h o o l ' s o r g a n i z a t i o n a l c l i m a t e In t h e f a c i l i t a t i o n or I nh i b i t ion-: o f 

t e a c h e r i n n o v a t i o n and s h a r i n g . The c e n t r a l c o n c e r n i n t h i s s t u d y has 

been t o u n d e r s t a n d t h o s e p e r s o n a l and o r g a n i z a t i o n a 1 c o n d i t i o n s a s s o c i ­

a t e d w i t h t h e i n n o v a t i o n and s h a r i n g o f c l a s s r o o m t e a c h i n g p r a c t i c e s . 

By c l a s s r o o m t e a c h i n g p r a c t i c e s we mean t h e methods and t e c h n i q u e s t h a t 

t h e t e a c h e r uses i n h i s o r her own c l a s s r o o m . T h r o u g h o u t t h i s r e p o r t we 

have r e l i e d upon t e a c h e r s ' j udgmen ts and s e l f - r e p o r t s o f t h e i r own 'i nno-

v a t i v e n e s s and t h e i r own v iews o f schoo l c o n d i t i o n s , p r e f e r r i n g t o w o r k , 

w i t h t h e s e phenomeno log i ca l a s p e c t s o f t h e e d u c a t i o n a l s y s t e m . 

The s t i m u l a t i o n o f i n n o v a t i v e t e a c h i n g seems t o be a c r i t i c a l i ssue 

in Amer i can s c h o o l s s i n c e t e a c h e r s c o n s t a n t l y d e v e l o p and must c o n s t a n t l y 

s c r e e n and improve new t e c h n i q u e s and new s t r a t e g i e s f o r managing t h e i r 

c l a s s r o o m s . Y o u n g s t e r s a r e a lways c h a n g i n g , t h e w o r l d t h e y l i v e In changes , 

and t h e w o r l d o f knowledge c e r t a i n l y changes a t such a pace t h a t t o deny 

o r i n h i b i t i n n o v a t i o n i n t h i s i m p o r t a n t a s p e c t of human r e l a t i o n s h i p s is 

t o f r u s t r a t e and s t a g n a t e t h e p o t e n t i a l i t y f o r c o n t i n u a l s t u d e n t g r o w t h . . 

But i t i s no t enough f o r i n d i v i d u a l t e a c h e r s , t o be i n v e n t i v e o r i n n o v a t i v e 

i n t h e i r own p r i v a t e c l a s s r o o m s ; i t i s a l s o i m p o r t a n t t h a t t h e s e p r a c t i ­

t i o n e r s s h a r e t h e i r new ideas w i t h t h e i r c o l l e a g u e s . Only t h r o u g h t h i s 

p r o c e s s o f s h a r i n g can peer e x p e r t i s e be. b r o u g h t t o bear t o e v a l u a t e 

c r i t i c a l l y and t o s u p p o r t h e l p f u l ly . one a n o t h e r ' s w o r k . M o r e o v e r , o n l y 
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t h r o u g h t h i s p u b l i c p r o c e s s can o t h e r t e a c h e r s see and hear abou t im­
p o r t a n t and e x c i t i n g i n n o v a t i o n s and t h e r e b y make i n f o r m e d d e c i s i o n s as 
t o w h e t h e r t hey w i s h t o adap t o r adop t such t e c h n i q u e s f o r t h e i r own 
c l a s s r o o m usage . 

The r e v i e w o f t h e t h e o r e t i c a l and r e s e a r c h l i t e r a t u r e r e l e v a n t t o 

t h e management o f e d u c a t i o n a l o r g a n i z a t i o n s , t h e c l a s s r o o m t e a c h i n g 

p r o c e s s , and t h e s t u d y o f i n n o v a t i o n s l ed us t o a f o c u s upon t h r e e 

c r i t i c a l a s p e c t s o f t h e schoo l s o c i a l o r g a n i z a t i o n . The f i r s t a s p e c t 

o f c o u r s e is. t h e i n d i v i d u a l t e a c h e r ; i n t h i s s t u d y we have i n q u i r e d i n t o 

v a r i e d a s p e c t s o f t h e t e a c h e r s i d e o l o g i c a l p e r s p e c t i v e , f a m i l y back ­

g r o u n d , e d u c a t i o n a l b a c k g r o u n d , t e a c h i n g e x p e r i e n c e and c e r t a i n p e r s o n a l i t y 

c h a r a c t e r i s t i c s . A second m a j o r a s p e c t o f t h i s s t u d y has been t h e 

c h a r a c t e r o f t e a c h e r peer r e l a t i o n s ; n o t a b l y t h e k i n d s o f power and I n ­

f l u e n c e r e l a t i o n s , exchange r e l a t i o n s , l i k i n g p a t t e r n s and f e e l i n g s o f 

i n v o l v e m e n t and o r a l i e n a t i o n t h a t e x i s t i n t h e s t a f f o f t h e l o c a l s c h o o l . 

