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PREFACE 

This working paper, the f i f t h i n a series on the Youth i n Transiton 
study i s based on a symposium presented at the American Educational 
Research Association convention i n Los Angeles on February 7, 1969. Included 
here are expanded versions of the four o r i g i n a l papers presented by p r o j e c t 
s t a f f members, as w e l l as the comments of the members of the discussion 
panel. We wish t o express our g r a t i t u d e to the discussants - John Ferguson, 
Joseph Johnston, and Paul Polmantier - f o r permission to p r i n t t h e i r comments 
(which the e d i t e d somewhat f o r purposes of p u b l i c a t i o n here). 

As the f i r s t paper i n t h i s volume points out, the f i n d i n g s presented 
here are based on i n f o r m a t i o n gathered from the approximately 2000 high 
school teachers and 300 counselors i n the study, not on data from the study's 
n a t i o n a l sample of high school boys. At a l a t e r p o i n t i n the study the 
in f o r m a t i o n from these various sets of respondents w i l l be merged, p r i m a r i l y 
f o r the purpose of analyzing the impact of the high school on the student e 

I n the meantime, the teachers 1 and counselors 1 perception of the way our 
high schools are run and the impact of those schools on them are of s u f f i 
c i e n t value and i n t e r e s t i n t h e i r own r i g h t to be i n v e s t i g a t e d and reported. 
This working paper f u l f i l l s i n p a r t , t h i s l a t t e r purpose. Further p u b l i c a 
t i o n s on these t o p i c s are also planned. 

P u b l i c a t i o n Plans. The p u b l i c a t i o n program f o r the study involves 
three l e v e l s : working papers, research monographs, and books. The working 
paper series i s designed to provide f a i r l y immediate documentation and d i s 
t r i b u t i o n of f i n d i n g s to sponsors and colleagues working i n r e l a t e d f i e l d s . 

The next l e v e l of p u b l i c a t i o n , the research monograph s e r i e s , i s designed 
to communicate the s c i e n t i f i c f i n d i n g s of the study to a broader p r o f e s s i o n a l 
audience. The research monographs w i l l include much of the i n f o r m a t i o n f i r s t 
a v a i l a b l e i n the working paper s e r i e s , but w i l l do so i n a more polished and 
f i n i s h e d form. Some monographs w i l l be adapted f a i r l y d i r e c t l y from corres
ponding working papers; others may combine and i n t e g r a t e a number of working 
papers. I t I s Intended t h a t the research monograph series w i l l e v e n t u a l l y 
provide a complete and f u l l y documented statement of the r e s u l t s of the r e 
search. 

The t h i r d l e v e l of p u b l i c a t i o n i s expected t o be one or more books 
summarizing and i n t e g r a t i n g many of the f i n d i n g s reported i n the monograph 
s e r i e s . I t i s important to note ^ t h a t t h i s form of p u b l i c a t i o n w i l l not be 
merely a r e p e t i t i o n or summarization of what i s already presented i n the 
research monograph se r i e s ; r a t h e r 9 i t i s intended t h a t the books based on 
the study w i l l concentrate more h e a v i l y on summary conclusions and p o l i c y 
i m p l i c a t i o n s . The books w i l l be, i n a sense, secondary m a t e r i a l b u i l d i n g 
upon the primary analyses reported i n f u l l e r d e t a i l i n the monographs; they 
w i l l be more i n t e r p r e t a t i v e , less data-laded, and w i l l c i t e the research 
monograph se r i e s i n order t o r e f e r i n t e n s i v e readers to the source m a t e r i a l * 

The three l e v e l s of p u b l i c a t i o n described above represent the major 
o u t l e t s contemplated f o r our f i n d i n g s . A d d i t i o n a l means of communication 
w i l l include occasional d o c t o r a l d i s s e r t a t i o n s , j o u r n a l a r t i c l e s , and papers 
and symposia presented from time t o t i m e ; Some f i n d i n g s f i r s t published i n 
these forms, e s p e c i a l l y d o c t o r a l d i s s e r t a t i o n s , may eventually be included 



i n the working paper and/or monograph s e r i e s . 

