
SURVEY 
RESEARCH 
CENTER I An Inter-Center 

V Program of 
RESEARCH I Vl j- • 
CENTER FOR J S t u d i e* , B " " * 

2318 
Children, Youth and Family Life 

GROUP 
DYNAMICS 

TOOLS FOR THE STUDY AND DIAGNOSIS OF CLASSROOM 

LEARNING ATMOSPHERES 

by 

Robert Fox ; 

Margaret Barron Luszki 

Richard Schmuck 

NSTITUTE FOR SOCIAL RESEARCH 
T H E U N I V E R S I T Y O F M I C H I G A N 

A N N A R B O R , M I C H I G A N 



Tools f o r the Study and Diagnosis o f Classroom* 
Learning Atmospheres 

by 

Robert Fox 
Margaret Barron Luszki 

Richard Schmuck 

Research Project Supported by 
The N a t i o n a l I n s t i t u t e f o r Mental Health (Grant OM-376) 

and the United States O f f i c e of Education 
(Cooperative Research P r o j e c t No. 1167) 

June, 1965 
Inter-Center Program of Research on Children, 

Youth, and Family L i f e 
I n s t i t u t e f o r S o c i a l Research 
The U n i v e r s i t y o f Michigan 

This pamphlet i s a revised and r e w r i t t e n v e r s i o n o f Document #8 
the authors acknowledge the e a r l y c o n t r i b u t i o n of Dr. Ronald 
L i p p i t t and Dr. Elmer Van Egmond. 



Tools For the Study and Diagnosis of Classroom 

Learning Atmospheres''' 

I n t r o d u c t i o n 

A model of classroom i n t e r a c t i o n i n which the teacher t e l l s 

and the pup i l s l i s t e n , or i n which the teacher asks and the pup i l s 

answer i s too simple. Learning does not occur merely because of 

the teacher's presentations. Rather, i t occurs as a r e s u l t a n t of 

the i n t e r p l a y of the teacher's behaviors and many other f o r c e s . 

Classrooms are s e t t i n g s i n which a complex pa t t e r n of s o c i a l and 

psychological i n t e r r e l a t i o n s h i p s occur c o n s t a n t l y . While the 

teacher may not be able to c o n t r o l a l l these i n t e r r e l a t i o n s h i p s , 

he should understand them. Also, he should plan and execute ways 

of modifying them i f he i s to create and maintain a classroom 

environment that supports l e a r n i n g . 

The t o o l s presented here focus on diagnosing some of the 

important s o c i a l and psychological f a c t o r s i n the classroom. They 

are drawn from an on-going program of research at the Center f o r 

Research on U t i l i z a t i o n of S c i e n t i f i c Knowledge of the I n s t i t u t e 

f o r Social Research, a t the U n i v e r s i t y of Michigan. Major t o p i c s 

Supported by the National I n s t i t u t e f o r Mental Health (Grant OM-376) 

and the United States O f f i c e of Education (Cooperative Research 

Project, No. 1167, Ronald L i p p i t t and Robert S. Fox as p r i n c i p a l 

i n v e s t i g a t o r s ) 
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i n t h i s program have been classroom i n t e r p e r s o n a l r e l a t i o n s , mental 

h e a l t h , and e f f e c t i v e l e a r n i n g of academic subject matter. Data 

have been gathered from severa 1 hundred classrooms through the use 

of diagnostic t o o l s dealing w i t h classroom sociometric s t r u c t u r e s , 

i n d i v i d u a l and group standards toward l e a r n i n g , s i g n i f i c a n t environ­

mental forces i n f l u e n c i n g both teaph ers and p u p i l s , as w e l l as the 

nature of the pupil-teacher i n t e r a c t i o n . Some teachers studied 

these data, r e l a t e d them to t h e i r own classrooms, and developed 

plans f o r a l t e r i n g t h e i r teaching methodology t o improve the l e a r n i n g 

c l i m a t e . As p a r t of such e f f o r t s , many of the research instruments 

o r i g i n a l l y designed f o r the study were adapted by some teachers, 

and a d d i t i o n a l ones were created by other teachers. 

The purpose of t h i s pamphlet i s to share the instruments 

t h a t have proved u s e f u l i n diagnosing the classroom l e a r n i n g atmos­

phere and t o describe i n some measure how the data obtained may 

be recorded, i n t e r p r e t e d , and used. This pamphlet i s one of a 

series designed to serve as resources f o r teachers who are i n t e r e s t e d 

i n examining and improving the mental health and l e a r n i n g environ­

ments of the school. The f i r s t , Solving I n t e r p e r s o n a l Problems i n 

the Classroom, describes a problem-solving sequence i n v o l v i n g 

(1) diagnosis, (2) analysis and explanation, (3) ta k i n g a c t i o n , 

(4) e v a l u a t i o n , and (5) making c o r r e c t i o n s , as a u s e f u l approach 

to s o l v i n g classroom i n t e r p e r s o n a l problems. I l l u s t r a t i o n s of how 

teachers have engaged i n each of these phases are provided. This 

pamphlet, Tools f o r the Study and Diagnosis of Classroom Learning 

Atmospheres, describes the nature and possible uses of a v a r i e t y 



-3-

of instruments t h a t may be h e l p f u l i n the diag n o s t i c and the 

evalu a t i o n phases of the problem-solving sequence. The t h i r d , 

Role Playing i n the Classroom, focuses on one teaching innova t i o n 

which seems to o f f e r s u b s t a n t i a l rewards f o r teachers who are attempt­

ing t o deal c o n s t r u c t i v e l y w i t h problems of i n t e r p e r s o n a l r e l a t i o n s . 

Teachers who use these pamphlets should understand t h a t 

there are r e c u r r e n t public o b j e c t i o n s t o invasion of the p r i v a c y 

of p u p i l s and t h e i r f a m i l i e s . Some p u b l i c e f f o r t s have been made 

to r e s t r i c t t e s t i n g and questioning i n the pu b l i c schools. These 

e f f o r t s were expressed r e c e n t l y i n the United States Congress i n 

the form of a proposed r i d e r t o be attached to funds under 

A Vocational Education Act. The b i l l provided funds f o r "A program 

f o r t e s t i n g students . . . Provided, t h a t no such program s h a l l 

provide f o r the conduct of any t e s t or the asking of any questions 

i n connection therewith which i s designed to e l i c i t i n f o r m a t i o n 

dealing w i t h the p e r s o n a l i t y , environment, home l i f e , p a r e n t a l , or 

fa m i l y r e l a t i o n s h i p s , economic status or s o c i o l o g i c a l or psychologica1 

problems of the p u p i l t e s t e d . " 

Fortunately, t h i s r e s t r i c t i v e r i d e r was f i n a l l y omitted, but 

i t was omitted i n large part because of an e a r l i e r procedural r u l e 

which made i t appear t h a t the r i d e r was superfluous. In the opinion 

of psychologists close to the e f f o r t t o defeat the r i d e r , the i n t e n t 

of the r i d e r apparently was not r e j e c t e d ; an e a r l i e r r u l e was consid­

ered t o implement p a r t of the i n c e n t , and hence the r i d e r was seen 

as unnecessary. 



Teachers and others s o p h i s t i c a t e d i n concepts of mental 

h e a l t h know the important r e l a t i o n s h i p between p e r s o n a l i t y and 

s o c i a l f a c t o r s on the one hand and u t i l i z a t i o n of i n t e l l e c t u a l 

p o t e n t i a l on the other. I f the schools are to help our c h i l d r e n 

maximize t h e i r a b i l i t i e s and become e f f e c t i v e c i t i z e n s , teachers 

must know much more about t h e i r p u p i l s than merely t h e i r c u r r e n t 

I Q ' S and t h e i r achievement l e v e l s i n various academic areas. The 

to o l s presented here are designed t o help teachers achieve such 

knowledge, understandings, and i n s i g h t s . 

Like a l l complex t o o l s , they must be used w i t h s k i l l and 

understanding. The person using them must have a p r o f e s s i o n a l 

o r i e n t a t i o n to the e t h i c a l r e s p o n s i b i l i t y he assumes. The 

c o n f i d e n t i a l nature of personal and f a m i l y i n f o r m a t i o n obtained 

from p u p i l s must be guarded and respected by the teachers as 

c a r e f u l l y as i f they had taken a Hippocratic oath. Like the 

physician, the teacher has an o b l i g a t i o n t o use such i n f o r m a t i o n 

only f o r the b e n e f i t of those he serves. Conversely, he should 

obtain only that i n f o r m a t i o n which i s l i k e l y t o help him enhance 

the p u p i l ' s l e a r n i n g experience and personal development. 



' I 

I 
Chapter 1 

SOCIAL RELATIONSHIPS IN THE CLASSROOM 

Social r e l a t i o n s h i p s among p u p i l s i n a classroom are impor­

tant to the teacher, because p u p i l s who f e e l comfortable w i t h t h e i r 

peers are l i k e l y t o u t i l i z e t h e i r academic a b i l i t i e s more f u l l y 

than those who do not. Research f i n d i n g s suggest t h a t classroom 

atmospheres which are associated w i t h c e r t a i n kinds of s o c i a l 

r e l a t i o n s h i p patterns provide considerable emotional support, a 

c o n d i t i o n which allows a greater number of p u p i l s t o develop a 

high l e v e l of both self-esteem and academic excellence. These 

f i n d i n g s show, s p e c i f i c a l l y , t h a t the p u p i l who has f r i e n d s 

among his classroom peers w i l l enjoy b e t t e r mental h e a l t h and 

w i l l l earn more e f f e c t i v e l y than the p u p i l who has few f r i e n d s 

or who i s a c t i v e l y d i s l i k e d . 

Furthermore,, when the p a t t e r n of f r i e n d l i n e s s i n a class­

room i s d i f f u s e , so t h a t almost every member i s "most l i k e d " by 

some other member, p u p i l s tend to have p o s i t i v e f e e l i n g s toward 

themselves, perceive the school s i t u a t i o n favorably, and make 

good use of t h e i r i n t e l l e c t u a l p o t e n t i a l s . On the other hand, 

when the p a t t e r n of l i k i n g i n the group i s narrowly focused and 

the s t r u c t u r e i s such t h a t one sub-group of p u p i l s i s most popular, 

another sub-group i s most unpopular, and the r e s t of the p u p i l s 

have few, i f any, f r i e n d s , many p u p i l s tend to have negative 
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fee l i n g s toward themselves, perceive school unfavorably, and 

make poor use of t h e i r p o t e n t i a l s . I f , as these f i n d i n g s i n d i c a t e , 

successful human r e l a t i o n s f a c i l i t a t e a p u p i l ' s achievement i n 

academic tasks, the teacher should do everything possible t o 

enhance the emotional support a p u p i l receives from h i s peers, 

not only because good i n t e r p e r s o n a l r e l a t i o n s i s a value i n 

i t s e l f , but also because i t c o n t r i b u t e s i m p o r t a n t l y to the school's 

subject matter goals. 

When a teacher i s considering the s o c i a l r e l a t i o n s i n h i s 

classroom, he might ask: 

Which p u p i l s are not l i k e d by t h e i r peers ? Why does 

t h i s seem to be the case? 

Which pu p i l s hold the most i n f l u e n c e i n the group? How 

do they come to have the power? 

Which p u p i l s are perceived by t h e i r peers as good competent 

students? On what cues do they base t h e i r judgments? 

Ways t o Study Social Relations i n the Classroom 

The examples below i n d i c a t e ways i n which a teacher can 

ask p u p i l s about t h e i r f e e l i n g s toward t h e i r classmates and ob t a i n 

data to diagnose the f r i e n d s h i p r e l a t i o n s h i p s i n his classroom. 

Research evidence i n d i c a t e s t h a t everyone forms p o s i t i v e 

and negative f e e l i n g s about his associates, and t h i s needs to be 

accepted m a t t e r - o f - f a c t l y as a part of l i v i n g together. I t Is 

n a t u r a l , not bad, t o have negative as w e l l as p o s i t i v e f e e l i n g s . 

Anyone who claims t o have only the same p o s i t i v e f e e l i n g s f o r every­

body i s being q u i t e defensive and needs to be supported t o give 

the i n f o r m a t i o n requested. I t i s l i k e l y t h a t a few p u p i l s may not 
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have permitted themselves t o accept t h e i r negative f e e l i n g s about 

others; I t i s a r e a l help, f o r them to see. t h i s k i n d of task t r e a t e d 

i n an o b j e c t i v e , r o u t i n e manner. The i n t r o d u c t i o n t o the f o l l o w i n g 

questionnaire i s designed t o achieve t h i s . 

I t i s suggested t h a t the teacher read aloud t o the class 

the top paragraph of the questionnaire and make sure everyone under­

stands the c o n f i d e n t i a l nature o f the task. Pupils should be seated 

to permit p r i v a c y . 

I n p reparation f o r t h i s a c t i v i t y the teacher should compile 

an aphsbetic l i s t of a l l members of the c l a s s , w i t h a number I n 

f r o n t of each name. The l i s t should be d u p l i c a t e d and a copy given 

t o each p u p i l so t h a t he can r e f e r t o and mark on i t w h i l e working. 

Pupils should record classmates' numbers r a t h e r than names. This 

saves a l o t of w r i t i n g and makes the form-more p r i v a t e . 

,The teacher w i l l want to work out some procedure f o r c o l ­

l e c t i n g , the sheets or having them.dropped i n a box on h i s desk, 

ra t h e r than having them passed forward i n customary .fashion. 

Teachers may .want to use the forms as they are set.up i n 

the sample, or they may p r e f e r t o add or change questions t o f i t 

s p e c i a l needs. Probably i t w i l l be most u s e f u l t o prepare and 

d u p l i c a t e a form t a i l o r e d t o the needs of each classroom. I n any 

case the teacher should remember to have each p u p i l w r i t e down the 

date, h i s number, and class on every form he f i l l s o u t . 
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Date 
Pu p i l No., 
Class 

HOW I FEEL ABOUT OTHERS IN MY CLASS 

Everybody has d i f f e r e n t f e e l i n g s about everybody e l s e . We l i k e some 
people a l o t , some a l i t t l e b i t , and some not at a l l . Sometimes we 
t h i n k i t i s not proper or p o l i t e t o d i s l i k e other people, but when 
we are r e a l l y honest about i t we know t h a t everyone has some negative 
f e e l i n g s about some of the people he knows. There are some people 
you l i k e a l o t and some you don't l i k e . There are some people who 
l i k e you a l o t and some who don't l i k e you at a l l . I f the teacher 
knows the way you r e a l l y f e e l about other members of your c l a s s , he 
can o f t e n plan things b e t t e r . (Each p u p i l i a given a class l i s t 
w i t h names of a l l the p u p i l s and numbers next.to each name.) 

1. Which 3 persons i n t h i s class do you personally l i k e the most? 
Using your class l i s t w i t h names and numbers,, w r i t e the 3 num­
bers below, and w r i t e a few words t e l l i n g why you f e e l t h a t way. 

Pupil's Number Why do you l i k e each one ? 

Like most . ______ 

Like next most 

Like t h i r d most 

2. Which persons do you personally l i k e the least? Write the numbers 
i n the blanks, and w r i t e a few words about what makes you f e e l 
t h a t way about each one. 

Pupil's Number Why don't you l i k e each one? 

Like the le a s t ._ 

Like next l e a s t 

Like t h i r d l e a s t 

3. How many-people i n t h i s class would you say you know p r e t t y w e l l ? 

a l l of them 

a l l but a few 

more than h a l f 

about h a l f 

less than h a l f 

only a few 
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4. Hew many people i n t h i s class would you say you l i k e q u i t e a l o t ? 

a l l but a few 

more than h a l f 

about h a l f 

less than h a l f 

only a few 

no one 

5. Are there other young persona your age, or younger than you, or 
older than you, who are not i n t h i s c l a s s , but whom you l i k e j u s t 1 

as much or more than you l i k e anybody i n t h i s class? Yes No 

I f you answered "yes," please f i l l i n the r i g h t spaces below. 

Same age as I Why do you l i k e each one? 

Name 

Name 

Name 

Older than I 

Name 

Name : 

Name 

Younger than I 

Name 

Name 

Name 

How old?_ 

How old?_ 

How old?_ 

How old?_ 

How old?_ 

How old? 

Why do you l i k e each one? 

Why do you l i k e each one 7 
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In a d d i t i o n t o l i k i n g and d i s l i k i n g , there are other impor­

t a n t types of s o c i a l r e l a t i o n s h i p s i n the classroom. For instance, 

p u p i l s a t t r i b u t e t o each of t h e i r classmates a l e v e l of s o c i a l 

power or a b i l i t y . t o i n f l u e n c e others. Pupils also assess the com­

petence, cooperativeness, or helpfulness of t h e i r classmaces. 

Pupils make such judgments e a r l y i n a school year and often maintain 

these judgments, p a r t i c u l a r l y i f no attempts are made to change 

them. The teacher who wishes to make c o n s t r u c t i v e changes i n the 

classroom atmosphere should make frequent reevaluations of the 

nature of the r e l a t i o n s h i p s i n h i s classroom i n order to determine 

the e f f e c t i v e n e s s of h i s change e f f o r t s . The f o l l o w i n g examples 

are a p p r o p r i a t e - f o r such diagnosis. 
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Date 
Pupil No._ 
Class 

THE PEOPLE IN MY CLASS 

I t i s a job of teachers to f i n d ways to make school l i f e more 
i n t e r e s t i n g and worthwhile f o r a l l the students i n the cl a s s . This 
form gives you a chance to give the teacher c o n f i d e n t i a l i n f o r m a t i o n 
t h a t w i l l help him to plan t o help each p u p i l . There are no r i g h t or 
wrong answers. The way you see things i s what counts. 

1„ Which 3 persons i n t h i s class are most often able to get others 
to do things? Using your class l i 3 t . s w r i t e the number of the 
p u p i l you se l e c t and then w r i t e a few words t e l l i n g why he or 
she i s able to get others t o do t h i n g s . 

_ . - , Why are they able t o get others Pupil's No, ' J , ... % — = — — — — — - — — —' t o do t h i n g s / 

Most o f t e n i ____________ 

Next most o f t e n ___ 

Next most o f t e n 

2. Which 3 persons i n the class do the g i r l s most o f t e n do things for? 
_ .. • ._ Why do thsy do things f o r these Pupil • s No„ ' c — —=• —• c persons ? 

Most often 

Next most o f t e n i 

Next most o f t e n 

3» Which 3 persons i n the class do the boys most o f t e n do things for? 
Pu i 1 r No Why do chey do things f o r these 
— "° persons ? 

Most often . 

Next most o f t e n 

Next most o f t e n 

4* Which 3 persons i n t h i s class are most cooperative w i t h the teacher 
and l i k e t o do what the teacher wants the class t o do? 

Pupil's No a What do they do? 

Most cooperative i =__ 

Next most cooperative _____ 

Next most cooperative 
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5o Which 3 persona i n t h i s class most often go against the teacher 
and what she would l i k e the c l a s s to do? 

Pupil's No. What do they do? 

Most going against 

Next most g o i n g a g a i n s t i 

Next most going against 

6. Which 3 persons i n t h i s class do you t h i n k could make the bigge.= t 
improvement i n t h e i r school work i f they wanted to? 

Pupil's No, Why don 5t they do b e t t e r ? 

Could improve most . 

Could improve next most _____ 

Could improve next most _____ ____ 

7. Which 3 persons i n t h i s class do you chink show the most a b i l i t y to 
learn new things t h a t are taught a t school? 

Pupil*s_No. Why? 

Best learner 

Next best learner 

Next best learner _ 

8. Who would you most l i k e t o be, . i f you couldn't be yourself., but had 
to be somebody else i n t h i s class? 

Pupil's No. Why.? 

Who would you most 
l i k e to be? ., . , 

Who next would you 
most l i k e t o be? 

Who next would you 
most l i k e t o be ? 
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At times a teacher may want to r e l a t e the questions used 

to some s p e c i f i c a c t i o n . For example, i f a teacher would l i k e 

data t o use i n organizing work teams or planning seating arrange­

ments, he might ask d i r e c t questions r e l e v a n t t o such an a c t i o n , 

,as f o r example: 

Which three persons i n t h i s class would you most 

l i k e t o s i t next to i n school? 

Such questions should not be asked, however, unless the a c t i o n 

i s a c t u a l l y planned. 

V a r i a t i o n f o r Lower Elementary 

Research has shown t h a t i t i s v a l i d and worthwhile t o use 

sociometric t o o l s f o r groups of c h i l d r e n as young as kindergarten 

age. Such c h i l d r e n o f t e n have already formulated t h e i r f e e l i n g s 

toward and evaluations of t h e i r peers. Educational m o d i f i c a t i o n 

i s o f t e n needed t o in f l u e n c e these f e e l i n g s i n a p o s i t i v e d i r e c ­

t i o n , t o improve the mental h e a l t h of c e r t a i n p u p i l s , and to 

increase the effectiv e n e s s of teaching procedures. Since these 

c h i l d r e n u s u a l l y cannot read very many words, the t y p i c a l group 

a d m i n i s t r a t i o n procedures are not pos s i b l e . Various m o d i f i c a t i o n s 

s u b s t i t u t i n g .pictures f o r names have proved e f f e c t i v e . One 

approach which was r e c e n t l y used by a teacher of very young c h i l d ­

ren required a mounted photograph of each c h i l d . These were 

t y p i c a l small school photos. At the same time faces were drawn 
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on f i v e p l a s t i c freezer boxes, as shown below s to i l l u s t r a t e f i v e 
degrees of p o s i t i v e to negative f e e l i n g s . 

© © © © 
Very Nice So - So No so Not Nice 
Nice N e u t r a l Nice At a l l 

Each c h i l d , working p r i v a t e l y , sorted the p i c t u r e s and put 

them i n t o the appropriate boxes according to the way he f e l t about 

each person. He was questioned about the reasons f o r his f e e l i n g s 

about those of h i s classmates whose -pictures he put i n che extreme 

boxes. The teacher who used t h i s method reported t h a t selected 

s i x t h graders had been taught t o do an e f f e c t i v e and c o n f i d e n t i a l 

job of t e s t i n g the c h i l d r e n i n d i v i d u a l l y and recording t h e i r 

responses. I n a d d i t i o n t o t e s t i n g the c h i l d r e n , these s i x t h 

graders analyzed the data by c o n s t r u c t i n g matrices and targets 

of the type described below. 

Analyzing the Data 

A f t e r the data are c o l l e c t e d , they may be tabulated i n 

various ways depending upon the problems one i s t r y i n g to solve. 

A basic kind of t a b u l a t i o n which g i v e s , perhaps., the greatest 

amount of i n f o r m a t i o n f o r the l e a s t e f f o r t , i s to construct a 

m a t r i x w i t h as many rows and columns as there are p u p i l s i n the 

c l a s s . Each row contains the outgoing choices of p u p i l s (iden­

t i f i e d by numbers 1, 2, e t c . ) * The columns contain the choices 
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received. As shown i n the sample below, prepared f o r a class of 

16 pup i l s on the l i k i n g dimension, p o s i t i v e choices are i n d i c a t e d 

by " 1 " and negative choices or r e j e c t i o n s by For s i m p l i c i t y 

f i r s t , second,.and t h i r d choices are a l l i n d i c a t e d i n the same way 
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Figure 1 
MATRIX FOR SOCIOMETRIC ANALYSIS 

By adding the t o t a l number o f . p o s i t i v e and negative e n t r i e s 
i n each column, one .can see the choice p a t t e r n at a glance. 
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Inspection of t h i s m a t r i x shows a classroom which i s r a t h e r 
narrowly focused,, w i t h a few very popular pupils,, several who are 
qui t e unpopular, .and others who have few i f any f r i e n d s among 
cheir classmates* P u p i l 11 i s c l e a r l y the " s t a r " of the c l a s 3 , 
w i t h 12 p o s i t i v e choices and no negative choices. Pupils number 
2, 5, and 9 are also h i g h l y l i k e d , -although one p u p i l d i s l i k e s 
number 5 and another d i s l i k e s number 9. 

On the negative side, p u p i l s number 13 and 14 both are 

s u b s t a n t i a l l y d i s l i k e d , w i t h 10 and 8 negative choices r e s p e c t i v e l y , 

and no p o s i t i v e choices. They might be thought of as the scape­

goats of the class. Pupil number 16 i s also s t r o n g l y d i s l i k e d , 

w i t h 9 negative choices and only 1 p o s i t i v e choice. Pupils 

6, 10, and 12 may be thought of as i s o l a t e s , f o r they are 

mentioned by no one, e i t h e r p o s i t i v e l y or n e g a t i v e l y . 

I n many cases, as shown by the m a t r i x , the choices are 

mutual. For example, p u p i l 1 chose p u p i l s 2 and 5 as "best l i k e d " 

p u p i l s , and pup i l s 2 and 5 similarly^cjhose p u p i l 1„ Numerous 

mutual negative choices are also apparent, as f o r example, 

between -3 and 13, 4 and 14, and 9 and 15. I n these cases the 

p u p i l s have made t h e i r f e e l i n g toward each other c l e a r enough 

to be recognized and re c i p r o c a t e d . But i n some cases opposite 

f e e l i n g s are expressed toward each other. For example,, p u p i l 

number 7 names 2 as best l i k e d , w h i l e 2 names 7 as le a s t l i k e d . 
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Findings such as these challenge .the teacher to t r y t o change 
perceptions and f e e l i n g s . ^ 

A separate matrix might be prepared f o r each dimension 

( i . e . , l i k i n g , i n f l u e n c e , cooperation, e t c . ) or the various 

dimensions might be recorded i n d i f f e r e n t colors on the same 

basic sheet. 

To summarize the data from a matrix and p o i n t i t up more 

g r a p h i c a l l y , the t a r g e t method i s u s e f u l . To con s t r u c t a t a r g e t , 

draw four concentric c i r c l e s as shown below. 

14 15 

13 16 

8 10 

7 
12 a 

Figure 2 

S0CIOMETRIC TARGET 

For help i n planning remedial a c t i o n , .see: Schmuck, R. and 

Chesler, M.-Solving I n t e r p e r s o n a l Problems i n the Classroom-

Inter-Center Program of Research on Children, Youth and 

Family L i f e , I n s t i t u t e f o r Social Research., U n i v e r s i t y of 

Michigan, 1963. 
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I n the center c i r c l e or bullseye (a) place the numbers 

of the p u p i l s who receive four or more p o s i t i v e choices and no 

negative choices. In the outside r i n g of the t a r g e t (d) place 

the numbers of those p u p i l s who receive four or more negative 

choices or r e j e c t i o n s and one or no p o s i t i v e choices. Place 

the numbers of the neglected p u p i l s outside the whole t a r g e t . 

In the r i n g next to the bullseye (b) place the numbers of those 

p u p i l s who are more l i k e d than d i s l i k e d ; , even though they are 

not h i g h l y chosen. I n the next r i n g (c) place the numbers of 

the p u p i l s who are more d i s l i k e d than l i k e d . I n Figure 2, the 

data shown on the m a t r i x ( F i g . 1) have been recorded on the 

t a r g e t . I n recording p u p i l s on the t a r g e t , d i f f e r e n t c o l o r s 

might be used f o r g i r l s and f o r boys i n order to show at a glance 

whether one sex has higher sociometric status or whether both 

are about equal. 

Another method of organizing sociometric data i s through 

the preparation of a series of o v e r a l l maps or sociograms, i n 

which each i n d i v i d u a l i s represented by a small c i r c l e , and the 

c i r c l e s are connected by l i n e s to show the types of choices 

expressed. A simple way to prepare a sociogram of a t o t a l class 

i s t o arrange the class i n c i r c u l a r fashion on a large sheet 

of paper, each p u p i l being represented by a small c i r c l e c o n t a i n i n g 

his number. Then l i n e s are drawn between the c i r c l e s t o represent 

choices according t o the f o l l o w i n g convention: 

s o l i d l i n e : p o s i t i v e choice 

i | o _ t e d _ l _ n _ : negative choice 

An arrow head i s used to p o i n t toward the person chosen. Whers 

there i s a mutual choice, there i s an arrow head a t each end of 
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the l i n e . Colored l i n e s can be used, too, t o include more i n f o r ­

mation or t o c l a r i f y a sociogram. The sociogram shown i n Figure 3 

represents a class of 15 p u p i l s who were asked to name the person 

or persons they would most l i k e t o s i t next t o i n school, and the 

person or persons to whom they would l e a s t l i k e t o s i t next. I n 

t h i s case there was no attempt to make them give a s p e c i f i e d num­

ber of choices. Numbers 1 through 8 i n the diagram represent 

g i r l s , numbers 9 through 15 represent boys. 

In t h i s class there i s a r a t h e r c l e a r s p l i t between boys 

and g i r l s , w i t h only one g i r l , number 5, expressing a p o s i t i v e 

choice of a boy, number 15, and no boys who make p o s i t i v e choices 

of g i r l s . Among the g i r l s , number 3 i s the most popular, w i t h 

f i v e p o s i t i v e choices, three of which are mutual. Moreover, 

t h i s g i r l has no negative choices. According t o the question­

naires on which the sociogram was based, there are no pupils 

who would d i s l i k e s i t t i n g . n e x t t o her, and none whom she r e j e c t s . 

In sharp c o n t r a s t to t h i s i s g i r l number 8, who i s r e j e c t e d by 

three boys and two g i r l s . She h e r s e l f r e j e c t s three of these 

p u p i l s , and the one p u p i l whom she does choose p o s i t i v e l y , number 2, 

r e j e c t s her. This appears to be a g i r l who i s i n tro u b l e from 

the standpoint of her i n t e r p e r s o n a l r e l a t i o n s and who needs help. 

Another person who might be i n need of help i s 14, who made no 

choices himself and was chosen by no one. Pupils 4 and 11 were 

al s o unchosen by any of t h e i r peers. The p a t t e r n of choices f o r 

p u p i l 13 suggests t h a t he has one good f r i e n d , 12, but that he i s 

otherwise r a t h e r d i s l i k e d . 
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SIMPLE SOCIOGRAM 
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To show the s t r u c t u r e more c l e a r l y , the teacher r e f i n e d 

t h i s i n i t i a l diagram so t h a t the mutual p o s i t i v e choices were 
2 

close together, as shown i n Figure 4. 

In t h i s f i g u r e , the degree of s o c i a l distance i s approxi­

mated by the length of the l i n e s . To prepare t h i s type of socio­

gram, one would s t a r t w i t h the most h i g h l y chosen people and then 

enter the c l u s t e r s of mutual choices. Some j u g g l i n g around may 

be necessary to get a clear p i c t u r e and minimize the crossing of 

l i n e s . I n t h i s sociogram, the b o y - g i r l s p l i t shows up c l e a r l y , 

p a r t i c u l a r l y i n regard t o p o s i t i v e choices. A c l i q u e - l i k e 

s t r u c t u r e appears, too, w i t h p u p i l 3 a s t a r among the g i r l s and 

p u p i l 15 among the boys. I t i s i n t e r e s t i n g to note t h a t boys 

10, 12, and 15 c o n s t i t u t e a close k n i t in-group, each one choosing 

and being chosen by the other two. Boys 9 and 13 are on the 

periphery, each being t i e d to the core group through one other 

c l i q u e number (9 through 15, and 13 through 12). Among the g i r l s , 

the s t r u c t u r e i s even more sharply focused on number 3, who has 

mutual t i e s w i t h three g i r l s and i s chosen by two a d d i t i o n a l 

g i r l s . Standing alone, unchosen e i t h e r p o s i t i v e l y or n e g a t i v e l y 

by anyone, are 4, 11, and 14. P u p i l 14 appears more aware of h i s 

For more d e t a i l e d i n f o r m a t i o n on the c o n s t r u c t i o n of sociograms, 

see: Jahoda, M., Deutsch, M., and Cook, S. Research Methods i n 

Social R e l a t i o n s , Part Two: Selected Techniques. New York: 

Dryden Press, 1951. pp. 563-569. Jennings, H. H. Leadership and 

I s o l a t i o n . New York: Longmans,, Green & Co., 1943. pp. 104-111. 
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SOCIOGRAM SHOWING SOCIAL DISTANCE 
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i s o l a t i o n than are 4 and 11, f o r he does not even express any 
choices. Pupil 8, and to some extent p u p i l 13, stand i n a 
scapegoat p o s i t i o n i n r e l a t i o n t o t h e i r classmates. 

A sociogram such as that shown i n Figure 4 contains no 

more information than the simple sociogram ( F i g . 3 ) , but, when 

the f a c t o r of s o c i a l distance i n in c l u d e d , the class s t r u c t u r e 

i s apparent a t a glance. A sociogram of t h i s type i s p a r t i c u ­

l a r l y useful i n narrowly focused groups, f o r stars and scapegoats 

stand out conspicuously. I n d i f f u s e l y s t r u c t u r e d classrooms, 

which, as was noted e a r l i e r , are more desirable from the stand­

p o i n t of mental h e a l t h , there would be l i t t l e d i f f e r e n c e between 

a simple sociogram and one showing s o c i a l distance. 

Instead of preparing a m a t r i x , a t a r g e t , or a sociogram, 

a teacher might f i n d i t easier merely to make t a l l i e s on the 

alphabetic name l i s t of h i s class, recording a f t e r each name 

the number of p o s i t i v e and negative choices a person receives 

on each of the dimensions being s t u d i e d . 

Using the Data 

Data obtained through the t o o l s presented above and 

analyzed on a ma t r i x or sociogram, or i n some other way, are 

u s e f u l i n answering a number of questions. For example: 

Perhaps the teacher wants to know who needs s p e c i a l 

help i n improving his interpersona 1 re la t i o n s because he i s 

r e j e c t e d or ignored by his peers. By looking a t the sociogram 

or data sheet, the teacher can spot those p u p i l s w i t h a high 

number of negative choices and those w i t h no choices. These 
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are the pup i l s who may need s p e c i a l assistance, e i t h e r from the 

teacher himself or from some other source. Some a c t i o n sugges­

t i o n s w i l l be found i n the l a s t s e c t i o n of t h i s chapter. 

Perhaps the teacher would l i k e t o know which high-

influence boys and g i r l s are also l i k e d by t h e i r peers. Working 

from the ma t r i x or from a t a b u l a t i o n , one can make a l i s t of 

boys' names s t a r t i n g w i t h the most l i k e d at the top and going 

down to the l e a s t l i k e d , and a s i m i l a r l i s t f o r g i r l s . A second 

l i s t can be made t o show the most i n f l u e n t i a l boys and g i r l s . The 

two l i s t s can then be checked to see who are near the top of both l i s t s 

f o r each sex. These, c l e a r l y , are the leaders i n the eyes of the cl a s s . 

The teacher may want t o go f u r t h e r and see whether 

these i n f l u e n t i a 1 , we 11 l i k e d p u p i l s are seen as good students 

and cooperative w i t h the teacher, or whether some of the most 

i n f l u e n t i a l p u p i l s i n the class are perceived as being against 

school work. A l i s t showing r a t i n g s f o r cooperation, compared 

w i t h the l i s t s already made, w i l l g ive t h i s i n f o r m a t i o n . 

Perhaps a teacher i s t h i n k i n g about grouping p u p i l s 

so tha t c e r t a i n ones can have a good influence on t h e i r peers. 

The "whom I want to be l i k e " questions may show which good pupils 

might be the most c o n s t r u c t i v e models for some of the poorer and 

less motivated students. 

Perhaps a teacher wants to know which p u p i l s are 

over chosen and which are under chosen. Since p u p i l s are asked 

on these t o o l s t o make three p o s i t i v e and three negative choices, 

i t would be expected t h a t each p u p i l would receive from two to 
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four choices i f the choices were evenly d i s t r i b u t e d . How many 
pupi l s receive one or no choices; how many receive a large number 
of choices ? Informa t i o n l i k e t h i s i s some times very s u r p r i s ing 
to the teacher. The ta r g e t method described above i s us e f u l f o r 
such an a n a l y s i s . 

Some p a r t i c u l a r l y i n t e r e s t i n g i n s i g h t s may come from 

looking f o r p o s i t i v e , high status p u p i l s who are respected and 

l i k e d by h o s t i l e , d i s l i k e d , or unmotivated p u p i l s . This may 

give clues f o r f i n d i n g some peer helpers w i t h whom a teacher 

can work as key persons i n helping p u p i l s who need help, but 

who are hard f o r a teacher to reach d i r e c t l y . Peer helpers 

i n the classroom may be used i n various ways. Pairs of c h i l d r e n 

may be formed to work on s p e c i f i c tasks, such as d r i l l i n g on 

s p e l l i n g words, or c o r r e c t i n g a r i t h m e t i c papers. Teams of two 

or three may work coo p e r a t i v e l y on p r o j e c t s such as sharing t h e i r 

reading i n t e r e s t s w i t h each other, or preparing a r e p o r t . Some 

classes have surveyed the range of resources represented by each 

of the p u p i l s i n the class and have designated a panel of experts 

who stand ready to be of help to any p u p i l requesting i t . A 

f o r t h r i g h t arrangement w i t h a high status p u p i l to give support 

to a c h i l d who i s experiencing d i f f i c u l t i e s w i l l o f t e n be 

productive. I t should be kept i n mind t h a t the "helper," no 

matter how capable, i s l i k e l y to need some assistance from the 

teacher i n developing the s t r a t e g y or s k i l l s t o be an e f f e c t i v e 

a s s i s t a n t . 
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These i l l u s t r a t e the kinds of questions and the range 
of problems which data of t h i s s o r t can help solve. Some of 
the most f r u i t f u l i n t e r p r e t a t i o n s w i l l come from comparing the 
data obtained from the sociometric t o o l s w i t h i n f o r m a t i o n gained 
through the use of other t o o l s i n the t o o l k i t , such as a t t i t u d e s 
toward school, toward s e I f , and toward the teacher. 

Example of How One Teacher Used These Instruments 

A s i x t h grade teacher a t a school i n a middle class neigh­

borhood became concerned over the apathy and d i s i n t e r e s t of her 

p u p i l s . She f e l t they needed to develop more involvement i n t h e i r 

studies and more i n t e r e s t i n school. She also f e l t t hat the 

pupi l s should have more r e s p o n s i b i l i t y f o r sharing i n making the 

rules of the classroom. Before s t a r t i n g on any new program, 

however, she wanted to f i n d out why so many students i n the 

class tended to be apathetic and d i s i n t e r e s t e d i n t h e i r s t u d i e s . 

The teacher decided t o use some sociometric questions. 

She administered the questions about l i k i n g (HOW I FEEL ABOUT 

OTHERS IN MY CLASS) and those on in f l u e n c e and cooperation (THE 

PEOPLE IN MY CLASS). The a d m i n i s t r a t i o n took about 30 minutes. 

Later the teacher analyzed the data, t a b u l a t i n g i t as shown i n 

Figure 1. She put the p u p i l s ' numbers down the l e f t side of the 

page and the sociometric categories across the top. She l e f t some 

columns empty so th a t she might add f u r t h e r analyses next to the 

f i r s t t a b u l a t i o n s . Then, i n each square, she put the number of 

choices received by each p u p i l . I n t h i s way, her raw data were 

put i n t o workable form. 
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Table 1 

SUMMARY OF SOCIOMETRIC CHOICES 

Like Like I n f l u . I n f l u . I n f l u . 
Pup i1s Most Least G i r l s Boys Gen. Coop. Unc oc 

1 3 2 1 1 2 2 4 
2 0 15 0 0 0 3 1 

B 3 5 2 1 2 3 2 7 
0 4 1 7 0 1 1 3 2 
Y 5 0 13 0 0 0 3 i 
S 6 6 1 1 4 5 1 7 

7 7 1 0 4 4 2 6 
8 0 10 1 1 2 1 2 
9 8 0 1 6 7 1 4 
10 0 9 0 0 0 2 1 

11 3 1 1 0 1 5 1 
12 3 0 1 0 1 4 2 

G 13 12 0 3 2 5 3 6 
I 14 0 7 0 0 0 4 1 
R 15 13 1 6 2 8 2 J+ 

L 16 10 0 7 1 8 2 3 
S 17 0 4 2 0 2 5 0 

18 0 3 1 0 1 6 2 
19 9 0 6 1 7 4 3 
20 0 4 1 1 2 5 3 
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Her f i r s t i n s p e c t i o n o f the r e s u l t s shed some l i g h t on 
the c l a s s r o o m a p a t h y she was t r y i n g t o change. I n t h e f i r s t 
p l a c e , the data f r o m the l i k i n g and i n f l u e n c e q u e s t i o n s i n d i c a t e d 
t h a t t h e r e was a s m a l l , h i g h l y l i k e d and i n f l u e n t i a l e l i t e among 
b o t h boys and g i r l s . As shown i n t h e t a b l e , p u p i l s numbered 
6, 7, 9, 13, 15, 16 and 19 c o n s t i t u t e d t h i s h i g h l y chosen e l i t e . 
A t the same t i m e , a s m a l l group o f boys (numbers 2, 5, and 8) 
and one g i r l (number 14) appeared t o be scapegoats f o r the o t h e r s . 
Many o f the p u p i l s were i n n e i t h e r t h e e l i t e nor t h e scapegoat 
group, e s p e c i a l l y p u p i l s 17, 18 and 20. They were l a r g e l y n e g l e c t e d 
by the o t h e r s , and c o n s e q u e n t l y were h a r d l y i n v o l v e d i n cl a s s r o o m 
or s c h o o l m a t t e r s , a l t h o u g h they were seen as b e i n g r a t h e r 
c o o p e r a t i v e w i t h the t e a c h e r . 