In a d d i t i o n t o t h e s e i n d i v i d u a l l y r e p o r t e d a s p e c t s o f peer r e l a t i o n s , we 

have a l s o a t t e m p t e d t o d e s c r i b e t h e o r g a n i z a i o n a l c l i m a t e o f t h e s c h o o l by 

v a r i o u s g r o u p o r o r g a n i z a t i o n a l measures o f p e e r - r e l a t i o n s . The t h i r d 

a s p e c t o f t h i s s t u d y Is t he r o l e p l a y e d by t h e schoo l p r i n c i p a l , t h e manager 

o f t h e l o c a l e d u c a t i o n a l o r g a n i z a t i o n . We have i n q u i r e d I n t o t e a c h e r s * 

v i e w s and p e r c e p t i o n s o f t he p r i n c i p a l , t h e p r i n c i p a l ' s p e r c e p t i o n o f h i s 

own r o l e , and t h o s e i n s t a n c e s o f p e r c e p t u a l and a t t i t u d i n a l consensus o r 

m u t u a l i t y between t e a c h e r s and p r i n c i p a l s . T h r o u g h p u t t h e s t u d y we have 

r e l i e d upon da ta c o l l e c t e d f rom 499 t e a c h e r s i n 21 e l e m e n t a r y and s e c o n d a r y 

s c h o o l s in 3 c o m m u n i t i e s in t he N o r t h e r n M i d w e s t . 

Summary o f t h e F i n d i n g s 

W i t h r e g a r d t o i n d i v i d u a l t e a c h e r ' c h a r a c t e r i s t i c s , i t i s i n t e r e s t i n g 

t h a t a g e , s e x , and l e n g t h o f t i m e s p e n t In t h e t e a c h i n g p r o f e s s i o n do no t 



211 

r e l a t e s i g n i f i c a n t l y t o t e a c h e r i n n o v a t i o n and s h a r i n g o f c l a s s r o o m 
p r a c t i c e s . However , some more s p e c i f i c a s p e c t s o f e x p e r i e n c e such as 
l e n g t h o f t i m e t e a c h i n g a s p e c i f i c g r a d e o r s u b j e c t , do r e l a t e s i g n i f i ­
c a n t l y and n e g a t i v e l y t o t h e i n n o v a t i o n and s h a r i n g o f t e a c h i n g p r a c t i c e s . : 

Teache rs who a r e r e l a t i v e l y new t o t h e p r o f e s s i o n bu t who have had some' 
s p e c i f i c e x p e r i e n c e t e a c h i n g a r e l i k e l y t o be most o f t e n i n v o l v e d in 
t r y i n g o u t new Ideas i n t h e i r c l a s s r o o m and commun ica t i ng t h e s e ideas 
t o t h e i r c o l l e a g u e s . • ' . ' : 

' The re does no t appear t o be any s y s t e m a t i c r e l a t i o n s h i p between 

advanced e d u c a t i o n a l t r a i n i n g and p r o f e s s i o n a l i n n o v a t i o n and- s h a r i n g , but 

t h e r e does seem t o be an i n t e r a c t i o n between advanced t r a i n i n g and l e v e l 

o f i n s t r u c t i o n t h a t Is r e l e v a n t f o r c e r t a i n t y p e s o f i n n o v a t i o n . In 

g e n e r a l , e l e m e n t a r y schoo l t e a c h e r s w i t h more advanced t r a i n i n g and 

secondary t e a c h e r s w i t h l e s s advanced t r a i n i n g i n n o v a t e c l a s s r o o m p r a c t i c e s 

t h a t a r e h i g h e r i n b e h a v i o r a l o r i e n t a t i o n . .The k i n d s o f advanced t r a i n ­

ing e l e m e n t a r y and secondary t e a c h e r s have had may d i f f e r g r e a t l y ; t h e 

f o r m e r : m a y t a k e more g e n e r a l e d u c a t i o n and b r o a d l y based s o c i a l s c i e n c e 

c o u r s e s w h i l e t h e l a t t e r may be more i n v o l v e d in w o r k i n g f o r an advanced 

deg ree In t h e i r s p e c i f i c academic s p e c i a l t y . Thus t h e d i f f e r e n t i a l . 

c h a r a c t e r o f t h e i r advanced t r a i n i n g may e x p l a i n t h e d i f f e r e n t e f f e c t s o f 

t h i s v a r i a b l e a t t h e e l e m e n t a r y and s e c o n d a r y l e v e l s o f i n s t r u c t i o n . 

Teache rs t r a i n e d i n l i b e r a l a r t s backg round i n c o l l e g e appear t o be more 

h i g h l y i n v o l v e d in s h a r i n g . Because t e a c h e r s W i t h a l i b e r a l a r t s background 

a r e more l i k e l y t o t e a c h i n secondary s c h o o l s i t i s u n c l e a r whe the r t h i s 

f i n d i n g i s a f u n c t i o n o f seconda ry s c h o o l a c t i v i t i e s o r o f t h e t y p e o f 

e d u c a t i o n a l t r a i n i n g t h e y have had . I t i s c o n c e i v a b l e t h a t l i b e r a l a r t : ' 

g r a d u a t e s a r e l e s s c o n s t r a i n e d by t r a d i t i o n a l p r o f e s s i o n a l norms and more 

u r g e n t l y d e s i r e t o t a l k w i t h t h e i r new c o l l e a g u e s . 