Working Paper Series. Given i t s purpose of documenting our work 
promptly and e x t e n s i v e l y , the working paper se r i e s i s not subject to 
s t r i n g e n t e d i t o r i a l requirements; on the c o n t r a r y , our primary emphasis :' 
I s upon g e t t i n g things w r i t t e n soon a f t e r they happen, lea v i n g the more 
complete and polished treatment f o r the monograph s e r i e s . (An example 
of t h i s process i s the f i r s t working paper, produced i n May of 1967; i t 
was e x t e n s i v e l y revised and published as our f i r s t monograph a t the end 
of 1967.'.) Our i n t e n t i o n i s to include a wide range of products i n the 
working paper s e r i e s , such as d e s c r i p t i o n of research design and- proce
dures (Working Paper No. 1 ) , repo r t s of scores and response d i s t r i b u t i o n s 
(Working Papers No. 2 and No. 4 ) , and discussion and i n t e r p r e t a t i o n of 
f i n d i n g s (Working Papers No. 3, No. 5, and other forthcoming working 
papers). 

As noted e a r l i e r , the audience f o r the working paper series includes 
sponsors and colleagues working I n c l o s e l y r e l a t e d f i e l d s . Another very 
important audience includes our own p r o j e c t personnel. At t h i s w r i t i n g 
the p r o j e c t has been i n operation f o r over three years; i t i s scheduled _ 
t o continue f o r another three years, and i t may w e l l lead to f u r t h e r 
s t u d i e s . I t thus becomes important to provide c o n t i n u i t y i n purpose and 
knowledge of the p r o j e c t i n the face of i n e v i t a b l e changes i n s t a f f , and 
the Working Papers are one of the means of i n s u r i n g such c o n t i n u i t y . 

Acknowledgements. Any p r o j e c t of the s i z e and scope of the Youth i n 
T r a n s i t i o n study involves the c o l l a b o r a t i v e e f f o r t of many people. Thanks 
are due to many s t a f f members of the I n s t i t u t e f o r So c i a l Research: the 
Sampling Section; the F i e l d Section, i n c l u d i n g f i e l d supervisors and i n t e r 
viewers; the Coding Section; and the Computer Services F a c i l i t y . I n par
t i c u l a r , we wish to acknowledge the work of our p r o j e c t s t a f f , past and 
present: 

A l l i s o n A r s c o t t Martha Mednick 
Joy Bingham Haydee Navarro 
Lynn Bozoki Roberta N i a k i 
Robert Cope Guttorm Norstebo 
Terrence Davidson Karen Paige 
S a l l y Iman P h i l l i p Rappaport 
Jerome Johnston Joel Raynor 
Lloyd Johnston W i l l a r d L. Rodgers 
R i t a Lamendella C l a i r e Taylor 
J u d i t h Long I l o n a WIrtanen 

A f i n a l work of thanks i s due to the many p r i n c i p a l s , teachers, and 
counselors who agreed to p a r t i c i p a t e i n our study, thereby making t h i s 
working paper possible. 

J e r a l d Bachman 
Robert L. Kahn 
P r i n c i p a l I n v e s t i g a t o r s 
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Design Features of a Nationwide Study.of 
Adolescent Boys and Their High School Environments"'" 

Terrence N. Davidson 
The U n i v e r s i t y of Michigan 

I n June of 1965 a l o n g i t u d i n a l study o f - h i g h school age boys was 
launched by The U n i v e r s i t y of Michigan's Survey Research Center under 
the sponsorship of the United States O f f i c e of Education. The study 
was to deal w i t h the e f f e c t s of d i f f e r e n t high school environments, 
and the loss of such environments i n the case of high school dropouts, 
on changes taking place i n the a t t i t u d e s , plans, and behaviors of 
adolescent boys.. Thus the study, i n the broadest sense, i s an explora
t i o n of the e f f e c t s of s o c i a l environments on adolescent boys. 

Perhaps the most important contemporary environment f o r the boys 
i n our study I s the high school. The papers .to f o l l o w w i l l present 
some r e s u l t s of our e f f o r t s to measure t h i s environment. These 
e f f o r t s are b e t t e r understood once you have a clear p i c t u r e of the 
r e l a t i o n s h i p of t h i s i n v e s t i g a t i o n of school environments to the Youth 
i n T r a n s i t i o n study as a whole. 