F u r t h e r , she found t h a t those p u p i l s who were i n f l u e n t i a l 

tended t o be seen as u n c o o p e r a t i v e w i t h the t e a c h e r . She found 

t h i s o ut by t a b u l a t i n g the c h o i c e s g i v e n f o r the i n f l u e n c e q u e s t i o n 

n e x t t o those c h o i c e s g i v e n on the uncoopera t i v e ques t i o n . Note, 

f o r example, t h a t boys numbered 6 and 7 are among the most i n f l u e n t i a l 

and the l e a s t c o o p e r a t i v e . A l s o , among the g i r l s , p u p i l s 13, 15, and, 

16 a re i n f l u e n t i a l and r a t h e r u n c o o p e r a t i v e . 

These f i n d i n g s gave the t e a c h e r c r u c i a l i n f o r m a t i o n about 

her c l a s s . She now had a d i a g n o s i s w h i c h would p r o v i d e the b a s i s 

f or a c t i on . 
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Some A c t i o n Suggestions 

D e t a i l e d c o n s i d e r a t i o n o f r e m e d i a l a c t i o n i s beyond t h e 

scope o f t h i s pamphlet, b u t a few s u g g e s t i o n s m i g h t be made. The 

tea c h e r can approach r e m e d i a l a c t i o n i n a t l e a s t f o u r ways. 

F i r s t , he can t r y t o i n f l u e n c e h i s p u p i l s t o expand the 

v a r i e t y o f i n d i v i d u a l d i f f e r e n c e s w h i c h t h e y p e r c e i v e as acceptable,, 

An e f f e c t i v e approach t o t h i s i s t o de v e l o p an i n v e n t o r y o f t h e 

r e s o u r c e s of c l a s s members, showing t h a t everyone i n the c l a s s has 

some s k i l l o r knowledge t o o f f e r i n d i f f e r e n t s i t u a t i o n s . Then, 

by g e t t i n g a l l c l a s s members i n t o c o o p e r a t i v e a c t i v i t i e s , as a 

whole or i n subgroups, i n w h i c h t h e s e r e s o u r c e s and a s s e t s car\ be 

used, group s t a n d a r d s o f what i s d e s i r a b l e or o f v a l u e can o f t e n 

be changed and broadened. 

Second, a t e a c h e r can o f t e n do a g r e a t d e a l t o change the 

p a t t e r n o f i n t e r p e r s o n a l r e l a t i o n s i n h i s c l a s s r o o m t h r o u g h 

d i f f e r e n t k i n d s o f g r o u p i n g and work assignments designed t o p l a c e 

the n e g l e c t e d or r e j e c t e d p u p i l i n a more f a v o r a b l e l i g h t . P u p i l 

p a r t i c i p a t i o n i n p l a n n i n g and c a r r y i n g o ut c l a s s r o o m a c t i v i t i e s 

can be h e l p f u l i n i m p r o v i n g a c h i l d ' s s k i l l l e v e l and i n changing 
3 

the way he i s p e r c e i v e d by h i s p e e r s . 

T h i r d , he can work on g e t t i n g subgroups t o r e l a t e p r o d u c t i v e l y 

and p o s i t i v e l y t o each o t h e r i n the cl a s s r o o m . When subgroups a re 

a n t a g o n i s t i c so t h a t t h e r e i s a schism i n the c l a s s , the t e a c h e r 

T h i s and many o t h e r s u g g e s t i o n s a r e e l a b o r a t e d i n S o l v i n g I n t e r 

p e r s o n a l Problems i n the Classroom,, c i t e d i n f o o t n o t e 1. 
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i s c h a l l e n g e d t o reduce t h i s schism and c r y t o u n i f y the group. 

O f t e n i t i s p o s s i b l e t o change the r e l a t i o n s h i p between two 

a n t a g o n i s t i c subgroups t o wholesome c o m p e t i t i o n , w h i c h leads t o 

p s y c h o l o g i c a l development. 

F o u r t h , the t e a c h e r can work d i r e c t l y w i t h r e j e c t e d or 

n e g l e c t e d i n d i v i d u a l s . Perhaps t h r o u g h f r i e n d l y t a l k s w i t h the 

p u p i l or h i s p a r e n t s the t e a c h e r can h e l p him c o r r e c t c e r t a i n 

c h a r a c t e r i s t i c s or b e h a v i o r s w h i c h a r e c o n c r i b u t i n g t o l a c k of 

acceptance by h i s pe e r s . I n h i s d i s c u s s i o n s w i t h the p u p i l , t he 

t e a c h e r can o f t e n make use o f the reasons o t h e r p u p i l s g i v e f o r 

t h e i r r e j e c t i o n o f him. Frank, f r i e n d l y d i s c u s s i o n s , i n w h i c h 

the p u p i l s knows t h a t h i s c o n f i d e n c e s w i l l be r e s p e c t e d , can 

o f t e n be v e r y h e l p f u l . 

Role p l a y i n g o f f e r s many p o s s i b i l i t i e s f o r c o n s t r u c t i v e 

a c t i o n f o r work on b o t h the i n d i v i d u a l and the group l e v e l . I t 

i s p a r t i c u l a r l y u s e f u l i n i m p r o v i n g a person's u n d e r s t a n d i n g o f 

the f e e l i n g s o f o t h e r s and i n i m p r o v i n g s o c i a l s k i l l s . 

I n w o r k i n g w i t h a d i s l i k e d c h i l d who seems unable t o d e v e l o p 

a p o s i t i v e r e l a t i o n s h i p w i t h h i s p e e r s , the t e a c h e r ' s f i r s t aim 

m i g h t be t o h e l p him devel o p p o s i t i v e r e l a t i o n s w i t h the t e a c h e r , 

and then expand these t o members o f h i s peer g r o u p . A c o m b i n a t i o n 

Much h e l p f u l m a t e r i a l on r o l e p l a y i n g , why and how t o use i t i n t h e 

c l a s s r o o m , t o g e t h e r w i t h a v a r i e t y o f r o l e - p l a y i n g s i t u a t i o n s , w i l l 

be f ound i n Role P l a y i n R i n the Classroom,, by Mark Chesler and 

Robert Fox. I n t e r - C e n t e r Program o f Research on C h i l d r e n , Youth 

and F a m i l y L i f e , I n s t i t u t e f o r S o c i a l Research, The U n i v e r s i t y o f 

M i c h i g a n , 1964. 
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o f i n d i v i d u a l work w i t h a p u p i l o u t s i d e o f c l a s s and work i n the 
c l a s s by e n l i s t i n g the h e l p o f c l a s s l e a d e r s i s o f t e n an e f f e c t i v e 
approach. For t h e c h i l d whose i s o l a t i o n or r e j e c t i o n i s t h e r e s u l t 
o f shyness and l a c k o f s o c i a l i n i t i a t i v e s poor p e r s o n a l h y g i e n e , 
or s i m i l a r r e a s o n , the problem can u s u a l l y be ha n d l e d by the c l a s s ­
room t e a c h e r . On t h e o t h e r hand, t h e i s o l a t e d or r e j e c t e d c h i l d 
may have s e r i o u s problems beyond t h e scope of r e m e d i a l a c t i o n on 
the p a r t o f the t e a c h e r a l o n e . I n such cases the t e a c h e r w i l l 
want t o u t i l i z e w hatever p u p i l p e r s o n n e l s e r v i c e s a re a v a i l a b l e 
and a p p r o p r i a t e , such as v i s i t i n g t e a c h e r , c o u n s e l o r , or s c h o o l 
p s y c h o l o g i s t . I n some cases, r e f e r r a 1 t o a c h i l d guidance c l i n i c 
may be d e s i r a b l e . 

As s o c i a l r e l a t i o n s h i p s i n a c l a s s r o o m are improved, academic 

achievement can be expected t o i n c r e a s e and the o v e r - a l l j o b o f 

the t e a c h e r w i l l be accomplished more e f f e c t i v e l y * 



Chapter 2 

. ASSESSING THE CLASSROOM LEARNING CLIMATE 

Teachers assume t h a t a p u p i l ' s m o t i v a t i o n t o p a r t i c i p a t e i n 

c l a s s r o o m a c t i v i t i e s i s c r i t i c a l f o r h i s academic l e a r n i n g . They 

o f t e n assume, t o o , t h a t t h i s m o t i v a t i o n i s d e t e r m i n e d l a r g e l y by the 

a t t i t u d e s and i n f l u e n c e s o f f a m i l y members and 1'persons i n the n e i g h b o r ­

hood. They know t h a t these i n f l u e n c e s , w h i c h are e x e r t e d on a c h i l d 

i n h i s p r e s c h o o l y e a r s , become p a r t o f t h e p e r s o n a l i t y w h i c h he 

b r i n g s t o the c l a s s r o o m . As the p u p i l e n t e r s the c l a s s r o o m , f o r 

i n s t a n c e , he b r i n g s f e e l i n g s about s c h o o l achievement, a l e v e l o f 

a s p i r a t i o n about academic m a t t e r s , and a c o n c e p t i o n o f h i s competence 

as a p u p i l . Some p u p i l s b r i n g t e n d e n c i e s toward dependency or coward 

independence; some are f r i e n d l y , o t h e r s h o s c i l e and d e f e n s i v e ; some 

are i n t r o v e r t e d or perhaps even w i t h d r a w n , o t h e r s are e x p r e s s i v e and 

c h a rming. I n s h o r t , when the c h i l d a r r i v e s a t s c h o o l he a l r e a d y has 

c e r t a i n p e r s o n a l i t y c h a r a c t e r i s t i c s w h i c h a f f e c t h i s b e h a v i o r i n t h e 

c l a s s r o o m and w h i c h are a s s o c i a t e d w i t h v a r i o u s t h o u g h t s , f e e l i n g s , 

and m o t i v e s r e l a t e d t o c l a s s r o o m w o r k . 

A l t h o u g h these e a r l y home and neighborhood i n f l u e n c e s are v e r y 

i m p o r t a n t , t h e c l a s s r o o m c l i m a t e a l s o a f f e c t s a p u p i l ' s academic m o t i ­

v a t i o n . The t e r m c l a s s r o o m l e a r n i n g c l i m a t e r e f e r s t o the n a t u r e o f 

i n t e r p e r s o n a l r e l a t i o n s h i p s i n the c l a s s r o o m . These i n t e r p e r s o n a l 

r e l a t i o n s h i p s , t h a t i s , each p u p i l ' s f e e l i n g s about h i s peers and 

h i s t e a c h e r , are e x t r e m e l y i m p o r t a n t i n h i s m o t i v a t i o n t o p a r t i c i p a t e 
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i n c l a s sroom a c t i v i t i e s . A c l i m a t e w h i c h p r o v i d e s e m o t i o n a l s u p p o r t , 

encouragement, and mutua l r e s p e c t , f o r i n s t a n c e , i s conducive t o 

h i g h s e l f - e s t e e m and t o the u t i l i z a t i o n of academic a b i l i t i e s . 

W i t h o u t s u p p o r t i v e c l a s s r o o m r e l a t i o n s h i p s , p u p i l s o f t e n l a c k 

i n t e r e s t i n l e a r n i n g , and c o n s e q u e n t l y the dua1 e d u c a t i o n a 1 goaIs 

o f academic l e a r n i n g and m e n t a l h e a l t h a re d i f f i c u l t t o a c h i e v e . 

F u r t h e r m o r e , p u p i l s do n o t l e a r n much u n l e s s t h e y f e e l 

i n v o l v e d and i n t e r e s t e d i n what t h e y a r e d o i n g . Teachers o f t e n 

o v e r l o o k t h e import a n c e o f a p u p i l ' s a t t e n t i o n and i n v o l v m e n t , 

c a r r y i n g o u t t h e i r t e a c h i n g a c t i v i t i e s i n the u s u a l way r e g a r d l e s s 

o f p u p i l s ' f e e l i n g s and r e a c t i o n s . To h e l p them become more aware 

o f these f e e l i n g s and r e a c t i o n s , some t e a c h e r s have found i t u s e f u l 

t o o b t a i n i n f o r m a t i o n f r o m t h e i r s t u d e n t s about the s t u d e n t s ' per­

c e p t i o n s o f t h e i r t e a c h i n g . A f t e r r e c e i v i n g such data the t e a c h e r 

may then be a b l e t o a l t e r h i s c l a s s r o o m methods i n o r d e r t o enhance 

p u p i l m o t i v a t i o n and l e a r n i n g . 

I n t h i s c h a p t e r c l a s s r o o m t o o l s a r e p r e s e n t e d w h i c h may 

be of some a i d t o the t e a c h e r who i s a t t e m p t i n g t o diagnose e i t h e r 

the c l a s s r o o m l e a r n i n g c l i m a t e i n g e n e r a l or p u p i l s ' r e a c t i o n s t o 

s p e c i f i c l e a r n i n g e x p e r i e n c e s . Two g e n e r a l types o f q u e s t i o n s are 

a p p r o p r i a t e . The f i r s t type i n c l u d e s q u e s t i o n s w h i c h d i r e c t l y 

measure a p u p i l ' s p e r c e p t i o n s o f h i s own m o t i v a t i o n t o l e a r n , the 

cla s s r o o m c l i m a t e , or o f a l e s s o n he has r e c e n t l y e x p e r i e n c e d . 

Such q u e s t i o n s a r e v e r y easy t o employ. They can be scored r a p i d l y 

and a re e a s i l y i n t e r p r e t e d . The second t y p e o f q u e s t i o n measures 

a p u p i l ' s r e a c t i o n s t o l e a r n i n g e x p e r i e n c e s and c l a s s r o o m c l i m a t e 

more i n d i r e c t l y . Such q u e s t i o n s t y p i c a l l y assess p u p i l p e r c e p t i o n , 



f e e l i n g s , and m o t i v e s by t h e s o - c a l l e d "open-ended" t e c h n i q u e . 

I n a n s w e r i n g "open-ended" q u e s t i o n s , t he p u p i l composes h i s own 

answer i n c o n t r a s t t o h i s c h e c k i n g one of s e v e r a l a l t e r n a t i v e o r 

m u l t i p l e c h o i c e answers on the d i r e c t q u e s t i o n s . "Open-ended" 

q u e s t i o n s u s u a l l y e l i c i t r i c h and m e a n i n g f u l responses. 

The m a j or d i f f e r e n c e between d i r e c t and i n d i r e c t q u e s t i o n i n g 

i s r e p r e s e n t e d i n the f o l l o w i n g example. I f we assume t h a t the 

teacher wishes t o measure how i n v o l v e d and i n t e r e s t e d a p u p i l i s 

i n c l a s s r o o m a c t i v i t i e s she m i g h t compose a d i r e c t q u e s t i o n such 

as: 

When I'm i n t h i s c l a s s I (check one) 

(1 ) u s u a l l y f e e l w i d e awake and v e r y i n t e r e s t e d . 

( 2 ) p r e t t y i n t e r e s t e d , n o t v e r y bored. 

( 3 ) i n t e r e s t e d , k i n d of bored p a r t o f the t i m e . 

( 4 ) n o t v e r y i n t e r e s t e d , bored q u i t e a l o t o f 
the t i m e . 

By c o u n t i n g t he number o f p u p i l s who chose each a l t e r n a t i v e , t he 

tea c h e r has an i n d i c a t i o n o f the degree o f i n t e r e s t i n the c l a s s . 

The i n d i r e c t c o u n t e r p a r t would be s i m p l y : 

When I'm i n t h i s c l a s s I 

I n t he i n d i r e c t or "open-ended" q u e s t i o n , t h e p u p i l i s i n v i t e d t o 

complete the u n f i n i s h e d sentence i n h i s own words* Then the t e a c h e r 

prepares c a t e g o r i e s f o r r e c o r d i n g t h e v a r i o u s answers o f h i s p u p i l s , 

s e l e c t i n g c a t e g o r i e s w h i c h a r e r e l e v a n t t o the i n f o r m a t i o n t he 

teacher would l i k e t o o b t a i n . By c o u n t i n g the number o f p u p i l s 

who answer i n each c a t e g o r y , and by s t u d y i n g t he answers q u a l i t a t i v e l y , 
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the t e a c h e r can o b t a i n a r a t h e r good p i c t u r e of c l a s s r o o m c l i m a t e . 

More i n f o r m a t i o n on e v a l u a t i n g and c o d i n g i n c o m p l e t e sentences 

w i l l be found i n Chapter E i g h t . 

I n a t t e m p t i n g t o assess r e a c t i o n s t o more s p e c i f i c l e a r n i n g , 

t e a c h e r s t y p i c a l l y make use o f q u i z z e s , t e s t s , and r e c i t a t i o n s . 

I m p o r t a n t q u e s t i o n s t o w h i c h t e a c h e r s o f t e n want answers a r e , 

"Did the p u p i l s f e e l f r e e t o p a r t i c i p a t e i n the l e a r n i n g a c t i v i t y ? " 

"Was i t c l e a r t o them why we d i d t h a t a c t i v i t y ? " "How many f e l t 

l o s t by the r a t e we were moving?" and "Who f e l t t he need f o r e x t r a 

h e l p ? " These q u e s t i o n s about academic e x p e r i e n c e s as w e l l as o t h e r s 

about the cl a s s r o o m l e a r n i n g c l i m a t e can be s t be answered by u s i n g 

b r i e f c l a s s r o o m t o o l s . 

Since q u e s t i o n s about c l a s s r o o m l e a r n i n g c l i m a t e i n v o l v e 

r e a c t i o n s t o the t e a c h e r , he must be c a r e f u l t o develo p p l e a s a n t 

a s s o c i a t i o n s t o f i l l i n g o u t d i a g n o s t i c t o o l s and t o reduce f e a r s 

o f r e p r i s a l s f o r f r a n k n e s s . Some t e a c h e r s , t h i n k i n g t h a t t h e i r 

p u p i l s may f e e l r e s t r a i n t s i n a n s w e r i n g q u e s t i o n s w h i c h a r e 

c r i t i c a l o f the t e a c h e r , t e l l t h e i r p u p i l s n o t t o s i g n t h e i r 

names. However, v a l u a b l e d a t a f o r t h e teacher are l o s t by f o l l o w ­

i n g t h i s c o m p l e t e l y anonymous p r o c e d u r e . Some t e a c h e r s have 

a p p o i n t e d a committee o f r e s p e c t e d p u p i l l e a d e r s t o c o l l e c t and 

t a b u l a t e t he responses and t o make a r e p o r t t o the c l a s s . Other 

t e a c h e r s encourage t h e i r p u p i l s t o be f r a n k and t o use t h i s 

o p p o r t u n i t y c o n s t r u c t i v e l y . Such t e a c h e r s show t h a t t h e y w i l l be 

o b j e c t i v e about t h e f a c t s and are g e n u i n e l y i n t e r e s t e d i n d o i n g 

something about t he f i n d i n g s . 
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One c l a s s r o o m t o o l t o assess c l a s s r o o m c l i m a t e i s made up 

o f d i r e c t q u e s t i o n s and i s e n t i t l e d . Classroom L i f e . T h i s t o o l 

was c o n s t r u c t e d t o g i v e the t e a c h e r an overview of h i s c l a s s r o o m 

c l i m a t e i n a v e r y b r i e f p e r i o d . The i n s t r u m e n t can be a d m i n i s t e r e d 

i n f i v e t o t e n m i n u t e s and t h e forms f o r the whole c l a s s scored 

i n f i f t e e n . I f the p u p i l s are s k i l l e d enough t o r e a d i t t h e m s e l v e s , 

the t e a c h e r can pass i t o u t , g i v e t h e b r i e f d i r e c t i o n s , and ask 

h i s p u p i l s t o f i l l i t . out h o n e s t l y and q u i c k l y . I n a c l a s s r o o m 

i n w h i c h the p u p i l s can n o t r e a d v e r y w e l l , the t e a c h e r can pass 

o u t the f o r m and have the p u p i l s f o l l o w a l o n g as he reads t h e 

i t e m s o u t l o u d . 

/ 
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Date 
P u p i l No. 
Class 

CLASSROOM LIFE 

Here i s a l i s t o f some t h i n g s t h a t d e s c r i b e l i f e i n the c l a s s 
room. C i r c l e t h e number o f t h e s t a t e m e n t t h a t b e s t t e l l s how t h i s 
c l a s s i s f o r you. 

L i f e i n t h i s c l a s s w i t h y o u r r e g u l a r t e a c h e r 

1. has a l l good t h i n g s . 
2. has m o s t l y good t h i n g s . 
3. more good t h i n g s t h a n bad. 
4. has about as many good t h i n g s as bad. 
5. more bad t h i n g s than good. 
6. has m o s t l y bad t h i n g s . 

How har d are you w o r k i n g t h e s e days on l e a r n i n g what i s be i n g 
t a u g h t a t s c h o o l ? 

1. Very h a r d . 
2. Q u i t e h a r d . 
3. Not v e r y h a r d . 
4. Not h a r d a t a l l . 

When I'm i n t h i s c l a s s I 

1. u s u a l l y f e e l wide awake and v e r y i n t e r e s t e d . 
2. p r e t t y i n t e r e s t e d , k i n d o f bored p a r t o f the t i m e . 
3. n o t v e r y i n t e r e s t e d , b o r e d q u i t e a l o t o f the t i m e . 
4. d o n ' t l i k e i t , f e e l b o r e d and not w i t h i t . 

How har d are you w o r k i n g on s c h o o l work compared w i t h t he o t h e r s 
i n t he c l a s s ? 

1. Harder t h a n most. 
2. A l i t t l e h a r d e r t h a n most. 
3. About the same as most. 
4. A l i t t l e l e s s t h a n most. 
5. Q u i t e a b i t l e s s than most. 

How many o f the p u p i l s i n t h i s c l a s s do what the te a c h e r 
suggests? 

1. Most o f them do. 
2. More than h a l f do. 
3. Less than h a l f do. 
4. H a r d l y anybody does. 
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I f we h e l p each o t h e r w i t h our work i n t h i s c l a s s t h e 
teacher 

1. l i k e s i t a l o t . 
2. l i k e s i t some. 
3. l i k e s i t a l i t t l e . 
4. doesn't l i k e i t a t a l l . 

How good i s your s c h o o l w o r k compared t o the work o f o t h e r s 
i n the c l a s s ? 

1. Much b e t t e r than most. 
2. A l i t t l e b e t t e r than most. 
3. About the same as most. 
4. Not q u i t e as good as most. 
5. Much worse than most. 

How o f t e n do the p u p i l s i n t h i s c l a s s h e l p one a n o t h e r w i t h 
t h e i r s choolwork? 

1. Most o f the t i m e . 
2. Sometimes. 
3. H a r d l y e v e r . 
4. Never. 

How o f t e n do the p u p i l s i n t h i s c l a s s a c t f r i e n d l y toward 
each o t h e r ? 

1. Always. 
2. Most o f t h e t i m e . 
3. Sometimes. 
4. H a r d l y e v e r . 
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The answers t o these t e n q u e s t i o n s can be t a b u l a t e d e a s i l y 

by the t e a c h e r . One p i e c e o f paper can be d i v i d e d i n t o s i x e q u a l 

p a r t s a c r o s s . Then, on the l e f t s i d e of the paper t h e numbers one 

t h r o u g h t e n can be w r i t t e n c o n s e c u t i v e l y . The t e a c h e r can make 

t a b u l a t i o n s o f responses t o each o f the t e n q u e s t i o n s on t h i s one 

page. He w i l l want t o i n s p e c t b o t h the g e n e r a l c l a s s r o o m responses 

and those of subgroups or i n d i v i d u a l s who are d e v i a n t f r o m the r e s t 

o f the c l a s s . 

A n o t h e r t o o l u t i l i z i n g d i r e c t q u e s t i o n s i s e n t i t l e d My Teache 

The p u p i l i s g i v e n a l i s t o f t e a c h e r c h a r a c t e r i s t i c s and asked t o 

check any changes t h a t he would l i k e t o see the t e a c h e r make. 
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Date < 

Class 

MY TEACHER 

Pretend t h a t you c o u l d have y o u r t e a c h e r change i n some way. 
Please mark t h e way you would l i k e t o have your teacher i n t h i s c l a s s 
a c t by c h e c k i n g the box t h a t b e s t t e l l s how you would l i k e h im t o be. 

Much more 
th a n he 
does now 

A l i t t l e 
more t h a n 
he does 
now 

The same 
as he 
does now 

A l i t t l e 
l e s s t h a n 
he does 
now 

Much l e s s 
than he 
does now 

1. Help w i t h work 

2. Get angry 

3. Make sure work 
i s done 

4. Ask us t o 
de c i d e 

5. A c t f r i e n d l y 

6. Make us 
behave 

7. T r u s t us on 
our own 

8. Make us work 
h a r d 

9. Show t h a t he 
understands 
how we f e e l 
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E x p e r i e n c e w i t h t h i s t o o l i n d i c a t e s t h a t i t i s o f s i g n i f i c a n t 

a s s i s t a n c e t o t e a c h e r s . P u p i l anonymity i s r e q u i r e d , however, because 

of t he " s e n s i t i v e " and p e r s o n a l n a t u r e o f some of the c h a r a c t e r i s t i c s . 

F u r t h e r m o r e , the t e a c h e r i s i n t e r e s t e d i n c o n s i d e r i n g f o r p o s s i b l e 

change o n l y those p r a c t i c e s w h i c h many p u p i l s d i s f a v o r . 

Some o f these d i r e c t i t e m s w i l l be more u s e f u l t o the te a c h e r 

than o t h e r s . For i n s t a n c e , t h e t e a c h e r may s t r o n g l y hope t h a t h i s 

p u p i l s a s s i s t each o t h e r i n t h e i r s c h o o l work. He may have as one 

of h i s g o a l s c o o p e r a t i o n t h r o u g h peer t u t o r i n g and s m a l l s t u d y g r o u p s . 

I f t he t e a c h e r f i n d s t h a t many o f h i s p u p i l s f e e l t h a t he does n o t 

l i k e i t v e r y much or a t a l l t h a t t h e y a s s i s t one a n o t h e r , he w i l l be 

a b l e t o see where more work i s needed i n p u t t i n g h i s ideas a c r o s s 

t o t h e p u p i l s . F u r t h e r , i f the t e a c h e r knows how each p u p i l has 

answered he w i l l be ab l e t o see w h i c h ones a re m i s j u d g i n g t h e i r 

academic s k i l l s by how each compares h i m s e l f w i t h t he o t h e r p u p i l s . 

Such d a t a may h e l p the t e a c h e r t o i d e n t i f y those p u p i l s who need 

more r e a l i t y c o n f r o n t a t i o n t o change t h e i r i n a c c u r a t e s e l f - p e r c e p t i o n s 

as p u p i l s . 

A n o t h e r way i n w h i c h the t e a c h e r m i g h t communicate h i s 

th o u g h t s and f e e l i n g s t o the p u p i l s i s f o r him t o answer some o f 

the same q u e s t i o n s w h i c h a re answered by the p u p i l s . For i n s t a n c e , 

he c o u l d answer some items f r o m Classroom L i f e such as, "How many 

o f t h e p u p i l s i n t h i s c l a s s do what the te a c h e r s u g g e s t s ? " " I f 

we h e l p each o t h e r w i t h our work i n t h i s c l a s s the t e a c h e r . . . 5 " 

"How o f t e n do t h e p u p i l s i n t h i s c l a s s h e l p one a n o t h e r w i t h t h e i r 

s c h o o l w o r k ? " and "How o f t e n do the p u p i l s i n t h i s c l a s s a c t f r i e n d l y 

toward each other?V His answers c o u l d be p r e s e n t e d t o the p u p i l s 
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and compared w i t h t h e i r s . T h i s c o u l d s t i m u l a t e d i s c u s s i o n and 

h e l p t o c l a r i f y p u p i l p e r c e p t i o n s o f the te a c h e r ' s a t t i t u d e s . 

An i t e m such as: " L i f e i n t h i s c l a s s w i t h your r e g u l a r 

t e a c h e r " w i l l n o t r e n d e r v e r y s p e c i f i c i n f o r m a t i o n f o r the t e a c h e r . 

I t may be u s e f u l t o g e t g e n e r a l responses a t f i r s t b u t these are 

o n l y m e a n i n g f u l i f t h e y a r e s u p p o r t e d by a d d i t i o n a l i n f o r m a t i o n . 

fOpen-ended"questions can be used t o advantage a t t h i s p o i n t . The 

t e a c h e r who f i n d s t h a t h i s p u p i l s t e n d t o p e r c e i v e some "bad" 

t h i n g s about the c l a s s r o o m may t r y t o f i n d o ut more about these 

by u s i n g the f o l l o w i n g two i n d i r e c t q u e s t i o n s . 

Some of the b e s t t h i n g s about t h i s c l a s s a r e 

Some o f the w o r s t t h i n g s a b o u t t h i s c l a s s are 

Answers t o these q u e s t i o n s w i l l r e p r e s e n t some o f the most 

s a l i e n t p o s i t i v e and n e g a t i v e c r i t i c i s m s o f classroom l i f e . Some­

t i m e s , however, i t i s b e t t e r t o ask q u e s t i o n s which are mid-way 

between the v e r y d i r e c t ones d e s c r i b e d above and "open-ended" 

q u e s t i o n s . Such q u e s t i o n s a r e i n d i r e c t i n t h a t the p u p i l s u p p l i e s 

the answer, b u t t h e y a r e d i r e c t i n t h a t t h e y ask t h e p u p i l t o 

t h i n k i n a focused f a s h i o n about some aspec t o f the c l a s s . When 

u s i n g such q u e s t i o n s w i t h young p u p i l s , t he teacher may ask them 

t o a c t as though t h e y a r e d e t e c t i v e s i n s e a r c h o f c l u e s . W i t h 

o l d e r p u p i l 6 t h e t e a c h e r m i g h t p o i n t o ut t h a t s o c i a l s c i e n t i s t s 

a r e r e a l l y d e t e c t i v e s o f human b e h a v i o r and t h a t t h e y can be l i k e 

t hese s c i e n t i s t s i n s t u d y i n g t h e i r own cla s s r o o m . The t o o l w h i c h 

m i g h t be used i n such a f a s h i o n i s p n t - i t - l p d r i u p s a h n n t r.iaae-nn— T - : * ^ 
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Date 
P u p i l No. 
Class 

CLUES ABOUT CLASSROOM LIFE 

I n o r d e r f o r members o f a c l a s s r o o m and t h e i r teacher t o 
g e t the b e s t ideas about how th e y w o u l d l i k e t o make l i f e more 
i n t e r e s t i n g and i m p o r t a n t f o r e v e r y b o d y i n the c l a s s , each person 
needs t o c o n t r i b u t e h i s or her i d e a s about what needs t o be changed 
and improved. What t h i n g s happen t h a t s h o u l d n ' t happen? What 
ought t o happen b u t doesn't? T r y t o imagine you are a d e t e c t i v e -
o b s e r v e r l o o k i n g f o r c l u e s o f a "good day" and a "bad day" i n your 
c l a s s . J o t down what you mig h t l o o k f o r or mig h t see t o answer 
these q u e s t i o n s . ... 

What a r e some c l u e s o f a good day i n our c l a s s ? What 

t h i n g s happen t h a t a r e s i g n s o f a good day? 

1. 
2. 
3. 
4. 
5. 

What a r e some c l u e s of a bad day i n our c l a s s ? What 

t h i n g s happen t h a t a r e c l u e s t h a t c l a s s i s n o t g o i n g 

the way i t s h o u l d ? 

1. 
2. 
3. 
4. 
5. 

What are some t h i n g s that, s h o u l d happen a l o t more t h a n 

t h e y do t o make i t a b e t t e r c l a s s f o r l e a r n i n g and h a v i n g 

fun? 

1. 
2. 
3. 
4. 
5. 
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Answers t o these q u e s t i o n s s h o u l d h e l p the t e a c h e r t o 

und e r s t a n d c l a s s r o o m c l i m a t e f r o m t h e p u p i l s ' p o i n t s of v i e w . 

A few o t h e r "open-ended"items w h i c h may a s s i s t the t e a c h e r i n 

d i a g n o s i n g i n d i v i d u a l r e a c t i o n s t o academic m a t t e r s a re the f o l l o w i n g 

incomplete s e n t e n c e s : " S t u d y i n g i s 

"Homework i s ," "This s c h o o l ," 

My s c h o o l w o r k ," and " L e a r n i n g o u t o f books 

i s ." 

The t e a c h e r can r a t e the answers on a s c a l e r a n g i n g f r o m 

v e r y h i g h a t t r a c t i o n t o v e r y low. F u r t h e r m o r e , he can p u t the 

answers o f each p u p i l t o g e t h e r i n a c l u s t e r t o g e t some measure­

ment o f how c o n s i s t e n t a p u p i l i s about h i s a t t i t u d e s toward 

s c h o o l and academic i s s u e s . A p u p i l w i t h h i g h a t t r a c t i o n t o 

s c h o o l answered i n the f o l l o w i n g way: 

S t u d y i n g i s a chance t o l e a r n what you need t o know. 

My s c h o o l work i s a l o t o f f u n . 

T h i s s c h o o l i s my i d e a o f a good s c h o o l . 

Homework i s i m p o r t a n t t o do. 

L e a r n i n g out o f books i s f u n and I l e a r n a l o t . 

I n c o n t r a s t , a s t u d e n t q u i t e a l i e n a t e d f r o m che s c h o o l answered: 

S t u d y i n g i s a waste o f t i m e . 

My s c h o o l work i s v e r y d u l l and b o r i n g . 

T h i s s c h o o l i s a w f u l . 

Homework i s something, I h a t e . 

L e a r n i n g out o f books i s n o t a good way t o l e a r n . 

The t e a c h e r who uses these i n c o m p l e t e sentences may be a b l e 

t o judge the p o s i t i v i t y or n e g a t i v i t y o f h i s p u p i l s by t r e a t i n g 
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these examples as the two extremes. Perhaps the t e a c h e r m i g h t use f i v e c a t e ­

g o r i e s ,' v e r y " p o s i t i v e " , somewhat.'.positive, n e u t r a l , somewhat' n e g a t i v e 

and v e r y n e g a t i v e , and r a t e each c o m p l e t e d sentence a c c o r d i n g l y . 

Then he c o u l d compute an average s c o r e f o r each p u p i l i n o r d e r 

t o l e a r n how i n v o l v e d each one f e e l s i n academic m a t t e r s . More 

i n f o r m a t i o n about e v a l u a t i n g sentence c o m p l e t i o n s w i l l be found 

i n Chapter E i g h t . 

For purposes o f m u t u a l c l a r i f i c a t i o n o f the t e a c h e r ' s 

and p u p i l s ' p o i n t s o f v i e w , the t e a c h e r m i g h t a l s o answer a 

few o f the"open-ended" i t e m s . He c o u l d p r e p a r e h i s own l i s t s o f 

"c l u e s o f a good day," "cl u e s o f a bad day," and " t h i n g s t h a t 

s h o u l d happen a l o t more than they d o . " A f t e r t he p u p i l s have 

had a chance t o complete t h e i r l i s t s and these have been t a l l i e d 

and o r g a n i z e d i n t o c a t e g o r i e s , the t e a c h e r c o u l d p r e s e n t h i s l i s t 

and l e a d a d i s c u s s i o n about t h e s i m i l a r i t i e s and d i f f e r e n c e s 

between the l i s t s and the reasons f o r them. Such d i s c u s s i o n s 

w i l l encourage more openness and s p o n t a n e i t y i n o t h e r c l a s s r o o m 

a c t i v i t i e s . 

Example o f how One Teacher Used D i r e c t Measures o f Classroom 

C l i m a t e and P u p i l M o t i v a t i o n 

A f i f t h grade t e a c h e r d e c i d e d t o t r y t o make use o f some 

d i r e c t measures o f c l i m a t e and m o t i v a t i o n i n h i s c l a s s r o o m . He 

f e l t t h a t many o f h i s p u p i l s l a c k e d m o t i v a t i o n t o ta k e t h e i n i t i a ­

t i v e i n academic l e a r n i n g . For i n s t a n c e , most c l a s s r o o m d i s c u s s i o n 

was t e a c h e r dominated, w i t h p u p i l s t a k i n g v e r y l i t t l e p a r t . 

F u r t h e r m o r e , p u p i l s showed l i t t l e e x c i t e m e n t or r e a l i n t e r e s t i n 

p a r t i c i p a t i n g i n c l a s s r o o m a c t i v i t i e s . A l t h o u g h he t r i e d v e r y 
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d i l i g e n t l y t o s t i m u l a t e t h e p u p i l s o ut o f t h e i r a p a t h y , the p u p i l s 

seldom i n t r o d u c e d new t o p i c s r e p r e s e n t i n g t h e i r i n t e r e s t s and 

con c e r n s . The t e a c h e r d e c i d e d t o c o l l e c t some d a t a on h i s p u p i l s 

t o see w h i c h ones were most a p a t h e t i c and why. He used the s e r i e s 

of q u e s t i o n s l i s t e d above under the t i t l e Classroom L i f e . 

The f o l l o w i n g p a t t e r n s emerged as a r e s u l t of a n a l y z i n g 

the r e s u l t s . The p u p i l s g e n e r a l l y agreed t h a t most o f "the p u p i l s 

i n t he c l a s s do what the t e a c h e r wants them t o do." The data 

i n d i c a t e d a l s o t h a t t he p u p i l s f e l t t h a t t h e i r t e a c h e r "doesn't 

l i k e i t a t a l l i f we h e l p each o t h e r w i t h our work i n c l a s s . " 

The r e s u l t s of these two q u e s t i o n s were c o n t r a d i c t o r y t o the 

t e a c h e r ' s p o i n t o f v i e w . E v i d e n t l y , the p u p i l s were h a r b o r i n g 

t h o u g h t s about the i n a p p r o p r i a t e n e s s o f w o r k i n g t o g e t h e r f r o m 

p r e v i o u s c l a s s r o o m e x p e r i e n c e s . The t e a c h e r d i d want h i s p u p i l s 

t o work t o g e t h e r and t o h e l p one a n o t h e r . However, he had 

o b v i o u s l y n o t made t h i s p o i n t c l e a r t o the p u p i l s and had n o t been 

s u c c e s s f u l i n i n s t r u c t i n g the p u p i l s i n ways o f c o o p e r a t i n g i n 

the c l a s s r o o m . 

A n o t h e r r e s u l t i n d i c a t e d t h a t some p u p i l s tended t o d i f f e r 

f r o m the m a j o r i t y on t h e i r answers t o the f i r s t q u e s t i o n on c l a s s ­

room l i f e , " L i f e i n t h i s c l a s s w i t h your r e g u l a r t e a c h e r . " Most 

o f the p u p i l s answered one o f t h e f i r s t t h r e e a l t e r n a t i v e answers, 

has a l l good t h i n g s , " "has m o s t l y good t h i n g s , " and "more good 

t h i n g s t h a n bad." About f i v e p u p i l s , however, answered "more bad 

t h i n g s t h a n good." These same p u p i l s when asked, "When I'm i n 

t h i s c l a s s 1 " answered "not v e r y i n t e r e s t e d , bored q u i t e 

a l o t o f the t i m e . " The t e a c h e r was s u r p r i s e d t o f i n d two p u p i l s 
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i n p a r t i c u l a r i n t h i s group o f f i v e whom he had c o n s i d e r e d t o be 

q u i t e i n t e r e s t e d i n c l a s s r o o m a c t i v i t i e s . 1 ; He de c i d e d t o work 

more c l o s e l y w i t h these f i v e u n d e r - m o t i v a t e d p u p i l s . 

Other r e s u l t s i n d i c a t e d t h a t t he t e a c h e r was p u t t i n g some 

of h i s g o a l s across t o t h e p u p i l s , b u t t h a t he was n o t so s u c c e s s f u l 

i n r e g a r d t o o t h e r g o a l s . Most o f the p u p i l s answered t h a t t h e y 

were w o r k i n g " q u i t e h a r d " on l e a r n i n g . They a l s o answered t h a t 

t h e y were w o r k i n g "about the same as most" i n r e p l y t o t h e q u e s t i o n , 

"How har d a re you w o r k i n g on s c h o o l work compared w i t h t h e o t h e r s 

i n the c l a s s ? " These r e s u l t s were i n t e r p r e t e d by the teacher as 

meaning t h a t t he p u p i l s , as a g r o u p , r e a l l y had as a norm t h a t 

t h e y s h o u l d a l l work a t a r a t h e r h i g h l e v e l . On the o t h e r hand, 

a l l o f the p u p i l s answered " h a r d l y e v e r " and "never" t o the 

q u e s t i o n , "The p u p i l s i n t h i s c l a s s h e l p one a n o t h e r w i t h t h e i r 

s c h o o l w o r k . " The p u p i l s ' p e r c e p t i o n s tha t t h e i r t e a c h e r d i d 

n o t want them t o h e l p one a n o t h e r must have been p a r t of the 

rea s o n f o r t h e p u p i l s " low l e v e l o f academic i n v o l v e m e n t and 

group i n t e r a c t i o n d u r i n g d i s c u s s i o n . 