S e v e r a l measures o f g e n e r a l p e r s o n a l i t y d i s p o s i t i o n s , such as a 

v a r i e t y o f s o c i a l n e e d s , a sense o f a n o m i e , a t t i t u d e s t o w a r d a u t h o r i t y , 

and g e n e r a l i z e d a l i e n a t i o n a r e not s i g n i f i c a n t l y r e l a t e d t o t h e i n n o v a t i o n 

and shar i .ng o f t e a c h i n g p r a c t i c e s . - H o w e v e r , t e a c h e r s who-grew up and-

a t t e n d e d s c h o o l s i n r u r a l a r e a s a r e l e s s l i k e l y t o i n n o v a t e and s h a r e 

p r o f e s s i o n a l p r a c t i c e s t h a n t h e i r more e a r l y u r b a n i z e d c o l l e a g u e s . I t 

seems t h a t t h i s f i n d i n g says more abou t . t e a c h e r s 1 e x p o s u r e s d u r i n g t h e i r 

own s c h o o l days t han i t does about p e r s o n a l s t y l e s o f t e n a s s o c i a t e d w i t h 

r u r a l l i f e . A g e n e r a l ' i n t e r e s t i n change and t h e deve lopmen t o f new ideas 

i s r e l a t e d p o s i t i v e l y t o t h e p u b l i c a s p e c t o f c l a s s r o o m c r e a t i v i t y -

s h a r i n g p r a c t i c e s w i t h c o l l e a g u e s . 

Emphases on c e r t a i n e d u c a t i o n a l v a l u e s , namely a p r i o r i t y c o n c e r n 

f o r academic e x c e l l e n c e as a p r e f e r r e d outcome o f t e a c h i n g , do • seem t o 

be r e l a t e d s i g n i f i c a n t l y t o i n n o v a t i v e t e a c h i n g . Teachers who a r e 

p a r t i c u l a r l y conce rned w i t h b u i l d i n g p u p i 1 - p i a n n e d and i n f o r m a l c l a s s ­

room a tmospheres seem t o sha re t h e i r t e c h n i q u e s more t h a n t h e i r c o l l e a g u e s 

o f opposed p e r s u a s i o n s . P u p i l p l a n n i n g o r i e n t a t i o n s a l s o a r e a s s o c i a t e d 

w i t h t e a c h e r s ' r e p o r t s o f * m o r e b e h a v i o r a l l y f o c u s s e d p r a c t i c e s . F i n a l l y , 

s e c o n d a r y schoo l t e a c h e r s who r e p o r t t h a t t h e y spend a g r e a t dea l o f t i m e 

on t h e i r c l a s s r o o m t e a c h i n g d u t i e s i n n o v a t e and s h a r e more t h a n t h e i r 

c o l l e a g u e s . T h i s f i n d i n g i s n o t p r e s e n t among e l e m e n t a r y schoo l t e a c h e r s , 

whe re so many t e a c h e r s r e p o r t such a t i m e commitment t h a t t h e r e i s i n s u f ­

f i c i e n t v a r i a n c e t o t e s t t h e dependent v a r i a b l e r e l a t i o n . 

I t i s perhaps In t h e a rea o f t e a c h e r - p e e r r e l a t i o n s t h a t ' t h i s s t u d y 

p r o d u c e d t h e most i n t e r e s t i n g and p r o v o c a t i v e f i n d i n g s . T h i s may be p a r t l y 

t r u e because c o l l e a g u e r r e l a t i o n s is an a r e a o f o r g a n i z a t i o n a l l i f e l a r g e l y 

n e g l e c t e d i n t h e s c i e n t i f i c s t u d y o f e d u c a t i o n . A l t h o u g h a f e e l i n g o f 



a l i e n a t i o n f r o m schoo l i s no t g e n e r a l l y r e l a t e d t o p r o f e s s i o n a l r o l e 

p e r f o r m a n c e , i t i s r e l a t e d n e g a t i v e l y t o b o t h i n n o v a t i o n and s h a r i n g 

f o r secondary schoo l t e a c h e r s . For e l e m e n t a r y schoo l t e a c h e r s , who f o r 

t h e most p a r t work i n s m a l l e r s c h o o l s w i t h more c o h e s i v e l i n k a g e s among 

c o l 1eagues, a 1i ena t i o n i s no t a s i gn i f i c a n t f a c t o r . F u r t h e r m o r e , t h o s e 

t e a c h e r s - w h o have a s e n s e - t h a t t h e i r own p e r s o n a l power and t h e power i n ­

cumbent In t h e i r r o l e i s i n f l u e n t i a l - i n schoo l d e c i s i o n - m a k i n g p rocesses 