I t i s an assumption of educators, i n d u s t r i a l and governmental 
leaders, and perhaps the a d u l t p o p u l a t i o n at l a r g e , t h a t school and 
work environments d i f f e r d r a s t i c a l l y i n t h e i r i m p l i c a t i o n s f o r adoles
cent boys.. Yet i t can reasonably be asked to what extent differences 
i n behavior between boys i n school, a t work, or unemployed r e f l e c t , 
t h e i r d i f f e r e n t environments, and to what extent the choice of environ
ment (such as dropping out of school or f a l l i n g t o seek work a c t i v e l y ) 
i s i t s e l f a r e f l e c t i o n of already established d i f f e r e n c e s i n background, 
a t t i t u d e s , and motives. This study addresses i t s e l f t o both the 
question of how environments a f f e c t adolescent boys and the question 
of how these boys s e l e c t themselves i n t o and out of the various 
environments a v a i l a b l e to them. To answer these questions, a l o n g i t u 
d i n a l research design i s necessitated. 

Our design i s centered around a n a t i o n a l cross-section of about 
2200 boys s t a r t i n g t e n t h grade I n 87 p u b l i c high schools i n the F a l l 
of 1966. 2 

For a complete d e s c r i p t i o n of the study^ i t s design and purposes, see 
Bachman, J. G., Kahn, R. L., Mednick, M- T., Davidson, T. N., and 
Johnston, L. D. Youth i n t r a n s i t i o n : volume I — B l u e p r i n t f o r a 
l o n g i t u d i n a l study of adolescent .boys. Ann .Arbor, Mich.: Survey 
Research Center, I n s t i t u t e - ' f o r S o c i a l Research, 1967. 
2 
While a n a t i o n a l cross-section of schools i s i n many-ways i d e a l l y s u i t e d 
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The boys are followed f o r more than a three year period as shown i n 
Figure 1-1. Since our sample of boys i s c l u s t e r e d by school, we were 
able to secure r e p o r t s from a number of boys about the same o b j e c t i v e 
environment, thus p e r m i t t i n g a more r e l i a b l e estimate of the t r u e 
nature of the school environment. While the boys i n our study thus 
provide some In f o r m a t i o n about school environments, the most extensive 
data about these environments have'been c o l l e c t e d "fromi-the teachers, 
counselors, head of counseling program, and p r i n c i p a l i n each school. 
The present symposium i s based on some p r e l i m i n a r y analyses of these 
data. 

A s t r a t i f i e d random sample of 88 schools was o r i g i n a l l y sampled 
from across the United States, of which 81% agreed t o p a r t i c i p a t e . 
Replacements, which were matched f o r r e g i o n and school s i z e , were 
secured f o r a l l but one of the n o n - p a r t i c i p a t i n g schools. I n each 
school, a number of boys s p e c i f i e d by the sampling design, u s u a l l y 
around 25, were then i n v i t e d t o p a r t i c i p a t e . Only 3% f a i l e d to 
complete the necessary instruments or refused e n t i r e l y . Next, some 
c o r r e c t i v e weighting of responses t o increase sample accuracy was 
performed, r e s u l t i n g i n a r e p r e s e n t a t i v e n a t i o n a l sample of boys who 
were beginning t h e i r tenth-grade of p u b l i c high school i n the United 
States i n the F a l l of 1966. Presently, the second wave of data has 
been c o l l e c t e d , and 85% of the Time 1 respondents have again provided-
response r a t e s , and we f e e l t h a t l i t t l e , i f any, bias has been I n t r o 
duced i n t o our panel by the i n i t i a l r e f u s a l r a t e s of e i t h e r schools 
or boys. 

The dimensions of the boys along which we plan to measure 
change during the study include c e r t a i n mental h e a l t h c h a r a c t e r i s t i c s 
(or a f f e c t i v e s t a t e s ) , a number of a t t i t u d e s and values, several 
motives, aspects of self-concept, occupational and educational plans, 
and the frequency of c e r t a i n important behaviors (such as delinquent 
acts) . Figure 1-2 g r a p h i c a l l y shows these v a r i a b l e s as " C r i t e r i a " 
to be p r e d i c t e d from c h a r a c t e r i s t i c s of the person, h i s environments-,--
and the person-environment f i t . 

Almost a l l of the c r i t e r i o n v a r i a b l e s i n d i c a t e d i n t h i s f i g u r e 
were measured i n the f i r s t two data c o l l e c t i o n s , and most w i l l be 
remeasured i n the data c o l l e c t i o n s t o f o l l o w . The measuring i n s t r u 
ments i n the f i r s t c o l l e c t i o n were a p r i v a t e i n t e r v i e w of about two 