These r e s u l t s m o t i v a t e d the t e a c h e r t o take c o n s t r u c t i v e 

a c t i o n s i n c l a r i f y i n g f o r the c l a s s what were m i s p e r c e p t i o n s o f 

h i s g o a l s . He d i d want t h e p u p i l s t o i n t e r a c t and t o c o l l a b o r a t e . 

T h i s he pl a n n e d t o make e x p l i c i t , b o t h i n s t a t e m e n t and a c t i o n . 

Using the d i r e c t measures proved h e l p f u l t o t h i s t e a c h e r i n 

d i a g n o s i n g a s i t u a t i o n w h i c h b o t h he and the p u p i l s had m i s j u d g e d . 
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Examples o f How A n o t h e r Teacher Used I n d i r e c t Measures 

A h i g h s c h o o l E n g l i s h t e a c h e r used some i n d i r e c t q u e s t i o n s 

t o measure her p u p i l s ' academic m o t i v a t i o n . She f e l t t h a t her 

s t u d e n t s o f t e n were n o t r e a l l y i n v o l v e d i n t h e i r r e a d i n g and c l a s s 

d i s c u s s i o n . S e v e r a l y e a r s b e f o r e t h i s , under s i m i l a r c i r c u m s t a n c e s , 

she had t r i e d some r o l e - p l a y i n g o f p l a y s the c l a s s was s t u d y i n g . 

A t t h a t t i m e , t h e r o l e - p l a y i n g was u n s u c c e s s f u l . The c l a s s was 

confused and t h e t e a c h e r became a g i t a t e d . Her e x p e r i e n c e was 

q u i t e f r u i t l e s s and f r u s t r a t i n g . However, s e v e r a l years a f t e r 

t h e u n f o r t u n a t e a t t e m p t , she d e c i d e d t o t r y i t a g a i n . T h i s t i m e 

th e r o l e - p l a y i n g went f a i r l y w e l l , b u t t h e te a c h e r wondered i f 

th e s t u d e n t s were r e a l l y as i n t e r e s t e d and i n v o l v e d as t h e y 

appeared t o her t o be. She a d m i n i s t e r e d t h e c l a s s r o o m d i a g n o s t i c 

t o o l e n t i t l e d , "Clues about Classroom L i f e . " 

The t e a c h e r chose t o a d m i n i s t e r t h e " c l u e s " q u e s t i o n s so 

t h a t she c o u l d see how many times t h e r o l e - p l a y i n g was chosen by 

the p u p i l s as ( a ) c l u e s o f a good day, or ( b ) c l u e s o f a bad day, 

or ( c ) a t h i n g t h a t s h o u l d happen more o f t e n . The r e s u l t s i n d i c a t e d 

t h a t r o l e - p l a y i n g was nominated by 85% o f the p u p i l s as a c l u e o f 

a good day. Ten per c e n t o f the p u p i l s viewed i t as a c l u e o f a 

bad day, w h i l e f i v e per c e n t d i d n o t i n c l u d e i t i n e i t h e r l i s t . 

F u r t h e r she found t h a t among the 85% who enj o y e d d r a m a t i c a c t i n g 

i n t he c l a s s , over 75% wished i t would happen more o f t e n . 

The t e a c h e r was encouraged f r o m these data t o c o n t i n u e 

th e r o l e - p l a y i n g . Her o b s e r v a t i o n s o f t h e p u p i l s ' m o t i v a t i o n s were 

a c c u r a t e . They were e n j o y i n g the r o l e - p l a y i n g . A t t h e same time 

she knew w h i c h p u p i l s d i d n o t e s p e c i a l l y l i k e d r a m a t i c a c t i n g . 
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T h i s i n f o r m a t i o n . l e d h e r t o seek reasons' f o r these p u p i l s ' d i s s a t i s ­
f a c t i o n s and t o u t i l i z e them i n t h e r o l e - p l a y i n g i n ways w h i c h 
m i g h t i n c r e a s e - t h e i r i n v o l v e m e n t i n i t . 

T o o l s f o r " D i a g n o s i n g S p e c i f i c L e a r n i n g E x p e r i e n c e s 

Sometimes t e a c h e r s w i s h t o diagnose t h e i r p u p i l s 1 r e a c t i o n s 

toward s p e c i f i c • l e a r n i n g experiences'. Such q u e s t i o n s are c a l l e d 

P o s t - C l a s s R e a c t i o n s and m i g h t he o r g a n i z e d a s . f o l l o w s : 
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Post-Class R e a c t i o n s 

Date 
P u p i l No 
Class 

l a . How do you f e e l about how much you l e a r n e d today? 

Don't t h i n k I Learned a Learned q u i t e Learned a l o i 
l e a r n e d much l i t t l e b i t a l o t t o d a y 

b. Please w r i t e why you f e e l t h i s way 

2a. How c l e a r was i t why we were d o i n g ( r e f e r t o some s p e c i f i c 

• a c t i v i t y ? ) 

-I I 1 _ . 
Very c l e a r P r e t t y c l e a r Not so Not c l e a r 

t o me t o me v e r y c l e a r a t a l l 

b. What do you t h i n k i s the reason we d i d whac we d i d ? 

3a. How much d i d you f e e l l o s t d u r i n g t h i s c l a s s p e r i o d ? 

Never l o s t L o s t a coupl e L o s t q u i t e a L o s t most o f 
a t a l l o f times few times the time 

b. What made you f e e l l o s t ? , 

4a. How o f t e n d i d you f e e l you wanted some e x t r a h e l p d u r i n g t h i s 

c l a s s p e r i o d today? 

I I , L . 
Wanted h e l p Wanted h e l p Wanted a l i t t l e Never wanted 

q u i t e a s e v e r a l times h e l p once or any h e l p 
few t i m e s t w i c e 

b. What k i n d o f h e l p d i d you want? 
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5a. How o f t e n d i d you see somebody e l s e needing h e l p d u r i n g our 

c l a s s p e r i o d today? 

Saw somebody Saw somebody Saw somebody Never saw 
needing h e l p needing h e l p q u i t e needing h e l p anybody 

a l o t a few t i m e s a few t i m e s needing h e l p 

b. How c o u l d t h e y be helped? 

6a. How do you f e e l about your p a r t i c i p a t i o n i n t h e d i s c u s s i o n t h i s 

l a s t p e r i o d ? 

F e e l v e r y F e e l f a i r l y Not v e r y Not s a t i s f i e d 
s a t i s f i e d s a t i s f i e d s a t i s f i e d a t a l l 

b. Why d i d you f e e l t h i s way? 

7a. How d i d you f e e l about what t h e teacher d i d i n t h i s l a s t c l a s s 

p e r i o d ? 

Very s a t i s f i e d P r e t t y w e l l Only a l i t t l e Not 
s a t i s f i e d s a t i s f i e d s a t i s f i e d 

b. What makes you f e e l t h i s way? 
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These are a sample o f the k i n d s o f q u e s t i o n s t e a c h e r s have 
found h e l p f u l . Some t e a c h e r s have the p u p i l s t a b u l a t e the r e s u l t s . 
T h i s can be done by i n s t r u c t i n g t h e p u p i l s t o t a l l y t he t o t a l number 
o f persons m a r k i n g each p o s i t i o n on the s c a l e . O f t e n , i t i s a l s o 
f r u i t f u l t o have a n o t h e r group o f p u p i l s r e a d i n g the r e p l i e s t o the 

"open-ended"questions> c r y i n g t o f i n d some i n f o r m a t i o n t h a t m i g h t 
be u s e f u l i n i m p r o v i n g c l a s s r o o m p r o c e d u r e s . D i s c u s s i o n o f b o t h 
the s c a l e r e s u l t s and t h e answers t o the "open-ended'questions 
g e n e r a l l y l e a d t o a g r o w t h o f j o i n t r e s p o n s i b i l i t y f o r improvement 
o f c l a s s r o o m p r o c e d u r e s . 

Example o f How One Teacher Used Post-Class R e a c t i o n s 

A j u n i o r h i g h s c h o o l E n g l i s h t e a c h e r f e l t t h a t h e r s t u d e n t s 

p a s s i v e l y accepted academic t a s k s and c a r r i e d o u t t h e assignments 

b u t f a i l e d t o g e t v e r y i n v o l v e d . She used p o s t - c l a s s r e a c t i o n s 

t o check her i m p r e s s i o n s and t o l e a r n what c l a s s r o o m p r o c e d u r e s 

caught the s t u d e n t s ' i n t e r e s t s and w h i c h ones were b o r i n g t o them. 

She d e c i d e d t o t r y s e v e r a l p r a c t i c e s and t o g e t the p u p i l s " r e a c t i o n s 

t o each. For i n s t a n c e , f o r t h r e e days she t r i e d l e c t u r e and d i r e c t 

q u e s t i o n i n g ( p r a c t i c e # 1 ) , f o r a n o t h e r few days she engaged the 

p u p i l s i n more a c t i v e d i s c u s s i o n by h a v i n g the p u p i l s l e a d t h e i r 

peers i n d i s c u s s i o n ( p r a c t i c e # 2 ) , and f i n a l l y f o r a n o t h e r few days 

she t r i e d e x t e n s i v e r o l e p l a y i n g and c r e a t i v e w r i t i n g ( p r a c t i c e #3)„ 

Each day d u r i n g t h i s p e r i o d o f e x p e r i m e n t a t i o n ; , she used t h e Post-

Class R e a c t i o n s g i v e n above, o m i t t i n g q u e s t i o n 6. 

W i t h these data the te a c h e r was a b l e t o compare t h e t h r e e 

t e a c h i n g p r a c t i c e s f r o m t h e - p o i n t s o f v i e w o f t h e p u p i l s . She a l s o 

wanted t h e p u p i l s t o make d i r e c t comparisons o f the t h r e e methods. 
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A f t e r t r y i n g out t h e t h r e e p r a c t i c e s she reminded the p u p i l s of 

each o f them and asked them t o compare the b e n e f i t s and i n a d e q u a c i e s 

o f each. She d i d t h i s by u s i n g a " p a i r e d comparison method." For 

each q u e s t i o n she asked the p u p i l s t o t e l l whether p r a c t i c e # 1 was 

b e t t e r t h a n #2, whether #2 was b e t t e r t h a n #3, and f i n a l l y whether #1 was 

be t t e r than--#3 Her q u e s t i o n s i n v o l v e d how much was l e a r n e d , the c l a r i t y o f t h e 

l e s s o n , feeling's- o f b e i n g l o s t d u r i n g l e a r n i n g , and f e e l i n g s o f needing e x t r a h e l p 

Her own o b s e r v a t i o n s o f what the p u p i l s seemed t o be l e a r n i n g 

were c o n f i r m e d by t h e r e s u l t s o f t h e q u e s t i o n n a i r e s . Methods 2 

( a c t i v e d i s c u s s i o n w i t h p u p i l s l e a d i n g t h e i r p e e r s ) and 3 ( r o l e -

p l a y i n g and c r e a t i v e w r i t i n g ) were most e f f e c t i v e d u r i n g the e a r l y 

phase o f g e t t i n g the p u p i l s i n v o l v e d and i n t e r e s t e d i n the t o p i c . 

The more d i r e c t approach (Method 1) seemed t o work b e t t e r a f t e r t h e 

p u p i l s were i n t e r e s t e d i n the s u b j e c t and w i l l i n g t o l i s t e n t o the 

t e a c h e r more c a r e f u l l y . 

P o s t - Class R e a c t i o n s f o r E a r l y E l e m e n t a r y Grades 

Teachers o f v e r y young p u p i l s must use fewer w r i t t e n words 

i n g e t t i n g p o s t - c l a s s r e a c t i o n s f r o m p u p i l s . One t e c h n i q u e f o r 

l e a r n i n g the f e e l i n g s of young p u p i l s i s t o use a s c a l e r e p r e s e n t e d 

by f a c e s . The t e a c h e r asks the p u p i l s t o p u t an X under the f a c e 

w h i c h shows how he f e e l s . The f a c e s a r e as f o l l o w s : © © 
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The t e a c h e r m i g h t ask the p u p i l s , "How d i d you f e e l about t h e t h i n g s 
" i 

we d i d the l a s t p e r i o d ? " Or he m i g h t be more s p e c i f i c , a s k i n g the 

p u p i l t o show h i s f e e l i n g s about t h e s p e l l i n g l e s s o n or t h e r e a d i n g 

book. 

Some t e a c h e r s t a b u l a t e the f i n d i n g s on the b l a c k board 

i m m e d i a t e l y and h o l d b r i e f d i s c u s s i o n s about why some (who are 

anonymous) marked the unhappy faces and how t h e y m i g h t make the 

n e x t c l a s s p e r i o d b e t t e r . 

Other t e a c h e r s t a l l y t he responses f o r t h e i r own i n f o r m a t i o n 

and t h e n make s p e c i a l e f f o r t , t o i n t e r e s t t he p u p i l s who marked the 

unhappy f a c e s . Both methods have proved u s e f u l t o t h e lower 

e l e m e n t a r y t e a c h e r . 

Summary 

The c l a s s r o o m c l i m a t e , w h i c h r e f e r s t o the n a t u r e o f 

i n t e r p e r s o n a l r e l a t i o n s i n the c l a s s r o o m , a f f e c t s a p u p i l ' s 

academic m o t i v a t i o n . I n t h i s c h a p t e r , classroom t o o l s a r e pre­

sented w h i c h diagnose b o t h the c l a s s r o o m l e a r n i n g c l i m a t e i n 

g e n e r a l and p u p i l s ' r e a c t i o n s t o s p e c i f i c l e a r n i n g e x p e r i e n c e s . 

These t o o l s s h o u l d be h e l p f u l t o t h e t e a c h e r who i s a t t e m p t i n g 

t o improve h i s p u p i l s ' i n t e r e s t and p a r t i c i p a t i o n i n c l a s s r o o m 

l e a r n i n g a c t i v i t i e s . 
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PUPIL NORMS ABOUT CLASSROOM LIFE 

We know t h a t t e e n a g e r s are o f t e n more a n x i o u s t o conform 

t o t h e e x p e c t a t i o n s o f t h e i r peers t h a n t h e y are t o those o f 

a d u l t s , be they p a r e n t s or t e a c h e r s . There may be such h i g h 

consensus as t o what these peer s t a n d a r d s a r e , and so much group 

p r e s s u r e t o e n f o r c e them t h a t a l l members o f t h e group behave 

i n accordance w i t h the s t a n d a r d . T h e r e f o r e , f o r example, the 

seventh grade g i r l s wear w h i t e sweat socks and f l a t s ; and the 

seventh grade boys never l e t themselves be seen i n " s e r i o u s " 

c o n v e r s a t i o n w i t h a g i r l . 

S i m i l a r agreements are developed by s o c i a l groups a t a l l 

age l e v e l s and r e l a t i v e t o many d i f f e r e n t areas o f l i f e . I n some 

cases, sub-groups may e s t a b l i s h s t a n d a r d s t h a t are d i f f e r e n t f r o m 

those accepted by the l a r g e r group. For example, a c l o s e - k n i t 

group o f f i v e u n d e r a c h i e v i n g boys i n a s i x t h grade classroom 

may be i n agreement t h a t d o i n g w e l l a t school work i s n o t w o r t h 

the e f f o r t ; t h a t the t e a c h e r i s n o t t o be r e s p e c t e d f o r her 

knowledge, or f o r her t e a c h i n g s k i l l s , b u t o n l y t o be fe a r e d f o r 

her a u t h o r i t y ; t h a t a c h i e v i n g w e l l i n s c h o o l i s " s i s s y " ; t h a t 

a g g r e s s i v e , p h y s i c a l a s s e r t i v e n e s s i s a good way t o g a i n t he 

a d m i r a t i o n o f one's p e e r s . Knowledge o f such s t a n d a r d s i s impor­

t a n t t o t h e t e a c h e r , even i f t h e y are r e j e c t e d by most o f the 

c l a s s . Of c o u r s e , such s t a n d a r d s would be e s p e c i a l l y s i g n i f i c a n t 
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i f s o c i o m e t r i c evidence r e g a r d i n g t h e power s t r u c t u r e i n t h a t 
c l a s s r o o m r e v e a l e d t h a t t h i s s m a l l group o f boys was h i g h l y 
i n f l u e n t i a l w i t h i n the c l a s s . 

Such a s i t u a t i o n m i g h t g i v e r i s e t o a n o t h e r k i n d o f 

q u e s t i o n - - i s t h e r e a d i f f e r e n c e between the p u b l i c l y accepted 

s t a n d a r d and t h e s t a n d a r d h e l d i n d i v i d u a l l y by each c h i l d ? For 

example, the p u p i l may say, ''Most k i d s i n t h i s c l a s s t h i n k s c h o o l 

work i s t o o h a r d and t h a t s c h o o l i s no f u n , " b u t w i l l a s s e r t 

t h a t he, p e r s o n a l l y , " l i k e s s c h o o l and f e e l s the t e a c h e r i s 

g i v i n g him r e a s o n a b l e a s s i g n m e n t s . " Yet a t a b u l a t i o n m i g h t show 

t h a t n e a r l y a l l p u p i l s i n the c l a s s l i k e s c h o o l . They a r e i n a c ­

c u r a t e i n t h e i r p e r c e p t i o n o f the s t a n d a r d h e l d by o t h e r s . I t 

i s p o s s i b l e t h a t such a p e r c e i v e d group s t a n d a r d , even though 

i n a c c u r a t e , i s q u i t e p o t e n t i n i n f l u e n c i n g p u p i l b e h a v i o r . 

The t e a c h e r who has r e l i a b l e d a t a about these s t a n d a r d s 

h e l d by the c l a s s r o o m peer group i s i n a b e t t e r p o s i t i o n t o work 

w i t h the group on l e a r n i n g t a s k s t h a n i s the teacher who i s 

unaware o f them. So a t e a c h e r may w e l l ask such q u e s t i o n s ass 

I s i t "the t h i n g t o do" i n my c l a s s r o o m co c o o p e r a t e w i t h 
the t e a c h e r , or does group a p p r o v a l go co che p u p i l who 
o b s t r u c t s , d i v e r t s , or embarrasses the t e a c h e r ? 

Do p u p i l s t h i n k the t e a c h e r i s " f o r them" or " a g a i n s t them"? 

I s i t OK t o ask a n o t h e r p u p i l f o r h e l p i n t h i s c l assroom? 

I s i t a good i d e a t o work h a r d on s c h o o l work i n t h i s c l a s s ­
room, or i s i t b e t t e r co do j u s t enough t o "get by"? 

How a c c u r a t e are i n d i v i d u a l c h i l d r e n i n p e r c e i v i n g the group 
norms ? 

To what e x t e n t do i n d i v i d u a l p u p i l s agree w i t h t h e p e r c e i v e d 
group norms ? 
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I s the t e a c h e r a c c u r a t e i n p e r c e i v i n g the norms h e l d by 
the p u p i l s about c l a s s r o o m l i f e ? 

Do p u p i l s t h i n k t h e i r t e a c h e r s u p p o r t s or d i f f e r s i n h i s 
t h i n k i n g f r o m the p u p i l - h e l d norms? 

One way t o g e t answers t o some o f these q u e s t i o n s i s t o 
c o n s t r u c t an i n s t r u m e n t l i s t i n g a s e r i e s o f p o s s i b l e norms; then 
ask p u p i l s t o i n d i c a t e how many o f t h e c l a s s agree w i t h each. 
For example: 
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Date 
P u p i l No. 
Class 

HOW THIS CLASS THINKS 

DIRECTIONS: School c l a s s e s a r e q u i t e d i f f e r e n t f r o m one an o t h e r 
i n how p u p i l s t h i n k and f e e l about s c h o o l work, about one a n o t h e r , 
and about t e a c h e r s . How do you t h i n k t h i s c l a s s (your c l a s s m a t e s ) 
f e e l about t he f o l l o w i n g t h i n g s ? Put a check i n one o f the boxes 
under "How Many T h i n k T h i s Way?" f o r each o f the sta t e m e n t s below. 

How Many T h i n k T h i s Way? 

Almost 
e v e r y ­ Many About Some Only a 
one i n p u p i l s h a l f p u p i l s few i n 
the i n t he i n t h e i n the the 
c l a s s c l a s s c l a s s c l a s s c l a s s 
t h i n k s t h i n k t h i n k t h i n k t h i n k 
t h i s 
i 

t h i s 
i 1 

t h i s 
1 1 

t h i s 
1 

t h i s 

1. I t i s good t o take p a r t 
as much as p o s s i b l e i n 
cl a s s r o o m work. 

2. A s k i n g t h e t e a c h e r f o r 
h e l p i s a good t h i n g t o 
do. 

3. I t i s good t o h e l p o t h e r 1 

p u p i l s w i t h t h e i r s c h o o l -
work ( n o t i n c l u d i n g 
t e s t s . ) 

4. Schoolwork i s more o f t e n 
f u n t h a n i t i s n o t f u n . 

5, Our t e a c h e r r e a l l y under­
stands how p u p i l s f e e l . 

The f o r m can be used as shown above, or t h e t e a c h e r m i g h t add 

o t h e r s t a t e m e n t s a p p r o p r i a t e t o h i s p a r t i c u l a r c l a s s r o o m s i t u a t i o n 

w h i c h he would l i k e t o e x p l o r e . 
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I n o r d e r t o make comparisons w i t h i n d i v i d u a l p u p i l norms, the 

same i n s t r u m e n t can be used w i t h m i n o r m o d i f i c a t i o n s i n the d i r e c t i o n s 

and i n t h e h e a d i n g s : 

HOW DO YOU (YOURSELF) THINK ABOUT THESE THINGS? 

DIRECTIONS: Put a check i n the box w h i c h t e l l s how you f e e l about 
each o f the s t a t e m e n t s below. 

I agree 
a l m o s t 
always 

I agree 
more 
t h a n I 
d i s a g r e e 

I agree 
as 

o f t e n 
as I 

d i s a g r e e 

I d i s ­
agree 
more 
than 
agree 

I d i s ­
agree 
almost 
always 

1. I t i s good t o t a k e 
p a r t as much as ipos-
s i b l e i n c l a s s r o o m 
work. 

2. A s k i n g the t e a c h e r 
f o r h e l p i s a good 
t h i n g t o do. 

3. E t c . 
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A s k i n g the p u p i l f o r p e r s o n a l data about h i s own f e e l i n g s 

r a i s e s q u e s t i o n s about anonymity. Some c h i l d r e n are l i k e l y t o 

respond more t r u t h f u l l y i f t h e y know t h e i r answers w i l l n o t be 

t r a c e d t o them and p o s s i b l y i n f l u e n c e the t e a c h e r ' s a t t i t u d e 

toward them. The How T h i s Class T h i n k s i n s t r u m e n t m i g h t be used 

w i t h o u t h a v i n g p u p i l s i d e n t i f y t hemselves. But use o f How Do You 

( Y o u r s e l f ) T h i n k About These Things? depends upon knowing w h i c h 

p u p i l s responded i n what ways on b o t h i n s t r u m e n t s . One way i n 

w h i c h t h i s p r o b l e m has been handled has been t o i n v o l v e t h e 

p u p i l s as p a r t n e r s i n t h e d i a g n o s t i c p l a n , and t h e n t o have 

each p u p i l c r e a t e a code number know o n l y t o h i m s e l f which he 

then uses on a l l h i s q u e s t i o n n a i r e s . I t m i g h t be t h e l a s t f o u r 

d i g i t s i n h i s t e l e p h o n e number or t h e n u m e r i c a l e q u i v a l e n t o f 

the day and t h e month of the c h i l d ' s b i r t h . 

Of c o u r s e , d a t a w i l l be a g r e a t d e a l more u s e f u l t o the 

t e a c h e r i f i t can be r e l a t e d d i r e c t l y t o the i n d i v i d u a l c h i l d r e n 

concerned. Even t h e most s e n s i t i v e areas can be handled w i t h 

i n c r e a s i n g d i r e c t n e s s as the t e a c h e r and h i s c l a s s become c o n f i d e n t 

o f each o t h e r ' s t r u s t w o r t h i n e s s based on s a t i s f a c t o r y e x p e r i e n c e s 

w i t h the use o f the d a t a . Some s u g g e s t i o n s o f ways t o "feed back" 

data t o t h e c l a s s members w i l l be made a t t h e end of t h i s s e c t i o n . 

The p u p i l ' s p e r c e p t i o n o f how w e l l the t e a c h e r agrees w i t h 

th e s t a n d a r d s of the peer group can be a s c e r t a i n e d by making a n o t h e r 

m o d i f i c a t i o n i n the headings and d i r e c t i o n s o f the same b a s i c 

i n s t r u m e n t d e s c r i b e d on p r e c e d i n g page. 
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HOW DO YOU THINK YOUR TEACHER FEELS? 

DIRECTIONS: Put a check i n t h e box w h i c h t e l l s how you t h i n k 
your t e a c h e r f e e l s about each o f the st a t e m e n t s below. 

She 
She would She 

She wou l d agree w o u l d She 
would agree as d i s a g r e e w o u l d 
agree more o f t e n more d i s a g r e e 
a l m o s t t h a n as t h a n a l m o s t 
always 
i 

d i s a g r e e d i s a g r e e 
l 

agree always 

1. I t i s good t o take 
p a r t as much as pos­
s i b l e i n c l a s s r o o m 
work. 

2. A s k i n g t h e t e a c h e r 
f o r h e l p i s a good 
t h i n g t o do. 

3. E t c . 
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The t e a c h e r can r e g i s t e r h i s own i d e a s about these a s p e c t s 

o f c l a s s r o o m l i f e by c o m p l e t i n g the second i n s t r u m e n t (How Do You 

( Y o u r s e l f ) T h i n k About These T h i n g s ? ) i n t h e p r i v a c y o f h i s own 

desk or a t home, p r i o r t o l o o k i n g a t t h e r e s u l t s f r o m p u p i l s . 

Example o f How One Teacher Used These I n s t r u m e n t s 

A f i f t h grade t e a c h e r had h e r c l a s s complete these i n s t r u m e n t s 

on c l a s s r o o m norms, s a y i n g t o her p u p i l s , " I ' d be i n t e r e s t e d i n 

f i n d i n g o ut how people i n t h i s c l a s s t h i n k about some o f the t h i n g s 

we do t o g e t h e r i n t h i s c l a s s r o o m . W h i l e we c o u l d j u s t t a l k about 

y o u r i d e a s , a b e t t e r way t o s t a r t m i g h t be t o g i v e each o f you an 

e q u a l chance t o r e c o r d y o u r p e r s o n a l i d e a s on paper. Then we can 

d i s c u s s them l a t e r . I have p r e p a r e d some m a t e r i a l s t h a t w i l l make 

i t easy f o r y o u . " 

The a d m i n i s t r a t i o n t o o k about 30 m i n u t e s . While t h e p u p i l s 

were f i l l i n g out t h e i r f o r m s , she comp l e t e d the i n s t r u m e n t , How Do 

( Y o u r s e l f ) T h i n k About These Things?., and t h e n proceeded t o t a l l y 

the d a t a f r o m the p u p i l s . She r e c o r d e d the t o t a l f r e q u e n c i e s 

w i t h w h i c h each response was checked, u s i n g a b l a n k copy o f the 

i n s t r u m e n t . Then she drew a box around those c a t e g o r i e s w h i c h 

showed t h e c e n t r a l tendency or average response, ( T e c h n i c a l l y 

s p e a k i n g , she used the "median" or m i d d l e f r e q u e n c y . Since t h e r e 

were 21 p u p i l s r e s p o n d i n g , the e l e v e n t h p u p i l , c o u n t i n g f r o m e i t h e r 

end o f the d i s t r i b u t i o n , would be the m i d d l e or median p u p i l . ) 

The t e a c h e r p u t a box around the median p o i n t . This i s how h e r 

summary sh e e t l o o k e d : 
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Table 1 

HOW MANY THINK THIS WAY? 

Almost 
e v e r y - About Only 
one Many h a l f Some a few 

I t i s good t o tak e p a r t 

as much as p o s s i b l e i n 

cl a s s r o o m work. 

A s k i n g t h e t e a c h e r f o r 

h e l p i s a good t h i n g 

t o do. 

I t i s good t o h e l p o t h e r 

p u p i l s w i t h t h e i r school-

work ( n o t t e s t s ) . 

Schoolwork i s more o f t e n 

f u n t h a n i t i s n o t f u n . 

The t e a c h e r - r e a l l y under­

stands how p u p i l s f e e l . 

15 0 

0 
10 

0 

0 



3-10 

I t appeared t h a t t h e r e was h i g h agreement t h a t t h r e e o f 

the s t a n d a r d s were an accepted p a r t o f the group l i f e o f t h a t 

c l a s s r o o m : 

1. I t i s good t o take p a r t as much as p o s s i b l e i n 

c l a s s r o o m work. 

2. A s k i n g the t e a c h e r f o r h e l p i s a good t h i n g t o do. 

5. The teacher r e a l l y understands how p u p i l s f e e l . 

Standards 3 and 4 were accepted by a good share o f the p u p i l s , b ut 

t h e r e seemed t o be much more d i s a g r e e m e n t . I n f a c t , a few p u p i l s 

c l e a r l y i n d i c a t e d they t h o u g h t these were n o t acc e p t e d by the g r o u p . 

3. I t i s good t o h e l p o t h e r p u p i l s w i t h t h e i r s c h o o l -

work ( n o t t e s t s ) . 

4. Schoolwork i s more o f t e n f u n than i t i s n o t f u n . 

Thus, the t e a c h e r g a i n e d some idea o f w h i c h o f the p o s i t i o n s 

l i s t e d i n the q u e s t i o n n a i r e were, i n f a c t , accepted norms i n her 

cl a s s r o o m . 

Now, how about the way i n w h i c h i n d i v i d u a l p u p i l s i n the 

c l a s s r o o m r e l a t e d t o the norms o f the group? Did t h e y t h i n k the 

t e a c h e r h e l d the same e x p e c t a t i o n s f o r the c l a s s as the c l a s s h e l d 

f o r i t s e l f ? The t e a c h e r o r g a n i z e d the data t o g a i n i n f o r m a t i o n 

about such q u e s t i o n s by r e l a t i n g each p u p i l ' s response on How This 

Class Thinks t o the average response i n t h e c l a s s (as shown i n 

Table 1 ) . I f a p u p i l responded t o the f i r s t s t a t e m e n t ( " I t i s good 

t o t a k e p a r t as much as p o s s i b l e i n c l a s s r o o m w o r k " ) by c h e c k i n g 

"about h a l f " the c l a s s f e e l s t h i s way, w h i l e the c l a s s as a whole 

checked "many," the p u p i l was one c a t e g o r y o f f toward the r i g h t 

s i d e o f the s c a l e . The t e a c h e r a s s i g n e d t h i s p u p i l a - 1 s c o r e . 

I f a n o t h e r one checked "almost e v e r y o n e " he would be one c a t e g o r y 
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o f f t h e c l a s s average toward the l e f t s i d e o f the s c a l e and would 

be a s s i g n e d a +1 s c o r e . The average response f o r the second s t a t e ­

ment, "Asking the t e a c h e r f o r h e l p i s a good t h i n g t o do," covered 

two c a t e g o r i e s , "almost e v e r y o n e " and "many." Thus, i n d i v i d u a l 

p u p i l s c o u l d d e v i a t e o n l y by a n s w e r i n g "about h a l f " ( s c o r e = - 1 ) , 

"some" (s c o r e = - 2 ) or " o n l y a few" ( s c o r e = - 3 ) . 

I t was p o s s i b l e , by u s i n g t h i s s i m p l e s c o r i n g t e c h n i q u e , 

f o r t he te a c h e r t o r e c o r d the data r e g a r d i n g each p u p i l ' s a c c u r a c y 

i n p r e d i c t i n g the group norm. Her t a b l e (Table 2) lo o k e d l i k e 

t h i s : (Note t h a t a b l a n k means t h a t t h e p u p i l was e n t i r e l y a c c u r a t e 

i n p r e d i c t i n g t he group norm. I f a p u p i l ' s judgement o f the group 

norm i s more p o s i t i v e t h a n the a c t u a l norm, h i s score i s shown 

w i t h a + i n f r o n t o f i t . I f h i s judgement i s more n e g a t i v e t h a n 

t h e a c t u a l norm, h i s score i s preceded by a minus s i g n . I f a 

p u p i l f a i l e d t o answer a q u e s t i o n , a q u e s t i o n mark would be shown 

on the data s h e e t ) . 
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Table 2 

PUPIL ACCURACY IN PREDICTING GROUP NORMS 

Statement about L i f e i n t h e Classroom 

Teacher 
Good t o Schoolwork r e a l l y un-

P u p i l Good t o h e l p more f u n d e r s t a n d s 
Good t o ask o t h e r s w i t h than n o t how p u p i l s 
t a k e p a r t t e a c h e r s c h o o l w o r k f u n f e e l 

1. " I " I - 1 
2. "2 -2 - 1 
3. ? - 1 
4. -2 
5. . 
6. 
7. -2 
8. 
9. -2 +1 +1 - 1 

10. 
1 1 . - 1 
12. - 1 - 1 
13. 
14. +1 +1 
15. _2 -_2 
16. - 1 -2 -2 - 1 -2 
17. + i : . +1 +1 
18. -2 - 1 
19. • • - 1 
20. 
2 1 . +1 
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The t e a c h e r was a b l e t o make s e v e r a l o b s e r v a t i o n s about 

a c c u r a c y upon s t u d y o f her data s h e e t s . 

P u p i l #16 was the l e a s t a c c u r a t e i n p r e d i c t i n g t h e group 

norms. He f a i l e d t o p r e d i c t what t h e m a j o r i t y o f the group f e l t 

i n 5 out o f 5 cases. 

I n g e n e r a l , p u p i l s # 1 , 2, 9, 15, 16, 17 and 18 were l e a s t 

a ccura t e . 

P u p i l s #5, 6, 8, 10, 13 and 20 were most a c c u r a t e . They 

p r e d i c t e d t h e group s t a n d a r d c o r r e c t l y e v e r y t i m e . 

S i m i l a r l y , Table 3 was p r e p a r e d t o show the e x t e n t t o w h i c h 

each p u p i l agreed w i t h t h e group norm by comparing responses t o 

th e i n s t r u m e n t How Do You ( Y o u r s e l f ) T h i n k About These T h i n g s ? w i t h 

t h e data i n Table 1. 
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Table 3 

INDIVIDUAL PUPIL AGREEMENT WITH GROUP NORMS 

Statement about L i f e i n the Classroom 

Teacher 
Good t o Schoolwork r e a l l y un­

Good t o h e l p more f u n d e r s t a n d s 
Good t o ask o t h e r s w i t h t h a n n o t how p u p i l s 

P u p i l take p a r t t e a c h e r s c h o o l w o r k f u n f e e l 

1. - 1 
2. - 1 - 1 -2 
3. - 1 -3 
4. +1 -2 
5. +1 +1 
6. - 1 - 1 
7. +1 -2 +1 
8. +1 -2 +1 
9. -3 -2 - 1 

10. +1 
1 1 . +1 
12. +1 - 1 +1 
13. +1 
14. +1 
15. 
16. -2 - 1 
17. -2 +1 
18. +1 
19. +1 +1 
20. +1 
2 1 . +1 - 1 
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The t e a c h e r was a b l e t o c o n c l u d e some t h i n g s about i n d i v i d u a l 

p u p i l agreement w i t h t he group norm f r o m t h i s t a b l e : 

P u p i l #15 agreed w i t h t he group norm i n e v e r y case. 

P u p i l #9 d i f f e r e d most f r o m the group norms. He d i s a g r e e d 

i n 3 o u t o f 5 cases, and by as much as 3 c a t e g o r i e s . 

P u p i l s most i n agreement w i t h t he group norms were # 1 , 10, 

11, 13, 14, 15, 18 and 20. 

P u p i l s who d i s a g r e e d w i t h t h e norms i n 3 o u t of 5 cases were 

# 2, 7, 8, 9 and 12. 

Table 4 compares t h e p u p i l judgments on t h e i n s t r u m e n t How Do 

You T h i n k Your Teacher F e e l s ? w i t h t he group norms t a b u l a t e d i n 

Table 1. Thus, i f a p u p i l t h i n k s t h e t e a c h e r h o l d s a p a r t i c u l a r 

s t a n d a r d i n the same way the p u p i l s i n t h e c l a s s h o l d i t , t h e r e 

w i l l be a b l a n k i n Table 4. I f he t h i n k s t he t e a c h e r i s more 

p o s i t i v e about the s t a n d a r d t h a n i s the c l a s s , t he d i s c r e p a n c y 

w i l l be shown w i t h a + p r e c e d i n g i t . 
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Table 4 

DEGREE TO WHICH PUPIL THINKS TEACHER AGREES WITH GROUP NORMS 

Statement about L i f e i n t h e Classroom 

Schoolwork Teacher 
Good t o i s r e a l l y un-

Good t o h e l p more f u n ders tamds 
Good t o ask o t h e r s w i t h t h a n n o t how p u p i l s 

P u p i l take p a r t t e a c h e r s c h o o l w o r k f u n f e e l 

1. -2 
2. - 1 - 1 -3 
3. +1 +1 +1 
4. -2 +1 
5. +1 +1 +1 
6. +1 - 1 - 1 +1 
7. +1 -2 
8. +1 -2 +1 
9. -3 - 1 - 1 

10. -2 -3 
11. +1 
12. +1 
13. +1 
14. +1 +1 +1 
15. +1 +1 
16. +1 -2 
17. +1 -2 +1 
18. +1 +1 
19. +1 +1 +1 
20. +1 +1 
2 1 . +1 -1 +1 
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T h i s t a b l e i n d i c a t e s t h a t p u p i l s t h i n k t he t e a c h e r i s 

somewhat u n r e a l i s t i c about work i n t h e c l a s s r o o m . For example: 

a. N e a r l y a l l the p u p i l s (16 o f 21) t h o u g h t t h e i r t e a c h e r 

w o u l d "almost a l w a y s " t h i n k t h a t i t i s good t o take 

p a r t i n c l a s s r o o m work, w h i l e the peer group s t a n d a r d 

was a s t e p below t h i s ( i . e . , "many" p u p i l s t h i n k t a k i n g 

p a r t i s g o o d ) . 

b. H a l f the p u p i l s ( 1 1 o f 21) t h o u g h t t h e i r t e a c h e r b e l i e v e d 

a l m o s t always t h a t s c h o o l work i s f u n , w h i l e they f e l t 

o n l y about h a l f t he c l a s s t h o u g h t s c h o o l work was f u n . 

P u p i l s #2, 9 and 10 t h i n k t h a t the t e a c h e r would d i s a g r e e 

almost always w i t h the p r o p o s i t i o n t h a t she " r e a l l y understands how 

p u p i l s f e e l . " They are h i g h l y a t y p i c a l , s i n c e n e a r l y a l l che o t h e r 

p u p i l s t h i n k t he teacher and t h e p u p i l s are i n agreement; a t the 

o t h e r extreme o f the s c a l e : t h e t e a c h e r a l m o s t always understands 

how p u p i l s f e e l (Table 1 ) . 

Four p u p i l s ( # 1 , 2, 6 and 21) judged t h a t t he teacher f e l t 

l e s s p o s i t i v e t h a n the p u p i l s about p u p i l s a s k i n g h e r f o r h e l p . 

Seven p u p i l s (#2, 4, 6, 7, 8, 16 and 17) t h o u g h t the te a c h e r 

f e l t c o n s i d e r a b l y l e s s p o s i t i v e t h a n d i d che c l a s s i t s e l f about 

whether i t ' s good t o h e l p o t h e r s w i t h s c h o o l work. 

These o b s e r v a t i o n s s t i m u l a t e d the t e a c h e r t o make some p l a n s 

t o improve her c l a s s r o o m s i t u a t i o n . Here are a few o f the steps 

she t o o k . 

She had a l r e a d y i n v o l v e d t h e c l a s s i n d i s c u s s i o n about group 

s t a n d a r d s and how they become i m p o r t a n t a l o n g w i t h t h e t e a c h e r i n 

i n f l u e n c i n g t h e way p u p i l s respond t o c l a s s r o o m a c t i v i t i e s . So, she 
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proceeded t o share w i t h t h e c l a s s t h e t a b u l a t i o n s i n Table 1. The 

t a b l e was p l a c e d on the b l a c k b o a r d and p u p i l s were encouraged t o 

g i v e t h e i r i n t e r p r e t a t i o n s o f the d a t a . 

Since most l a c k o f c l a r i t y e x i s t e d around the idea o f 

whether i t ' s good or n o t t o h e l p o t h e r s , the teacher f i r s t examined 

her own t h i n k i n g about c o o p e r a t i o n v s . c o m p e t i t i o n i n l e a r n i n g . 