more o f t e n a r e i n v o l v e d i n p r o f e s s i o n a l i n n o v a t i n g and s h a r i n g . . Those 

t e a c h e r s who want t o be more i n v o l v e d and p o w e r f u l In d e c i s i o n - m a k i n g 

a l s o i n n o v a t e more o f t e n . I t wou ld seem t h a t t e a c h e r s who a r e d i s ­

s a t i s f i e d w i t h t he power t h e y h a v e , and who w i s h t o have more l o c a l 

d e c i s i o n - m a k i n g c o n t r o l , a re : most h i g h l y i n v o l v e d in t h o s e a s p e c t s o f 

t h e p r o f e s s i o n r e l e v a n t t o t he i n v e n t i v e improvement o f c l a s s r o o m 

t e a c h i n g . The d a t a a r e q u i t e c l e a r i n I n d i c a t i n g t h a t t e a c h e r s a r e 

g e n e r a l l y d i s s a t i s f i e d w i t h t h e d i s t a n t and h e i r a r c h i a l c o n t r o l p a t t e r n s ' 

e v i d e n t I n t h e i r s c h o o l s . Most t e a c h e r s wou ld l i k e t o r e a r r a n g e t h e sys tem 

so t h a t g r e a t e r d e c i s i o n - m a k i n g power w o u l d be v e s t e d i n t h e m s e l v e s , t h e i r 

c o l l e a g u e s and t h e i r l o c a l p r i n c i p a l s . Those t e a c h e r s who f e e l more power ­

f u l on t h e s e v a r i o u s d i m e n s i o n s o f t h e i r r o l e i n schoo l a r e a l s o l e s s 

a l i e n a t e d f r o m s c h o o l . 

In a n o t h e r v e i n , t h o s e t e a c h e r s who p e r c e i v e t hemse l ves i n t h e m i d s t 

o f i n f o r m a l s t a f f g r o u p i n g s a r e more l i k e l y - t o i n n o v a t e and s h a r e 

p r a c t i c e s t han a r e t h e i r c o l l e a g u e s who f e e l t hey a r e on t h e p e r i p h e r y 

o r even a r e e x c l u d e d f r o m ' I n f o r m a l n e t w o r k s . Teache rs who see t h e s t a f f , 

and t h e i r r o l e s w i t h i n the - s t a f f , as more c o h e s i v e , p e r s o n a l and f r i e n d l y 

a r e l e a s t l i k e l y t o . f ee l a l i e n a t e d f r o m s c h o o l . W i t h r e g a r d t o t h e 

sys tem o f p r o f e s s i o n a l exchange and c o m m u n i c a t i o n , i t I s c l e a r t h a t 
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t e a c h e r s who a r e more i n t i m a t e l y i n v o l v e d in such p r o f e s s i o n a l t r a n s ­
a c t i o n s w i t h t h e i r c o l l e a g u e s a r e a l s o more l i k e l y t o be h i g h l y i n ­
v o l v e d i n i n n o v a t i n g and s h a r i n g . " "Teache rs who a r e h i g h l y nomina ted by 
t h e i r c o l l e a g u e s on a s o c i o m e t r i c c o m m u n i c a t i o n measu re , t e a c h e r s who 
t r a v e l t o schoo l w i t h t h e i r c o l l e a g u e s , and t e a c h e r s ' w h o s e r v e o n - s t a f f 
c o m m i t t e e s t h a t n e c e s s i t a t e t h e i r i n v o l v e m e n t w i t h c o l l e a g u e s on p r o ­
f e s s i o n a l m a t t e r s more o f t e n a r e i n v o l v e d i n s h a r i n g . The s h a r i n g o f 
c l a s s r o o m p r a c t i c e s r e q u i r e s some mechanism f o r i n f o r m a t i o n p r o c e s s i n g 
among pee rs w h i l e i n n o v a t i o n does n o t ; t h i s h e l p s e x p l a i n why t hese 
v a r i a b l e s s t r e s s i n g access t o c o m m u n i c a t i o n c h a n n e l s a r e more h i g h l y 
r e l a t e d t o shar i ng t h a n t o i nnova t i o n . 

I t i s i n t e r e s t i n g t h a t among t h o s e t e a c h e r s who i n n o v a t e , t hose 

who t r a v e l t o schoo l . w i t h c o l l e a g u e s seem t o adap t and a d o p t p r a c t i c e s 

more o f t e n t h a n t h o s e who t r a v e l t o .school a l o n e . Those i n n o v a t o r s who . 

t r a v e l t o schoo l a l o n e more o f t e n : r e p o r t t h a t t hey i n v e n t p r a c t i c e s t h a n 

do t h o s e t e a c h e r s who t r a v e l t o schoo l w i t h c o l l e a g u e s . S i m i l a r l y , t h o s e 

t e a c h e r s who s e r v e on schoo l c o m m i t t e e s a r e more l i k e l y t o r e p o r t t h a t 

t hey adap t o r adop t o t h e r s 1 . i n n o v a t i o n s t han t h e y a r e t o i n v e n t t h e i r own. 