to our purposes,. - i t . may ..not. include^yer.y many t r u l y "outstanding" 
schools. I n a study designed t o show what school environments can 
do, as w e l l as what they t y p i c a l l y do, such a defect could be q u i t e 
serious. To insure a . s u f f i c i e n t number of those r a r e schools t h a t 
can be termed outstanding, a supplementary ( d i s c r e t i o n a r y ) sample 
was chosen. Schools i n t h i s d i s c r e t i o n a r y sample were selected by 
experts i n the f i e l d to be e x c e p t i o n a l l y e f f e c t i v e along one or more 
of the f o l l o w i n g dimensions: academic excellence, o r g a n i z a t i o n a l 
i n n o v a t i o n , s t u d e n t - f a c u l t y r e l a t i o n s , community r e l a t i o n s , "innova
t i o n I n v o c a t i o n a l p r e p a r a t i o n , and promotion of student mental 
h e a l t h . Treatment of both boys and s t a f f i n these schools was 
i d e n t i c a l t o t h a t of t h e i r p r o b a b i l i t y sample counterparts. At 
present, 14 such- schools are p a r t i c i p a t i n g i n the study, but are not 
pa r t of the p r o b a b i l i t y sample discussed i n t h i s and the f o l l o w i n g 
papers. 
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FIGURE 1-1. OVERVIEW OF RESEARCH DESIGN: SCHOOL EFFECTS ON STUDENT GROWTH 

DATA FROM YOUNG MEN 

WAVE 1 - FALL, 1966 

( e a r l y t e n t h grade) 

WAVE 2 - SPRING, 1968 

( l a t e eleventh grade) 

WAVE 3 - SPRING, 1969 

( l a t e t w e l f t h grade) 

WAVE 4 - SPRING, 1970 

(one year beyond 
graduation) 

SCHOOL 
INFLUENCES 

DATA FROM SCHOOL PERSONNEL 

TEACHERS COUNSELORS PRINCIPAL 
SPRING, 1968 
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FIGURE 1-2. MAJOR VARIABLE CATEGORIES IN CONCEPTUAL FRAMEWORK 

PERSON CHARACTERISTICS 

Behaviors 
A f f e c t i v e states 
Self-concept 
Values and a t t i t u d e s 
Plans 
Motives 
Aptitudes and a b i l i t i e s 
Physical c h a r a c t e r i s t i c s 
Job h i s t o r y 
Past experience 

PERS ON-ENVIRONMENT FIT 

Aptitudes and a b i l i t i e s 
vs. requirements 

Motive s t r e n g t h vs. oppor
t u n i t y f o r g r a t i f i c a t i o n 

P-E f i t measures 

ENVIRONMENTAL CHARACTERISTICS 

School 
Inputs 
S t r u c t u r a l c h a r a c t e r i s t i c s 
Demographic c h a r a c t e r i s t i c s 
O r g a n i z a t i o n a l processes 

Objectives 
Patterns of i n f l u e n c e 
Bases of power 

A b i l i t y requirements 
Motive g r a t i f i c a t i o n 
o p p o r t u n i t i e s 

Job 
A b i l i t y requirements 
Motive g r a t i f i c a t i o n 
o p p o r t u n i t i e s 

Home 
Family r e l a t i o n s h i p s 
Resources i n home 
P a r e n t a l / s i b l i n g charac
t e r i s t i c s 

Commuyiity 
U r b a n i c i t y and s i z e 
Region 
Resources 

C h a r a c t e r i s t i c s 1 of f r i e n d s 
Adult models 

CRITERIA 

Behaviors 
Dropping.out of school 
Entering employment 
Entering higher educa
t i o n 

Delinquency . 

A f f e c t i v e s t a t e s 
Self-esteem 
Anomie 
Anxiety and ten s i o n , 
etc. 

Self-concept 
of a b i l i t i e s 
of motives 

Values 
Reciprocity, 
Self-controlv, etc. 

A t t i t u d e s 
I n t e r n a l vs. e x t e r n a l 
c o n t r o l 

Towards j obs 
Towards school 
P o l i t i c a l a l i e n a t i o n 

Plans 
Educational 
Occupational 
M i l i t a r y ' 

Motives 
School m o t i v a t i o n 
S o c i a l approval 
Independence 

. Achievement 
A f f i l i a t i o n , etc. 

Aptitudes and a b i l i t i e s / 

I n t e l l i g e n c e 
Vocabulary 
Reading 
A r i t h m e t i c , etc. 
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hours i n d u r a t i o n , and a t e s t b a t t e r y and q u e s t i o n n a i r e j both of 
which were group-administered to a l l subjects i n a school f o l l o w i n g 
t h e i r • i n t e r v i e w s . Both procedures were conducted i n . the schools by 
t r a i n e d Survey Research Center i n t e r v i e w e r s . The l a s t three data 
c o l l e c t i o n s are conducted i n non-school l o c a t i o n s . 