She concluded t h a t she had been o v e r l y concerned w i t h i n d i v i d u a l 

achievement, w i t h "each p e r s o n d o i n g h i s own work," p r i m a r i l y as 

a g r a d i n g t e c h n i q u e . She a r r a n g e d f o r a c l a s s d i s c u s s i o n around 

t h e t o p i c , "When and how can we h e l p each o t h e r l e a r n ? " As a r e s u l t , 

. a d d i t i o n a l o p p o r t u n i t i e s f o r c o o p e r a t i v e l e a r n i n g were p r o v i d e d 

i n t h e s t r u c t u r e of t h e c l a s s r o o m : seats were grouped i n two's 

and t h r e e ' s ; r u l e s were developed g o v e r n i n g " t a l k i n g " w h i c h per­

m i t t e d s h a r i n g among s t u d y p a r t n e r s d u r i n g work p e r i o d s . 

A s p e c i a l e f f o r t was made by t h e t e a c h e r t o r e a c h p u p i l s 

# 1 , 2, 6 and 21 (Table 4 ) who were n o t c l e a r t h a t she c o n s i d e r e d 

i t good t o ask t e a c h e r t o p r o v i d e h e l p . She t r i e d r o l e p l a y i n g 

t o g e t a t some of the f e e l i n g s t h e y had toward a s k i n g a d u l t s f o r 

h e l p , and some o f the problems a d u l t s have i n g i v i n g h e l p . 

So t h a t t h e r e m i g h t be more communication among p u p i l s as 

t o the group s t a n d a r d s , a s t e e r i n g committee was s e t up t o g i v e 

l e a d e r s h i p i n i m p r o v i n g the c l a s s r o o m . The committee observed 

c l a s s r o o m o p e r a t i o n s , d i s c u s s e d i m p l i c a t i o n s , and b r o u g h t recommen­

d a t i o n s t o the c l a s s once each week. 
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SUMMARY 

The b e l i e f s and v a l u e s h e l d by members o f a classroom 

group are i m p o r t a n t i n d e t e r m i n i n g t h e e f f e c t i v e n e s s of l e a r n i n g 

i n t h a t group. I f the group s t a n d a r d s or norms o f what i s good 

or n o t good are c o n g r u e n t w i t h the t e a c h e r ' s own v a l u e s , work i n 

th e c l a s s r o o m i s l i k e l y t o be much smoother and more e f f i c i e n t 

t h a n when t h e r e a re m i s u n d e r s t a n d i n g s and c o n f l i c t i n g v a l u e s . 

When t h e r e i s c l o s e agreement among the t e a c h e r ' s v a l u e s , the 

p u p i l s ' p e r c e p t i o n s o f these v a l u e s , the p u p i l s ' own v a l u e s , and 

t h e i r p e r c e p t i o n s o f t h e v a l u e s of the c l a s s as a whole, l e a r n i n g 

i s g r e a t l y f a c i l i t a t e d . T h i s c h a p t e r p r e s e n t s t o o l s f o r d e t e r m i n i n g 

these p e r c e p t i o n s and v a l u e s and shows how one t e a c h e r used t h i s 

i n f o r m a t i o n t o improve the l e a r n i n g c l i m a t e of her classroom. 



Chapter 4 

PUPIL-TEACHER INTERACTION 

A t e a c h e r ' s b e h a v i o r i n h i s c l a s s r o o m i s a c o n t i n u i n g p r o c e s s 

o f i n t e r a c t i o n w i t h h i s p u p i l s . A t t i m e s the i n t e r a c t i o n i s so com­

p l e x and s u b t l e t h a t the t e a c h e r may be unaware o f c e r t a i n a s p e c t s 

o f i t . Thus a d i s c r e p a n c y o f t e n e x i s t s between a t e a c h e r ' s g o a l s 

and h i s a c t u a l b e h a v i o r i n the c l a s s r o o m . S i m i l a r l y , t h e r e i s l i k e l y 

t o be a marked d i s c r e p a n c y between a t e a c h e r ' s p e r c e p t i o n s o f h i s 

b e h a v i o r i n the c l a s s r o o m and h i s p u p i l s ' p e r c e p t i o n s of t h a t same 

b e h a v i o r . When such a s i t u a t i o n e x i s t s , the t e a c h e r ' s c l a s s r o o m 

p r a c t i c e s are n o t c o n t r i b u t i n g e f f e c t i v e l y t o the accomplishment 

o f t e a c h i n g o b j e c t i v e s . A t e a c h e r may, f o r i n s t a n c e , w i s h t o be 

seen as a warm and f r i e n d l y person i n o r d e r t o h e l p the p u p i l s f e e l 

c o m f o r t a b l e , b u t the p u p i l s may see h i s b e h a v i o r as t h r e a t e n i n g o r 

p u n i t i v e . I n such cases, c l a s s r o o m atmosphere and events a r e i n f l u ­

enced more by unconscious f a c t o r s t h a n by the t e a c h e r ' s c o n s c i o u s 

p h i l o s o p h y o f e d u c a t i o n . 

Some t e a c h e r s are aware o f t h e danger o f d i s c r e p a n c i e s 

between g o a l s and a c t u a l p r a c t i c e and are a t t e m p t i n g t o l e a r n more 

about them t h r o u g h the h e l p o f a n o t h e r t e a c h e r or an " o b j e c t i v e 

o b s e r v e r " who observes a c l a s s p e r i o d , or t h r o u g h o b t a i n i n g p u p i l 

r e a c t i o n s , or by tape r e c o r d i n g and l i s t e n i n g back t o s e l e c t e d 

c l a s s r o o m s e s s i o n s . By s t u d y i n g data on how a t e a c h e r a c t u a l l y 

has behaved i n the c l a s s r o o m , a t e a c h e r can l e a r n what he i s r e a l l y 

d o i n g i n c l a s s and can t h e n e v a l u a t e t h i s behavior, i n terms o f i t s 
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c o n t r i b u t i o n t o h i s t e a c h i n g o b j e c t i v e s , and whether what he i n t e n d e d 

t o do i s a c t u a l l y t a k i n g p l a c e . T o o l s f o r s t u d y i n g t e a c h e r b e h a v i o r 

i n terms o f p u p i l - t e a c h e r i n t e r a c t i o n a re p r e s e n t e d i n t h i s c h a p t e r . 

Because the c l a s s r o o m i s a d i f f e r e n t p s y c h o l o g i c a l s e t t i n g 

f o r each o f i t s p a r t i c i p a n t s , a complete a n a l y s i s o f t h e dynamics of 

c l a s s r o o m a c t i v i t y r e q u i r e s i n f o r m a t i o n f r o m a l l p o i n t s o f v i e w . 

The t o o l s below i n c l u d e ways of c o l l e c t i n g data on an hour o f c l a s s ­

room t i m e f r o m each p u p i l ' s p o i n t o f v i e w , as w e l l as f r o m t h a t o f 

an o b s e r v e r who i s " d i s i n t e r e s t e d " i n che a c t i v i t i e s o f the c l a s s ­

room p a r t i c i p a n t s . I n the case o f p u p i l p e r c e p t i o n s , the t e a c h e r 

may be i n t e r e s t e d i n knowing how each o f h i s p u p i l s viewed an hour 

o f i n s t r u c t i o n . Here are some examples o f items he m i g h t use. 
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Date 
P u p i l No. 
Class 

PUPIL PERCEPTIONS OF A CLASS PERIOD 

T h i n k about the l a s t hour o f c l a s s . About how much time would 
y o u say was s p e n t i n each o f the f o l l o w i n g a c t i v i t i e s ? Draw a c i r c l e 
a r o u n d the answer you t h i n k i s r i g h t f o r each one. 

How much time ? ( C i r c l e one) 

The t e a c h e r t a l k i n g t o the whole c l a s s — 

t e l l i n g , a n s w e r i n g , or a s k i n g s o m e t h i n g . a l o t some a l i t t l e none 

The t e a c h e r t a l k i n g t o i n d i v i d u a 1 p u p i l s - -

t e l l i n g , a n s w e r i n g , or a s k i n g s o m e t h i n g . a l o t some a l i t t l e none 

P u p i l s t a l k i n g t o t h e t e a c h e r - - t e l l i n g , 
a n s w e r i n g , or a s k i n g something. a l o t some a l i t t l e none 

Now t h i n k about what you y o u r s e l f d i d d u r i n g the l a s t c l a s s p e r i o d . 
W r i t e i n the number you t h i n k i s r i g h t (Make the be s t guess you c a n ) . 

My t e a c h e r t o l d , answered, or asked me t h i n g s times 

I t o l d , answered, or asked my t e a c h e r t h i n g s ______ times 

I t o l d , answered, or asked o t h e r p u p i l s t h i n g s times 

D u r i n g the l a s t c l a s s h o u r , my t e a c h e r t o l d , answered, or asked 
me t h i n g s : 

a. more t h a n most o t h e r p u p i l s . 
check b. a l i t t l e more t h a n most o t h e r p u p i l s . 
one c. a l i t t l e l e s s t h a n most o t h e r p u p i l s . 

d. l e s s t h a n most o t h e r p u p i l s . 

I v o l u n t e e r e d t o say t h i n g s or do t h i n g s d u r i n g t h e c l a s s hour: 

a. more t h a n most o t h e r p u p i l s . 
check b. a l i t t l e more t h a n most o t h e r p u p i l s . 
one c. a l i t t l e l e s s t h a n most o t h e r p u p i l s . 

d. l e s s t h a n most o t h e r p u p i l s . 
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When my t e a c h e r t o l d , answered, or asked me something, i t was: 

a. o n l y about my work. 
c h e c k b. m o s t l y about my work, b u t a l i t t l e about my b e h a v i o r . 
one c. m o s t l y about my b e h a v i o r , b u t a l i t t l e about my work. 

d. o n l y about my b e h a v i o r . 

When my te a c h e r t o l d , answered, o r asked me something, he o r 
she was: 

a. v e r y p l e a s e d . 
c h e c k b. s a t i s f i e d . 
one c. somewhat d i s s a t i s f i e d . 

d. q u i t e d i s s a t i s f i e d . 

I n a d d i t i o n t o o b t a i n i n g p u p i l s ' p e r c e p t i o n s o f the t e a c h e r B s 

p r a c t i c e s , t h e - t e a c h e r c o u l d have an o b j e c t i v e o b s e r v e r c o l l e c t d a t a 

on c l a s s r o o m i n t e r a c t i o n . Such data s h o u l d a s s i s t t h e t e a c h e r i n 

j u d g i n g how r e a l i s t i c t he p u p i l s ' p e r c e p t i o n s a r e . M a t e r i a l c o l l e c t e d 

by an ob s e r v e r can a l s o p r o v i d e u s e f u l c l u e s as t o how a teacher 

m i g h t i n c r e a s e h i s t e a c h i n g e f f e c t i v e n e s s . O f t e n , a t e a c h e r does 

n o t know what a s p e c t s o f h i s b e h a v i o r a r e c o n f u s i n g o r d i s r u p t i v e ; 

moreover, he may be i g n o r i n g a p a r t i c u l a r s e c t i o n o f h i s c l a s s o r 

r e a c t i n g q u i t e d i f f e r e n t l y t o c e r t a i n p u p i l s . S e v e r a l o b s e r v a t i o n a l 

systems have been developed f o r the purpose o f r e f l e c t i n g back t o 

the t e a c h e r h i s b e h a v i o r d u r i n g a g i v e n c l a s s r o o m p e r i o d . 

One method o f o b s e r v a t i o n c l a s s i f i e s b e h a v i o r f i r s t on the 

b a s i s o f the c l a s s r o o m p a r t i c i p a n t s . Three g e n e r a l c a t e g o r i e s are 

used: t e a c h e r t o whole c l a s s ; t e a c h e r t o i n d i v i d u a l p u p i l ; and 

p u p i l i n i t i a t i n g remarks t o t h e t e a c h e r . W i t h i n each o f these 

major c a t e g o r i e s , the a c t i o n i s c l a s s i f i e d as t o whether i t i s w o r k 

o r i e n t e d or o r i e n t e d t o s o c i a l b e h a v i o r and s o c i a l c o n t r o l . F i n a l l y , 
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th e s p e c i f i c t y p e o f b e h a v i o r i s i d e n t i f i e d . The f o l l o w i n g o u t l i n e 
shows t h i s c l a s s i f i c a t i o n and g i v e s t h e d e f i n i t i o n f o r each t y p e o f 
b e h a v i o r . 

I . Teacher t o Whole Class 

A. Work 

1. T e l l i n g and G i v i n g I n f o r m a t i o n - T r a n s m i t t i n g f a c t , 

o p i n i o n , e t c . , d i r e c t l y t o whole c l a s s about s u b j e c t 

m a t t e r o r r e l a t e d areas o f c l a s s r o o m i n t e r e s t . 

2. G i v i n g D i r e c t i o n s - T e l l i n g t h e c l a s s what t o do, or 

how t o do a p a r t i c u l a r p i e c e o f work. 

3. A s k i n g and I n d i r e c t P r o b i n g - T r y i n g t o g e t i n f o r m a t i o n 

f r o m the c l a s s or p o s i n g q u e s t i o n s t o whole c l a s s 

r e g a r d i n g c l a s s r o o m work. 

B. S o c i a l B e h a v ior and S o c i a l C o n t r o l 

1. P o s i t i v e - I n d i c a t i n g t o whole c l a s s t h a t i t s s o c i a l 

b e h a v i o r and c o n t r o l have been "good." 

2. N e u t r a l - G i v i n g d i r e c t i o n s or i n f o r m a t i o n w i t h no 

e v a l u a t i o n i m p l i e d . 

3. N e g a t i v e - I n d i c a t i n g t o whole c l a s s t h a t i t s s o c i a l 

conduct i s n o t "good." 

I I . Teacher t o I n d i v i d u a l P u p i l s 

A. Work 

1. P o s i t i v e - Rewarding comments d i r e c t e d t o an i n d i v i d u a l 

p u p i l about an aspe c t o f h i s work. 

2. N e u t r a l - Comments or q u e s t i o n s w h i c h a r e n e i t h e r r e w a r d i n g 

nor p u n i s h i n g d i r e c t e d t o an i n d i v i d u a l p u p i l about an 

aspec t o f h i s work. 
3. N e g a t i v e - P u n i s h i n g comments d i r e c t e d t o an i n d i v i d u a l 

p u p i l about an a s p e c t o f h i s work. 
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B. S o c i a l Behavior and S o c i a l C o n t r o l 

1. P o s i t i v e - Rewarding comments d i r e c t e d t o an i n d i v i d u a l 

p u p i l about h i s s o c i a l c o n d u c t i n the c l a s s . 

2. N e u t r a l - Comments or q u e s t i o n s w h i c h a re n e i t h e r r e w a r d i n g 

n o r p u n i s h i n g d i r e c t e d t o an i n d i v i d u a l p u p i l about h i s 

conduct i n t h e c l a s s . 

3. N e g a t i v e - P u n i s h i n g comments d i r e c t e d t o an i n d i v i d u a l 

p u p i l about h i s conduct i n the c l a s s . 

I I I . P u p i l s t o Teacher 

A. Work 

1. Dependent and A s k i n g Q u e s t i o n s - P u p i l remarks w h i c h e i t h e r 

show dependency on the t e a c h e r o r are q u e s t i o n s about 

work w h i c h i s t o be done. 

2. C o n t r i b u t i o n s - P u p i l remarks w h i c h add something t o 

on-going c l a s s a s s i g n m e n t . E l a b o r a t i o n - h e l p f u l comments, 

B. S o c i a l B e h a v ior and S o c i a l C o n t r o l 

1. Complaints - P u p i l remark w h i c h i s a c o m p l a i n t about 

conduct o f o t h e r p u p i l s i n the c l a s s . 

2. A t t e n t i o n Seeking - P u p i l remark aimed a t g e t t i n g a t t e n t i o n 

f r o m t h e t e a c h e r , the p u p i l s , o r b o t h . 

A1 f o r m a t f o r u s i n g these c a t e g o r i e s i n c l a s s r o o m o b s e r v a t i o n 

i s g i v e n on the n e x t page. 
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Teacher o r Class Date Time 

I . Teacher t o Whole Class 

A. Work B. S o c i a l B e h a v i o r and S o c i a l 
C o n t r o l 

1. G i v i n g 2. G i v i n g 3. A s k i n g ; 1. P o s i ­ 2. Neu­ 3. Nega­
i n f o r ­ D i r e c ­ P r o b i n g t i v e t r a l t i v e 
m a t i o n t i o n s 

I I Teacher t o I n d i v i d u a l P u p i l s 

A. Work B. S o c i a l B e h a v i o r and S o c i a l 
C o n t r o l 

1. P o s i ­ 2. Neu­ 3. Nega­ 1. P o s i ­ 2,.Neu­ 3. Nega­
t i v e t r a l t i v e t i v e t r a l t i v e 

A. Work 

1. Dependent 

I I I . P u p i l s t o Teacher 

B. S o c i a l Behavior and S o c i a l 

2. C o n t r i b u t i o n s 

C o n t r o l 

1. C o m p l a i n t s 2. A t t e n t i o n 
Seeking 
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The o b s e r v e r procedes by c h e c k i n g one o f the c a t e g o r i e s f o r 

each u n i t o f b e h a v i o r o b s e r v e d . A u n i t o f b e h a v i o r i s d e f i n e d as one 

complete s t a t e m e n t i n one o f the c a t e g o r i e s , w h i l e a new u n i t o f 

b e h a v i o r i s d e s i g n a t e d as one complete s t a t e m e n t i n a c a t a g o r y d i f f e r e n t 

f r o m the p r e c e d i n g . 

Whenever an i n d i v i d u a l p u p i l i s communicated t o by the 

t e a c h e r o r i n i t i a t e s a s t a t e m e n t t o the t e a c h e r , h i s o r her sex i s 

r e c o r d e d i n the a p p r o p r i a t e b e h a v i o r a l c a t e g o r y . The r e c o r d i n g symbols 

used are 1 (one v e r b a l u n i t f o r whole c l a s s ) , 0 (one v e r b a l u n i t f o r 

a g i r l ) , and X (one v e r b a l u n i t f o r a b o y ) . 

An o b s e r v a t i o n check sheet w i t h a l l o f the above c a t e g o r i e s 

i s used by t h e o b s e r v e r f o r a f i v e m i n u t e p e r i o d . A t t h e end o f 

e v e r y two o f these f i v e m i n u t e p e r i o d s ( e v e r y t e n m i n u t e s ) , a n o t h e r 

f o r m i s f i l l e d o u t by t h e o b s e r v e r w h i c h d e s i g n a t e s the methods o f 

p a r t i c i p a t i o n used d u r i n g t h e p r e v i o u s t e n m i n u t e s . T h i s form i s 

shown below and r e q u i r e s about one m i n u t e t o complete. The methods 

o f p a r t i c i p a t i o n i n c l u d e such phenomena as l e c t u r i n g , l i s t e n i n g , 

l o o k i n g , p r a c t i c i n g , b e i n g t e s t e d , d i s c u s s i o n , e t c . For each o f 

these the o b s e r v e r notes whether the a c t i v i t y was done by the t o t a l 

c l a s s , s m a l l groups o f p u p i l s , o r i n d i v i d u a l s w o r k i n g a p a r t from the 

r e s t o f the group. 

The f o r m i s as f o l l o w s : 
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Teacher o r Class Date Time 

What method(s) o f p a r t i c i p a t i o n have been used f o r t h e l a s t t e n m i n u t e s ? 
(check a l l a p p r o p r i a t e i t e m s ) 

T o t a l c l a s s s m a l l groups i n d i v i d u a l s 

1) l e c t u r i n g , l i s t e n i n g , 
l o o k i n g , e t c . 

2) p r a c t i c i n g , o r a l d r i l l , 

t r y i n g o u t 

3) b e i n g t e s t e d , q u i z z e d 

4 ) game, c o n t e s t , competing 

5) d i s c u s s i o n 

6) r e a d i n g , s t u d y i n g 

7) w r i t i n g 

8 ) c r e a t i n g and making 

COMMENTS: 
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The f o l l o w i n g example shows d a t a c o l l e c t e d d u r i n g a f i v e 

m i n u t e p e r i o d i n a h i g h s c h o o l r e t a i l b u s i n e s s c l a s s . The t e a c h e r 

was i n t r o d u c i n g t h e p u p i l s t o s i m u l a t i n g a r e t a i l s t o r e i n c l a s s . 

The o b s e r v a t i o n check sheet l o o k e d l i k e t h i s . 

I . Teacher t o Whole Class 

A. Work 

1. G i v i n g 2. G i v i n g 3. A s k i n g ; 
i n f o r ­ D i r e c ­ P r o b i n g 
m a t i o n t i o n s 

M 1 

B. S o c i a l B e h a v i o r and S o c i a l 
C o n t r o l 

1. P o s i ­ 2. Neu­ 3. Nega­
t i v e t r a l t i v e 

n / 

A. Work 

1. Posi­
t i v e 

00 

2. Neu­
t r a l 

0 OOO / 

x< °° 
Qoo 

I I . Teacher t o I n d i v i d u a l P u p i l s 

B. S o c i a l B e h a v i o r and S o c i a l 
C o n t r o l 

3. Nega­
t i v e 

X O 

1 . P o s i ­
t i v e 

2. Neu­
t r a l 

X 

3. Nega­
t i v e 

I I I . P u p i l s t o Teacher 

A. Work B. S o c i a l B e h a v i o r and S o c i a l 
C o n t r o 1 

1. Dependent 2. C o n t r i b u t i o n s 1 . Complaints 2. A t t e n t i o n 
Seeking 

oooo X / X X 
XXX o )l o 
0 
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The data i n d i c a t e t h a t , f o r the most p a r t , t h i s t e a c h e r 

was t e l l i n g and g i v i n g i n f o r m a t i o n ; he r e a c t e d i n m o s t l y a n e u t r a l 

way t o i n d i v i d u a l p u p i l s and evoked m o s t l y dependency responses 

f r o m the p u p i l s . F u r t h e r m o r e , t h e d a t a i n d i c a t e t h a t the t e a c h e r 

r e a c t e d toward more g i r l s t h a n boys, b u t r e c e i v e d b e h a v i o r f r o m 

the same number o f boys and g i r l s . These data were o f c o n s i d e r ­

a b l e i n t e r e s t t o t h i s t e a c h e r s i n c e he t h o u g h t t h a t he was o f t e n 

r e w a r d i n g h i s s t u d e n t s f o r c o r r e c t r e s p o n s e s , i n s t e a d of the 

n e u t r a l b e h a v i o r he a c t u a l l y d i s p l a y e d . He t h o u g h t , a l s o , t h a t 

he was e v o k i n g q u i t e a few c o n t r i b u t i o n s f r o m the p u p i l s , whereas 

d u r i n g t h i s f i v e m i n u t e i n t e r v a l o n l y a few s t u d e n t s made c o n t r i ­

b u t i o n s . 

A t e a c h e r might use t h i s t y p e o f o b s e r v a t i o n i n h i s c l a s s 

by e n l i s t i n g the h e l p o f a c o l l e a g u e as an o b s e r v e r . A f t e r the 

data a r e c o l l e c t e d he can t a b u l a t e them i n v a r i o u s ways, depending 

on what he i s t r y i n g t o l e a r n about h i s classroom b e h a v i o r . 

For i n s t a n c e : 

Perhaps he wants t o know what p r o p o r t i o n o f b e h a v i o r s are 

aimed a t the whole c l a s s and what p r o p o r t i o n a re d i r e c t e d t o 

i n d i v i d u a l s . Or he m i g h t want t o know how much ti m e he spends 

g i v i n g n e g a t i v e comments r e l a t e d t o s o c i a l c o n t r o l or tD work. 

Perhaps he wants t o know how much dependency the p u p i l s are d i s ­

p l a y i n g . To l e a r n t h i s , he can compare the number of dependency 

responses f r o m p u p i l s w i t h t h e number o f c o n t r i b u t i o n s f r o m 

p u p i l s . Moreover, perhaps he wants t o see how the p u p i l s have 

p e r c e i v e d what he has done. He can compare what the o b s e r v e r 

has seen w i t h what the p u p i l s have p e r c e i v e d . For i n s t a n c e , do 
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th e p u p i l s and the observer see h i s b e h a v i o r s as p o s i t i v e , see 

him as b e i n g s a t i s f i e d w i t h t he p u p i l s , or do the p u p i l s and 

the o b s e r v e r see t h i n g s d i f f e r e n t l y ? I f t h e r e i s a d i s c r e p a n c y 

i n p e r c e p t i o n s , the t e a c h e r m i g h t ask why. Why, f o r example, 

do the p u p i l s sometimes see him as d i s s a t i s f i e d when he i s 

t r y i n g t o show s a t i s f a c t i o n ? 

A n o t h e r i m p o r t a n t t h i n g t o l o o k f o r i s whether, or n o t a 

te a c h e r i s behaving d i f f e r e n t l y t oward g i r l s and boys. O f t e n 

d i f f e r e n t i a l r e l a t i o n s h i p s w i t h t he two sexes occur q u i t e uncon­

s c i o u s l y . Our r e s e a r c h i n d i c a t e s t h a t t e a c h e r s o f t e n i n d i c a t e 

more s a t i s f a c t i o n w i t h g i r l s t h a n w i t h boys.'*' 

Perhaps he wants t o know w h i c h k i n d o f t e a c h i n g b e h a v i o r , 

d i r e c t or i n d i r e c t , i s most e f f e c t i v e . He can f i n d out about 

t h i s by t r y i n g to be d i r e c t f o r a week o r so, t e l l i n g and g i v i n g 

i n f o r m a t i o n as w e l l as g i v i n g d i r e c t i o n s , and t h e n b e i n g i n d i r e c t 

f o r a comparable p e r i o d o f t i m e , u s i n g i n d i r e c t p r o b i n g . Then, 

by means o f i n s t r u m e n t s p r e s e n t e d i n Chapter 2, he can e v a l u a t e 

how w e l l each o f t h e t e a c h i n g p r o c e d u r e s worked out as f a r as 

th e p u p i l s were concerned„ 

A n o t h e r system of c l a s s r o o m o b s e r v a t i o n , c a l l e d I n t e r -
2 

a c t i o n A n a l y s i s , was developed by F l a n d e r s . As d e s c r i b e d by 

Schmuck, R., and Van Egmond, E., "Sex D i f f e r e n c e s i n the R e l a t i o n ­

s h i p of I n t e r p e r s o n a l P e r c e p t i o n s t o Academic Performance," 

Psychology i n t h e Schools, J a n u a r y , 1965. 

F l a n d e r s , Ned A. INTERACTION ANALYSIS IN THE CLASSROOM, A MANUAL 

FOR OBSERVERS„ The U n i v e r s i t y o f M i c h i g a n School o f E d u c a t i o n . 

Revised E d i t i o n , January, 1964. 
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t h e a u t h o r , h i s system " i s p a r t i c u l a r l y concerned w i t h a n a l y z i n g 
3 

t h e i n f l u e n c e p a t t e r n on t h e t e a c h e r . " I n i t , a s e r i e s o f a c t s 

i s r e c o r d e d i n terms o f p r e d e t e r m i n e d c o n c e p t s r e l a t e d t o c o n t r o l 

o f the s t u d e n t s ' freedom o f a c t i o n * I n t e r a c t i o n A n a l y s i s " c o n s i s t s 

s i m p l y o f o b s e r v i n g , r e c o r d i n g , and c o u n t i n g events as t h e y o c c u r . 

The u s e f u l n e s s o f such a s i m p l e p r o c e d u r e w i l l depend on congruence 

between the purpose o f o b s e r v i n g and t h e n a t u r e o f t h e c a t e g o r i e s . 

Thus the p r o p e r a p p l i c a t i o n o f I n t e r a c t i o n A n a l y s i s b e g i n s by 

i d e n t i f y i n g the purposes o f o b s e r v a t i o n c l e a r l y and then d e s i g n i n g 

a ser of c a t e g o r i e s t h a t f i t s t he p u r p o s e s . Only r a r l y w i l l an 
A 

e x i s t i n g s e t o f c a t e g o r i e s be a p p r o p r i a t e . Teachers s h o u l d 

f e e l f r e e t o change or d e v e l o p c a t e g o r i e s t o meet t h e i r p a r t i c u l a r 

needs. Experience has shown, however, t h a t the c a t e g o r i e s p r e s e n t e d 

h e r e , as w e l l as t h o s e i n the method o f o b s e r v a t i o n d e s c r i b e d 

above, are u s e f u l i n most classroom s i t u a t i o n s . 

F l a n d e r s ' system has t e n c a t e g o r i e s . Seven i n v o l v e t e a c h e r 

t a l k and two i n v o l v e s t u d e n t t a l k . The t e n t h c a t e g o r y i s a s s i g n e d 

t o pauses, s h o r t p e r i o d s o f s i l e n c e , a n d . t a l k t h a t i s c o n f u s i n g 

or n o i s y . The c a t e g o r i e s a r e d e s c r i b e d as f o l l o w s ; ' 0 

3 I b i d . p. 1. 

4 I b i d , p. 30. 

5 l b i d . p. 5. 
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Teacher T a l k -- I n d i r e c t I n f l u e n c e 

1. A c c e p t s F e e l i n g s : a c c e p t s and c l a r i f i e s the f e e l i n g 

tone o f the s t u d e n t s i n a n o n - t h r e a t e n i n g manner. 

F e e l i n g s may be p o s i t i v e o r n e g a t i v e . P r e d i c t i n g 

or r e c a l l i n g f e e l i n g s are i n c l u d e d . 

2. P r a i s e s or Encourages: p r a i s e s or encourages s t u d e n t 

a c t i o n or b e h a v i o r . Jokes t h a t r e l e a c e t e n s i o n , n o t 

a t t h e expence o f a n o t h e r i n d i v i d u a l , n o d d i n g head 

or s a y i n g , "urn hm" o r "go on" are i n c l u d e d . 

3. A c c e p t s or Uses Ideas o f S t u d e n t : c l a r i f y i n g , b u i l d ­

i n g , or d e v e l o p i n g i d e a s suggested by a s t u d e n t . As 

t e a c h e r b r i n g s more o f h i s own ideas i n t o p l a y , s h i f t 

t o c a t e g o r y f i v e . 

4. Asks Q u e s t i o n s : a s k i n g a q u e s t i o n a b o u t c o n t e n t or 

p r o c e d u r e w i t h the i n t e n t t h a t a s t u d e n t answer. 

Teacher T a l k -- D i r e c t I n f l u e n c e 

5. L e c t u r i n g : g i v i n g f a c t s o r o p i n i o n s a b o u t c o n t e n t 

or p r o c e d u r e ; e x p r e s s i n g h i s own i d e a s , a s k i n g 

r h e t o r i c a l q u e s t i o n s . 

6. G i v i n g D i r e c t i o n s : d i r e c t i o n s , commands, or o r d e r s 

t o which a s t u d e n t i s e x p e c t e d t o comply. 

7. C r i t i c i z i n g or J u s t i f y i n g A u t h o r i t y : s t a t e m e n t s 

i n t e n d e d t o change s t u d e n t b e h a v i o r f r o m nonacceptable 

t o a c c e p t a b l e p a t t e r n ; b a w l i n g someone o u t ; s t a t i n g 

why t h e t e a c h e r i s d o i n g what he i s d o i n g ; extreme 

s e l f - r e f e r e n c e . 
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Student T a l k 

8. Student T a l k Response: a s t u d e n t makes a p r e d i c t ­

a b l e response t o t e a c h e r . Teacher i n i t i a t e s t h e 

c o n t a c t or s o l i c i t s s t u d e n t s t a t e m e n t and s e t s l i m i t s 

t o what the s t u d e n t says. 

9. Student T a l k — I n i t i a t i o n : t a l k by s t u d e n t s w h i c h 

t h e y i n i t i a t e . U n p r e d i c t a b l e s t a t e m e n t s i n response 

t o t e a c h e r . S h i f t from 8 t o 9 as s t u d e n t i n t r o d u c e s 

own i d e a s . 

10. S i l e n c e or C o n f u s i o n : pauses, s h o r t p e r i o d s o f s i l e n c e 

and p e r i o d s o f c o n f u s i o n i n w h i c h communication c a n n o t 

be u n d e r s t o o d by the o b s e r v e r . 

Each o f these c a t e g o r i e s d e s i g n a t e s a p a r t i c u l a r k i n d of 

communication e v e n t . There i s no s c a l e i m p l i e d by the numbers 

assig n e d t o t h e c a t e g o r i e s . 

About e v e r y t h r e e seconds, t h e o b s e r v e r decides w h i c h 

c a t e g o r y b e s t r e p r e s e n t s the communication events j u s t c o m p l e t e d . 

He w r i t e s t h i s c a t e g o r y number down w h i l e s i m u l t a n e o u s l y 

a s s e s s i n g communication d u r i n g the n e x t p e r i o d , and c o n t i n u e s 

a t a r a t e o f 20 t o 25 o b s e r v a t i o n s p e r m i n u t e , k e e p i n g h i s tempo 

as s t e a d y as p o s s i b l e . His n o t e s are m e r e l y a sequence o f numbers 

w r i t t e n i n a column, t o p t o b o t t o m , so t h a t the o r i g i n a l sequence 

o f e v e n t s i s p r e s e r v e d . O c c a s i o n a l l y m a r g i n a l n o t e s are used t o 

e x p l a i n the c l a s s f o r m a t i o n or any u n u s u a l c i r c u m s t a n c e s . When 

t h e r e i s a major change i n c l a s s f o r m a t i o n , communication p a t t e r n , 

or s u b j e c t under d i s c u s s i o n , a double l i n e i s drawn and the t i m e 

i n d i c a t e d . A t the end o f an observed s e s s i o n , the o b s e r v e r w r i t e s 
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a b r i e f d e s c r i p t i o n o f each s e p a r a t e a c t i v i t y p e r i o d i n d i c a t e d 
by the double l i n e s , i n c l u d i n g the n a t u r e o f the a c t i v i t i e s , t he 
c l a s s f o r m a t i o n , and t h e p o s i t i o n o f the t e a c h e r . He a l s o n o t e s 
any a d d i t i o n a l f a c t s t h a t seem p e r t i n e n t t o an adequate i n t e r ­
p r e t a t i o n and r e c a l l o f the s e s s i o n . 

I n t e r a c t i o n data g a t h e r by t h i s method can be t a b u l a t e d 

and used t o answer many d i f f e r e n t q u e s t i o n s , p a r t i c u l a r l y by 

comparing the number o f times s e l e c t e d b e h a v i o r c a t e g o r i e s 

have o c c u r r e d . 

Perhaps a t e a c h e r wants t o know how d i r e c t or i n d i r e c t 

he r e a l l y i s i n h i s t e a c h i n g . T h i s can be done by comparing t h e 

number o f times he behaves i n c a t e g o r i e s 1 , 2, 3, and 4 ( i n d i r e c t ) 

w i t h the f r e q u e n c y o f b e h a v i o r s i n c a t e g o r i e s 5, 6, and 7 ( d i r e c t ) . 

Moreover, he can check on the p u p i l s ' responses t o each o f these 

g e n e r a l types o f t e a c h i n g by s e e i n g the k i n d o f b e h a v i o r each o f 

these e l i c i t s , t h a t i s , the f r e q u e n c y w i t h w h i c h a p a r t i c u l a r 

k i n d o f t e a c h e r a c t i o n i s f o l l o w e d by c a t e g o r y 8 or by c a t e g o r y 9. 

I t i s l i k e l y , f o r i n s t a n c e , t h a t s t u d e n t i n i t i a t e d responses 

f o l l o w i n d i r e c t i n f l u e n c e more o f t e n than d i r e c t i n f l u e n c e . I t 

i s a l s o t r u e t h a t t e a c h e r b e h a v i o r s f a l l i n g i n t o c a t e g o r y 3 (Ac c e p t s 

or Uses Ideas o f S t u d e n t s ) as a response t o s t u d e n t responses 

encourages more s t u d e n t t a l k , e s p e c i a l l y i n c a t e g o r y 9. 

Perhaps a t e a c h e r wants t o know how o f t e n he c r i t i c i z e s 

t he p u p i l s or j u s t i f i e s h i s a u t h o r i t y compared t o how o f t e n he 

p r a i s e s o r encourages them. He can f i n d t h i s by comparing the 

f r e q u e n c y o f b e h a v i o r i n c a t e g o r i e s 7 and 2. Of course the 
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number o f time s the t e a c h e r j u s t i f i e s a u t h o r i t y or p r a i s e s p u p i l s 

i s n o t h i g h , so t h i s comparison may o f t e n be d i f f i c u l t t o make. 

Perhaps he wants t o know i f he e v e r b u i l d s or e l a b o r a t e s 

on what a p u p i l has p r e s e n t e d , or i f he i s s k i l l f u l i n a s k i n g 

q u e s t i o n s which l e a d t o p u p i l i n i t i a t e d responses. C a t e g o r i e s 

3 and 9 p r o v i d e data t o answer these q u e s t i o n s . 

Perhaps he wants t o know how much s i l e n c e or c o n f u s i o n 

t h e r e i s d u r i n g a p e r i o d when he i s a t t e m p t i n g t o p r e s e n t some 

new ideas t o the c l a s s . Category 10 g i v e s him t h i s i n f o r m a t i o n . 

He can o b t a i n answers t o these and many o t h e r q u e s t i o n s 

by u s i n g one o f the above o b s e r v a t i o n i n v e n t o r i e s . The f o l l o w i n g 

example shows how each o f these methods can be adapted t o the 

needs o f a p a r t i c u l a r c l a s s r o o m . 

Example o f How One Teacher Used Classroom O b s e r v a t i o n 

A f i f t h grade t e a c h e r d e c i d e d that, she wanted t o f i n d out 

more about the way her t e a c h i n g appeared t o the p u p i l s . She began 

by a s s e s s i n g the c l a s s r o o m l e a r n i n g c l i m a t e by u s i n g some o f the 

t o o l s p r e s e n t e d i n Chapter 2. She was s u r p r i s e d t o d i s c o v e r t h a t 

many o f the p u p i l s d i d n o t f e e l i n v o l v e d i n what they were supposed 

t o be l e a r n i n g and . t h a t t h e y were n o t c l e a r on what t h e y were 

exp e c t e d t o do. N a t u r a l l y , she became concerned about these 

responses and l o o k e d f o r ways o f i m p r o v i n g her t e a c h i n g p e r f o r m ­

ance.- She hoped t o communicate h e r l e s s o n m a t e r i a l t o t h e 

• p u p i l s w i t h i n c r e a s e d c l a r i t y and t o i n c r e a s e the p u p i l s ' m o t i ­

v a t i o n s t o l e a r n . 

A f t e r m u s t e r i n g up some courage, she asked one o f her 

c o l l e a g u e s t o observe her d u r i n g a t e a c h i n g hour. The two teachers 
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t a l k e d t h i s over w i t h the p r i n c i p a l who was w i l l i n g t o f i l l i n 

f o r the t e a c h e r - o b s e r v e r w h i l e she was o b s e r v i n g i n her c o l l e a g u e ' s 

c l a s s r o o m . The two t e a c h e r s decided t o use the f i r s t o b s e r v a t i o n 

schedule d e s c r i b e d above. 

A f t e r the f i r s t h our, i t was c l e a r t o the o b s e r v e r t h a t the 

f i f t h grade teacher spent most o f the s e s s i o n t e l l i n g and g i v i n g 

i n f o r m a t i o n t o the whole c l a s s (Category IA1 i n the o u t l i n e 

p r e s e n t e d a b o v e ) . A l t h o u g h i t appeared t o the o b s e r v e r t h a t 

e v e r y t h i n g was c l e a r l y s t a t e d and p r e s e n t e d , i t was obvious 

t o h e r , a t the same t i m e , t h a t many o f the p u p i l s were n o t 

f o l l o w i n g . One recommendation w h i c h the o b s e r v e r made was t h a t 

the t e a c h e r address i n d i v i d u a l s more o f t e n , u s i n g b o t h d i r e c t and 

i n d i r e c t p r o b i n g t o r e i n f o r c e key p o i n t s and t o g e t a c o n t i n u i n g 

feedback on the e f f e c t i v e n e s s o f her communication. A n o t h e r 

t h i n g t h a t the o b s e r v e r n o t i c e d was t h a t the t e a c h e r addressed 

g i r l s more than boys. The boys were l e f t o ut and p l a y e d around 

even though the t e a c h e r was n o t always aware o f t h i s . A check 

on the e a r l y data t h i s f i f t h grade t e a c h e r had c o l l e c t e d about 

r e a c t i o n s t o l e a r n i n g e x p e r i e n c e s i n d i c a t e d t h a t the boys were 

much l e s s i n v o l v e d and l e s s m o t i v a t e d than the g i r l s . 