A c o r e i s s u e he re seems t o be t h e c o m b i n a t i o n o f p u b l i c access t o o t h e r s • 

e f f o r t s and t i m e and ene rgy f o r c r e a t i v e w o r k . Teache rs who a r e h i g h l y 

i n v o l v e d ' in schoo l c o m m i t t e e s may n o t have, t h e o p p o r t u n i t y t o be i n v e n ­

t i v e in t h e i r own p e r s o n a l c l a s s r o o m ; but t h e y may be f i r m l y e n t r e n c h e d 

a t t h e c r o s s r o a d s o f s t a f f c o m m u n i c a t i o n p a t t e r n s and may have much b e t t e r 

access t o t h e sha red ideas o f t h e i r c o l l e a g u e s ' . ' A l l o f t h e s e d i m e n s i o n s 

o f c o m m u n i c a t i o n and exchange w i t h i n t h e s c h o o l a r e r e l a t e d n e g a t i v e l y 

t o t e a c h e r f e e l i n g s o f .a 1 i e n a t i o n . W i t h r e g a r d t o c o m m u n i c a t i o n t h a t .ex­

tends beyond l o c a l schoo l e n v i r o n s , i t appea rs t h a t t e a c h e r s 'who a t t e n d 

p r o f e s s i o n a l m e e t i n g s - d o n o t i n n o v a t e more o f t e n t h a n c o l l e a g u e s who do no t 

a t t e n d such e v e n t s ; bu t wh&n t hey do i n n o v a t e ' t h e . p r a c t i c e s show g r e a t e r 

behav i o r a l o r I e n a t i o n ; 
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In t he s t u d y o f t h e o r g a n i z a t i o n a l c l i m a t e o f s c h o o l s t hose 

v a r i a b l e s w h i c h a t t e m p t t o assess t h e d e g r e e o f peer agreement on t h e 

n a t u r e o f t h e schoo l o r g a n i z a t i o n d e m o n s t r a t e t h e most s i g n i f i c a n t r e l a ­

t i o n s w i t h t e a c h e r i nnova t i on " and s h a r i n g . S t a f f s i n w h i c h peers p e r ­

c e i v e t h e i r own s o c i a l s t r u c t u r e s i m i l a r l y seem t o i n n o v a t e and sha re 

more o f t e n t h a n o t h e r s ' . S o c i o m e t r i c v a r i a n c e s c o r e s , c o r r e l a t i o n s 

between s o c l o m e t r i c s and m u t u a l i t y In c h o i c e s a r e n o t a s s o c i a t e d s i g n i f i ­

c a n t l y w i t h s t a f f i n n o v a t i o n and s h a r i n g measu res . S t a f f f e e l i n g s t h a t 

t h e r e a r e s t r o n g p r e s s u r e s upon them t o con fo rm t o schoo l norms and p r o c e ­

d u r e s a r e n e g a t i v e l y r e l a t e d t o i n n o v a t i o n and p o s i t i v e l y r e l a t e d t o 

a l i e n a t i o n . W i t h r e g a r d t o t h e s e p a r t i c u l a r f i n d i n g s r e g a r d i n g o r g a n i z a ­

t i o n s , o f c o u r s e , o u r sample i s no l o n g e r k3S t e a c h e r s bu t 21 s c h o o l s . 

T h e r e f o r e , s i g n i f i c a n t r e l a t i o n s a r e n o t f ound v e r y o f t e n because t h e 

sample has been so c o n s i d e r a b l y r e d u c e d . In a d d i t i o n , t o t a k e c e n t r a l 

t endency measures i n any p o p u l a t i o n c r e a t e s t h e p o t e n t i a l f o r s e r i o u s l y 

d i s t o r t i n g t h e range t h a t e x i s t s In t h a t p o p u l a t i o n . A number o f p rob lems 

r e l a t e d t o t h e management o f d a t a a t t h e o r g a n i z a t i o n a l l e v e l o f a n a l y s i s 

a r e rev iewed i n t h e summary t o Chap te r V . 

The r e s u l t s o f t he i n v e s t i g a t i o n o f p r i n c i p a l s ' e f f o r t s a s s o c i a t e d , 

w i t h t e a c h e r i n n o v a t i o n and change a r e n o t v e r y p r o d u c t i v e . The re i s no 

a p p a r e n t r e l a t i o n between t e a c h e r s ' p e r c e p t i o n s o f p r i n c i p a l s ' s u p p o r t 

f o r i n n o v a t i v e t e a c h i n g and t h e i r own c r e a t i v e e f f o r t s . O the r d i m e n s i o n s 

o f p r i n c i p a l b e h a v i o r w h i c h a r e s i m i l a r l y I r r e l e v a n t t o i n n o v a t i o n and 

s h a r i n g I n c l u d e h i s : i n f o r m a l r e l a t i o n s w i t h s t a f f , ' a c c e s s I b i l i t y , 

s h a r i n g o f d e c i s i o n - m a k i n g power and s u p e r v i s o r y e m p h a s i s . However , 

t e a c h e r s who see t h e i r p r i n c i p a l as e x e r t i n g s u b s t a n t i a l upwards i n f l u e n c e 

w i t h t h e s u p e r i n t e n d e n t and m i n i m a l downwards i n f l u e n c e on t h e l o c a l s t a f f 
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a r e most l i k e l y t o i n n o v a t e . Some g u a r a n t e e o f p r o f e s s i o n a l autonomy in 
t h e f o r m o f m e d i a t i o n o f e x t e r n a l p r e s s u r e s and f reedom f r o m i n t e r n a l 
p r e s s u r e s may be a t wo rk h e r e . 