Although data from our panel of young men are c o l l e c t e d at four 
separate p o i n t s across a three and one-half year span, nearly a l l 
measures of school c h a r a c t e r i s t i c s are c o l l e c t e d at a s i n g l e point i n 
time. I n t h i s respect, our.design t r e a t s school organizations as i f 
they were constant during the p e r i o d of study. Of course, t h i s i s an 
o v e r s i m p l i f i c a t i o n , but i t helps to b r i n g conceptual and a n a l y t i c 
c l a r i t y t o the o v e r a l l design. Also, we believe t h a t changes i n the 
schools w i l l be much less pronounced than changes i n the boys during 
the span of the study. Furthermore, we wish to focus on the e f f e c t s 
of changes from one environment t o .another (such as when a boy leaves 
the school environment and enters a p a r t i c u l a r work environment); t h i s 
study i s not designed to examine changes i n environments during the 
passage of time. 

Concurrent w i t h the second data c o l l e c t i o n i n the Spring of 1968, 
the study of school personnel was f i e l d e d . The p r i n c i p a l of each 
school p a r t i c i p a t i n g i n the Youth 'in T r a n s i t i o n study was informed of 
our d e s i r e to include samples of teachers and counselors i n h i s schoolj 
as w e l l as the head of the counseling program and the p r i n c i p a l himself. 
I t i s noteworthy t h a t every p r i n c i p a l granted us permission to i n v i t e 
the p a r t i c i p a t i o n of h i s s t a f f i n s p i t e of the f a c t t h a t t h i s represented 
a request f o r s t a f f time not o r i g i n a l l y s p e c i f i e d when the f i r s t wave of 
data was c o l l e c t e d . Random samples of teachers and a l l counselors from 
each school were sent l e t t e r s of I n v i t a t i o n . Included w i t h the l e t t e r 
was a brochure d e s c r i b i n g the study, a post card ( w i t h the respondent's 
name on i t ) used to I n d i c a t e t h a t the respondent had completed and 
mailed h i s questionnaire to us, .and the questionnaire i t s e l f . Because 
the school number was the only means of i d e n t i f y i n g a questionnaire, the 
anonymity of each i n d i v i d u a l respondent was assured. At the same time, 
f o r follow-up purposes, the post card p e r m i t t e d us to make d i r e c t , i n d i 
v i d u a l contact w i t h non-respondents w i t h o u t v i o l a t i n g t h i s anonymity. 

A f t e r about three weeks, our i n t e r v i e w e r s placed c a l l s t o non-
responding teachers and counselors. Questions about the study were 
answered, and second copies of the instrument were provided when 
requested. A f t e r another several weeks, a d d i t i o n a l contacts were made 
w i t h a l l non-respondents except those who had p r e v i o u s l y refused. A 
d u p l i c a t e copy of the questionnaire was enclosed i n t h i s f i n a l m a i l i n g . 

The success of these contact and follow-up procedures might best 
be summarized as f o l l o w s : about 40% of the approximately 3000 teachers 
i n the p r o b a b i l i t y sample responded before any follow-up. An a d d i t i o n a l 
23% responded to the phone•follow-up, and the f i n a l l e t t e r r e s u l t e d i n 
another-6% responding, y i e l d i n g an o v e r a l l response r a t e f o r p r o b a b i l i t y 
sample teachers of about 70% 

Of the 367 p r o b a b i l i t y sample counselors i n v i t e d t o • p a r t i c i p a t e , 
87% completed the instruments and are thus included i n t h i s phase of 
the study. 
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More extensive follow-up procedures were followed f o r the heads of 
counseling program and p r i n c i p a l s . At present, a l l but 6 of 87 p r o b a b i l -
ity/schoOl>Iprihcipa^^ returned 'their t h r e e - p a r t , 
q u e s t i o n n a i r e , whereas 99% of a l l schools have returned the counseling 
program instrument. 