A t t h i s p o i n t , the t e a c h e r embarked on some new a t t e m p t s 

t o i n v o l v e and m o t i v a t e more p u p i l s . She a t t e m p t e d t o do t h i s 

by c a l l i n g on i n d i v i d u a l p u p i l s more than she had i n the p a s t 

and on b e i n g more c o n s c i o u s o f her r e a c t i o n s t o boys i n the 

c l a s s . She a l s o d e c i d e d t o have the p u p i l s work i n s m a l l groups 

some times so tha t each o f them would have a grea t e r o p p o r t u n i t y 

t o p a r t i c i p a t e and t o become i n v o l v e d i n c l a s s r o o m work. 
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A f t e r s e v e r a l weeks, she dec i d e d t o ask her c o l l e a g u e t o 

come back t o t h e c l a s s t o observe her performance once a g a i n . 

T h i s t i m e , i t was c l e a r t o t h e ob s e r v e r t h a t changes had o c c u r r e d . 

Most obvious changes were t h a t t h e t e a c h e r addressed i n d i v i d u a l s 

more o f t e n and gave more s u p p o r t t o t h e boys t h a n she had done 

p r e v i o u s l y . A t the end o f the ho u r , the o b s e r v e r c o l l e c t e d data 

f r o m the p u p i l s on t h e i r r e a c t i o n s t o the l e a r n i n g t a s k s . Compared 

t o the r e s u l t s c o l l e c t e d e a r l i e r i n the semester, these data 

i n d i c a t e d t h a t the p u p i l s were much more i n v o l v e d , more a t t r a c t e d t o 

cl a s s r o o m t a s k s , and more e x c i t e d about t h e i r academic l e a r n i n g . 

About a week l a t e r , the t e a c h e r - o b s e r v e r approached t h e 

f i f t h grade t e a c h e r and engaged her i n a c o n v e r s a t i o n about t h e 

improvement she had observed. The o b s e r v e r now wanted t o be 

observed. She was a b l e t o see the b e n e f i t s o f o b s e r v a t i o n and 

knew t h a t she, t o o , c o u l d improve i n c e r t a i n areas o f t e a c h i n g . 

The f i f t h grade t e a c h e r agreed t o observe t h e o b s e r v e r . T h i s 

e x p e r i e n c e i n d i c a t e d how h e l p f u l and how c o n t a g i o u s o b s e r v a t i o n 

and feedback can be. 

Example o f How An o t h e r Teacher Used Classroom O b s e r v a t i o n 

A h i g h s c h o o l E n g l i s h t e a c h e r f e l t t h a t t he academic i n v o l v e ' 

ment o f h i s s t u d e n t s was v e r y low i n most o f h i s c l a s s e s . Moreover, 

he was concerned over the i n a b i l i t y o f h i s s t u d e n t s t o r e t a i n t h e 

c o n t e n t t h e y had s t u d i e d e a r l i e r i n the c o u r s e . A s a consequence 

o f some d i s c u s s i o n s w i t h c o l l e a g u e s , he d e c i d e d t o h o l d c l a s s 

d i s c u s s i o n s w i t h s t u d e n t s on what would h e l p them i n r e t a i n i n g 

t h e i r s t u d i e s . He a l s o d e c i d e d t o p l a n a c u r r i c u l u m sequence w i t h 

the s t u d e n t s . N o t h w i t h s t a n d i n g these e f f o r t s , c l a s s m o r a l e , 
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i n v o l v e m e n t i n s t u d i e s , and the r e t e n t i o n o f c o n t e n t s t i l l d i d 

n o t i n c r e a s e v e r y much. W i t h a sense o f some f r u s t r a t i o n t he 

t e a c h e r asked a c o l l e a g u e t o observe s e v e r a l o f h i s c l a s s r o o m 

p l a n n i n g s e s s i o n s . Both t e a c h e r s d e c i d e d t o use F l a n d e r s ' 

I n t e r a c t i o n A n a l y s i s d u r i n g these s e s s i o n s . 

The r e s u l t s o f two hours o f c l a s s r o o m o b s e r v a t i o n were 

e n l i g h t e n i n g t o the t e a c h e r . The o b s e r v e r found t h a t the t e a c h e r 

was i n t e r a c t i n g m o s t l y i n c a t e g o r i e s 5 ( L e c t u r i n g ) , 4 (Asks 

Q u e s t i o n s ) , and c a t e g o r y 6 ( G i v i n g D i r e c t i o n s ) . Studenc comments, 

i n t he main,were those w h i c h f a l l i n t o c a t e g o r y 8 (Student. T a l k — 

Response). The most t y p i c a l p a t t e r n o f i n t e r a c t i o n o c c u r r e d i n 

the sequence o f c a t e g o r i e s 4 ( A s k i n g Q u e s t i o n s ) , 8 ( S t u d e n t 

Responding), f o l l o w e d by a s e r i e s o f 5's ( L e c t u r i n g ) , and back 

t o 4 a g a i n , e t c . Such sequences o c c u r r e d v e r y o f t e n . The t e a c h e r 

was r a i s i n g q u e s t i o n s about ways o f a p p r o a c h i n g the n e x t week cs 

academic work. The s t u d e n t s were r e s p o n d i n g t o these q u e s t i o n s 

w i t h t h e i r i d e a s ; whereupon the t e a c h e r would drop t h e s t u d e n t ' s 

remarks and i m m e d i a t e l y p r e s e n t h i s own approach by l e c t u r i n g . 

A t the same t i m e , the t e a c h e r ' s b e h a v i o r s seldom f e l l i n t o 

c a t e g o r i e s 1 (Accepts F e e l i n g ) , 2 ( P r a i s e s or Encourages), and 3 

(Accepts o r Uses Ideas o f S t u d e n t ) , w h i l e t h e p u p i l s h a r d l y ever 

i n i t i a t e d t h e i r own t h o u g h t s s p o n t a n e o u s l y (Category 9 ) . F i n a L l y , 

as each observed hour c r e p t by, c a t e g o r y 10 ( S i l e n c e o f C o n f u s i o n ) 

o c c u r r e d more o f t e n . 

The o b s e r v e r and the t e a c h e r s p e n t a l o t of t i m e d i s c u s s i n g 

these r e s u l t s . A t f i r s t , t he t e a c h e r found them v e r y d i f f i c u l t t o 

u n d e r s t a n d , and t r i e d t o f i n d f a u l t with the c a t e g o r i e s . As these 
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d i s c u s s i o n s c o n t i n u e d , t h e t e a c h e r overcame t h i s d e f e n s i v e a t t i t u d e 
and began t o see some o f t h e reasons why h i s t e a c h i n g b e h a v i o r s 
were l e a d i n g t o low s t u d e n t i n v o l v e m e n t . He was not g i v i n g t he 
s t u d e n t s a chance t o express t h e i r f e e l i n g s , c o n c e r n s , and i d e a s . 
Moreover, he seldom p r a i s e d and encouraged h i s s t u d e n t s or based 
h i s remarks on t h e i r c o n t r i b u t i o n s . A l t h o u g h h i s g o a l s were t o 
i n v o l v e h i s s t u d e n t s more and t o h e l p them r e t a i n more c o n t e n t , 
h i s c l a s s r o o m b e h a v i o r s were n o t r e f l e c t i n g o r l e a d i n g t o these 
o b j e c t i v e s . D i s c u s s i o n s w i t h t he o b s e r v e r would have been 
improved, i n f a c t , i f t h e t e a c h e r had made h i s o b j e c t i v e s c l e a r 
t o t he o b s e r v e r b e f o r e u s i n g I n t e r a c t i o n Analysis„ 

The t e a c h e r found i t d i f f i c u l t t o change h i s c l a s s r o o m 

b e h a v i o r s i m m e d i a t e l y w i t h h i s p r e s e n t c l a s s e s . A f t e r a l l , t he 

s t u d e n t s now expected him t o a c t i n c e r t a i n s p e c i f i c ways. He 

made an e f f o r t t o a c c e p t f e e l i n g s , t o p r a i s e and encourage, and 

t o a c c e p t s t u d e n t i d e a s . However, i t was n o t u n t i l t he n e x t 

semester w i t h a n o t h e r group o f s t u d e n t s t h a t he was a b l e t o p u t 

h i s new i n s i g h t s i n t o p r a c t i c e . I n t e r a c t i o n A n a l y s i s had helped 

i n f o r c i n g him t o c l a r i f y h i s o b j e c t i v e s and i n f i n d i n g sane 

b e h a v i o r a l means f o r a c c o m p l i s h i n g them. 

Summary 

As a l m o s t any e x p e r i e n c e d t e a c h e r w i l l r e c o g n i z e , d i s c r e p ­

a n c i e s o f t e n e x i s t between a t e a c h e r ' s i n t e n t i o n s and h i s b e h a v i o r 

i n t he c l a s s r o o m as i t i s p e r c e i v e d t h r o u g h the eyes o f h i s p u p i l s 

or as i t i s seen by an o b j e c t i v e o b s e r v e r . The o b s e r v a t i o n a l methods 

p r e s e n t e d here p r o v i d e a means by w h i c h a t e a c h e r can see what he i s 

a c t u a l l y d o i n g , so t h a t he can take c o n s t r u c t i v e a c t i o n t o make h i s 

c l a s s r o o m b e h a v i o r c o n t r i b u t e m a x i m a l l y t o h i s t e a c h i n g o b j e c t i v e s . 



Chapter 5 

THE PUPIL'S PERCEPTION OF HIMSELF 

Man's search f o r an u n d e r s t a n d i n g o f h i m s e l f and h i s e f f o r t s 

t o a c h i e v e a " s e l f " w h i c h meets c e r t a i n s t a n d a r d s o f d e s i r a b i l i t y 

a r e as o l d as h i s t o r y . I n r e c e n t y e a r s t h e s e l f has become an 

o b j e c t o f s c i e n t i f i c s t u d y r a t h e r t h a n o f s p e c u l a t i o n and r e f l e c ­

t i o n ; many e d u c a t o r s and p s y c h o l o g i s t s have r e c o g n i z e d i t as a 

c e n t r a l concept e s s e n t i a l t o an u n d e r s t a n d i n g o f p e r s o n a l i t y . A 

b r i e f r e v i e w o f some a s p e c t s o f the s e l f and i t s development i s 

i m p o r t a n t f o r e f f e c t i v e use o f the t o o l s p r e s e n t e d i n t h i s c h a p t e r . 

What i s a S e l f Concept and How Does I t Develop? 

A s e l f concept''' i s a person's view o f h i m s e l f , the most 

complete d e s c r i p t i o n t h a t an i n d i v i d u a l i s a b l e t o g i v e o f h i m s e l f 

a t any p a r t i c u l a r t i m e . I n some r e c e n t r e s e a r c h on the s e l f con­

c e p t s o f e l e m e n t a r y s c h o o l c h i l d r e n , Bledsoe and G a r r i s o n r e f e r t o 

the s e l f concept as "one o f t h e most v i t a l areas o f human g r o w t h . " 

These a u t h o r s c o n c i n u e : "An i n d i v i d u a l ' s p e r c e p t i o n o f h i m s e l f 

may w e l l be the c e n t r a l f a c t o r i n f l u e n c i n g h i s b e h a v i o r , ... 

The s e l f i s i n v o l v e d i n s o c i a l r e a c t i o n s ; i t o p e r a t e s i n the s e r v i c e 

A l t h o u g h some w r i t e r s make c e r t a i n d i s t i n c t i o n s between s e l f concept 

and s e l f - p e r c e p t i o n , t he terms here are used synonymously. 
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o f need s a t i s f a c t i o n , p a r t i c u l a r l y i n t h e enhancement o f the s e l f 
or i n r e l a t i o n t o s e l f - e s t e e m ; i t i s a v i t a l f o r c e i n e f f e c t i v e 
a d j u s t m e n t . 

When a c h i l d f i r s t comes t o s c h o o l , he b r i n g s a s e l f - c o n c e p t 

w i t h him. He was n o t b o r n w i t h i t , b u t he has been d e v e l o p i n g i t as 

one p a r t o f the process o f g r o w i n g up. I t w i l l c o n t i n u e t o d e v e l o p 

d u r i n g h i s y e a r s i n s c h o o l and t h e t e a c h e r has an i m p o r t a n t p a r t 

i n t h i s development. A s e l f c o n c e p t develops l a r g e l y t h r o u g h a 

person's i n t e r a c t i o n s w i t h people who a r e i m p o r t a n t t o him. These 

people are f i r s t h i s mother and o t h e r members o f h i s immediate 

f a m i l y , and l a t e r h i s peer g r o u p , h i s t e a c h e r , and o t h e r members 

o f the community. His f e e l i n g s about h i m s e l f a r e , i n i t i a l l y , a 

r e f l e c t i o n o f h i s p a r e n t s ' f e e l i n g s about him. Research has shown 

t h a t t h e r e i s a s i g n i f i c a n t r e l a t i o n s h i p between p a r e n t s ' e v a l u a ­

t i o n and acceptance o f t h e i r c h i l d r e n and the way the c h i l d r e n 
3 

r e g a r d themselves and a r e r e g a r d e d by t h e i r p eers. 

Bledsoe, Joseph C. and G a r r i s o n , Ka r l - C. The S e l f Concepts of 

E l ementary School C h i l d r e n i n R e l a t i o n t o T h e i r Academic Achievement, 

I n t e l l i g e n c e , I n t e r e s t s , and M a n i f e s t A n x i e t y . The U n i v e r s i t y o f 

G e o r g i a , C o l l e g e o f E d u c a t i o n , A t h e n s , G e o r g i a . Sept., 1962. 

pp. 1-2. 

' s t u d i e s r e l e v a n t t o t h i s a r e : S e r o t , N. M., and Teevan, R. C , 

" P e r c e p t i o n o f the P a r e n t - C h i l d R e l a t i o n s h i p and I t s R e l a t i o n t o 

C h i l d A d j u s t m e n t , " C h i l d Development, 32, 1961, pp. 373-378, and 

L u s z k i , M. B., and Schmuck, R. A., " P u p i l P e r c e p t i o n s o f P a r e n t a l 

A t t i t u d e s Toward S c h o o l , " M e n t a l Hygiene, ( i n p r e s s ) . 
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S e l f c o n c e p t s , t h e n , s t a r t t o d e v e l o p e a r l y , and t h e y d e v e l o p 

t o a g r e a t e x t e n t t h r o u g h the p e r c e p t i o n s and e v a l u a t i o n s o f o t h e r s ; 

we see o u r s e l v e s the way we t h i n k o t h e r s see us. These e v a l u a t i o n s 

are o f t e n o n l y s l i g h t l y i n f l u e n c e d by a person's a c t u a l c h a r a c t e r ­

i s t i c s . For example, many people who, by o b j e c t i v e s t a n d a r d s , a re 

q u i t e g o o d - l o o k i n g c o n s i d e r themselves u n a t t r a c t i v e , w h i l e o t h e r s 

who a r e n o t a t a l l well-endowed p h y s i c a l l y h o l d themselves i n h i g h 

esteem. 

Why Should a Teacher Be Concerned w i t h His P u p i l s ' S e l f Concepts? 

There a r e a t l e a s t f o u r reasons why a t e a c h e r s h o u l d be con­

cerned w i t h h i s p u p i l s ' s e l f c o n c e p t s . F i r s t , t h e s e l f concept i s a 

good i n d i c a t o r o f m e n t a l h e a l t h . I n the process o f growi n g up, a 

major g o a l f o r the c h i l d i s the development o f a sense o f p e r s o n a l 

w o r t h - - r e c o g n i t i o n and r e s p e c t f o r h i m s e l f as an i n d i v i d u a l . T h i s 

sense o f p e r s o n a l w o r t h , or one's s e l f - e s t e e m , i s a major a s p e c t o f 

p e r s o n a l i t y o r g a n i z a t i o n , and the way a person sees h i m s e l f i s an impor­

t a n t i n d i c a t o r o f h i s degree of m e n t a l h e a l t h . A l t h o u g h n e g a t i v e 

s e l f - e s t e e m i s a l m o s t always an i n d i c a t o r o f s t r e s s , t e n s i o n and poor 

m e n t a l h e a l t h , a p o s i t i v e s e l f c o n c e p t (as measured by t h e t o o l s p r e ­

sented b e l o w ) may n o t n e c e s s a r i l y mean good m e n t a l h e a l t h . A p o s i t i v e 

s e l f c o n c e p t i n d i c a t e s , g e n e r a l l y , a pe r s o n who r e s p e c t s and ac c e p t s 

h i m s e l f and r e c o g n i z e s b o t h h i s a s s e t s and h i s s h o r t c o m i n g s , b u t occa­

s i o n a l l y i t i n d i c a t e s a person who i s h i g h l y d e f e n s i v e . Such a person, 

when asked t o d e s c r i b e h i m s e l f , may o v e r - e v a l u a t e h i s a s s e t s and 

m i n i m i z e h i s s h o r t c o m i n g s , thus p r e s e n t i n g h i m s e l f as c l o s e t o " i d e a l . " 

He does t h i s t h r o u g h d e n y i n g or s u p p r e s s i n g t h r e a t e n i n g a s p e c t s 

o f h i m s e l f . His s e l f - e v a l u a t i o n i s u n r e a l i s t i c and he may be 

l a b e l e d by o t h e r p u p i l s as " c o n c e i t e d . " But when the s e l f c o n c e p t 
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i s b o t h p o s i t i v e and r e a l i s t i c , i t i s an i n d i c a t i o n o f m e n t a l 

, h e a l t h . A c h i l d w i t h t h i s k i n d o f s e l f concept has c o n f i d e n c e 

and i s a b l e t o f u l f i l l h i s c a p a b i l i t i e s . 

Second, t h e way a person f e e l s about h i m s e l f i s an impor­

t a n t d e t e r m i n a n t o f h i s b e h a v i o r toward o t h e r s . The c h i l d o r 

a d u l t who h o l d s n e g a t i v e f e e l i n g s a b o u t h i m s e l f tends t o h o l d 

n e g a t i v e f e e l i n g s toward o t h e r s . The c h i l d who i s c o n s t a n t l y 

c r i t i c i z i n g and f i n d i n g f a u l t w i t h o t h e r s f e e l s , perhaps sub­

c o n s c i o u s l y , t h a t he h i m s e l f i s n o t much good. Those who l i k e 

and r e s p e c t themselves tend t o be p o s i t i v e i n t h e i r a t t i t u d e s 

toward o t h e r s and t o g e t a l o n g b e t t e r w i t h t h e i r a s s o c i a t e s t h a n 

those w i t h n e g a t i v e a t t i t u d e s . 

T h i r d , i f a p u p i l has a low sense o f s e l f - e s t e e m i n a 

p a r t i c u l a r a r e a , he i s l i k e l y t o c o n s i d e r h i m s e l f a f a i l u r e i n 

t h a t a r e a . A l i k e l y course o f a c t i o n , t h e n , i s t o t r y t o escape. 

I f s c h o o l s e l f - e s t e e m i s low, f o r example, a p u p i l i s a p t t o s l i p 

i n t o u n p r o d u c t i v e daydreams or misbehave when he i s i n s c h o o l and 

t o l e a v e s c h o o l as soon as p o s s i b l e . Through h i s i n a p p r o p r i a t e 

b e h a v i o r i n the c l a s s r o o m and the a s s o c i a t e s he chooses o u t s i d e 

o f s c h o o l , he i s s e e k i n g s i t u a t i o n s and companions where he can 

see h i m s e l f i n a f a v o r a b l e l i g h t and th u s b u i l d h i s s e l f - e s t e e m . 

P u p i l s whose s c h o o l s e l f - e s t e e m i s low a r e on the road t o ;becoming 

s c h o o l d r o p o u t s u n l e s s c o r r e c t i v e a c t i o n i s t a k e n . 

F o u r t h , the s e l f concept i s r a t h e r e a s i l y a c c e s s i b l e t o 

nor m a l change and pl a n n e d a l t e r a t i o n . The s e l f concept i s l e a r n e d , 

and the t e a c h e r and o t h e r s a s s o c i a t e d w i t h t h e c h i l d p a r t i c i p a t e 
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i n t h i s l e a r n i n g and changing p r o c e s s . Yet s t u d i e s show t h a t t h e 

change i s o f t e n i n the wrong d i r e c t i o n . For example, a r e c e n t 

s t u d y by Morse, Bloom, and Dunn a t the U n i v e r s i t y o f M i c h i g a n 

showed t h a t 88% o f t h i r d g r a d e r s f e l t " p r e t t y sure o f th e m s e l v e s , " 

b u t o n l y 66% o f e l e v e n t h g r a d e r s showed s i m i l a r s e l f - c o n f i d e n c e . 

The same s t u d y found r a t h e r w i d e s e l f - d i s s a t i s f a c t i o n . For.ty-four 

p e r c e n t o f t h e e l e v e n t h grade p u p i l s s t u d i e d o f t e n w i s h e d they 

were someone e l s e , and 25% o f a l l t h e p u p i l s , t h i r d t h r o u g h 

e l e v e n t h g r a d e , f e l t t h a t t h i n g s were a l l mixed up i n t h e i r l i v e s 

and had a low o p i n i o n o f t h e m s e l v e s . These f i n d i n g s r e f e r t o 

t h e i r l i v e s as a whole, o f w h i c h s c h o o l i s o n l y a p a r t , b u t 

f i n d i n g s r e g a r d i n g s c h o o l s e l f - e s t e e m suggest t h a t t h e s c h o o l 

i s f a i l i n g t o c o n t r i b u t e t o the development o f a p o s i t i v e s e l f 

c o n c e pt. For example, 84% o f t h e t h i r d g r a d e r s were proud o f 

t h e i r s c h o o l w ork, b u t o n l y 537. o f the e l e v e n t h g r a d e r s had such 

f e e l i n g s . I n t h e lower grades, 93*% f e l t t h e y were d o i n g the best 

work t h e y c o u l d , w h i l e o n l y 37% o f the o l d e s t p u p i l s f e l t t h a t 

way. The a u t h o r s c o n t i n u e : "Regardless o f t h e i r achievement 

q u o t i e n t s and the f a c t t h a t t he f a i l u r e s t e n d t o drop o u t , the 

p u p i l s who r e m a i n i n s c h o o l come t o f e e l t h a t t h e y a r e d o i n g 

inadequate work. A g a i n , over h a l f o f the young p u p i l s say t h a t 

t h e y a re d o i n g as w e l l i n s c h o o l as they would l i k e , b u t o n l y 

t w e n t y - t w o p e r c e n t o f t h e e l e v e n t h g r a d e r s f e e l t h i s way. About 

f o r t y p e r c e n t o f p u p i l s a t a l l ages o f t e n f e e l u p s e t i n s c h o o l ; 

w i t h r e g a r d t o achievement t w e n t y p e r c e n t say t h e i r t e a c h e r makes 

them f e e l 'not good enough.' And these i t e m s s t a y v i r t u a l l y t he 
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same w i t h age. Over f o r t y p e r c e n t r e p o r t t h e y o f t e n become d i s ­

couraged i n s c h o o l , and t h i s i n c r e a s e s w i t h age from t w e n t y - t w o 

t o f o r t y - t h r e e p e r c e n t . " 

The a u t h o r s c o n c l u d e : "While n e i t h e r the s e l f p i c t u r e 

nor the s c h o o l s e l f - e s t e e m i s p l e a s a n t , t h e s c h o o l s e l f appears 

t o be the more n e g a t i v e . Whatever e l s e we have done, we have 

communicated a sense o f p e r s o n a l f a i l u r e t o many o f our p u p i l s . 

I n g e n e r a l , the l o n g e r we have them, the l e s s f a v o r a b l e t h i n g s 
4 

seem t o be." F i n d i n g s l i k e these p o i n t t o a s e r i o u s t r e n d when 

we view them i n terras o f m e n t a l h e a l t h and s c h o o l d r o p o u t s , 

p a r t i c u l a r l y when we r e c a l l t h a t t h e s e a r e the p u p i l s who have 

n o t dropped out o f s c h o o l . 

For these r e a s o n s , t h e n , t e a c h e r s s h o u l d be concerned 

about t h e i r p u p i l s ' s e l f - p e r c e p t i o n s , t o l e a r n what they a r e now 

and t o s t r i v e t o change them i n more p o s i t i v e d i r e c t i o n s . 

Things Teachers May Want t o E x p l o r e 

Teachers may want t o know e a r l y i n the s c h o o l year how 

each o f t h e i r p u p i l s sees h i m s e l f . Questions such as t h e f o l l o w ­

i n g a r e l i k e l y t o come t o mind. 

Does he t h i n k o f h i m s e l f g e n e r a l l y i n p o s i t i v e or i n 

n e g a t i v e terms? 

Morse, W. C, Bloom, R., Dunn, J . , C h a r a c t e r i s t i c s of School Class­

room Environments over Time. U n i v e r s i t y School Research P r o j e c t 

(U.S. O f f i c e o f E d u c a t i o n Research Grant #04632), School o f 

E d u c a t i o n , U n i v e r s i t y o f M i c h i g a n , Ann A r b o r . 1964. pp. 88-89. 
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I s h i s s e l f - p e r c e p t a r a t h e r g l o b a l one w h i c h i s e i t h e r 

m o s t l y good, or m o s t l y bad, or i s t h e r e d i f f e r e n t i a t i o n a c c o r d i n g 

t o v a r i o u s areas? An example o f t h e l a t t e r i s the boy who knows 

he i s good i n a t h l e t i c s b u t r e c o g n i z e s he has t r o u b l e w i t h academic 

s u b j e c t s , p a r t i c u l a r l y E n g l i s h , as compared t o the person who 

o v e r - c o n f i d e n t l y f e e l s he can do a l m o s t a n y t h i n g , or the t i m i d 

one who f e a r s f a i l u r e i n a n y t h i n g he u n d e r t a k e s . I f the s e l f -

p e r c e p t i s one i n w h i c h t h e r e i s d i f f e r e n t i a t i o n among v a r i o u s 

a r e a s , the te a c h e r i m m e d i a t e l y has some g u i d e l i n e s f o r d e v e l o p i n g 

an a c t i o n program t o r a i s e t he s e l f - e s t e e m by b u i l d i n g on and 

t r y i n g t o ex t e n d the p o s i t i v e a s p e c t s . I f s e l f - e s t e e m i s low i n 

a l l a r e a s , the t a s k i s more d i f f i c u l t . 

M easuring S e l f - P e r c e p t i o n s 

Teachers a re o f t e n a b l e t o make r a t h e r good i n f o r m a l 

a p p r a i s a l s o f t h e i r p u p i l s ' s e l f - p e r c e p t i o n s by l i s t e n i n g t o 

t h e i r t a l k and o b s e r v i n g b e h a v i o r - - i n t h e c l a s s r o o m , w i t h peers 

on the p l a y g r o u n d , and i n p r i v a t e t a l k s w i t h t h e t e a c h e r . By 

n o t i n g whether a p u p i l ' s comments about o t h e r s a re m o s t l y p o s i t i v e , 

m o s t l y n e g a t i v e , or i n between, and how these compare w i t h t h e 

way he p r e s e n t s h i m s e l f , i m p o r t a n t i n s i g h t s can be o b t a i n e d i n t o 

h i s p e r s o n a l i t y . O f t e n , however, more t a n g i b l e and s p e c i f i c 

measures o f s e l f - p e r c e p t i o n s a r e d e s i r a b l e . 

Such measures o f p u p i l s ' s e l f - e v a l u a t i o n s can be o b t a i n e d 

b o t h d i r e c t l y and i n d i r e c t l y . The f o l l o w i n g i s an example o f a 

r a t h e r d i r e c t t y p e o f measure. 
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MY CLASSMATES 

Everyone has some t h i n g s a b o u t him you l i k e and some t h i n g s 

a bout him you d o n ' t l i k e so much. Some people seem t o have more 

t h i n g s about them you l i k e and o t h e r people have more t h i n g s about 

them you don't l i k e . 

Look a t the c i r c l e s below. Suppose t h a t each c i r c l e s t a nds 

f o r a d i f f e r e n t k i n d o f p e r s o n . Each person has d i f f e r e n t amounts 

o f t h i n g s you l i k e and d o n ' t l i k e . C i r c l e 1 has a l l p l u s e s (+) 

i n i t . T h i s stands f o r a person who has o n l y t h i n g s about him you 

l i k e . C i r c l e 9 has a l l minuses (-) i n i t . T h i s stands f o r a person 

who has o n l y t h i n g s about him you d o n ' t l i k e . The o t h e r c i r c l e s 

have d i f f e r e n t amounts o f p l u s e s and minuses. These c i r c l e s s tand 

f o r p e o p l e , some o f whom have more t h i n g s you l i k e t h a n don't l i k e , 

and some o f whom have more t h i n g s you d o n ' t l i k e t h a n t h i n g s you l i k e . 

For each person i n t h i s c l a s s , p i c k the c i r c l e w h i c h shows 

the c o m b i n a t i o n o f t h i n g s you l i k e and d o n ' t l i k e . Then put a 

check ( ) f o r each person under t h e c i r c l e you choose. Check j u s t 

one c i r c l e f o r each person. Do t h i s f o r y o u r s e I f , t o o . 

1 2 3 4 5 6 7 8 9 
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A somewhat i n d i r e c t measure, and one t h a t g i v e s more 

q u a l i t a t i v e m a t e r i a l , 'is t he Sentence C o m p l e t i o n T e s t . T h i s 

i s d i s c u s s e d i n more d e t a i l i n Chapter E i g h t . I n t h i s t e s t , 

t h r e e sentence stems, w i d e l y s e p a r a t e d by o t h e r types o f i t e m s , 

r e l a t e t o a p u p i l ' s s e l f - e v a l u a t i o n . A few r e p r e s e n t a t i v e 

r e s p o n s e s , o b t a i n e d by a s i x t h grade t e a c h e r , g i v e the f l a v o r 

o f t he k i n d o f data produced by t h i s t e s t . 

P u p i l A, a c o n f i d e n t , w e l l p o i s e d g i r l , w r o t e : 

When I l o o k i n t h e m i r r o r , I f e e l s a t i s f i e d . 

Sometimes I t h i n k I am q u i t e mature f o r my age. 
i 

When I l o o k a t o t h e r boys and g i r l s and then l o o k a t 

m y s e l f , I f e e l good because I have so many f r i e n d s . 

P u p i l B, i n c o n t r a s t , r e t i c e n t , c r i n g i n g , unsure o f h i m s e l f , s t a t e d : 

When I l o o k i n the m i r r o r , I wonder how anyone c o u l d l i k e me. 

Sometimes I t h i n k I am the most backward person i n the c l a s s . 

When I l o o k a t o t h e r boys and g i r l s and th e n l o o k a t m y s e l f , 

I f e e l d i f f e r e n t and u g l y . 

P u p i l C f e l t between these e x tremes. He s a i d : 

When I l o o k i n the m i r r o r , I see i f I l o o k a l l r i g h t . 

Sometimes I t h i n k I am n o t v e r y good i n some s u b j e c t s b u t 

good i n o t h e r s . 

When I l o o k a t o t h e r boys and g i r l s and th e n l o o k a t m y s e l f , 

I f e e l b e t t e r t h a n some and n o t as good as o t h e r s . 

To g e t a q u a n t i t i a t i v e s c o r e , t h i s t e a c h e r graded each 

p o s i t i v e response as 3_ ( i l l u s t r a t e d by answers g i v e n by P u p i l A ) , 

the n e u t r a l responses as 2 ( i l l u s t r a t e d by answers g i v e n by P u p i l C), 
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and the n e g a t i v e responses as JL ( i l l u s t r a t e d by answers g i v e n by 
P u p i l B ) . Some p u p i l s , o f c o u r s e , were p o s i t i v e on one i t e m and 
n e u t r a l or n e g a t i v e on a n o t h e r . The teacher added t h e scores 
f o r each sentence and d i v i d e d the t o t a l by the number o f sentences 
answered. The r e s u l t i n g measure she c a l l e d a "Self-Esteem I n d e x " and 
used i t t o h e l p i d e n t i f y t h e p u p i l s who w e r e . h i g h , medium, or low i n 
the way t h e y f e l t about t h e m s e l v e s . Research has shown t h a t t h e r e 
i s a r a t h e r c l o s e r e l a t i o n s h i p between such an i n d e x o b t a i n e d 
from sentence c o m p l e t i o n s and the r a t i n g o b t a i n e d f r o m t h e p o s i t i v e -
n e g a t i v e diagrams i n w h i c h p u p i l s r a t e themselves i n r e l a t i o n t o 
t h e i r c l a s s m a t e s 

I n a d d i t i o n t o t h e t h r e e sentence stems used f o r the i n d e x , 

the sentence c o m p l e t i o n t e s t p r e s e n t e d i n Chapter E i g h t i n c l u d e s 

o t h e r sentences which g i v e v a l u a b l e q u a l i t a t i v e i n f o r m a t i o n about 

the way p u p i l s see themselves. For example, the stem, " I f I 

s h o u l d f a i l i n s c h o o l , " o f t e n g i v e s i n d i c a t i o n s o f a p u p i l ' s f e e l i n g s 

of c o n f i d e n c e or l a c k o f c o n f i d e n c e about h i s s c h o o l endeavors. 

Other stems i n c l u d e d i n the t e s t w h i c h a re l i k e l y t o y i e l d u s e f u l 

d i a g n o s t i c m a t e r i a l r e l a t i n g t o t h e s e l f a r e : 

I f I c o u l d be someone e l s e I . 

My t e a c h e r t h i n k s I am . 

I am b e s t when . 

I am h a p p i e s t when . 

L u s z k i , M. B., and Schmuck, R. A., " P u p i l P e r c e p t i o n s o f P a r e n t a l 

A t t i t u d e s Toward S c h o o l , " M e n t a l Hygiene, ( i n p r e s s ) . 
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What I l i k e t o do most i s . 

Most o f a l l I want t o . 

I o f t e n w i s h • 

I n t h e t e s t , these steins a r e s e p a r a t e d -by o t h e r steins d e s i g n e d t o 

e l i c i t d i f f e r e n t t y p e s o f m a t e r i a l . 

How a Teacher S t u d i e d t h e S e l f - P e r c e p t i o n s o f Her P u p i l s 

I n a s i x t h grade c l a s s r o o m t h e t e a c h e r s t u d i e d the s e l f -

p e r c e p t i o n s o f her p u p i l s as r e v e a l e d on t h e Sentence Completion 

T e s t , and r e l a t e d these f i n d i n g s t o o t h e r i n f o r m a t i o n a b o u t them. 

Taken as a whole, t h e r e seemed t o be l i t t l e r e l a t i o n between h i g h 

s e l f - e s t e e m and h i g h s c h o o l a chievement, b u t when she a n a l y z e d 

the c l a s s on the b a s i s o f sex and r a c e , she found i n t e r e s t i n g 
o 

d i f f e r e n c e s . Among t h e w h i t e g i r l s t h e r e was a c l e a r r e l a t i o n s h i p 

between s e l f - e s t e e m and s c h o o l achievement. T h i s was t r u e , a l s o , 

f o r t h e Negro boys, b u t t h e r e were t o o few of them i n t h e c l a s s 

f o r much s i g n i f i c a n c e t o be a t t a c h e d t o t h i s f i n d i n g . The w h i t e 

boys, however, were d i v i d e d e q u a l l y between h i g h and low s e l f -

esteem, b u t a l l e x c e p t one were low a c h i e v e r s . Whether or n o t 

th e y were making a p p r o p r i a t e use o f t h e i r a b i l i t i e s i n s c h o o l w o r k 

appeared t o make no d i f f e r e n c e i n t h e way t h e y e v a l u a t e d themselves 

The t e a c h e r c o n c l u d e d t h a t o t h e r v l a u e s t o o k p r i o r i t y over academic 

achievement i n t h e i r s e l f - e v a l u a t i o n s . Poor s c h o o l achievement 

d i d n o t appear t o lower t h e i r s e l f - e s t e e m . 

An o p p o s i t e s i t u a t i o n was f o u n d among the Negro g i r l s . A l l 

o f them, and t h e r e were f i v e i n t h e c l a s s , showed a low l e v e 1 o f 
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s e l f - e s t e e m , d e s p i t e t h e f a c t t h a t t h r e e were a c h i e v i n g a t a 
h i g h l e v e l . 

These f i n d i n g s r a i s e d i m p o r t a n t q u e s t i o n s i n the t e a c h e r ' s 

mind. Was she w o r k i n g s e l e c t i v e l y w i t h d i f f e r e n t .segments o f her 

c l a s s r o o m group t o produce these d i f f e r e n c e s ? Or were such r e s u l t s 

t o be expected i n t h i s p a r t i c u l a r age group and c u l t u r e . She was 

concerned about the p u p i l s w i t h low s e l f - e s t e e m , f o r she knew t h e 

u n d e s i r a b l e e f f e c t s f r o m t h e s t a n d p o i n t o f m e n t a l h e a l t h o f a 

n e g a t i v e s e l f - i m a g e . 

She l o o k e d f i r s t a t the Negro g i r l s , s i n c e a l l o f them 

showed low s e l f - e s t e e m . I n the hope o f o b t a i n i n g some c l u e s o f 

how she c o u l d h e l p these p u p i l s , she s t u d i e d t h e i r sentence 

c o m p l e t i o n responses. F i r s t was a g i r l who was s l i g h t l y above 

average i n i n t e l l i g e n c e and a c h i e v i n g a t a c r e d i t a b l e l e v e l . 

Her responses r e g a r d i n g s c h o o l were h i g h l y p o s i t i v e , e x c e p t f o r 

the e x p r e s s i o n o f some d i s l i k e f o r homework. She s a i d , "Most o f 

a l l I want t o f i n i s h s c h o o l , " and w r o t e , "This s c h o o l i s l i k e home 

t o me." Her o p i n i o n o f her t e a c h e r ' s a t t i t u d e toward her was 

p o s i t i v e : "My teacher t h i n k s I am smart i n w o r k i n g p r o b l e m s . " 

But her o p i n i o n o f h e r s e l f was n e g a t i v e , as i n d i c a t e d by such 

responses as: "When I l o o k i n the m i r r o r , I t h i n k I am u g l y . " 

"Sometimes I t h i n k I am g o i n g t o g e t i n t r o u b l e . " "When I l o o k 

a t o t h e r boys and g i r l s and t h e n l o o k a t m y s e l f , I f e e l t h a t I 

don ' t have t h i n g s t h a t I t h i n k I s h o u l d have." 

For t h i s g i r l , s c h o o l appeared t o be one o f the b e t t e r 

a s p e c t s o f her l i f e , b u t the t e a c h e r r e c o g n i z e d t h a t she m i g h t 
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be more s u p p o r t i v e t h a n she had been, n o t i n r e l a t i o n t o academic 

work, w h i c h seemed t o be g o i n g w e l l , b u t i n r e l a t i o n t o her peers , 

g i v i n g t h e g i r l o p p o r t u n i t i e s t o p r e s e n t h e r s e l f i n a f a v o r a b l e 

l i g h t b e f o r e her c l a s s m a t e s . 

For a n o t h e r Negro g i r l , t h e pr o b l e m was more s e r i o u s . 

A l t h o u g h she was o f average i n t e l l i g e n c e , she was a c h i e v i n g a t 

a low l e v e l and her a t t i t u d e s t oward s c h o o l , h e r s e l f , and her 

f a m i l y were a l l h i g h l y n e g a t i v e . She s a i d , "When I l o o k i n the 

m i r r o r I don't see n o t h i n ' b u t an u g l y messed up f a c e , " and "When 

I l o o k a t o t h e r boys and g i r l s and t h e n l o o k a t m y s e l f , I f e e l 

l i k e I am n o t as good as them." There were i n d i c a t i o n s , t o o , o f 

c o n f u s i o n about her own i d e n t i t y , f o r she s a i d , "Sometimes I t h i n k 

I am adopted b u t my mom says I am n o t - - b u t I am n o t l i k e o t h e r k i d s 

Her o t h e r responses were c o n s i s t e n t i n i n d i c a t i n g f e e l i n g s o f a l o n e 

ness, i n f e r i o r i t y , and d e p r e s s i o n . A c h i l d such as t h i s one has 

problems beyond those w h i c h can be ha n d l e d by the c l a s s r o o m t e a c h e r 

and r e f e r r a l was made t o a c h i l d g u i dance c l i n i c . 

The t e a c h e r was s u f f i c i e n t l y f a m i l i a r w i t h t he l i t e r a t u r e 

on race r e l a t i o n s t o r e a l i z e t h a t i t i s n o t unusual f o r a Negro 

c h i l d t o " i n h e r i t " an i n f e r i o r c a s t e s t a t u s , and as a r e s u l t t o 

a c q u i r e n e g a t i v e s e l f - e s t e e m . T h i s i s i n f l u e n c e d by many f a c t o r s 

over w h i c h a t e a c h e r has no c o n t r o l , b u t she d e t e r m i n e d t o do as 

much as she c o u l d w i t h i n t he c l a s s r o o m t o p u t t h e Negro c h i l d r e n 

i n a f a v o r a b l e l i g h t and t r y t o r a i s e t h e i r l e v e l o f s e l f - e s t e e m . 