P r i n c i p a l - s t a f f cong ruence on p r o f e s s i o n a l m a t t e r s seems t o be 

r e l e v a n t f o r s t a f f i n n o v a t i o n and s h a r i n g , bu t more so f o r s h a r i n g t han 

f o r i n n o v a t i o n . For i n s t a n c e , i n s c h o o l s where t h e p r i n c i p a l and t h e 

s t a f f a g r e e on t h e ' i d e n t I t y o f s o c i o m e t r i c l e a d e r s - c o m m u n i c a t o r s , 

l i k e r s and i n n o v a t o r s - t h e r e i s h i g h e r s h a r i n g on t h e s t a f f t h a n i n 

s c h o o l s w i t h low a g r e e m e n t . On some i tems r e g a r d i n g t he assessment o f how 

t e a c h e r s spend t h e i r t i m e d a i l y , however , p r i n c i p a 1 - s t a f f c o n g r u e n c e i s 

r e l a t e d n e g a t i v e l y as w e l l as p o s i t i v e l y t o s t a f f s h a r i n g . T h i s r a i s e s 

t he p o s s i b i l i t y t h a t i n c e r t a i n a r e a s p r o f e s s i o n a l g r o w t h may be f a c i l i ­

t a t e d bes t by mutua l i g n o r a n c e on .ma t t e r s t h a t a r e no t p a r t i c u l a r l y 

r e l e v a n t . 

F i n a l l y , i t i s n o t e w o r t h y t h a t p r i n c i p a l response r a t e t o t h e s e 

q u e s t i o n n a i r e s i s q u i t e l o w . I f such response i s t a k e n as an i n d i c a t i o n o f 

i n t e r e s t i n t h e s c i e n t i f i c improvement o f e d u c a t i o n i t Is r e l e v a n t t h a t 

p r i n c i p a l s who do respond have s t a f f s t h a t m a n i f e s t h i g h e r deg rees o f 

sha r i n g . T h r o u g h o u t Chap te r VI i t i s c1 ear t h a t p r i nc i pa 1 va r i a b l e s and 

p r i n c i p a l - s t a f f r e l a t i o n s o f t e n a r e no t a s s o c i a t e d d i r e c t l y w i t h s t a f f 

i n n o v a t i o n and s h a r i n g . When s i g n i f i c a n t f i n d i n g s do o c c u r t h e y a r e more 

o f t e n a s s o c i a t e d w i t h i n d i c e s o f s t a f f s h a r i n g t h a n w i t h s t a f f i n n o v a t i o n . 

These f i n d i n g s sugges t t h a t t h e p r i n c i p a l may be more f a c i l i t a t i v e o f 

p r o f e s s i o n a l g r o w t h by h i s i n d i r e c t e f f o r t s a t e n c o u r a g i n g a s u p p o r t i v e 

peer n e t w o r k t han by d i r e c t e f f o r t s a t s t i m u l a t i n g t e a c h e r c h a n g e . 

I m p l i c a t i o n s f o r the P l a n n i n g o f Change 

I t seems q u i t e c l e a r t h a t some v e r y i m p o r t a n t g e n e r a l i m p l i c a t i o n s 

can be drawn f r o m t h e f i n d i n g s o f t h i s s t u d y . I t i s n o t ou r t n t e n t i o n h e r e 
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t o go i n t o d e t a i l i n t o such i m p l i c a t i o n s , o r t o d e r i v e s p e c i f i c a c t i o n 
s t e p s f rom them; t h a t is • t h e b u s i n e s s o f our- companion r e p o r t (Fox S L i p p i t t , 
I 9 6 7 ) . But i t i s ou r i n t e r e s t t o d e v e l o p some g e n e r a l i m p l i c a t i o n s f o r 
schoo l change w h i c h may be f o c u s s e d upon by c o n c e r n e d e d u c a t o r s and 
s c h o l a r s . In t h e f i r s t p l a c e , i t a p p e a r s q u i t e c l e a r t h a t t h e r e Is not 
a g r e a t amount o f s h a r i n g g o i n g on among s c h o o l s t a f f s . Goodly numbers 
o f t e a c h e r s a r e i n v e n t i n g p r a c t i c e s f o r use i n t h e i r c l a s s r o o m s , b u t 
t h e r e i s no e v i d e n c e 1 t h a t t h e s e t e a c h e r s a r e i n v e n t i n g p a r t i c u l a r l y h i g h 
q u a l i t y p r a c t i c e s nor t h a t t h e y a r e s h a r i n g t h e s e p r a c t i c e s i n p r o f u s i o n . 
T h i s means t h e r e i s no o b v i o u s o r p o t e n t check t h a t e x i s t s t o i n s p e c t , 
s c r e e n , c r i t i c i z e , d e v e l o p o r s u p p o r t h i g h e r q u a l i t y , p o t e n t i a l l y more 
s u c c e s s f u l c l a s s r o o m p r a c t i c e s . As a r e s u l t t h e t e a c h i n g p r o f e s s i o n i s 
c l e a r l y d e n i e d some o f i t s c r i t i c a l r e s o u r c e s t h a t may be u s e f u l i n t h e 
improvement o f i n s t r u c t i o n . 