She saw the problem as somewhat s i m i l a r t o one she had e n c o u n t e r e d 

s e v e r a l y e a r s p r e v i o u s l y . She had l e a r n e d t h r o u g h e x p e r i e n c e t h a t 
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when a c h i l d i s d i f f e r e n t f r o m the m a j o r i t y or i s a c t u a l l y h a n d i ­
capped, h i s acceptance by h i s peer group and h i s own s e l f - e s t e e m 
can o f t e n be enhanced by h e l p i n g t h e o t h e r p u p i l s t o un d e r s t a n d 
the d i f f e r e n c e or the ha n d i c a p . I n t h e case she r e c a l l e d , i t had 
been a c h i l d who had worn l e g b r a c e s . By g i v i n g t h e c h i l d r e n 
some u n d e r s t a n d i n g o f how the b r a c e s worked, why t h e y were 
necessary, and l a t e r by l e t t i n g t h e c h i l d h i m s e l f t e l l t he c l a s s 
how he had l e a r n e d t o use them t o w a l k a g a i n , he had become almost 
a hero i n the eyes o f h i s p e e r s , r a t h e r t h a n a p e r s o n t o be shunned 
and looked down upon. 

Why c o u l d n ' t the same g e n e r a l approach be used t o enhance 

the s t a t u s o f m i n o r i t y group c h i l d r e n , she asked h e r s e l f . She 

r e s o l v e d t o t r y and de c i d e d on a d u a l approach. F i r s t , she would 

t r y t o p l a c e Negroes, g e n e r a l l y , i n a f a v o r a b l e l i g h t by emphasizing 

Negro c o n t r i b u t i o n s and achievements whereever such m a t e r i a l c o u l d 

be i n t r o d u c e d a p p r o p r i a t e l y i n t o c l a s s work. Second, she would do 

what she c o u l d i n t h e c l a s s r o o m t o h e l p these p a r t i c u l a r p u p i l s 

appear f a v o r a b l y i n the eyes o f t h e i r p e e r s . She would a l s o be 

more a l e r t t o g i v i n g p o s i t i v e f e e d b a c k , n o t o n l y t o these g i r l s , 

b u t t o a l l t he p u p i l s w i t h low s e l f - e s t e e m . 

A n o t h e r problem uncovered by the data was the low a c h i e v e ­

ment o f the w h i t e boys, which appeared u n r e l a t e d t o s e l f - e s t e e m . 

Here she f e l t she needed t o l e a r n more about the k i n d s of t h i n g s 

t h a t were i m p o r t a n t t o them. What v a l u e s r e g u l a t e d t h e i r c o n d u c t , 

perhaps w i t h o u t t h e i r awareness? What were the v a l u e s o v e r t l y 

a ccepted by t h e i r peer group? Were t h e l a t t e r c o n g r u e n t or 

c o n f l i c t i n g w i t h t he v a l u e s w h i c h t h e c h i l d b r o u g h t t o c l a s s and 
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w i t h t h e t e a c h e r ' s v a l u e system? Such q u e s t i o n s may never be 

answered f u l l y i n o r d i n a r y c l a s s r o o m a c t i v i t y , b u t an awareness 

t h a t d i f f e r e n c e s e x i s t i s a l o n g s t e p f o r w a r d i n u n d e r s t a n d i n g 

the c h i l d whose b e h a v i o r , a t t i t u d e s , or background i s somewhat 

d i f f e r e n t f r o m t h a t o f t h e m a j o r i t y , or who i s a c h r o n i c low-
i 

a c h i e v e r . 

I n w o r k i n g w i t h the w h i t e boys, she wanted t o know f i r s t 

what s o r t s o f t h i n g s were r e l a t e d t o s e l f - e s t e e m . What were the 

t h i n g s t h e y v a l u e d h i g h l y , and what gave them p r e s t i g e i n t h e 

eyes o f t h e i r peers? 

T h i s posed a c h a l l e n g e t o g e t more f u l l y i n t o the boys' 

w o r l d and t r y t o i n t r o d u c e c l a s s r o o m m a t e r i a l s and methods r e l e v a n t 

t o t h e i r v a l u e s . For example, " f l a k i n g o f f i n t o space" was some­

t h i n g she had heard the boys t a l k i n g about r a t h e r o f t e n . Perhaps 

she m i g h t t r y t o i n t r o d u c e some m a t e r i a l s r e l a t e d t o space e x p l o r a ­

t i o n and show, i n d i r e c t l y , the n e c e s s i t y o f e d u c a t i o n and h i g h 

l e v e l t e c h n i c a l t r a i n i n g i n o r d e r t o be a "space man." Such 

e f f o r t s , she f e l t , m i g h t i n c r e a s e t h e i r i n t e r e s t i n s c h o o l and 

thus h e l p i n changing v a l u e s t o the p o i n t where s c h o o l achievement 

would have a more i m p o r t a n t p l a c e i n t h e i r s e l f - p e r c e p t s t h a n i t 

appeared t o have a t p r e s e n t . 
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Other Ways of S t u d y i n g S e l f - P e r c e p t i o n s 

There a r e many o t h e r ways o f s t u d y i n g p u p i l s ' s e l f - p e r c e p t i o n s 

One means i s t h r o u g h c o m p o s i t i o n s i n w h i c h a p u p i l d e s c r i b e s the k i n d 

of person he i s and t h e k i n d o f person he wo u l d l i k e t o be„ 

A n o t h e r u s e f u l i n s t r u m e n t i s the f o l l o w i n g " S e l f Concept Scale 

developed by Bledsoe and G a r r i s o n . ^ 

6 0 p . C i t . p. 192. 
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Date 
P u p i l No 
Class 

There i s a need f o r each o f us t o know more about what we are l i k e . 
T h i s i s t o h e l p you d e s c r i b e y o u r s e l f and t o d e s c r i b e how you would 
l i k e t o be. There are no r i g h t or wrong answers; each person may 
have d i f f e r e n t i d e a s . Answer these a c c o r d i n g t o your f e e l i n g s . I t 
i s i m p o r t a n t f o r you t o g i v e y o u r own h o n e s t answers. 

T h i n k c a r e f u l l y and check the answer t h a t t e l l s i f you are l i k e t he 
word says N e a r l y A lways, About 1/2 t h e Time, or J u s t Now and Then. 
I n the second column check the answer i f you would l i k e ' t o be l i k e 
t he word says N e a r l y A l w a y s a About 1/2 the Time, or J u s t Now and Then. 

THIS IS THE WAY I AM THIS IS THE WAY I'D LIKE TO BE 

N e a r l y About 1/2 J u s t Now N e a r l y About 1/2.. Just Now 
Always t h e Time and Then Always t h e Time and Then 

F r i e n d l y 
Obedient 
Hone s t 
T h o u g h t f u l 
Brave 

C a r e f u l 
F a i r 
Mean 
Lazy 
T r u t h f u l 

Smart 
P o l i t e 
Clean 
Kind 
S e l f i s h 

H e l p f u l 
Good 
C o o p e r a t i v e 
C h e e r f u l 
J ealous 

S i n c e r e 
S t u d i o u s 
Loya 1 
A good s p o r t . 

U s e f u l 
Dependable 
B a s h f u l 
Happy 
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Other t e a c h e r s have used l i s t s o f d e s c r i p t i v e a d j e c t i v e s an 

phrases on w h i c h p u p i l s a r e asked t o mark i n one way those w h i c h are 

most l i k e t h e m s e l v e s , and t o mark i n a d i f f e r e n t way those l e a s t 

l i k e t hemselves. The p s y c h o l o g i c a l l i t e r a t u r e , t o o , i s f u l l o f 

p e r s o n a l i t y and p e r s o n a l i n v e n t o r i e s , b u t these a re g e n e r a l l y more 

a p p r o p r i a t e f o r use by s c h o o l c o u n s e l o r s and p s y c h o l o g i s t s t h a n 

by t e a c h e r s . 

Summary 

Regardless o f the method used t o o b t a i n i t , p u p i l s 5 s e l f -

p e r c e p t i o n s a re v a l u a b l e data f o r t h e teacher;, f o r chey serve as 

a gu i d e t o t h e k i n d o f feedback and t r e a t m e n t a p p r o p r i a t e t o the 

v a r i o u s p u p i l s i n the c l a s s . I t i s o f utmost i m p o r t a n c e f o r the 

t e a c h e r t o c r e a t e a c l i m a t e f a v o r a b l e co che development o f a 

h e a l t h y concept of t h e s e l f . One o f t h e mosc s i g n i f i c a n t c o n t r i ­

b u t i o n s a t e a c h e r can make t o the m e n t a l h e a l t h o f h i s p u p i l s i s 

t o h e l p t h e p u p i l i d e n t i f y t he s o r t o f person he r e a l l y i s , t o 

make a r e a l i s t i c s e l f - a p p r a i s a l , r e c o g n i z i n g h i s s t r o n g and h i s 

weak p o i n t s , and t h e n t o h e l p him improve the weaknesses. 

Th i s i m p l i e s t h a t t he t e a c h e r , t o o , must have a h e a l t h y - -

r e a l i s t i c and p o s i t i v e — s e l f - i m a g e . To be a b l e t o t a k e a p o s i t i v e 

view o f h i s p u p i l s as pe r s o n s , he must f i r s t have a p o s i t i v e view 

o f h i m s e l f . I f he f e e l s i n a d e q u a t e o r has an u n r e a l i s t i c concept 

o f h i m s e l f , h i s p u p i l s ' s e l f c o n c e p t s a re l i k e l y t o be a d v e r s e l y 

a f f e c t e d . 

P o s i t i v e , r e a l i s t i c s e l f c o n c e p t s can be equated w i t h 

good m e n t a l h e a l t h . The p u p i l who i s m e n t a l l y h e a l t h y f e e l s 

he i s l i k e d , v a l u e d , and accepted by h i s c l a s s m a t e s , d e s c r i b e s 
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h i m s e l f i n f a v o r a b l e t e r m s , and f e e l s he i s a p a r t o f the c l a s s ­
room g r o u p . His p e r c e p t i o n s o f the c l a s s r o o m a r e r e l a t i v e l y f r e e 
f r o m d i s t o r t i o n , and he i s adequate t o meet b o t h the f o r m a l 
l e a r n i n g r e q u i r e m e n t s and t h e s o c i a l r e l a t i o n s demands of the 
c l a s s r o o m . Such p o s i t i v e , r e a l i s t i c , s e l f - p e r c e p t i o n s are major 
g o a l s toward w h i c h t e a c h e r s s h o u l d s t r i v e . 



Chapter 6 

FORCES OUTSIDE THE SCHOOL 
WHICH INFLUENCE THE PUPIL'S LEARNING 

What the c h i l d does i n s c h o o l i s o b v i o u s l y dependent upon 

more t h a n the events o f the c l a s s r o o m or those a c t i v i t i e s w i t h i n 

the c h i l d ' s day w h i c h a re i n some measure under the c o n t r o l o f the 

s c h o o l . W i t h i n t he p u p i l ' s l i f e the s c h o o l i s o n l y one o f t h e f o r c e s 

i m p i n g i n g upon him, and c a u s i n g him t o be the k i n d o f per s o n he i s . 

F i g u r e 1 c a l l s a t t e n t i o n t o some o f t h e o t h e r p o s s i b l e f o r c e s : 

Mother ' s 
Expecta t i o n s 

Group 
Standards o f 
Neighborhood 
Peer Group 

Boy Scout 
Troop 

S i b l i n g 
R e l a t i o n s h i p s 

Sunday 
School Class 

F a t h e r ' s 
A t t i t u d e s 

Best 
F r i e n d s 

Socio-economic 
Environment o f 
The Community 

Socio-economic 
C o n d i t i o n o f 
The F a m i l y 

F i g u r e 1 

SOME FORCES WHICH INFLUENCE THE CHILD 

The v a l u e s , t he e x p e c t a t i o n s , the accepted ways o f behaving 

f o r each o f these s i g n i f i c a n t o t h e r groups or i n d i v i d u a l s i n the 
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c h i l d ' s w o r l d w i l l each t a k e i t s p l a c e i n t h e f i e l d o f f o r c e s w i t h i n 

w h i c h t h e t e a c h e r hopes t o e x e r t some i n f l u e n c e . 

A l o n g w i t h t h e d i a g n o s t i c approach f o l l o w e d by the t e a c h e r 

i n e x a m i n i n g .aspects o f the p u p i l ' s w i t h i n - s c h o o l l i f e , i t w o u l d 

seem most a p p r o p r i a t e t h a t means be d i s c o v e r e d t o : l e a r n as much as 

p o s s i b l e about these o u t - o f - s c h o o l f o r c e s . I t w i l l b e - r e c o g n i z e d , 

o f c o u r s e , t h a t t he purpose i s not so much t o l a u n c h a d i r e c t a t t a c k 

on problems t h a t may be a p a r t o f t h e c h i l d ' s o u t - o f - s c h o o l e n v i r o n ­

ment as t o g a i n a c l e a r e r u n d e r s t a n d i n g o f t h e f o r c e s i m p i n g i n g 

•upon h i s i n - s c h o o l b e h a v i o r . 

Teachers concerned w i t h i m p r o v i n g a c h i l d ' s m o t i v a t i o n f o r 

l e a r n i n g , may want t o g a t h e r d a t a on such, q u e s t i o n s as: 

1. What i s t h e i m p o r t a n c e • o f s c h o o l f o r the c h i l d among t h e 
a c t i v i t i e s w i t h i n h i s t o t a l day? 

2„ What-is the i m p o r t a n c e o f t h e t e a c h e r compared t o o t h e r 
persons i n the p u p i l ' s l i f e ? 

3. What a t t i t u d e s about e d u c a t i o n and about the s c h o o l does 
the c h i l d g a i n f r o m h i s f a m i l y and from h i s neighborhood? 

4. What a c t i v i t i e s i n the p u p i l ' s o u t - o f - s c h o o l l i f e may 
be competing w i t h s c h o o l - c e n t e r e d a c t i v i t i e s f o r h i s 
t i m e , energy, and e m o t i o n a l commitment? 

Ways t o Gather I n f o r m a t i o n 
About t h e P u p i l ' s O u t - o f - S c h o o l L i f e 

Some i n f o r m a t i o n about a p u p i l ' s home background may be 

g a t h e r e d i f r o m - e x i s t i n g s c h o o l r e c o r d s . Records s h o u l d be u t i l i z e d 

where p o s s i b l e so t h a t c l a s s r o o m t i m e may be used f o r g a t h e r i n g 

i n f o r m a t i o n which i s more d i f f i c u l t t o o b t a i n . I f d a t a such as the 

• f o l l o w i n g , a r e not a v a i l a b l e , a s i m p l e • q u e s t i o n n a i r e . m a y . be • f i l l e d 

o u t by t h e c h i l d d u r i n g t h e b e g i n n i n g days o f s c h o o l . The f o l l o w i n g 

q u e s t i o n n a i r e was developed by a 4 t h grade t e a c h e r t o meet t h i s need. 
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Date 
P u p i l NQ. 
Class 

GETTING ACQUAINTED WITH YOU 

Your t e a c h e r needs t o know more about you. The answers you 
g i v e t o the q u e s t i o n s on t h i s paper w i l l h e l p me t o get ac­
q u a i n t e d w i t h you. We w i l l n o t t a l k about y o u r answers i n 
c l a s s . . 

I w i l l read each q u e s t i o n f i r s t and then you can answer 
th e q u e s t i o n . 

Some ques t i o n s can be answered by making a c i r c l e around 
one o f the words: YES, NO, SOMETIMES. I f you make a c i r c l e 
around the word YES I w i l l know t h a t you mean t o say YES 
t o the q u e s t i o n , A c i r c l e around NO t e l l s me you say NO 
t o the q u e s t i o n . I f your answer i s SOMETIMES, j u s t 
c i r c l e the word SOMETIMES„ 

Other q u e s t i o n s can be answered by w r i t i n g i n your answer 
on the b l a n k l i n e s f o l l o w i n g the q u e s t i o n . 

1. W r i t e your name, a d d r e s s , and t e l e p h o n e number: 

Your name 

Your address 

Your tele p h o n e number 

2. I f you have b r o t h e r s or s i s t e r s : 

a, W r i t e the names o f your b r o t h e r s : 

How o l d ? 

How o l d ? 

How o l d ? 

b. W r i t e the names o f your s i s t e r s : 

How o l d ? 

How o l d ? 

How o l d ? 

3. I f any o f your b r o t h e r s or s i s t e r s have grown up and l e f t 
home, p u t a c i r c l e around the number i n q u e s t i o n 2 showing 
t h e i r age. 
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4. Which o f the people l i s t e d below l i v e w i t h your f a m i l y ? 
(Please check) 

Mother 

Fa t h e r 

Stepmother 

S t e p f a t h e r 

Other a d u l t s 

How many a d u l t s , a l t o g e t h e r , l i v e i n the same home w i t h you? _ 

5. Does a " s i t t e r " s t a y w i t h you when your mother and f a t h e r 
a re away f r o m home? YES NO 

Is i t the same person a l l o f the ti m e ? YES NO 

I s i t someone i n s i d e your f a m i l y ? YES NO 
Who i s i t ? 

Many c h i l d r e n f i n d themselves f r e q u e n t l y h a v i n g t o make the 

a d j u s t m e n t t o a new s c h o o l because t h e i r f a m i l i e s have moved from p l a c e 

t o p l a c e . I n f o r m a t i o n about the p u p i l ' s p r e v i o u s s c h o o l a t t e n d a n c e 

may be o b t a i n e d i n a manner such as t h e f o l l o w i n g : 

T h i n k back t o the time when you f i r s t s t a r t e d g o i n g t o s c h o o l . 
I n the b l a n k s below w r i t e the name o f the c i t y or town, and 
the s t a t e where you went t o s c h o o l a t each grade t h a t you have 
f i n i s h e d so f a r . ( I f you d i d not change f o r two or more y e a r s , 
use d i t t o marks t o show t h a t i t was the same c i t y or town, and 
s t a t e . ) 

Did you go t o k i n d e r g a r t e n ? YES NO I f you d i d n o t , 

s k i p the l i n e marked k i n d e r g a r t e n and s t a r t w i t h the f i r s t g r a d e . 

Grade C i t y or town Sta_te 

K i n d e r g a r t e n 

F i r s t grade 

Second grade 

T h i r d grade 
E t c . 



Other c h i l d r e n may have jobs a f t e r school. For some t h i s 

i s a c o n s t r u c t i v e o p p o r t u n i t y f o r developing r e s p o n s i b i l i t y ' a n d 

becoming independent. For other p u p i l s , the out-of-school work 

may be a heavy burden, r e s t r i c t i n g o p p o r t u n i t i e s f o r i n t e r a c t i o n w i t h 

peers, i n t e r f e r i n g w i t h study, or c r e a t i n g p h y s i c a l f a t i g u e . Some 

questions t h a t may be-asked to gain i n f o r m a t i o n about these matters 

include.the f o l l o w i n g : 

Date 
Pu p i l No.. 
Class 

What regular d u t i e s to you have at home other than jobs 
f o r which you are paid? 

Do you have a job or do pa r t time work f o r pay? 

YES NO 

I f yes, please check: 

Under 5 hours a week, average 

5 to 9 hours a week, average 

10 to 14 hours a week, average 

15 to 19 hours a week, average 

20 or more hours a week, average 

I f yes, do you work: 

For your family? 

For someone else? 

For both f a m i l y and someone else? 

I f f o r someone e l s e , please give the name of your 

employer 
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What, e x a c t l y , do you do on your job? 

What are your hours o f work? 

The GETTING ACQUAINTED WITH YGU instrument may very w e l l 

include some questions about parents. Suggestions are presented 

i n the next chapter on "Parent Influences on School Adjustments." 

Data which go beyond the o b j e c t i v e f a c t s may prove to be 

p a r t i c u l a r l y h e l p f u l to the teacher i n h i s attempt to understand 

the out-of-school forces which i n f l u e n c e the c h i l d . Some notion 

of how. things are perceived by the c h i l d i s needed, since the 

c h i l d acts on the basis of h i s perceptions. One approach to f i n d i n g 

out about the importance to the c h i l d of the various forces i n h i s 

l i f e i s to ask him to place them i n rank order. The f o l l o w i n g 

instrument e n t i t l e d , PARTS OF YOUR DAY, might serve such a purpose: 
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Date 
Pupil No. 
Class 

PARTS OF YOUR DAY 

A regular week has several d i f f e r e n t p a r t s , . i n which 
a .pupil does d i f f e r e n t t h i n g s . Some parts of the day 
seem more • important f o r the p u p i l than do the other p a r t s . 

Which p a r t of your day seems most important to you? 

Put a number " 1 " i n the column under "Importance" beside 
the part' of the day which seems most important to you. 
Then put a number "2" beside the p a r t of the day which 
seems :next most important t o you. Put a number "3" 
beside the p a r t of the day which seems next most impor­
t a n t ; .a number "4" beside the next; a number "5" beside 
the next; and a number "6" beside the part of the day 
which seems least important t o you. 

Importance 

Life- i n t h i s class 

Things you do i n school which 
are not p a r t of the regular 
class. 

L i f e at home 

Doing things w i t h playmates 
a f t e r school 

Clubs and groups outside of 
school w i t h regular meetings 
( w i t h a d u l t leaders) 

Doing things by myself alone 

The items l i s t e d above are more s u i t e d f o r elementary c h i l d r e n . 

An adaptation f o r secondary p u p i l s might include a l i s t such as the 

f o l l o w i n g : 
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Importance 

L i f e i n t h i s class 

L i f e i n other class periods 

Other school a c t i v i t i e s which 

are not classes 

L i f e a t home 

Social l i f e w i t h f r i e n d s - - o n 
our own, away from home and 
school 
Clubs and groups outside of 
school w i t h regular meetings 
( w i t h a d u l t leaders) 

Doing things by myself alone 

M o d i f i c a t i o n s of the PARTS OF THE DAY instrument may be 

made to explore other dimensions of the pupil's f e e l i n g s about the 

forces i n his l i f e . The above instrument asked f o r responses i n terms 

of importance. The question might be asked, " I n which part of your 

day do you f e e l the happiest?" Or one might ask, " I n which p a r t of 

the day do you f e e l you are l e a r n i n g the most t h i n g s ? " 

The PARTS OF THE DAY instrument i s focused on the c h i l d ' s 

l i f e s i t u a t i o n s . A p a r a l l e l type of instrument might be devised 

which focuses on the people who form a p a r t of the c h i l d ' s l i f e . 

An example, e n t i t l e d TALKING WITH PEOPLE, i s presented below: 
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Date 
Pu p i l No. 
Cla s s 

TALKING WITH PEOPLE 

During a regular week you spend a great deal of time t a l k ­
ing w i t h various people both i n and out of school. Here 
i s a l i s t of some of the people i n your l i f e . Some of 
these people you t a l k to more than others and you often 
t a l k about d i f f e r e n t t h i n g s . 

Which people do you t a l k to about the most important 
things ? 

Put a number " 1 " i n the column under "importance" beside 
the name of the person(s) w i t h whom you t a l k about the 
most important t h i n g s . Then put a number "2" beside 
the name of the person(s) w i t h whom you t a l k about the 
next most important t h i n g s . Put a number "3" f o r the 
next person(s); a "4" f o r the next; a "5" f o r the next; 
and a "6" f o r the person (s) w i t h whom you t a l k about 
the l e a s t important t h i n g s . 

Importance 

My close f r i e n d ( s ) i n t h i s 
class 

Others i n t h i s class 

My mother 

Fr i e n d ( s ) not i n t h i s class 

My f a t h e r 

Adaptations of the TALKING WITH PEOPLE instrument may also 

be made t o explore other dimensions of the r e l a t i o n s h i p of the p u p i l 

w i t h the people i n his l i f e by asking the questions,"With which people 

do you f e e l happiest when you t a l k w i t h them?" and "Which people do 

you f e e l you l e a r n most from by t a l k i n g w i t h them?" 

In a d d i t i o n to f i n d i n g out how important the various parts of 

the p u p i l ' s l i f e space are as seen by him, the teacher may wish t o 

a s c e r t a i n j u s t how r e l e v a n t some of these people are to the k i n d of 
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work the c h i l d i s doing a t school. The question may be asked, "How 

s a t i s f i e d are they?" The instrument might take the f o l l o w i n g form: 

Date 
Pupil No. 
Class 

HOW SATISFIED ARE THEY? 

How s a t i s f i e d do you t h i n k these people are w i t h your 
schoolwork? Put a check i n the box which t e l l s how 
s a t i s f i e d you t h i n k they are w i t h your schoolwork. 

They are They are They are They are They 
very p r e t t y w e l l not too not sat­ don't 

s a t i s f i e d s a t i s f i e d sa t i s f i e d i s f i e d rea l l y 
a t a l l care 

1. My close f r i e n d (s) 
i n t h i s class 

2. Others i n t h i s 
class 

3. My mother 

4. Friends not i n 
t h i s class 

5. The teacher i n 
t h i s class 

6. My fa t h e r 

7. How s a t i s f i e d am 
I w i t h myself? 

Some very i n t e r e s t i n g i n f o r m a t i o n can come from the c h i l d by 

asking him how he thinks the important people i n h i s l i f e see him. An 

instrument designed to discover whether the c h i l d sees these people as 

t h i n k i n g of him i n p o s i t i v e or i n negative terms i s presented on the 

f o l l o w i n g page, e n t i t l e d , HOW THEY SEE ME. 
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Date 
HOW THEY SEE ME Pupil No. 

Class 

Just as each p a r t of the day i s f i l l e d w i t h plus, zero, and minus 
t h i n g s ; i n a s i m i l a r way each one of us as a person i s made up of things 
we l i k e and things we do not l i k e so much. Below are a number of d i f f e r e n t 
c i r c l e s showing persons w i t h d i f f e r e n t amounts of plus and minus things 
about them. Which of these c i r c l e s comes c l o s e s t t o the way you see your­
s e l f ? Write the l e t t e r of the c i r c l e which most resembles you r i g h t here 

D 

H 
B 

In the blank f o l l o w i n g each question, w r i t e the l e t t e r of the 
c i r c l e which you t h i n k each of the persons mentioned would pick for you. 

1, Which c i r c l e do you t h i n k your c l o s e s t f r i e n d would choose to describe 
you ? 

2. Which c i r c l e would the teacher i n t h i s class choose? ______ 

3. Which c i r c l e would the p r i n c i p a l of your school choose ? 

4. Which c i r c l e would your mother choose? 

5. Which c i r c l e would the boys or g i r l s you spend most time w i t h choose 
to describe you? 

6. Which c i r c l e would your f a t h e r choose? ______ 



6-12 

Another way t o study the p u p i l ' s f e e l i n g s about the l i f e -

space forces which a f f e c t him i s to ask him how he would a l t e r , i f he 

could, the amount of time he spends i n various s e t t i n g s . An i n s t r u ­

ment designed to e l i c i t these f e e l i n g s may be c a l l e d •CHANGING THE 

PARTS OF YOUR DAY. 

Date 
Pupil No. 
Class 

CHANGING THE PARTS OF YOUR DAY 

I f what you do i n a regular week day could be changed by 
you, how would you change the parts of your day? Put 
a check i n the box th a t shows how you would change the 
parts of your day. 

A l o t Some A l i t t l e A l o t 
more more less less 
t ime t ime t ime t ime 

1. L i f e i n t h i s class 

2. Things you do i n 
school which are not 
par t of the regular 
class r 

i 
3. L i f e a t home 

4. Doing things w i t h 
playmates a f t e r 
school 

5. Clubs and groups 
outside of school 
w i t h regular meet­
ings ( w i t h a d u l t 
leader) 

6. Doing things by 
myself alone ; 
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For high school p u p i l s the l i s t of parts of the day might be 

modified s l i g h t l y : (1) L i f e i n t h i s c l a s s , (2) L i f e i n other class 

periods, (3) Other school a c t i v i t i e s which are not classes, (4) L i f e 

a t home, (5) Social l i f e w i t h f r i e n d s - - o n our own, away from home 

and school, (6) Clubs and groups outside of school w i t h r e g u l a r 

meetings ( w i t h a d u l t l e a d e r s ) , and (7) Doing things by myself alone. 

Recording and Analysing the Data 

Much of the inf o r m a t i o n gathered about the out-of-school i n ­

fluences on the p u p i l ' s l i f e w i l l be u s e f u l t o the teacher i n working 

w i t h the i n d i v i d u a l c h i l d , r a ther than w i t h the group. For example, 

the completed GETTING ACQUAINTED WITH YOU instrument would probably 

be f i l e d by the teacher for f u t u r e reference i n the p u p i l 's in d i v i d u a 1 

f o l d e r . I f the teacher f i n d s i t v a l u a b l e , a frequency count of responses 

to such questions as out-of-school work, or number of d i f f e r e n t schools 

attended can serve t o give some no t i o n of the importance of these forces 

upon the class as a whole. 

The PARTS OF YOUR DAY and TALKING WITH PEOPLE; instruments 

may be i n t e r p r e t e d more e a s i l y i f the p u p i l ' s response can be compared 

w i t h the class average. One high school teacher accomplished t h i s 

by preparing a t a l l y sheet and e n t e r i n g each pupil's response as 

f o 11 ow s : 
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PARTS OF YOUR DAY 
"Importance " 

Rank Order 
1 2 3 4 5 6 7 Total 

1. L i f e i n t h i s class 3 6 3 2 2 3 1 20 

2. L i f e i n other class periods 0 2 4 4 3 3 4 20 

3. Other school a c t i v i t i e s 2 1 4 6 2 4 1 20 

4. L i f e a t home 3 4 3 2 2 3 3 20 

5. Social l i f e w i t h f r i e n d s 5 4 3 1 6 1 0 20 

6. Clubs and groups outside 
of school 2 0 1 4 2 3 8 20 

7. Doing things by myself 
a lone 5 3 2 1 3 3 3 20 

Total 20 20 20 20 20 20 20 

He was then able to draw several conclusions about his c l a s s . 

F i r s t , i n d i v i d u a l pupils varied considerably w i t h regard to which p a r t s 

of the day c a r r y high or low importance. For example, three p u p i l s 

ranked " L i f e at home" of greatest importance; three ranked i t of less 

importance than a l l other aspects of t h e i r l i f e space included i n the 

instrument. Five p u p i l s considered "Doing things by myself alone" t o 

be of highest importance; three considered i t of le a s t importance. 

Further, "Social l i f e w i t h f r i e n d s away from school" seemed 

to be of s p e c i a l importance to many i n the class. Very few of the 

p u p i l s i n t h i s class considered i t unimportant. 

" L i f e i n t h i s c l a s s " on the whole, also rankedas an important 

p a r t of the p u p i l s ' t o t a l l i f e . Moreover, " L i f e i n t h i s c l a s s " was 
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considered somewhat more important than t h a t i n other class periods 
i n the school day. This i n f o r m a t i o n may r e f l e c t the true state of 
a f f a i r s , or i t may be that p u p i l s responded favorably j u s t because 
they wanted to please the teacher. The teacher w i l l , t h e r e f o r e , want 
to be somewhat cautious i n h i s i n t e r p r e t a t i o n of these data. I t might 
be possible to coll a b o r a t e w i t h other teachers i n the school who have 
these same p u p i l s i n class, gaining t h e i r i n t e r e s t i n a p a r a l l e l 
study of the l e a r n i n g c l i m a t e . 

This teacher discovered a l i t t l e more about the state of 

a f f a i r s by analyzing the r e s u l t s of his CHANGING THE PARTS OF THE DAY 

questionnaire. He t a l l i e d i t as f o l l o w s : 

CHANGING PARTS OF YOUR DAY - Class #1 

A l o t Some Same 
more more time 
time time as now 

L i t t l e A l o t No 
less les s time 
time time a t a l l 

1. L i f e i n t h i s class 1 

2. L i f e i n other class 1 

3. Other school a c t i v i t i e s 
which are not classes 9 

4. L i f e a t home 6 

5. Social l i f e w i t h f r i e n d s -
on our own, away from 
home and school 12 

6. Clubs and groups outside 
of school w i t h regular 
meetings 3 

14 

8 
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Thus, i t appears t h a t although many pu p i l s rank " l i f e i n t h i s 
c l ass"of high importance r e l a t i v e t o other parts of t h e i r day, almost 
no one i n the class would want to see more time given to the class 
a c t i v i t i e s . They would l i k e t o increase the time a v a i l a b l e f o r inde­
pendent s o c i a l l i f e , other non-class school a c t i v i t i e s , and l i f e a t 
home. One might e x p l a i n t h i s apparent s a t i s f a c t i o n w i t h the state of 
a f f a i r s i n the classroom as a normal r e a c t i o n to the "work" p a r t of 
the day. On the other hand i t i s i n t e r e s t i n g to examine the summary 
made by another secondary school teacher i n the same b u i l d i n g and t o 
f i n d t h a t while the p u p i l s ' desire t o increase time spent i n some 
other aspects of the day e x i s t s i n both classes, i n t h i s second class 
over one-third of the p u p i l s would l i k e t o increase the time spent 
" i n t h i s class . " 

CHANGING PARTS OF YOUR DAY - Class #2 

A l o t 
more 
time 

Some 
more 
time 

Same 
time 

as now 

L i t t l e 
less 
time 

A l o t 
less 
time 

No 
time 
at a l l 

1. L i f e i n t h i s class 6 6 11 5 2 -

2. L i f e i n other class 
periods 1 9 8 6 2 3 

3. Other school a c t i v i t i e s 
which are not classes 9 2 4 2 1 2 

4. L i f e a t home 6 4 5 3 - 2 

5. Social l i f e w i t h f r i e n d s 12 6 2 - - -

6. Clubs and groups outside 
of school 3 3 7 1 2 3 
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One teacher gained some clues about the home pressures on h i s 

p u p i l s regarding t h e i r academic work by analyzing the data from HOW 

SATISFIED ARE THEY? 

HOW SATISFIED ARE THEY? 

They are They are They are They are They 
very p r e t t y w e l l not too not s a t i s - don't 

s a t i s f i e d s a t i s f i e d s a t i s f i e d f i e d a t a l l r e a l l y 
care 

1. My close f r i e n d ( s ) 

i n t h i s class 9 

2. Others i n t h i s class 4 

3. My mother 2 

4. Friends not i n t h i s 
c la s s 3 

5. The teacher i n t h i s 

class 11 

6. My f a t h e r 3 

7. How s a t i s f i e d am I 
w i t h myself? 7 

6 2 1 2 

5 3 2 6 

5 9 4 -

4 1 - 1 2 

4 3 2 -

7 6 3 1 

9 3 1 -

I t appears t h a t the mothers and f a t h e r s are considerably more 

anxious than the teacher about t h e i r son's or daughter's performance; 

mothers tend to be seen as more d i s s a t i s f i e d than f a t h e r s . The p u p i l 

perceives the pressures f o r academic performance coming from home more 

than from the teacher. He i s not as s a t i s f i e d w i t h his own performance 

as he thi n k s the teacher i s . He sees h i s close f r i e n d s as being more 

s a t i s f i e d than he himself i s , but not to the extent the teacher i s . 
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Again, the impact-of these data i s increased upon discovery t h a t these 
conditions do not e x i s t i n every classroom. 

Summary and Conclusions 

A teacher 's knowledge about some of the pressures and i n f l u -

ences which the various parts of each p u p i l ' s l i f e are e x e r t i n g on h i s 

classroom behavior would seem to be e s s e n t i a l f o r planning an 

e f f e c t i v e educational experience f o r every p u p i l . Various methods f o r 

obtaining such knowledge are suggested. An obvious f i r s t step i n 

u t i l i z i n g such i n f o r m a t i o n i s the o p p o r t u n i t y i t gives t o show the 

p u p i l t h a t the teacher understands h i s s i t u a t i o n . I f " f a c t s " obtained 

by the teacher and the way these " f a c t s " are perceived by the p u p i l 

are incongruent, and i f the teacher f e e l s the p u p i l ' s perceptions are 

i n e r r o r , the teacher may be able t o help change the p u p i l ' s perceptions 

so that they are more r e a l i s t i c . I f , f o r example, discrepancies e x i s t 

between a c h i l d ' s school performance as the teacher knows i t t o be 

and the way the p u p i l thinks i t i s perceived by h i s parents, a three-

way conference of parents, p u p i l , and teacher may be h e l p f u l . Diagnos­

t i c i n f o r m a t i o n such as i s suggested i n t h i s chapter, should be valuable 

to the teacher as he plans parent conferences and s p e c i a l work w i t h 

i n d i v i d u a l p u p i l s . 



Chapter 7 

PARENT'INFLUENCES ON SCHOOL ADJUSTMENT 

Teachers know w e l l the important e f f e c t parents' a t t i t u d e s 

and home co n d i t i o n s have on the c h i l d . They have found again and again 

t h a t when the values of the f a m i l y and the school are c o n t r a d i c t o r y , 

the p u p i l ' s school work s u f f e r a . I f a c h i l d f e e l s t h a t h i s parents 

don't care about h i s school l i f e , he, too, i s u n l i k e l y t o care and I s 

apt to become an underachiever and a behavior problem i n the classroom. 

Since parents' a t t i t u d e s are so c r u c i a l t o good school 

adjustment, the teacher should know something about h i s p u p i l s ' 

f a m i l i e s . This i s p a r t i c u l a r l y important i n the beginning of the 

school year when the teacher has a new group of p u p i l s . He may 

wonder about such questions as: 

Who l i v e i n the home w i t h the pupil? 

What kin d of work does the f a t h e r do? 

I s the mother employed outside the home? I f she i s , what 
k i n d of work does she do? 

Ia anyone at home when the c h i l d r e t u r n s from school? 
I f so, who? 

What magazines, newspapers, and books are there i n the home? 

What does the c h i l d do when he gets home from school? 

When and under what c o n d i t i o n s does he do h i s homework? Does 
h i s mother or f a t t i e r ever help him or o f f e r to help? 

Are there excessive demands made upon h i s time which i n t e r ­
f ere w i t h schoolwork or w i t h needed play a c t i v i t i e s ? 
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The purpose o f such questions i s to o b t a i n a c l e a r e r understanding 

of the c h i l d ' s background and of h i s parents' a t t i t u d e s and values. 

P a r t i c u l a r l y f o r younger p u p i l s , the home s i t u a t i o n and the parents' 

a t t i t u d e s are among the most important forces outside the school 

which a f f e c t the p u p i l ' s l e a r n i n g . 

Much i n f o r m a t i o n about the home background and the influences 

which parents are e x e r t i n g can be obtained through i n f o r m a l contacts 

w i t h p u p i l s and parents, and some f a c t u a l m a t e r i a l can usually be obtained 

from school records. Teachers who have the time may even wish to 

v i s i t some of the homes. But i t i s o f t e n d e s i r a b l e to use some special 

t o o l s i n order to o b t a i n from a l l the p u p i l s as c l e a r a p i c t u r e as 

possible of the parents' i n f l u e n c e s on school adj ustment. 

As p a r t of the teacher's e f f o r t to gain general i n f o r m a t i o n 

about h i s class a t the beginning of the school year, as described 

i n the preceding chapter, a number o f questions about parents and 

home l i f e might be added to the GETTING ACQUAINTED WITH YOU instrument. 

For example, i t i s o f t e n h e l p f u l to have some i n f o r m a t i o n 

about the f a t h e r ' s occupation. I n a d d i t i o n t o the d i r e c t i n t e r e s t 

i t may have, i t has been found t h a t f a t h e r ' s occupation gives a 

f a i r l y r e l i a b l e estimate of the socio-economic l e v e l of the f a m i l y . 

To be used f o r such purposes, however, the data need to be gathered 

more c a r e f u l l y than by j u s t r a i s i n g the question, "What does your 

f a t h e r do?" The f o l l o w i n g series of questions are suggested: 
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Where does your f a t h e r work? 

What i s the name or t i t l e of h i s job? 

Does he have a "boss" or supervisor? YES NO 

Does he have any people working under him? That i s , 
does he supervise or i s he i n charge of the work of 
other people? 

YES NO 

I f yes, about how many? 

What e x a c t l y does he do on the job? i 

With many mothers employed away from the home, i t i s o f t e n 

important to l e a r n something about the mother's occupation. Such 

questions as the f o l l o w i n g may serve: 
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Does your mother have a job i n a d d i t i o n to ta k i n g care 
of your home? YES NO 

I f your answer i s yes, please answer the f o l l o w i n g : 

a. Does she work f u l l or p a r t time? (Please 
check) 

She works f u l l time. 
She works p a r t time. 

b. Where does she work? 

c. What i s the name o f her iob? 

d. What exactly does she do on the iob? 

I s your mother u s u a l l y a t home when you get home from 
school? YES NO 

At times a teacher may want to categorize or code occupa­

t i o n a l i n f o r m a t i o n i n order to get an o v e r a l l p i c t u r e of the class 

or t o compare i t w i t h other classes. Many d i f f e r e n t occupational 

scales or c l a s s i f i c a t i o n s w i l l be found i n the l i t e r a t u r e , but 

despite attempts to define the categories o b j e c t i v e l y , i t i s o f t e n 

d i f f i c u l t to descriminate between some of them. C l a s s i f i c a t i o n i s 

f r e q u e n t l y a matter of judgment, and considerable i n f o r m a t i o n may 

be needed to make a c o r r e c t judgment. For t h i s reason, r a t h e r 

d e t a i l e d questions, such as those given above, are recommended. 

Occupational scales range from as few as three categories to 

as many as 14 or p o s s i b l y more, depending upon the purpose and the 
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degree of refinement desired. Some i n v e s t i g a t o r s use U.S. Census 
categories; others develop categories to s u i t t h e i r p a r t i c u l a r needs. 
For most classroom purposes, a c l a s s i f i c a t i o n of occupations i n t o 
three major categories i s s u f f i c i e n t . When a more d e t a i l e d breakdown 
i s used, there are l i k e l y to be so few cases i n most of the categories 
t h a t the c l a s s i f i c a t i o n i s of l i t t l e value. A c a t e g o r i z a t i o n which 
has been found u s e f u l w i t h i n the classroom and also i n comparing 
classrooms i s the f o l l o w i n g : 

I . Jobs r e q u i r i n g extensive t r a i n i n g and experience, and 

i n v o l v i n g heavy r e s p o n s i b i l i t y . e<,g„, Persons i n 

professions which r e q u i r e a t l e a s t four years of 

col l e g e ; p r o p r i e t o r s , managers, and others i n high 

p o s i t i o n s of r e s p o n s i b i l i t y i n large business and 

in d u s t r y ; high ranking p u b l i c o f f i c i a l s , e t c . 

I I . Jobs r e q u i r i n g a moderate amount o f t r a i n i n g and/or 

t e c h n i c a l s k i l l s and a b i l i t i e s , e.g., Semi-professional 

personnel, such as- those i n f i e l d s r e q u i r i n g two years 

of c o l l e g e , p r o p r i e t o r s and o f f i c e managers of small 

businesses; most white c o l l a r workers; p o l i c e and 

firemen; s k i l l e d mechanics--'journeyman l e v e l ; farmers, 

e t c . 

I I I . Jobs r e q u i r i n g l i t t l e or no t r a i n i n g or experience. 

e.g., Semi-skilled and u n s k i l l e d workers; persons i n 

lower l e v e l c l e r i c a l and sales jobs such as grocery 

store c l e r k s , shipping c l e r k s , e t c . ; helpers to s k i l l e d 

craftsmen; assembly l i n e workers; day laborers, domestic 

help, e t c . 



The educational l e v e l of parents i s also of i n t e r e s t . Often 

i t i s c l o s e l y r e l a t e d to occupational s t a t u s , but there are numerous 

cases where the combination of occupational and educational i n f o r m a t i o n 

gives a much b e t t e r p i c t u r e of the parents than e i t h e r kind of i n f o r m a t i o n 

alone. The f o l l o w i n g questions may e l i c i t educational i n f o r m a t i o n i n a 

use f u l form. 

How f a r d i d your f a t h e r go i n school? (Please check): 

Went to grade school 
Went to high school 
Graduated from high school 
Went to c o l l e g e : How many years? 
Graduated from college 
Went to school beyond college 
Don :t know 

How f a r d i d your mother go i n school? (Please check): 

Went to grade school 
Went to high school 
Graduated from high school. 
Went co c o l l e g e : How many years? 
Graduated from college 
Went to school beyond college 
Don :t know 

To get a pupil's view of the home s i t u a t i o n , the assignment 

of a composition to be w r i t t e n i n class on "My Day," or "A Day at 

Home" i s o f t e n u s e f u l . Teachers who have done t h i s s uccessfully 

accompany the assignment w i t h s p e c i f i c items and questions. These 

would vary depending upon the grade l e v e l and the p a r t i c u l a r i n f o r m a t i o n 

the teacher would l i k e to o b t a i n . The f o l l o w i n g o u t l i n e suggests a 

number of aspects of the home - s i t u a t i o n , any one or more of which 

might be used f o r a short composition as an English assignment. 
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My f a m i l y 

Who are the people who l i v e a t home w i t h you? 
T e l l something about them. 
Whom do you t a l k to most at home? What kinds of things 

do you t a l k about? 

Our house 

T e l l something about your house. 
What do you do to help take care of i t ? Do you have 

any chores or r e s p o n s i b i l i t i e s around the house or 
yard? 

Where do you sleep? Do you have any roommates? Who? 
Where do you study? Who else i s i n the room w i t h you 
when you are studying? 

Getting up i n the morning. 

Do you l i k e to get up? 
When do you get up? 
Do you get awake on your own, or does somebody wake you 
Who? How do you f e e l when you f i r s t get up? How 
long does i t take you to get dressed? 

Who f i x e s breakfast? 
What do you u s u a l l y have f o r breakfast? 
What i s your f a v o r i t e breakfast? 

Schooltime 

When do you leave home f o r school? 
How do you get to school? 
T e l l something about your day i n school. 

A f t e r school 

Where do you go a f t e r school? 
With whom do you u s u a l l y do things? 
What do you do? 
About what time do you us u a l l y get home? 
Who i s us u a l l y a t home when you get there? 
What do you l i k e best a f t e r school? 

Homework 

Do you have homework most of the time? 
I f you do, about how much time do you have to spend 

on i t ? 
Where do you do i t ? 
When do you do i t ? 
What are other people i n the fa m i l y doing when you 

are studying? Are any o f them i n the same room 
. .with you? 
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7 . Evening and bedtime 

What TV programs do you watch? Which do you l i k e 
best? Why? 

What else do you do i n the evenings? 
What time do you go to bed on school nights? 

The use of incomplete sentences i s another means of o b t a i n i n g 

a c h i l d ' s impressions, f e e l i n g s , and a t t i t u d e s i n regard to many areas 

of h i s l i f e . Sentence completions are discussed as a multidimensional 

classroom t o o l i n the next chapter. Two sentence stems i n the te s t 

suggested the are u s e f u l i n a s c e r t a i n i n g the p u p i l s ' conceptions of 

t h e i r parents' a t t i t u d e s toward school. These stems are: 

When I t a l k about school, my mother 

When I t a l k about school, my f a t h e r 

These are widely separated on the t e s t by items dealing 

w i t h d i f f e r e n t subject matter. I f s i m i l a r sentence steins are placed 

close to each other, p u p i l s are l i k e l y to repeat the same answer. 

A few re p r e s e n t a t i v e answers to these two stems give the 

f l a v o r of the kin d of responses obtained. One boy wrote, "When I 

t a l k about school, my f a t h e r i s proud of me," and "...my mother 

i s always h e l p f u l . " Contrast him w i t h the c h i l d who r e p l i e d , "—my 

fa t h e r says he i s not i n t e r e s t e d , " and "...my mother asks how many 

bad things d i d you do i n school." 

Q u a l i t a t i v e l y , such r e p l i e s give a us e f u l impression of the 

way a c h i l d f e e l s about h i s parents' a t t i t u d e s toward school. Not 

only do they show whether the parents' a t t i t u d e s are seen as p o s i t i v e 

or negative, but they also may reveal f e e l i n g s about the parents 1 

o r i e n t a t i o n toward school. Some parents, f o r example, are seen by 
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t h e i r c h i l d r e n p r i m a r i l y as g i v i n g a f f e c t i v e support and approval, 
others are seen as o f f e r i n g help, s t i l l others are perceived as 
emphasizing academic achievement. A few are seen as t h r e a t o r i e n t e d , 
w i t h pressure f o r improvement of grades--or else'. 

Q u a n t i t a t i v e l y , the r e p l i e s lend themselves to r a t i n g on a 

scale ranging from strong approval, a f f e c t i v e support, and i n t e r e s t 

i n what the p u p i l has to say about school (e.g., "says I'm doing f i n e , ' 

" i s pleased w i t h my school work," "enjoys hearing about school"), to 

a r e l a t i v e l y n e u t r a l a t t i t u d e (e.g., "sometimes l i s t e n s , " "doesn't 

mind," " i s ^ometimes i n t e r e s t e d , sometimes not") to a c l e a r l y 

negative, h o s t i l e a t t i t u d e ("gets mad," "complains about the money 

I need to get an education," "says I'm not going to pass"). 

I n a 6th grade classroom the teacher categorized the 

responses on these two sentence stems on the basis of whether they 

were p o s i t i v e or supportive, n e u t r a l , or non-supportive or negative. 

She was pleased to f i n d t h a t many more parents were seen as supportive 

of school than non-supportive, but there were some who were c l e a r l y 

seen as negative, and there were a f a i r number f a l l i n g i n the n e u t r a l 

category. Moreover, some f a m i l i e s were s p l i t , w i t h the mother suppor­

t i v e and the f a t h e r not, or v i c e versa. 

She included a number of other stems which o f t e n brought out 

responses r e l a t e d to the parents 1 a t t i t u d e s , but she d i d not attempt 

to code them q u a n t i t a t i v e l y . One was: 

I f I should f a i l i n school 

One major group of completions of t h i s sentence r e l a t e d to the 

a n t i c i p a t e d consequences a t home of such an event. These included 

statements t h a t the parents "would be very mad," or "disappointed," 
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t h a t they would withdraw p r i v i l e g e s or administer other kinds of punish­
ment, or th a t they would force remedial a c t i o n , as f o r example, "my 
parents would make me work harder than ever." 

Other stems were designed t o re v e a l something about the 

r e l a t i o n s h i p w i t h each parent, the c h i l d ' s place i n the f a m i l y , and 

the c o n d i t i o n s under which he i s happiest. Altogether, the t e s t 

t h i s teacher used contained 46 stems. I t i s included i n complete 

form i n Chapter V I I I . 

Recording and Using Data on Parents 1 A t t i t u d e s 

As a guide f o r f u r t h e r work, t h i s s i x t h grade teacher set up 

a r o s t e r of her class on which to record the sentence completion data 

and r e l a t e i t to t h e i r achievement l e v e l — h i g h ( i n d i c a t e d by H) or 

low ( L ) . She also made her own e v a l u a t i o n of whether the parents 

were p o s i t i v e ( i n d i c a t e d by + ) , n e u t r a l ( i n d i c a t e d by 0 ) , or negative 

( i n d i c a t e d by -) i n t h e i r a t t i t u d e s toward school, based on whatever 

i n f o r m a t i o n was a v a i l a b l e t o her--contacts w i t h the parents themselves, 

school records, experience w i t h o lder s i b l i n g s , comments by other 

teachers, e t c . She then coded the p u p i l s ' responses to the two 

sentence stems, "When I t a l k about school, my mother ( f a t h e r ) . . ., 

" c l a s s i f y i n g them as p o s i t i v e ( + ) , n e u t r a l ( 0 ) , or negative ( - ) . 

The form she used, w i t h e n t r i e s f o r the 25 pup i l s i n her class , i s 

as f o l l o w s : 
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1 2 3 4 

P u p i l T' s e v a l u a t i o n SENTENCE COMPLETION DATA 
No. of parents' 

i n t e r e s t i n Pupil's perceived a t t i t u d e o f : 
school Mother Father 

1 - 0 _ 

2 + + + 
3 - + + 
4 + + + 
5 0 + 0 
6 + + + 
7 - 0 0 
8 0 + + 
9 - 0 0 

10 - 0 + 
11 - - 0 
12 - + 0 
13 + 0 
14 0 + + 
15 + - + 
16 + + + 
17 + - -
18 + + 0 
19 - 0 0 
20 - + + 
21 + + -
22 - 0 0 
23 + + 
24 - + no f a t h e r 
25 0 + 0 

Pupil's 
Achievement 
Level 

L 
H 
H 
H 
L 
H 
L 
H 
L 
L 
L 
L 
R 

H 
H 
H 
L 
L 
L 
L 
H 
L 
H 
L 
L 
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I n t h i s a nalysis Che teacher used m a t e r i a l from only 2 of the 46 

incomplete sentences which the p u p i l s had answered, but she used a l l the 

answers f o r a more q u a l i t a t i v e type of study, to get an impression of the 

c h i l d as a person. I n doing t h i s she was c a r e f u l not t o draw d e f i n i t e 

conclusions. She recognized the danger of p r o j e c t i n g her own f e e l i n g s 

i n t o the sentence completion responses and reading too much i n t o them, 

yet she f e l t they did increase her understanding of her p u p i l s . 

I n going over her ch a r t , she was surprised at f i r s t to see 

that she had completely misjudged the parents of two of her p u p i l s 

( p u p i l s 15 and 17). Both couples were w e l l educated people who had t o l d 

her they expected t h e i r c h i l d r e n t o go t o college and seemed to be very 

much "school o r i e n t e d . " She had r a t e d them "plus." Yet the c h i l d r e n 

had completed the sentences i n ways such as the f o l l o w i n g : "When I t a l k 

abouC school, my mother says she i s Coo busy to t a l k t o me now," and 

"....my f a t h e r keeps on reading the newspaper." This k i n d of discrepancy 

between the parents avowed i n t e r e s t i n school and the c h i l d ' s perception 

of lack of i n t e r e s t brought to mind some research (Serot and Teevan)^ 

which showed t h a t a c h i l d ' s conception of h i s r e l a t i o n s h i p w i t h h i s 

parents i s not necessarily r e l a t e d t o h i s parents' conception of the 

same r e l a t i o n s h i p . I t also showed t h a t che c h i l d ' s conception of h i s 

r e l a t i o n s h i p w i t h h i s parents was a c r u c i a l f a c t o r i n h i s adjustment. 

This made her put more weight on the sentence completion data (columns 

3 and 4) than on her ev a l u a t i o n of parents' a t t i t u d e s (column-2). 

I t suggested, too, t h a t she might have t o use a d i f f e r e n t approach 

w i t h those parents whom she had rated p o s i t i v e but whom t h e i r c h i l d r e n 

Serot, N.M. & Teevan, R.C., "Perception of the Parent-Child Relationship 

and i t s R e l a t i o n to C h i l d Adjustment," C h i l d Development, 32, June, 1961, 

pp. 373-378. 
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rated•negative than she would w i t h those parents ra t e d n e g a t i v e l y by 
both h e r s e l f and the p u p i l s . 

She also found another kind of discrepancy between her r a t i n g 

and the a t t i t u d e revealed by the sentence completions. I n two 

f a m i l i e s , where the parents had less than an e i g h t h grade education, 

she had f e l t the parents had no i n t e r e s t i n school, yet the c h i l d r e n 

completed the sentences w i t h such statements as " l i k e s to l i s t e n " 

"wants to know," and " i s proud o f me." The teacher concluded t h a t 

she had f a i l e d to understand these parents, who came from such a 

d i f f e r e n t background from her own. Instead of t h e i r l a c k i n g i n t e r e s t 

i n school, they were p r i m a r i l y awed by i t and were embarrassed and 

uncomfortable i n the u n f a m i l i a r surroundings, but they wanted 

"school l e a r n i n g " f o r t h e i r c h i l d r e n . 

One r a t h e r d i s t u r b i n g f i n d i n g was t h a t ten f a t h e r s and 

s i x mothers were rate d n e u t r a l on the basis of the sentence completion 

response (e.g., " l i s t e n s sometimes," "doesn't care," " i s only 

i n t e r e s t e d sometimes," "says things were d i f f e r e n t when he went to 

school"). The teacher f e l t t h a t these parents i n the neu t r a l category 

were r e a l l y negative, t h a t by being u n i n t e r e s t e d or ambivalent i n 

t h e i r a t t i t u d e s toward school they were nonsupportive o f t h e i r c h i l d ' s 

school l i f e . 

As a guide f o r f u t u r e work the teacher made what she headed 

" E x p l o r a t i o n and/or Remedial A c t i o n L i s t , " w i t h p u p i l s ' names grouped 

under the f o l l o w i n g c a t e g o r i e s . 

Mother supportive, f a t h e r n e u t r a l or negative 
( p u p i l s 5, 12, 13, 18, 21, 25) 

Father supportive, mother n e u t r a l or negative 
( p u p i l s 10, 15) 

Both parents n e u t r a l or negative 
( p u p i l s 1, 7, 9, 11, 17, 19, 22) 



Her l i s t included 15 names, a s u r p r i s i n g number i n a community she 

had thought of as school o r i e n t e d . I t was a ra t h e r alarming discovery, 

f o r the teacher was aware of research which showed that p u p i l s who f e e l 

t h e i r parents are i n t e r e s t e d i n and supportive of t h e i r school l i f e 

make a more p o s i t i v e adjustment to school than do p u p i l s who perceive 

less p a r e n t a l support, p a r t i c u l a r l y a t the lower grade l e v e l s . They 

have higher achievement, more p o s i t i v e a t t i t u d e s toward school, and 

a more healthy l e v e l of s e l f esteem, r e l a t i o n s h i p s which she 
2 

observed i n her own c l a s s , too. 

She headed the l i s t as she d i d because she f e l t her f i r s t 

step was f u r t h e r e x p l o r a t i o n . She could not "judge" a home on the 

basis of a c h i l d ' s response to two incomplete sentences. But she 

could and d i d use these responses to p o i n t to where some e x p l o r a t i o n 

should be done. She held parent conferences, made a few home v i s i t s , 

and e n l i s t e d the help of the v i s i t i n g teacher. Where a d d i t i o n a l 

i n f o r m a t i o n about a home suggested t h a t some changes were d e s i r a b l e , 

she was able i n most cases to e s t a b l i s h a p o s i t i v e enough r e l a t i o n ­

ship w i t h the parents to help them assume more supportive r o l e s i n 

r e l a t i o n t o t h e i r c h i l d ' s school, l i f e . She also used her m a t e r i a l 

as the basis f o r a PTA meeting, at which there was a l i v e l y discussion 

of how parents can show i n t e r e s t i n the c h i l d ' s school l i f e and what, 

parents can do to make the c h i l d know they are i n t e r e s t e d . 

L u s z k i , M. B. and Schmuck, R., "Pupil Perceptions of Parental 

A t t i t u d e s Toward School," Mental Hygiene, ( i n press). 
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At t h i s meeting many ideas were brought out o f ways i n which 

parents can "support" a c h i l d ' s school endeavors. These were stated 

i n the form of questions which parents might ask themselves to help 

evaluate t h e i r performance 'in t h i s area. Three types o f support were 

i d e n t i f i e d , as i n d i c a t e d i n the f o l l o w i n g l i s t . 

1. I n t e l l e c t u a l support 

Are reading and reference materials a v a i l a b l e i n the home? 
Do the parents encourage the c h i l d to use them and show 

him how to do so? 
Do parents discuss and share ideas and information? 

Parents can l e a r n from t h e i r c h i l d r e n as w e l l as 
c h i l d r e n from t h e i r parents. 

2. Emotional support 

Are parents e a s i l y a v a i l a b l e to t a l k w i t h t h e i r c h i l d r e n 
when the c h i l d r e n want to talk? 

Do parents show i n t e r e s t i n what the c h i l d i s doing i n 
school and what he i s learning? What .are some of the 
ways to show i n t e r e s t ? 

3. Social support 

Does the c h i l d b r i n g h i s school f r i e n d s home? 
Do parents encourage r e c r e a t i o n a l and "character b u i l d i n g " 

a c t i v i t i e s , such as l i t t l e league basebal1 i school 
clubs and organizations? 

Do parents respect h i s r i g h t s and h i s p r i v a c y , 
recognizing his needs to be an i n d i v i d u a l as w e l l 

as a member of the f a m i l y ? 

The teacher found most of the parents eager f o r i n f o r m a t i o n and 

guidance, because t h e i r lack of support stemmed l a r g e l y from t h e i r 

f a i l u r e to understand c h i l d behavior, or from t h e i r being, so busy 

they were not aware of the problem. 

I n the case of one set o f parents, she f e l t the negative 

f e e l i n g s toward the c h i l d and toward school were so deep rooted 

t h a t she could not e n l i s t t h e i r cooperation. These parents she 

r e f e r r e d to the v i s i t i n g teacher, i n the hope that the v i s i t i n g 

teacher, w i t h s p e c i a l t r a i n i n g and more time f o r such work, could t r y 
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to understand and a l l e v i a t e the nonsupportive a t t i t u d e s . I t was c l e a r 
t h a t the job of understanding and i n t e r p r e t a t i o n was a mutual one--to 
i n t e r p r e t the school to these parents and to i n t e r p r e t these parents 
to the school. When she made the r e f e r r a l to the v i s i t i n g teacher 
she was aware t h a t she had as much to le a r n i n understanding parents 
of very d i f f e r e n t c u l t u r a l background from her own as the parents had 
i n understanding the school. Both she and the v i s i t i n g teacher also 
recognized t h a t they must be c a r e f u l not to put f u r t h e r pressures and 
s t r a i n s on what might be already a d i f f i c u l t home s i t u a t i o n . I n some 
extreme cases i t w i l l be necessary f o r the V i s i t i n g Teacher (or the 
regular teacher i f there i s no V i s i t i n g Teacher) to make r e f e r r a l t o 
the appropriate community agency f o r p s y c h i a t r i c , p sychological, and/or 
s o c i a l work evaluations and help. 

As she worked on the problems w i t h i n her classroom, she 

knew she could not hope to be f u l l y successful i n changing the a t t i t u d e 

of a l l parents. Another k i n d o f a c t i o n , then, was to help c h i l d r e n 

understand t h e i r parents b e t t e r . Role p l a y i n g provided a us e f u l t o o l 

f o r h e lping a c h i l d deal w i t h h i s parents 1 a t t i t u d e s toward school, 

p a r t i c u l a r l y as a springboard f o r discussion of why parents might 

not be too i n t e r e s t e d i n school and how pupils can help "educate" 

t h e i r parents. 

She also recognized t h a t there are some p u p i l s who l i k e 

school and do w e l l i n school despite lack of support at home.. Many 

such cases can be a t t r i b u t e d to p o s i t i v e c h i l d - t e a c h e r r e l a t i o n s h i p s . 

Diagnostic f i n d i n g s i n d i c a t i n g lack of home support f o r school work 

presented her w i t h a d u a l challenge: (1) to attempt to change the 

a t t i t u d e s and behavior of parents through various means, and (2) to 
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h e l p compensate, through her work and r e l a t i o n s h i p s w i t h the c h i l d r e n , 
f o r negative home i n f l u e n c e s , so that a c h i l d i s able to develop a 
sense of per s o n a l worth and s e l f - f u l f i l l m e n t i n the classroom. 

Summary and Conc l u s i o n 

T h i s chapter p r e s e n t s v a r i o u s techniques by which a teacher 

can study h i s p u p i l s ' p e r c e p t i o n s of t h e i r p a r e n t s 1 a t t i t u d e s toward 

sch o o l . I t a l s o d e s c r i b e s how one teacher used the data so obtained 

to help the parents develop more p o s i t i v e a t t i t u d e s toward school and 

to understand t h e i r c h i l d r e n b e t t e r . But not a l l parents can be 

changed i n the d e s i r e d d i r e c t i o n , and c h i l d r e n of such parents 

present a s p e c i a l c h a l l e n g e to a tea c h e r . I f parents are nonsupportive 

of school, there i s a p a r t i c u l a r need f or teacher r e s p e c t , acceptance, 

and support. Some educators f e e l t h a t the teacher can be the "good 

pa r e n t , " both i n terms of her a t t i t u d e s and the time spent with the 

c h i l d . C o n s i s t e n c y of a t t i t u d e and r e a l i s t i c standards which are 

f i r m l y adhered to are important w i t h such c h i l d r e n . For those who 

come from c u l t u r a l backgrounds d i f f e r e n t from the majo r i t y of the 

c l a s s , the teacher should t r y to f i n d the c h i l d ' s p a r t i c u l a r s k i l l s 

and the c o n t r i b u t i o n s he can make because of t h i s background. These 

can be used to put him i n a good l i g h t i n r e l a t i o n to the other p u p i l s . 

Other educators f e e l t h a t the s u b s t i t u t e parent r o l e i s 

not n e c e s s a r i l y the most c o n s t r u c t i v e r e l a t i o n f o r a teacher to have 

toward c h i l d r e n whose parents are nonsupportive of school. Many 

c h i l d r e n whose home background i s s c h o o l - a l i e n r e c e i v e ample love 

and emotional warmth a t home but there i s l a c k of understanding of 

the school and i t s a c t i v i t i e s . The main need of such a c h i l d i s a 
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teacher who w i l l stand by him and r e s p e c t him as a person, someone 
on whom he can depend. 

These two p o i n t s of view, the teacher as the "good parent" 

and the teacher who r e s p e c t s the p u p i l as a person and who provides 

a s t a b l e , p r e d i c t a b l e environment, a r e , i n a sense, complementary and 

are c h a r a c t e r i s t i c s of a good tea c h e r . I f the teacher g i v e s the 

c h i l d support and r e s p e c t , r e c o g n i z i n g him as a unique i n d i v i d u a l , 

she can go f a r i n overcoming adverse home i n f l u e n c e s . 



Chapter 8 

INCOMPLETE SENTENCES 
A MULTIDIMENSIONAL TOOL FOR CLASSROOM DIAGNOSIS 

Incomplete sentences, or sentence completions, r e f e r r e d to 

i n Chapters 5 and 7, provide a u s e f u l means of ob t a i n i n g a c h i l d ' s 

impressions, f e e l i n g s , and a t t i t u d e s regarding many areas of h i s l i f e . 

The responses e l i c i t e d by incomplete sentences are often extremely 

u s e f u l c l u e s which may be followed up by ob s e r v a t i o n s , conferences, 

i n t e r v i e w s or other means. 

A sentence completion t e s t i s f l e x i b l e , i n that i t can be of 

v a r y i n g length (from about 10 to 50 items for elementary school p u p i l s ) , 

i t can be designed to tap d i f f e r e n t a r e a s (e.g., f a m i l y and home, 

a t t i t u d e s toward s c h o o l , a t t i t u d e s toward s e l f , a s p i r a t i o n s , e t c . ) , 

and it. can be given v a r y i n g degrees of s t r u c t u r e . Some sentence stems 

may give the pup i l wide l a t i t u d e i n what he w r i t e s . Examples of 3uch 

stems a r e : 

C h i l d r e n 

When I 

Other stems are s t r u c t u r e d i n such a way that responses are l i m i t e d 

to a p a r t i c u l a r area or even a s i n g l e dimension. For example, the 

fo l l o w i n g stem g e n e r a l l y e l i c i t s c h a r a c t e r i s t i c s which c h i l d r e n v a l u e 

i n the classroom peer group: 

The kind of p u p i l s I l i k e most are 

The two stems d i s c u s s e d i n Chapter 7: 
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When I t a l k about s c h o o l , my mother 

When I t a l k about s c h o o l , my f a t h e r 

are a l s o h i g h l y s t r u c t u r e d items, producing responses which can be coded 

along the dimension of p o s i t i v e to negative a f f e c t . 

E xperience i n d i c a t e s that the most e f f e c t i v e incomplete sen­

tences blank i s one which uses v a r y i n g degrees of s t r u c t u r e arid taps 

s e v e r a l d i f f e r e n t a r e a s . Stems which are p a r a l l e l i n s t r u c t u r e or 

r e l a t e d to a p a r t i c u l a r area should be s c a t t e r e d throughout the t e s t , 

for i f those which are s i m i l a r i n form or s u b j e c t matter are c l o s e 

to each other, p u p i l s are l i k e l y to r e p e a t the same answer or become 

stereotyped i n t h e i r r e p l i e s . Language used i n the stems must be 

f a m i l i a r to those who are asked to complete the blank. The wording 

must be unambiguous; i t i s n e c e s s a r y to be p a r t i c u l a r l y a l e r t to 

avoid words which have one meaning i n standard E n g l i s h and a quite 

d i f f e r e n t meaning i n s l a n g . A l s o , the wording should be such that 

the stem c a l l s f o r a response which i s meaningful and important to 

the respondent. Note the f o l l o w i n g two stems: 

The best things about t h i s c l a s s are 

The worst things about t h i s c l a s s are ^ 

These are good stems, because the meanings of best and worst are c l e a r . 

They are good, a l s o , because things presents c o n s i d e r a b l e l a t i t u d e . 

An a n a l y s i s of r e p l i e s to these stems shows that responses tend to 

f a l l i n t o four major c a t e g o r i e s : t e a c h e r , peers, l e a r n i n g , and s o c i o -

emotional emphasis. F i n a l l y , the use of the p l u r a l , t h i n g s , permits 

the p u p i l to l i s t as few or as many items i n the best and the worst 

c a t e g o r i e s as he w i s h e s . Marked d i f f e r e n c e s have been found among 

classrooms i n the t o t a l number of best and worst a s p e c t s of the c l a s s 

t h a t are l i s t e d . 
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The Incomplete Sentences Blank presented below has been used 

i n a l a r g e number of classrooms from the t h i r d to the t w e l f t h grade, 

for both d i a g n o s t i c and r e s e a r c h purposes, w i t h e x c e l l e n t r e s u l t s . 

Teachers w i l l g e n e r a l l y f i n d i t more s a t i s f a c t o r y to copy and use t h i s 

form than to t r y to develop s p e c i a l forms for t h e i r p a r t i c u l a r 

classrooms. The form might be shortened, however, by omitting stems 

which tap areas i n which a teacher i s not i n t e r e s t e d . I f new stems 

are added, some p r e t e s t i n g i s suggested to avoid two main p i t f a l l s of 

sentence completions: 1) stems which tend to e l i c i t the same r e p l y 

from most people and hence f a i l to d i s c r i m i n a t e among p u p i l s , and 

2) stems i n which the stimulus i s so vague that there are no common 

themes or dimensions i n the r e p l i e s . 

Incomplete Sentences are easy to ad m i n i s t e r i n the classroom, 

i f the p u p i l s can read and w r i t e . E x p e r i e n c e w i t h the form presented 

here i n d i c a t e s that p r a c t i c a l l y a l l p u p i l s i n the f o u r t h grade and 

many t h i r d grade p u p i l s can perform the t a s k s a t i s f a c t o r i l y , i f the 

recommended a d m i n i s t r a t i o n procedure i s followed. 

Test A d m i n i s t r a t i o n 

A period of from 45 minutes to one hour should be allowed for 

a d m i n i s t r a t i o n of the Incomplete Sentences Blank to elementary school 

p u p i l s . Twenty to t h i r t y minutes i s g e n e r a l l y ample f o r p u p i l s at 

higher l e v e l s , even though they tend to w r i t e longer and more complex 

responses. The f o l l o w i n g i n t r o d u c t i o n i s suggested. 

Today you w i l l be given a paper w i t h a number of sentences 

t h a t are s t a r t e d but are not f i n i s h e d . You are to f i n i s h 

them to t e l l how you r e a l l y f e e l . What you w r i t e i s c o n f i d e n t i a l . 
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Your teacher i s the only one who w i l l see your answers. I 

want your personal and p r i v a t e answers, f o r they w i l l help 

me to understand you b e t t e r and to understand the c l a s s as 

a whole. Everybody's answers w i l l be d i f f e r e n t . This i s 

not a t e s t . There are no r i g h t or wrong answers. J u s t 

w r i t e the way you r e a l l y f e e l . 

Then d i s t r i b u t e the forms and have the p u p i l s f i l l i n the i d e n t i f y i n g 

information a t the top of the page. I f p u p i l s have been assigned a 

code number (as was suggested i n Chapter 1) they may p r e f e r to use 

t h i s r a t h e r than to w r i t e t h e i r names. 

When the heading has been f i l l e d i n , continue by reading the 

i n s t r u c t i o n s on the form (see page 8-6) and go over the two examples 

c a r e f u l l y . 

I f there are some p u p i l s i n the c l a s s who you f e e l w i l l have 

d i f f i c u l t y i n reading the sentence stems, seat them where you can read 

the sentences to them with l e a s t p o s s i b l e d i s t u r b a n c e of the r e s t of 

the p u p i l s . I f a p u p i l does not understand a sentence stem, work with 

him i n d i v i d u a l l y , repeating the stem and t e l l i n g him to f i l l i n the 

r e s t . Do not suggest any ways i n which i t might be completed, but i.f 

necessary r e f e r back to the examples a t the beginning of the Blank 

and read them a g a i n . Do not use any other examples. 

I f a p u p i l asks, " I s t h i s the r i g h t answer?" the r e p l y should 

be: "Whatever you want to say. There are no r i g h t or wrong answers. 

F i n i s h each sentence to t e l l how you r e a l l y f e e l . " 

P a r t i c u l a r l y a t the t h i r d grade l e v e l , t e a c h e r s may permit 

p u p i l s to request help i n s p e l l i n g by r a i s i n g t h e i r hands. I t should 

be made c l e a r , however, t h a t t h i s i s not a s p e l l i n g t e s t and t h a t the 
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only reason f or askin g f o r s p e l l i n g help i s to be sure that a r e p l y 

w i l l be understood. I f a p u p i l cannot w r i t e w e l l enough to complete 

the blank h i m s e l f , e i t h e r the teacher or a competent p u p i l - h e l p e r can 

use the blank as an i n t e r v i e w schedule and w r i t e down the p u p i l ' s 

responses. 

P u p i l s should be seated i n such a way as to minimize copying 

from each other. I f copying appears to be going on, say: " I want your 

p e r s o n a l and p r i v a t e answers. Everybody's answers w i l l be d i f f e r e n t . 

T h i s i s not a t e s t . There are no r i g h t or wrong answers. J u s t w r i t e 

the way you r e a l l y f e e l . Remember, nobody except your teacher w i l l 

see what you w r i t e . " 

Sentence stems 21 and 27 r e f e r to "my mother" and 16 and 37 
i 

to "my f a t h e r . " I f a p u p i l asks about t h i s , s aying he does not have 

a mother or a f a t h e r , t e l l him to put an X through the sentence and 

leave i t blank. Make i t c l e a r t h a t a l l other stems should be answered 

i n a way which completes the sentence. I t i s sometimes n e c e s s a r y to 

s p e c i f y t h a t "Don't know" i s not an a c c e p t a b l e answer. 
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INCOMPLETE SENTENCES BLANK 
Code No. 

Name Date 
( L a s t ) 

Teacher 

( F i r s t ) 

Grade 

On the l i n e s below you w i l l f i n d a number of sentences which are 
s t a r t e d but are not f i n i s h e d . Complete each sentence to t e l l how you 
r e a l l y f e e l . L e t ' s t r y an example. Suppose the sentence r e a d s : 

A. Today 1 want to 

To complete t h i s sentence you might w r i t e , "play b a l l , " "get a good 
grade," " f i n i s h my homework e a r l y so I can go to a show," or many, 
many other t h i n g s , depending on what you r e a l l y want. Here's another 
harder one: 

B. Compared w i t h most y e a r s , t h i s one 

To f i n i s h t h i s sentence you might w r i t e : "didn't have as much snow," 
"was about the same as most y e a r s , " "was more i n t e r e s t i n g f or me," or 
many other things to t e l l how you f e e l t h i s year was a l i k e or d i f f e r e n t 
from most y e a r s . 

Now s t a r t with the f i r s t sentence below, t e l l i n g how you r e a l l y f e e l . 
Do every one. Be sure to make a whole sentence. There are no r i g h t 
or wrong answers. Each person w i l l have d i f f e r e n t sentences. Hand 
i n your paper as soon as you have f i n i s h e d . 

1. Compared w i t h most f a m i l i e s , mine ' 

2. I am best when 

3. My schoolwork 

4. Some day I 
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6. Many times I th i n k I am_ 

7. I l e a r n best when 

8. I f someone makes fun of me, I 

9. Mothers should l e a r n t h a t 

10. When I look a t other boys and g i r l s and then look a t myself, I f e e l 

11. A n i c e thing about my family_ 

12. Homework i s 

13. When I grow up I want to be 

14. The best things about t h i s c l a s s are 

15. I get i n trouble when 

16. I wish my f a t h e r 

17. Learning out of books is_ 

18. I f I could be someone e l s e I 

19. I f only teachers 
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21. When I t a l k about s c h o o l , my mother 

22. To keep from g e t t i n g i n t o a f i g h t , you must 

23. I am happiest when 

24. F a t h e r s should l e a r n that 

25. To get along w e l l i n a group, you have to 

26. I c a n ' t l e a r n when 

27. I wish mv mother 

28. Making f r i e n d s i s hard i f 

29. What I l i k e to do most i s 

30. I f I should f a i l i n school 

31. When I look i n the m i r r o r , I 

32. Mv fam i l y t r e a t s me l i k e . 

33. In c l a s s , working by myself i s 



8-9 

34. When I am o l d e r 

35. The worst things about t h i s c l a s s a re 

36. A mother i s n i c e when 

37. When I t a l k about s c h o o l , .my f a t h e r 

38. I get mad when 

39. Most of a l l I want to 

40. A f a t h e r i s n i c e when 

41. In c l a s s , working with others i s 

42. At home I 

43. I often wish 

44. My teacher thinks I am 

45. I f I were a parent I 

46. This school 

i 



8-10 

Scoring and I n t e r p r e t a t i o n 
M a t e r i a l from the Incomplete Sentences can be used i n s e v e r a l 

ways. In the hands of the school p s y c h o l o g i s t or other t r a i n e d 
c l i n i c i a n the responses, taken as a whole, can be used i n e v a l u a t i n g 
the o v e r a l l adjustment of a p u p i l . The content may be analyzed from 
the point of view of emotional q u a l i t y , i n c l u d i n g such f a c t o r s as 
p o s i t i v e n e s s v s . negativeness of a t t i t u d e and a f f e c t , degree of 
spontaneity or i n h i b i t i o n , i n t e n s i t y of f e e l i n g , frankness or e v a s i v e ­
ness, e t c . An a n a l y s i s of t h i s s o r t , however, i s a job f o r the 

• i 

s k i l l e d and e x p e r i e n c e d ' c l i n i c i a n . I f a p u p i l ' s responses are q u i t e 

a t y p i c a l , a teacher may want to d i s c u s s them w i t h a person t r a i n e d 

i n i n t e r p r e t i n g p s y c h o l o g i c a l t e s t m a t e r i a l . Used i n t h i s way, the 

Incomplete Sentences may be seen as a case f i n d i n g t o o l to help 

i n the i d e n t i f i c a t i o n of those p u p i l s who would b e n e f i t from c h i l d 

guidance s e r v i c e s . 

The major use of sentence completion data i n the classroom, 

however, i s to permit the development of i n d i c e s r e l e v a n t to c l a s s ­

room d i a g n o s i s . For t h i s purpose, a c l u s t e r of s e l e c t e d stems 

r e l a t i n g to a p a r t i c u l a r content a r e a i s coded q u a n t i t a t i v e l y . One 

example i s the s e l f - e s t e e m index d e s c r i b e d i n Chapter 5, i n which 

sterns 6, 10, and 31 are used„ Another example i s found i n Chapter 7, 

based on stems 21 and 37, where p o s i t i v e , n e u t r a l , or negative values 

are assigned to the p u p i l ' s p e r c e p t i o n of h i s p a r e n t s ' a t t i t u d e s 

toward sc h o o l . In both of these c a s e s , the stems were coded on 

a t h r e e - p o i n t s c a l e , w i t h d e s i g n a t i o n s of plus (+), n e u t r a l ( 0 ) , and 

minus ( - ) . For more acc u r a t e coding and g r e a t e r d i s c r i m i n a t i o n among 

p u p i l s , a f i v e - p o i n t s c a l e i s recommended, as described below. 
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Each response to a p a r t i c u l a r stem i s scored on a s c a l e 

from 1 to 5. The score r e p r e s e n t s the weight assigned to a response 

i n terms of i t s r a t e d p o s i t i v e n e s s or adequacy of adjustment.''" The 

important v a r i a b l e to be r a t e d i n each i n s t a n c e i s on a continuum 

between what i s considered a p s y c h o l o g i c a l l y h e a l t h y a t t i t u d e or 

r e l a t i o n s h i p and a p s y c h o l o g i c a l l y unhealthy one. Healthy a t t i t u d e s 

are p o s i t i v e , r e a l i s t i c a t t i t u d e s e x p r e s s i n g f e e l i n g s of l i k i n g for 

people, s c h o o l , a c t i v i t i e s , and the l i k e , or i n t e r e s t and/or p a r t i c i ­

p a tion i n these things or a c t i v i t i e s . An unhealthy a t t i t u d e i s 

defined as one suggesting h o s t i l i t y , d e f i a n c e , c o n f l i c t , overconformity, 

withdrawal, inadequacy, or the f e e l i n g of being d i s l i k e d or not 

accepted by o t h e r s . 

Scoring P r i n c i p l e s 

In g e n e r a l , the b e t t e r the adjustment which a response 

i n d i c a t e s , the higher the score a s s i g n e d to i t . For each item, the 

n e u t r a l response i s the midpoint on the s c a l e and i s scored _. I t 

i s important that t h i s midpoint be kept c l e a r l y i n mind. There are 

s e v e r a l types of n e u t r a l responses. F i r s t are those which are purely 

d e s c r i p t i v e , as for example, "My schoolwork i s a r i t h m e t i c , E n g l i s h , 

and h i s t o r y , " or "Learning out of books i s one way of l e a r n i n g . " 

Such responses express n e i t h e r p o s i t i v e nor negative f e e l i n g , and 

hence are considered n e u t r a l . They might, of course, represent a 

d e l i b e r a t e attempt to be noncommittal or e v a s i v e , but determinations 

of t h i s s o r t f a l l i n the area of c l i n i c a l judgment and are beyond 

The s c o r i n g system used i s adapted from chat presented by L e s l i e F . 