The f i n d i n g s seem t o i n d i c a t e t h a t b e f o r e t e a c h e r s can t r u l y f e e l 

f r e e t o i n v e n t and s h a r e t h e i r new ideas f o r c l a s s r o o m p r a c t i c e s , t h e y 

need some e x p e r i e n c e a t a p a r t i c u l a r g r a d e o r s u b j e c t l e v e l . The s e c u r i t y 

and e x p e r i e n c e a t t e n d a n t upon be ing i n and managing t he same c u r r i c u l u m 

o v e r a p e r i o d o f y e a r s seems t o p r o v i d e t h e m a x i m a l l y s t i m u l a t i n g c o n d i t i o n s 

f o r i n v e n t i v e n e s s and f o r t h e w i l l i n g n e s s t o be p u b l i c abou t o n e ' s i n v e n ­

t i v e n e s s . However , once t h e y a r e i n a s c h o o l f o r s e v e r a l y e a r s t h i s 

c r e a t i v e and i n v e n t i v e s t a n c e seems t o d i s s i p a t e and be absorbed by o t h e r 

p r i o r i t i e s I n t h e s c h o o l , t h e communi ty o r a t home. These f i n d i n g s 

may sugges t t h e deve lopment o f a p a t t e r n o f r o t a t i o n o f t e a c h e r s i n t o 

o c c a s i o n a l new a s s i g n m e n t s w i t h i n t h e s c h o o l . A n o t h e r p o s s i b i l i t y wou ld 

be t o engage e s p e c i a l l y creative i n - s e r v i c e e f f o r t s geared f o r o l d e r more 

e s t a b l i s h e d t e a c h e r s . 



I f we a r e conce rned abou t t h e deve lopmen t o f b e h a v i o r a l l y o r i e n t e d 

i n n o v a t i o n s i n b o t h e l e m e n t a r y and secondary s c h o o l s i t may be i m p o r t a n t 

t o a t t e m p t some change i n t e a c h e r s ' p r e - s e r v i c e t r a i n i n g p r o g r a m s . The 

c o n c e r n f o r i n n o v a t i v e t e a c h i n g , f o r t e a c h i n g t e c h n i q u e s t h a t f o c u s on 

t he b e h a v i o r a l i m p l e m e n t a t i o n o f know ledge , and f o r t h e u t i l i z a t i o n o f 

peer r e s o u r c e s in i m p r o v i n g t e a c h i n g m i g h t be b u i l t i n t o programs i n 

s c h o o l s o f e d u c a t i o n . Teacher t r a i n i n g i n s t i t u t i o n s may a l s o a t t e n d t o 

t h e s p e c i f i c p rob lems in p r e p a r i n g t h e i r s t u d e n t s f o r wo rk i n a p r o ­

f e s s i o n a l b u r e a u c r a c y . The more new t e a c h e r s u n d e r s t a n d abou t t h e 

o r g a n i z a t i o n s and i n s t i t u t i o n s t hey a r e t o w o r k i n , t h e more c o n s c i o u s 

and p r o d u c t i v e d e c i s i o n s t h e y can make abou t t h e i r s o c i a l i z a t i o n i n t o 

t h e p r o f e s s i o n . 

I t seems t o be q u i t e c r i t i c a l f o r t e a c h e r s t o f e e l a sense o f 

d i r e c t i o n f o r t h e i r own schoo l p o l i c y and r e l a t i v e l y i n t i m a t e c o n t a c t and 

s u p p o r t f r o m t h e i r c o l l e a g u e s . W i t h o u t t h e s e s u p p o r t s , t e a c h e r s a r e u n ­

l i k e l y t o v e n t u r e v e r y f a r beyond t h e s t a n d a r d c u r r i c u l a and t e c h n i q u e s 

d e s i g n e d f o r t h e i r c l a s s r o o m . Even more i m p o r t a n t l y , however , t h e y a r e 

v e r y u n l i k e l y t o be w i l l i n g t o sha re ideas w i t h t h e i r c o l l e a g u e s and t h u s 

run t h e r i s k o f n e g a t i v e e v a l u a t i o n , a p p r o b a t i o n and r e j e c t i o n . I t seems 