Malpass and F o r r e s t B. T y l e r i n an unpublished paper, " V a l i d a t i o n 

of the Incomplete Sentences Test of School Adjustment." 
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the scope of t h i s pamphlet. Experience has shown that such f a c t o r s 

do not i n v a l i d a t e s c o r i n g which i s done o b j e c t i v e l y on the b a s i s of 

d e f i n i t e s c o r i n g c r i t e r i a . Through the methods d e s c r i b e d here a 

good degree of r e l i a b i l i t y and v a l i d i t y can be obtained. 

Other responses are more c l e a r l y n e u t r a l , or at the midpoint 

of a s c a l e , as for example, "My schoolwork i s average." This i n d i c a t e s 

n e i t h e r l i k e nor d i s l i k e , good or bad, n e i t h e r p o s i t i v e nor negative 

r e a c t i o n . A t h i r d type of n e u t r a l response i s the ambivalent or 

compound response, the p a r t s of which approximately balance or 

c a n c e l out each other, so that the r e s u l t a n t i s about n e u t r a l , as 

for example, "Studying i s sometimes fun, sometimes not fun." 

A f t e r the s c o r e r has the midpoint of responses for a 

p a r t i c u l a r stem c l e a r l y i n mind, he must then decide whether the 

response he i s s c o r i n g i s a t that midpoint or whether i t i s i n 

the p o s i t i v e or the negative d i r e c t i o n . I f i t i s p o s i t i v e , i t w i l l 

be scored J_ or 4, depending on how s t r o n g l y p o s i t i v e i t i s , a score 

of J> being the more p o s i t i v e . I f i t i s n e g a t i v e , i t w i l l be scored 2 

or 1} depending on the degree of n e g a t i v i t y , _1 being the more n e g a t i v e . 

P o s i t i v e responses a r e those i n d i c a t i n g p o s i t i v e a t t i t u d e s 

toward s c h o o l , the s e l f , the f a m i l y , or whatever aspect of the p u p i l ' s 

l i f e i s d e a l t with i n t h a t p a r t i c u l a r sentence stem. Whether a 

response i s scored _ or _ depends on the degree of a t t r a c t i o n toward, 

l i k i n g f o r , p o s i t i v e f e e l i n g about, happiness or s a t i s f a c t i o n w i t h , 

hopefulness, or optimism expressed. The two p o i n t s on the p o s i t i v e 

end of the s c a l e are d e s c r i b e d below. 

Responses scored 5 are those i n d i c a t i n g a good f e e l i n g 

towards o t h e r s , the f a m i l y , or the s e l f ; l i k i n g for or healthy 
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a t t i t u d e s about s c h o o l ; i n t e r e s t and/or p a r t i c i p a t i o n i n school 
a c t i v i t i e s ; r e a l i s t i c a t t i t u d e s , toward r e g u l a t i o n s and r u l e s ; good 
i n t e r p e r s o n a l r e l a t i o n s h i p s ; h e a l t h y spontaneity; r e a l i s t i c and 
p o s i t i v e a t t i t u d e s toward the f u t u r e ; e t c . Some examples a r e : 

a. T h i s school i s a. l o t of fun.. 

b. This school i s something I l i k e to a t t e n d . 

c. Homework i s one of the most important things to me. 

I l i k e homework. 

d. Homework i s very h e l p f u l to me. 

Examples a_ and c above appear somewhat more p o s i t i v e than do b and 
y 

_, but they are a l l p o s i t i v e enough to j u s t i f y a score of j>. 

Responses i n t h i s category show a f e e l i n g of r e a l i s t i c competence, 

or i n d i c a t e a h e a l t h y outgoingness (but not extreme), express a 

f e e l i n g of being genuinely l i k e d and not simply because of s p e c i a l 

a b i l i t i e s or p o s s e s s i o n s , or they show a genuine l i k i n g f or t e a c h e r s 

and peers as people, or a r e a l l i k i n g f or school and s c h o o l work. 

S i m i l a r responses, but w i t h s l i g h t q u a l i f y i n g a s p e c t s , are included 

i n t h i s category. Most humor would be scored as _5. 

Responses scored 4 i n d i c a t e a g e n e r a l or mild s a t i s f a c t i o n 

w i t h , acceptance of, i n t e r e s t i n , or l i k i n g for the a s p e c t of the 

p u p i l ' s l i f e covered i n the stem. A response scored 4 presumes an 

a c c e p t a b l e adjustment on the part of the respondent. P o s i t i v e 

responses w i t h s i g n i f i c a n t q u a l i f y i n g a s p e c t s are a l s o scored 4 i f 

the p o s i t i v e statement i s only p a r t i a l l y balanced off by a negative 

element, e.g.: "This school i s f i n e , except for some of the k i d s . " 

Respect (as opposed to l i k i n g ) , "OK," or " a l l r i g h t , " and s i m i l a r 

responses that are j u s t a l i t t l e on the p o s i t i v e side of n e u t r a l 

f a l l i n t o t h i s category. 
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Neutral responses, scored _3, are described and i l l u s t r a t e d 

above. These may express a n e u t r a l a t t i t u d e , they may represent a 

combination of p o s i t i v e and negative f e e l i n g s which approximately 

balance each other, or they may be p u r e l y d e s c r i p t i v e . Responses 

which are e s s e n t i a l l y a r e p e t i t i o n of the stem (e.g., " I get mad 

when I get mad," or " I l e a r n best when I l e a r n . ) are g e n e r a l l y 

scored _. 

The e v a s i v e or noncommittal response deserves s p e c i a l note. 

A p u p i l may want to avoid any r i s k by d e s c r i b i n g h i s f e e l i n g i n a 

way that says p r a c t i c a l l y nothing. Occasional responses of t h i s 

s o r t may be scored 3̂  and otherwise d i s r e g a r d e d , but when a p u p i l 

g i v e s a l a r g e number of such responses, i t may prove f r u i t f u l to 

have a s p e c i a l conference w i t h him. The purpose of such a conference 

i s f i r s t to t r y to understand him b e t t e r as a person and why he 

needs to be so guarded and c a u t i o u s , and second to obtain information 

about whether h i s g e n e r a l a t t i t u d e leans i n the d i r e c t i o n of 

p o s i t i v e n e s s or nega t i v e n e s s . In such a meeting, the teacher might 

say, for example, "You s a i d , ' I l e a r n best when I l e a r n . 1 Now, can 

you t e l l me more about t h a t ? " Through such i n q u i r y the teacher 

may be able to obtain non-neutral responses which w i l l help him i n 

making a b e t t e r e s t i m a t i o n of the p u p i l ' s a t t i t u d e s and classroom 

adjustment. When such e l a b o r a t i o n s are made by p u p i l s , the teacher 

can add them to the form and r e s c o r e the items to which they p e r t a i n . 

Negative responses are those i n d i c a t i n g unwholesome or 

unhealthy a t t i t u d e s toward s c h o o l , s e l f , f a m i l y , peers, e t c . , and 

which thus suggest school or p e r s o n a l maladjustment. H o s t i l i t y , 
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pessimism, derogation, r e b e l l i o u s n e s s , l a c k of s u c c e s s , and non-

acceptance are t y p i c a l or negative responses. The two scores on 

the negative p a r t of the s c a l e are d e s c r i b e d below. 

Responses scored 2 r e p r e s e n t a gene r a l but r e l a t i v e l y 

minor degree of d i s s a t i s f a c t i o n , d i s t a s t e , or worry, mild f e e l i n g s 

of resentment, and other kinds of negative r e a c t i o n s which do not 

seem to be deep-seated or overwhelming, as for example, "Studying 

i s u s u a l l y d u l l , " and "My schoolwork i s n 1 t much fun." This category 

a l s o i n c l u d e s negative comments w i t h minor p o s i t i v e a s p e c t s ; over-

conforming behavior; s l i g h t to moderate inadequacy and i n f e r i o r i t y 

f e e l i n g s ; achievement s o l e l y to p l e a s e others; and l a c k of i n t e r e s t 

and/or p a r t i c i p a t i o n i n school a c t i v i t i e s . 

Responses scored 1 are those which i n d i c a t e more s e r i o u s 

maladjustment or negative f e e l i n g s . C l e a r c u t and r a t h e r strong 

f e e l i n g s of i n f e r i o r i t y or inadequacy, d i s l i k e f o r , r e b e l l i o n a g a i n s t , 

or r e l a t i v e l y i n t e n s e d i f f i c u l t i e s w i t h school, f a m i l y , peers, e t c . , 

and l a c k of i n t e r e s t and/or p a r t i c i p a t i o n i n school a c t i v i t i e s 

f a l l i n t o t h i s category. A l s o included i n t h i s category are responses 

i n d i c a t i n g severe c o n f l i c t or maladjustment: extremely strong r e s e n t ­

ment, open h o s t i l i t y or s u l l e n n e s s , marked defeatism and s o c i a l 

i s o l a t i o n , f e e l i n g s of w o r t h l e s s n e s s , a c t i v e d i s l i k e and op p o s i t i o n 

to teacher, peers, f a m i l y , s c h o o l , e t c . Some examples a r e : 

a. Studying i s d e p r e s s i n g . 

b. My schoolwork i s crummy. 

c. My schoolwork g i v e s me the creep s . 

d. T h i s school I hate. 

Examples c_ and _ are more negative than are _ and b, but they are 

a l l s u f f i c i e n t l y negative to j u s t i f y a .score of _L. 
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These are the c a t e g o r i e s , 1_ through which c o n s t i t u t e 

the s c o r i n g s c a l e . The d e f i n i t i o n s given above should provide suf­

f i c i e n t g u i d e l i n e s f or coding of those stems which a teacher wishes 

to use q u a n t i t a t i v e l y . There are, however, a few other s c o r i n g con­

s i d e r a t i o n s . 

Most important i s the problem of omitted responses or 

those answered with a question mark or "Don't know." Wherever 

p o s s i b l e i t i s d e s i r a b l e to r e t u r n the form for completion of the 

unanswered items. Where t h i s i s not f e a s i b l e , they are coded 0 

and are not included i n the computation of an index, as explained 

below. Incomplete or fragmentary responses are a l s o scored 0_ u n l e s s 

there i s enough f e e l i n g included i n the response to permit i t s 

p o s i t i v e or negative e v a l u a t i o n . Wherever p o s s i b l e , such responses 

are scored according to the degree of f e e l i n g expressed. For 

example, " T h i s school doesn't have..." seems to r e p r e s e n t a t l e a s t 

some mild d i s c o n t e n t with school and would be scored _2. 

Computing an Index 

One group of stems which i t i s p a r t i c u l a r l y u s e f u l to 

code are those r e l a t e d to a p u p i l ' s f e e l i n g s about s c h o o l . They a r e ; 

3. My schoolwork 

5. Studying i s 

12. Homework i s 

17. L e a r n i n g out of books i s 

46. T h i s school 

When these f i v e stems are coded according to the p r i n c i p l e s 

given above, .the t o t a l score i s obtained and -this t o t a l i s divided 
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by the number of stems i n v o l v e d , t h a t i s , by 5 i f a l l the stems are 

answered. I n other words, the average code v a l u e i s obtained f o r 

t h i s group of stems, and t h i s i s designated as the "school adjustment 

index'." The f o l l o w i n g examples drawn from the s i x t h g r a d e - c l a s s 

d i s c u s s e d i n Chapter 7 are i l l u s t r a t i v e . A f t e r each of the - sentences 

i s a number showing the way that response was coded. 

F i r s t i s a boy ( P u p i l 1) whose school o r i e n t a t i o n , as 

i n d i c a t e d by h i s r e p l i e s , was r a t h e r p o s i t i v e . He-wrote: 

My schoolwork i s fun so I get a l l of i t done, as much 

as p o s s i b l e I can ( s i c ) . (5) 

Studying i s h e l p f u l because you l e a r n something u s e f u l to 

vou. (5) 

Homework i s fun but sometimes i t i s boring. (4) 

Learning out of books i s a good t h i n g to do but when someone 

e x p l a i n s i t I l e a r n more. (4) 

T h i s school i s p r e t t y good, but the one I went to l a s t year 

was b e t t e r . (2) 

Another boy ( P u p i l 2) was s l i g h t l y more ambivalent i n h i s 

f e e l i n g s about s c h o o l . His r e p l i e s suggest t h a t he might p r o f i t by 

some s p e c i a l help from h i s t e a c h e r . His r e p l i e s provide a good 

i l l u s t r a t i o n of .the importance of u s i n g the q u a l i t a t i v e as w e l l as the 

q u a n t i t a t i v e aspects of Incomplete Sentences. 

My schoolwork i s good, a l l but a r i t h m e t i c . (4) 

Studying i s a l i t t l e hard f o r me. (2) 

• Homework i s a l l r i g h t , but sometimes I don't understand 

i t . Sometimes my Dad don't too. (2) 
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Learning out of books i s fun. (5) 

T h i s school i s O.K. (4) 

A quite negative p i c t u r e was presented by a g i r l ( P u p i l 3 ) , who wrote 

My schoolwork i s f a i r but I hate to do book reports and I 

play too much. (2) 

Studying i s boring for me u n l e s s someone i s helping me. (2) 

Homework i s very boring. I hate to s t a y i n the house to 

do- homework. (1) 

Learning out of books i s not hard but I could l e a r n more 

i f the teacher t o l d me. (2) 

T h i s school i s crappy and I'm l e a v i n g i t soon. (1) 

For each p u p i l the teacher added together the scores f o r 

the f i v e sentences and d i v i d e d t h i s t o t a l by 5 to get. the average 

score of "school adjustment index." The r e s u l t s for the three 

examples given above are as f o l l o w s : 

P u p i l T o t a l Score School Adjustment 

Index 

1 20 4.0 

2 17 3.4 

3 8 1.6 

For these- three p u p i l s she could have used the t o t a l score f o r 

comparative purposes j u s t as w e l l as the index, but there were 

a f e w p u p i l s who d i d not complete a l l f i v e sentences. Because of 

t h i s the average score or "index" i s more u s e f u l . 

When she compared each p u p i l ' s School Adjustment Index 

w i t h h i s responses on the two stems d e a l i n g w i t h parents' a t t i t u d e s 

toward school, d i s c u s s e d i n Chapter 7, she found that most p u p i l s 

who thought t h e i r parents l i k e d to have them t a l k about school had 

a p o s i t i v e • a t t i t u d e toward sc h o o l . 
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M u l t i p l e Choice Sentence Completions 

An a l t e r n a t i v e form of sentence completions which i s l e s s 

time consuming and e a s i e r f o r the teacher to score i s m u l t i p l e choice 

sentence completions. By counting the number of p u p i l s who s e l e c t 

.each.-, o f the ; d i f f e r e n t a l t e r n a t i v e s , the teacher can o b t a i n .a. p i c t u r e 

of p u p i l s ' opinions, and a t t i t u d e s on v a r i o u s aspects of s c h o o l . This 

form has been used s u c c e s s f u l l y i n the t h i r d grade as w e l l as at highe 

l e v e l s . I t i s as f o l l o w s : 
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MULTIPLE CHOICE SENTENCE COMPLETIONS 

Code No. 

Name . Age Da t e 
( L a s t ) " ( F i r s t ) 

Teacher Grade School 

On the attached form are a number of sent e n c e s . t h a t are 
s t a r t e d but are not f i n i s h e d . Below each sentence t h a t has been s t a r t e d 
are 1 some-different ways th a t i t might be f i n i s h e d . You are to put an X 
i n f r o n t of the one that makes the sentence most true f or you. There 
are no- r i g h t or wrong answers. The way you f e e l about things i s what 
counts. 

Now l e t ' s t r y an example. Suppose the sentence reads: 

A. Today I want to 
pl a y b a l l . 
get'a good grade. 
go to a movie. 

Suppose th a t what you want most today, of the three c h o i c e s l i s t e d , 
i s to go to a movie. To show that t h i s i s your c h o i c e , you would put 
an X on the l i n e i n f r o n t of the words, go to a movie, as has been 
done i n the example. 

Are there any questions? 

S t a r t with the f i r s t sentence below and put an X i n f r o n t of the one 
ending that makes the sentence most n e a r l y true f or you. Do every 
one. There are no r i g h t or wrong answers. T h i s i s not a t e s t . 
What i s r i g h t f o r you would not n e c e s s a r i l y be r i g h t f or somebody 
e l s e . Put an X i n f r o n t of the one sentence ending t h a t comes c l o s e s t 
to the w a y y o u r e a l l y f e e l . Hand i n your paper as soon as you have 
f i n i s h e d . Remember, complete each sentence with only one X,- t h a t i s 
put an X only i n fro n t of the one ending that makes the sentence true 
for you. 

1. My schoolwork 
i s a l o t of fun. 
i s sometimes fun. 
i s n ' t much fun. 
i s not fun a t a l l . 

2. L e a r n i n g from books i s 
ve r y i n t e r e s t i n g . 
i n t e r e s t i n g sometimes. 
sometimes d u l l . 
v e r y d u l l and boring. 
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3. Studying i s 
a l o t of fun. 
sometimes fun 
not much fun, 
not fun at a l l . 

4. The best thing about t h i s c l a s s i s 
the k i d s i n i t . 

_ the things we l e a r n . 
r e c e s s . 
the teacher. 
the fun we have i n c l a s s . 

5. My schoolwork 
i s very easy f or me. 
i s s o r t of easy. 
i s s o r t of hard. 
i s very hard. 

6. I l e a r n best when 
I work by myself. 
I work with a f r i e n d . 
I work i n a group. 

7- I f only teachers 
would make us work harder. 
wouldn't make us work so hard. 

8. I n c l a s s , working with o t h e r s i s 
the best way for me to l e a r n . 
sometimes good, sometimes not. 
not as good as working alone. 
a waste of time for me. 

9. My schoolwork 
i s very i n t e r e s t i n g . 
i s i n t e r e s t i n g sometimes. 
i s sometimes d u l l . 
i s very d u l l and bo r i n g . 

10. L e a r n i n g from books i s 
a good way to l e a r n . 
good, but I can l e a r n more i n other ways 
not a very good way to l e a r n . 
not at a l l a good way to l e a r n . 

11. Studying i s 
ver y i n t e r e s t i n g . 
i n t e r e s t i n g sometimes. 
sometimes d u l l . 
v e r y d u l l and bo r i n g . 
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12. The worst t h i n g about t h i s c l a s s i s 
the k i d s i n i t . 
the things we have to study. 
the t e a c h e r . 
that we almost never have fun. 
that we have to s t a y i n school too long. 

13. I can't l e a r n when 
I work by myself. 
I work with a f r i e n d . 
I work i n a group. 

14. I f only teachers 
would t e l l us j u s t what they want. 
would give us more chance to work things out 

o u r s e l v e s . 

15. I f I should f a i l i n school 
I' d t r y to do b e t t e r . 
I ' d wish I had s t u d i e d more. 
I'd f e e l ashamed. 
I' d q u i t s c h o o l . 

16. I n c l a s s , working w i t h others i s 
a l o t of fun. 
sometimes fun. 
not much fun. 
not fun a t a l l . 

17. Most of a l l I want to 
be r i c h . 
be smart and know a l o t . 
have a l o t of f r i e n d s . 
be able to get o t h e r s to do what I want them to do, 

18. Homework i s 
i very i n t e r e s t i n g . 

i n t e r e s t i n g sometimes. 
sometimes d u l l . 
very d u l l and boring. 

19. When I t a l k about s c h o o l , my mother 
does not l i s t e n . 
sometimes l i s t e n s . 
l i s t e n s most of the time. 
i s very i n t e r e s t e d . 

20. I l e a r n best when 
the teacher h e l p s me. 
another p u p i l helps me. 
someone i n my f a m i l y helps me. 
I can work i t out for myself. 
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21. I n c l a s s , working by myself i s 
a l o t of fun. 
sometimes fun. 
not much fun. 
not fun at a l l . 

22. I f I should f a i l i n school 
I ' d be mad at the tea c h e r . 
I ' d be mad at myself. 
I ' d say i t was tough luck. 
I t wouldn't be my f a u l t . 

23. Studying i s 
very h e l p f u l to me. 
h e l p f u l i f there i s not too much. 
not very h e l p f u l for me. 
a waste of time f o r me. 

24. I n c l a s s , working by myself i s 
very easy. 
e a s i e r than working with o t h e r s . 
harder than working with o t h e r s . 
very hard. 

25. I f only t e a c h e r s 
would make us behave b e t t e r . 
would t r u s t us more on our own. 

26. I am happiest when 
I am with a f r i e n d . 
I am with my f a m i l y at home. 
I am alone. 
I am i n sch o o l . 

27. Homework i s 
very h e l p f u l to me. 
h e l p f u l i f there i s not too much. 
not very h e l p f u l f o r me. 
a waste of time. 

28. I n c l a s s , working with others i s 
ver y easy. 
e a s i e r than working by y o u r s e l f . 
harder than working by y o u r s e l f . 
very hard. 

29. When I t a l k about school, my f a t h e r 
i s v e r y i n t e r e s t e d . 
l i s t e n s most of the time. 
sometimes l i s t e n s , 
does not l i s t e n . 
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30. I n c l a s s , working by myself i s 
the best way for me to l e a r n . 
sometimes good, sometimes not. 
not as good as working with a group. 
a waste of time. 

31. T h i s school 
i s my idea of a good s c h o o l . 
i s O.K. but i t could be b e t t e r . 
i s n ' t v e r y good. 
i s p r e t t y bad--I don't l i k e i t . 

I t w i l l be noted that t h i s form uses only 17 of the stems 

contained i n the Incomplete Sentences Blank, and that some of the stems 

which are used are presented with two or three d i f f e r e n t s e t s of 

a l t e r n a t i v e s . These * c h o i c e s are based- on the most frequent responses 

obtained on the f r e e answer form. 

The content of t h i s m u l t i p l e choice form i s c l o s e l y r e l a t e d to 

school and school a c t i v i t i e s . The Incomplete Sentences Blank has 

a much broader coverage, with stems r e l a t e d to parents and f a m i l y , 

f u t u r e and v o c a t i o n a l i n t e r e s t s , s e l f percept and degree of s e l f 

s a t i s f a c t i o n , c o n d i t i o n s for p o s i t i v e s e l f f e e l i n g , and i n t e r p e r s o n a l 

r e l a t i o n s . I t i s important for the teacher to consider the area or 

areas i n which she wishes to obtain data and to use the form 

which i s more a p p r o p r i a t e , or to modify these forms to s u i t h i s 

p a r t i c u l a r needs. 



Chapter 9 

PLANNING AND ACCOMPLISHING CLASSROOM DIAGNOSIS 

The preceding , chapters have presented t o o l s f o r a s s e s s i n g 

a number of d i f f e r e n t f a c t o r s r e l a t e d to the l e a r n i n g atmosphere 

i n the classroom. Each of these t o o l s i s important i n i t s own 

r i g h t and can be used independently f or a s p e c i f i c purpose. From 

the p r a c t i c a l point of view, however, they should be put together 

i n an appropriate package for use by the teacher i n h i s s p e c i a l 

s i t u a t i o n . 

A doctor, i n diagnosing a p a t i e n t , s e l e c t s a few t e s t s and 

laboratory procedures from among the lar g e number a v a i l a b l e , 

choosing them on the b a s i s of t h e i r relevance f o r that p a t i e n t ' s 

h i s t o r y and complaints. I t i s r a r e t h a t he s e l e c t s only one, 

fo r he needs data of d i f f e r e n t kinds which he can i n t e g r a t e i n 

making a d i a g n o s i s . In the same way the teacher, on the b a s i s 

of h i s knowledge and experience with a c l a s s , w i l l f e e l that 

c e r t a i n of the t o o l s presented are more r e l e v a n t to problems 

manifested by h i s c u r r e n t c l a s s than are other t o o l s . L i k e the 

doctor, he can do a b e t t e r d i a g n o s t i c job i f he uses a combination 

of t o o l s than i f he uses only one. With an a p p r o p r i a t e l y s e l e c t e d 

combination he w i l l obtain a v a r i e t y of data which w i l l permit him 

to look a t the problem from d i f f e r e n t p e r s p e c t i v e s . A combination 

of instruments i s more p r a c t i c a l , too, for i t enables data to be 

gathered more economically, and the use of a v a r i e t y of to o l s helps 

to maintain a high l e v e l of p u p i l i n t e r e s t . 
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The teacher w i l l want to p l a n h i s program of classroom 

d i a g n o s i s before the academic year begins. This w i l l allow him 

to u t i l i z e the t o o l s a t the most opportune times and i n the best 

sequence. Some information about p u p i l s i s more c r u c i a l e a r l y 

i n the year. Other d i a g n o s i s i s not u s e f u l u n t i l the p u p i l s 

have developed i n t o a group or u n t i l the c l a s s has had time to 

experience s e v e r a l methods of s u b j e c t matter l e a r n i n g . S t i l l 

other t o o l s may be more or l e s s v a l u a b l e depending on the kind 

of p u p i l s the teacher has. 

Although i t i s v e r y u s e f u l f o r the teacher to s e t out a 

g e n e r a l plan for a y e a r ' s data c o l l e c t i o n , the plan should be 

f l e x i b l e , and he might a l s o keep i n mind a r e s e r v o i r of techniques 

for unexpected occurrences. For i n s t a n c e , the teacher i n the 

course of the year may t r y a new teaching method or c u r r i c u l u m 

plan. He may be i n t e r e s t e d i n e v a l u a t i n g the e f f e c t i v e n e s s of 

the new technique by r e c e i v i n g r e a c t i o n s from the s t u d e n t s . 

Another p o s s i b i l i t y i s t h a t a student or group of students may 

suggest a new classroom p r a c t i c e and the teacher might encourage 

them to e v a l u a t e i t s e f f e c t s . In such a case he w i l l need 

q u e s t i o n n a i r e s that the students can use, s c o r e , and a n a l y z e . 

Even though the teacher should have a r e s e r v o i r of diag­

n o s t i c t o o l s ready a t a l l times, he should a l s o have a g e n e r a l 

plan for the e n t i r e year. For i n s t a n c e , the beginning of the 

f a l l term would be a good time to c o l l e c t information from the 

students about the f o r c e s outside of school that may be i n f l u ­

encing them. Di a g n o s t i c methods d e s c r i b e d i n Chapter 6 would 

be used f o r t h i s purpose. Also, the ways i n which a c h i l d 
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p e r c e i v e s h i s p a r e n t s ' o r i e n t a t i o n s to school would be u s e f u l 

information e a r l y i n the y e a r . Tools described i n Chapter 7 on 

p a r e n t a l I n f l u e n c e s on school adjustment could be used here. For 

both these purposes, the teacher may wish to make use of some of 

the sentence completion items presented i n Chapter 8. 

As the year progresses and i n t e r a c t i o n among p u p i l s i n c r e a s e s , 

the teacher can begin to diagnose classroom processes and p u p i l 

relations„ Diagnostic methods from Chapters 1,2,3,4, and 5 a l l 

should be u s e f u l f o r t h i s purpose. The teacher might use i n s t r u ­

ments from Chapter 1, S o c i a l R e l a t i o n s h i p s i n the Classroom, and 

Chapter 3, Classroom Norms , i n combination. By so doing he could 

get a view of the p o s i t i v i t y of peer r e l a t i o n s h i p s and the shared 

a t t i t u d e s which the p u p i l s have about classroom l i f e . Using one 

t o o l without the other, indeed, could be m i s l e a d i n g . P o s i t i v e 

peer r e l a t i o n s h i p s without supportive norms f o r l e a r n i n g and 

classroom p a r t i c i p a t i o n leads to " c o h e s i v e n e s s " about not, working 

and producing. Conversely, supportive norms without p o s i t i v e 

r e l a t i o n s h i p s may not be e f f e c t i v e , f o r even though the students 

tend to agree about high classroom production standards, they 

do not f e e l comfortable i n a r a t h e r h o s t i l e peer group c l i m a t e . 

U s u a l l y , p o s i t i v e r e l a t i o n s h i p s and supportive norms go together 

but t h i s i s not always t r u e . 

The teacher would have to p l a n w e l l ahead to make use of 

the measures on p u p i l - t e a c h e r i n t e r a c t i o n d e s c r i b e d i n Chapter 4. 

I n order to c o l l e c t i n t e r a c t i o n data, he w i l l need to have another 

teacher a s s i s t him, or he w i l l have to t r a i n some students to do 

the job. The former i s p r e f e r a b l e , a t l e a s t the f i r s t time the 
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teacher t r i e s t h i s . The teacher should plan to c o l l e c t i n t e r a c t i o n 
data during c l a s s periods when c o n s i d e r a b l e d i s c u s s i o n i s a n t i c i p a t e d . 
He might a l s o plan ahead to a time when he i s c o n s c i o u s l y t r y i n g 
a new teaching method which i n v o l v e s i n t e r a c t i o n . Classroom obser­
v a t i o n during long periods of s e a t work or subgroup work would of 
course be i n e f f i c i e n t and not al l o w f o r the i n s i g h t s afforded when 
the teacher i s communicating w i t h many students. 

The teacher can use the t o o l s d i s c u s s e d i n Chapter 2, 

A s s e s s i n g the Classroom Learning C l i m a t e , a t many po i n t s during 

the year. Both the general c l i m a t e and s p e c i f i c p u p i l r e a c t i o n s 

may be diagnosed w i t h these t o o l s . The teacher may wish to 

eval u a t e the general c l i m a t e a f t e r the f i f t h or s i x t h week of 

school to see i f he should make any major m o d i f i c a t i o n s i n h i s teach­

i n g . He may use the t o o l s f o r more s p e c i f i c r e a c t i o n s , on the other 

hand, immediately a f t e r t r y i n g out a new p r a c t i c e or l e s s o n plan. 

I n e i t h e r c a s e , t o o l s used to a s s e s s the l e a r n i n g c l i m a t e i n the c l a s s ­

room are u s e f u l a d d i t i o n s to the u s u a l academic t e s t i n g done by the 

teac h e r . 

To a i d i n understanding the p e r s o n a l i t i e s of h i s p u p i l s and 

to e v a l u a t e t h e i r mental h e a l t h , a teacher may want to use the Incomplete 

Sentences Blank presented i n Chapter 8 during the f i r s t week of school 

as part of g e t t i n g acquainted. By studying the responses to v a r i o u s 

stems, he i s able to l e a r n , among other things, how the c h i l d sees 

h i m s e l f , how he views h i s parents' a t t i t u d e s toward school, how he 

e v a l u a t e s h i s competence as a student, and what are h i s a s p i r a t i o n s 

f o r the f u t u r e . At t h i s time or l a t e r , the teacher who i s concerned 

about the mental h e a l t h of i n d i v i d u a l p u p i l s may a l s o want to use some 
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o f the other t o o l s described i n Chapter 5. I f , e a r l y i n the school 
year, the teacher can o b t a i n i n f o r m a t i o n about the p u p i l ' s perceptions 
o f himself and about other aspects of h i s p e r s o n a l i t y , areas of mal­
adjustment can be spotted and remedial a c t i o n s t a r t e d immediately. 

Keeping i n mind t h a t the teacher should have several t o o l s 

a v a i l a b l e f o r use a t any time during the year, i t i s h e l p f u l to plan 

a general program o f diagnosis w i t h s p e c i f i c dates; Here i s what a 

sample calendar of d i a g n o s t i c events might look l i k e : 

Sept. 10: Family background i n f o r m a t i o n i s c o l l e c t e d 

(Chapter 7 ) . 

The teacher appraises forces outside the school 

which i n f l u e n c e the c h i l d (Chapter 6 ) . 

The Incomplete Sentences Blank i s used to o b t a i n 

a multidimensional view of the p u p i l (Chapter 8 ) . 

Oct. 8: Social r e l a t i o n s h i p s data (Chapter 1 ) . 

Classroom norms (Chapter 3 ) . 

Oct. 22: (Teacher t r i e s a u n i t i n v o l v i n g a l o t of i n t e r a c t i o n ) 

A teacher-colleague observes (Chapter 4 ) . 

Pupils are asked to react to the u n i t (Chapter 2 ) . 

Nov. 19: S e l f concepts of p u p i l s are assessed again, t h i s 

time i n a d i r e c t manner (Chapter 5 ) . 

Dec. 8: Three low-achieving, low self-esteem p u p i l s are 

chosen f o r a s p e c i a l conference w i t h the teacher. 

The teacher reviews t o o l s previously f i l l e d out 

by these students. 
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Feb. 4: (Conferences w i t h parents are the f o l l o w i n g week) 
Pupils' perceptions of parental a t t i t u d e s toward 

school are assessed. (Chapter 7 ) . 

March 11: The general l e a r n i n g climate i s assessed (Chapter 2 ) . 

May 13: Social r e l a t i o n s h i p s (Chapter 1) and classroom 

norms (Chapter 3) are assessed again to 

measure changes during the year. 

This calendar of di a g n o s t i c events i s one general example 

of a sequence a teacher may wish to f o l l o w i n using the t o o l s i n 

t h i s pamphlet. There are many other p o s s i b i l i t i e s . One teacher 

may want to c o l l e c t data on h i s p u p i l s ' perceptions of t h e i r 

parents' a t t i t u d e s toward school very e a r l y i n the f a l l . I n 

t h i s way he would be able to show parents ways i n which they 

could be more supportive of t h e i r c h i l d ' s school a c t i v i t i e s . 

Another teacher may wish to assess the general l e a r n i n g climate 

before he does any t e s t i n g of the s o c i a l r e l a t i o n s h i p s or class­

room norms. Any number of d i f f e r e n t sequences can be developed. 

One teacher might s t a r t out assessing the self-esteem of h i s 

p u p i l s , while another might t r y t o c o l l e c t data on the experiences 

the c h i l d r e n i n h i s class had l a s t year and what t h e i r expectations 

are f o r the present year. I n any case, the teacher should use 

the instruments i n ways he f e e l s most appropriate t o h i s s i t u a t i o n . 

One f o u r t h grade teacher, Mrs. X, was aided by the use of 

.some of the t o o l s i n the booklet i n the f o l l o w i n g program. Mrs. X 

hoped t o get to know her students w e l l and to obtain immediate 

reactions from them about s p e c i f i c l e a r n i n g experiences. On the 

f i r s t day of school she t o l d her p u p i l s t h a t i t would help her t o 



9-7 

become acquainted w i t h them i f they would give her some inf o r m a t i o n 

about t h e i r homes and f a m i l i e s . She used some of the questions i n 

Chapter 7. She wanted to know about the educational l e v e l s of the 

parents, whether or not the mother worked; and, i f so, what p r o v i ­

sions there were f o r the c h i l d r e n a f t e r school. She hoped to use 

the i n f o r m a t i o n on educational l e v e l s i n preparing f o r the parent-

teacher conferences t h a t year. I n the past, she had assumed t h a t 

the parents were more s o p h i s t i c a t e d about the schools than they 

r e a l l y were. She decided to have some in f o r m a t i o n about them 

t h i s time, at l e a s t some fa c t s about t h e i r educational backgrounds. 

She also was concerned about the students' l i f e a f t e r school. 

Two years before she had not allowed c e r t a i n p u p i l s to stay around 

the classroom a f t e r school hours. Of course, most of her pupils 

di d not wish to stay, but a few d i d . This i n i t s e l f should have 

been a clue t h a t these c h i l d r e n needed some s p e c i a l assistance. 

Later, she found t h a t these c h i l d r e n had to go home t o a vacant 

house and feared to do t h i s . I n the present year she wanted to 

know about the a f t e r - s c h o o l a c t i v i t i e s of her pu p i l s so that she 

would not make t h i s s o r t of mistake again. 

A f t e r about four weeks, she presented some of the sociometric 

questions of Chapter 1 to her students. She said t h a t answers to 

these questions would help her to know the pupils b e t t e r . Mrs. X 

knew how important i t was to a c h i l d ' s self-esteem and s o c i a l 

adjustment f o r him to have some f r i e n d s h i p s . Further, she knew 

tha t p u p i l s w i t h low personal esteem tend to d i s l i k e school, 

e s p e c i a l l y when they do not perform up to t h e i r c a p a c i t y . Further­

more, students w i t h low self-esteem usually do not u t i l i z e t h e i r 



9-8 

a b i l i t i e s h i g h l y . With these things i n mind, she f e l t t h a t i t was 

very important to discover which p u p i l s lacked f r i e n d s . To these 

p u p i l s she would t r y to give s p e c i a l a t t e n t i o n and to see t h a t 

they derived some p r e s t i g e from t h e i r peers at le a s t o c c a sionally. 

Along w i t h the sociometric questions, she administered 

some of the items used to assess classroom norms. Even though 

Mrs. X f e l t t h a t she already knew these pupils very w e l l , she was 

aware of the d i f f i c u l t y of understanding the group f e e l i n g s of the 

cla s s . She had had experiences w i t h other classes i n which she 

was surprised to f i n d t h a t the students shared a t t i t u d e s which 

were q u i t e d i f f e r e n t from those she was t r y i n g to put across. 

Since making use of a few questions from Chapter 3 would take so l i t t l e 

time, she decided to assess some of the norms i n t h i s c l a s s . 

During that w i n t e r , Mrs. X t r i e d the technique of r o l e -

p l a y i n g i n one of her u n i t s . She had never used i t before and so 

decided to get the students' reactions before c o n t i n u i n g . She 

used questions from Chapter 2. The i n i t i a l reactions were negative, 

but Mrs. X s t i l l f e l t there was some m e r i t i n r o l e - p l a y i n g as a 

technique f o r l e a r n i n g . She asked a f e l l o w teacher w i t h a free 

hour t o observe her as she introduced and warmed up the students 

to a second set of r o l e - p l a y i n g episodes. Together, the two 

teachers decided to use some of the observational procedures 

described i n Chapter 4. A f t e r the second attempt a t r o l e - p l a y i n g , 

the teacher once again administered a few of the ques t i o n s from 

Chapter 2 on reactions to s p e c i f i c l e a r n i n g s . 

While t r y i n g out r o l e - p l a y i n g i n her classroom, Mrs. X 

observed t h a t four students were very embarrassed about themselves 
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and s e l f - d e p r e c i a t i n g as w e l l while a c t i n g i n the s k i t s . She 

decided t o ask her class to f i l l out the Incomplete Sentence 

Blank as described i n Chapter 8. She analysed the r e s u l t s f o r 

a l l of the p u p i l s but took s p e c i a l i n t e r e s t i n the sentences of 

those four students who had d i f f i c u l t y i n r o l e - p l a y i n g . She then 

planned a spe c i a l conference w i t h each of these students. Later 

i n the sp r i n g , when she gave the e n t i r e class some sociometric 

and classroom norms questions a second time t o measure change, 

she also included the Incomplete Sentence Blank again. This 

time she di d not have enough time t o analyse a l l of the completed 

sentences so she focused on the self-esteem items. I n t h i s way, 

she was able t o see i f any change had occurred i n the s e l f -

perceptions of the students w i t h whom she had done s p e c i a l work 

as w e l l as the r e s t of her students. 

Mrs. X made e f f e c t i v e use of many of the t o o l s i n t h i s 

pamphlet. By planning ahead she used the tools a t the most 

appropriate times and was able t o get h e l p f u l i n f o r m a t i o n from 

the students on how they were r e a c t i n g to the classroom group 

and co her. Of course, she could have used che to o l s i n many 

ocher ways. Indeed, che f o l l o w i n g year she d i d . Both years 

were s i m i l a r , however, i n t h a t the questionnaires helped her 

to achieve closer r e l a t i o n s h i p s w i t h more of the scudents and 

to r a i s e the school i n t e r e s t and achievement l e v e l s of some 

of them. 
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Summary and Conclusion 

This chapter describes some ways i n which the t o o l s presente 

i n t h i s pamphlet might be put together s y s t e m a t i c a l l y . The teacher 

i s advised t o prepare a d e f i n i t e but f l e x i b l e plan of a c t i o n f o r 

diagnosis before the school year begins. Some of the t o o l s are 

more appropriate than others f o r the f i r s t week of c l a s s . For 

instance, questions about f a m i l y and the students' r e l a t i o n s w i t h 

people outs ide the school can be asked p r i o r to ques t i o n s about 

s o c i a l r e l a t i o n s h i p s and norms i n the classroom group. The tools 

f o r measuring classroom f a c t o r s do not become r e l e v a n t u n t i l the 

students have r e l a t e d to one another and have become established 

as a group. 

Other tools should be kept i n mind to be used whenever the 

teacher wants to receive i n f o r m a t i o n on how close he has come to 

reaching h i s o b j e c t i v e s . Such to o l s are those on classroom 

observation and assessing l e a r n i n g atmospheres. The teacher 

i s advised also t o remain f l e x i b l e from year to year i n using 

the tools most r e l e v a n t to the c u r r e n t class. From the v a r i e t y 

of tools presented, most teachers w i l l be able to prepare an 

appropriate diagnostic k i t which, i f used properly., w i l l be of 

s u b s t a n t i a l help. 
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