t h a t t h e most l i k e l y c o n d i t i o n s f a c i l i t a t i n g t h e g e n e r a t i o n o f pee r s u p p o r t 

f o r a l l k i n d s o f p r o f e s s i o n a l r i s k t a k i n g o c c u r when t h e r e I s low t e a c h e r 

a l i e n a t i o n and h i g h I n v o l v e m e n t i n t h e s c h o o l ' s d e c i s i o n - m a k i n g p r o c e s s e s 

and in s t a f f c o m m u n i c a t i o n p a t t e r n s . M o r e o v e r , i t seems i m p o r t a n t t h a t 

t e a c h e r s ' f e e l i n g s o f p r o f e s s i o n a l and p e r s o n a l autonomy a r e augmented 

by p e e r s u p p o r t s y s t e m s . In t h i s s e n s e , I t must be incumbent upon e v e r y 

schoo l a d m i n i s t r a t o r t o a t t e m p t t o reduce t e a c h e r a l i e n a t i o n , t o i n c r e a s e 

t e a c h e r s ' sense o f t h e i r own power and d i r e c t i o n i n schoo l a f f a i r s , and t o 

e n c o u r a g e and f a c i l i t a t e t h e deve lopmen t o f i n f o r m a l and f o r m a l mechanisms 



f o r t h e c r e a t i o n o f d i a l o g u e and c o m m u n i c a t i o n among p r o f e s s i o n a l s . T h i s 

v e r y e n e r g e t i c c r e a t i o n o r u t i l i z a t i o n o f a human n e t w o r k t o encou rage 

c r e a t i v i t y and s h a r i n g may be seen as t h e most c r i t i c a l s k i l l t o be 

d e v e l o p e d by emerg ing schoo l a d m i n i s t r a t o r s . Th rough t h e s e k i n d s o f 

pee r c o m m u n i c a t i o n p a t t e r n s t e a c h e r s can b e g i n t o s h a r e t h e i r own p e r ­

c e p t i o n s abou t t h e c h a r a c t e r o f t h e i r l o c a l s c h o o l , a b o u t t h e p rob lems 

and p rocesses o f t h e i r own c l a s s r o o m s , and abou t t h e p o s i t i v e and n e g a t i v e 

a s p e c t s o f t h e i r own t e a c h i n g . 

D e s p i t e a l l e f f o r t s t o b u i l d an i n t e r n a l s u p p o r t sys tem f o r 

t e a c h e r g r o w t h and c h a n g e , t h e r e Is o c c a s i o n a l l y t h e n e c e s s i t y f o r 

e d u c a t o r s t o r e a c h beyond t h e i r own r e s o u r c e s a t c e r t a i n t i m e s and 

p l a c e s t o f i n d and respond t o an e x t r a o r d i n a r y s t i m u l u s . A c o n f e r e n c e 

o r i n s t i t u t i o n a l d e s i g n t h a t r e a c h e s beyond t h e w a l l s o f t h e schoo l t o 

b r i n g t e a c h e r s i n t o c o n t a c t w i t h c o l l e a g u e s i n d i f f e r e n t s c h o o l s o r i n 

d i f f e r e n t schoo l systems may be most h e l p f u l i n b r o a d e n i n g t h e a v a i l a b l e 

base o f p r o f e s s i o n a l e x p e r t i s e . In t h e s e m e e t i n g s , i n - s e r v i c e programs 

o r r e s e a r c h - u t i l i z a t i o n e f f o r t s aimed a t t h e deve lopmen t o f p r o f e s s i o n a l 

e x p e r t i s e and s h a r i n g , i n p u t s may be made t h a t can h e l p t e a c h e r s see 

peer exchange as a c r i t i c a l I tem on t h e i r p r o f e s s i o n a l agenda . M o r e o v e r , 

new ideas f o r c l a s s r o o m management and new s t i m u l i f o r p l a n n i n g i n s t i t u t i o n a l 

g r o w t h and deve lopment programs may be p r o v i d e d t h r o u g h such r e s o u r c e 

1 i nkages . 

These i m p l i c a t i o n s a r e d e v e l o p e d i n f u l l e r d e t a i l i n t h e companion 

vo lume t o t h i s r e p o r t (Fox and L i p p l t t , I 9 6 7 ) . The re t hey a r e l i n k e d t o 

c o n c r e t e p rograms and e x p e r i m e n t s t h a t a t t e m p t t o u t i l i z e t h e s e d a t a f o r 

schoo l change . The c o m b i n a t i o n o f t h e two r e p o r t s r e p r e s e n t one e f f o r t 

i n t h e a t t e m p t t o c o n n e c t b a s i c r e s e a r c h in t h e b e h a v i o r a l s c i e n c e o f 

e d u c a t i o n t o programs o f u t i 1 i z a t i o n and change f o r e d u c a t i o n a l p r a c t i ­

t i o n e r s and p r a c t i t i o n e r i n s t i t u t i o n s . 
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