We are q u i t e happy w i t h these response r a t e s , e s p e c i a l l y i n l i g h t 
of the f a c t t h a t the school f a c u l t y had not p r e v i o u s l y been i n v o l v e d i n 
the study. Our p r i o r contact w i t h the p r i n c i p a l i n securing the i n v o l v e 
ment of the school when the study of the boys began apparently i n d i c a t e d 
the l e g i t i m a c y of our request, and thus worked i n our f a v o r . I n addi-
t i o n j copies of r e l e v a n t p u b l i c a t i o n s had been sent t o the school i n 
the i n t e r i m , perhaps f u r t h e r demonstrating our i n t e n t i o n s t o do a 
thorough job i n our research. F i n a l l y , the pains taken to guarantee 
the anonymity of the f a c u l t y may have had a p o s i t i v e e f f e c t on response 
r a t e s . I n any event, we view the response rates as encouraging, and 
we f e e l the data w i l l g r e a t l y a i d our understanding of the changes 
t a k i n g place i n the young men as our,study progresses. 

Our i n i t i a l purpose was to s e l e c t samples of teachers and counse
l o r s t o represent t h e i r r e spective populations i n each school.' However, 
because of the s i z e of our teacher and counselor samples and the s t r a t i 
f i e d random procedures by which they were drawn, we became i n t e r e s t e d 
i n the p o s s i b i l i t y of reweighting the samples to approximate n a t i o n a l 
samples of high school teachers and counselors w i t h our data. A. 
s e r i e s of c o n s u l t a t i o n s w i t h the Survey Research Center's Sampling 
Section l e d to the t e n t a t i v e i n t r o d u c t i o n of a weighting f a c t o r to 
achieve t h i s purpose. Analyses of the data i n both weighted and un
weighted form i n d i c a t e d t h a t a b e t t e r r e p r e s e n t a t i o n of the d e s c r i p t i v e 
c h a r a c t e r i s t i c s of a n a t i o n a l sample of counselors was obtained v i a the 
weighted sample. For teachers, however, the refinement i n sample p r e c i 
s i o n was very s m a l l , too small to warrant the r a t h e r extensive investment 
i n w e ighting. Thus, the sample of teachers obtained through the proce
dures described e a r l i e r i s a r a t h e r good r e p r e s e n t a t i v e sample of f u l l 
time teachers i n p u b l i c high schools i n c o n t i n e n t a l United States. 

The f o l l o w i n g papers w i l l present more d e t a i l e d d e s c r i p t i o n s of 
some selected v a r i a b l e s from.our instruments i n t h e i r p r e s e n t a t i o n s . 
Before proceeding w i t h these p r e s e n t a t i o n s , however, perhaps a b r i e f 
overview of the contents of the instruments would be i n s t r u c t i v e . 
Figures 1-3 through 1-6 l i s t the major sections of the teacher, counselor, 
head of counseling, and p r i n c i p a l questionnaires. As you glance at 
these . f i g u r e s , l e t me give you a few c h a r a c t e r i s t i c s of each sample. 

The teacher questionnaire was administered to s t r a t i f i e d random, 
samples of s t a f f members who were i d e n t i f i e d as f u l l time teachers at 
the selected school and teaching a t l e a s t one class to students i n 
grades 9 through 12. The average number of p a r t i c i p a t i n g teachers per 
school i s about 24. Estimates based on our p i l o t study i n d i c a t e t h a t 
the questionnaire r e q u i r e d about an hour t o complete. I n schools w i t h 
more than 40 such teachers, a random.sample of .40 was taken. I n 
schools c o n t a i n i n g less than 40, a l l such teachers were sampled. 

A counselor questionnaire was sent to a l l s t a f f members i n a school 
who spent 20% or more of t h e i r time on .guidance and counseling a c t i v i t i e s . 
Our estimates are t h a t t h i s instrument took about one-half hour to 
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FIGURES 1-3 THROUGH 1-6 

INSTRUMENT CONTENT IN STUDY OF SCHOOL ENVIRONMENTS' 

FIGURE 1-3. TEACHER QUESTIONNAIRE 
( n = 2087, response r a t e = 69%) 

General i n f o r m a t i o n about school 
D i s t r i b u t i o n of in f l u e n c e 
Planning, e v a l u a t i o n , and co o r d i n a t i o n 
E v a l u a t i o n of teaching 
I n n o v a t i o n 
School o b j e c t i v e s 
O p p o r t u n i t i e s f o r students 
A t t i t u d e s and f e e l i n g s 
Sources of s a t i s f a c t i o n 
Background and teaching assignments 

FIGURE 1-4. COUNSELOR QUESTIONNAIRE 
(n = 318, response r a t e = 87%) 

General i n f o r m a t i o n about school 
Evaluation of counseling program 
School personnel 
Time a l l o c a t i o n 
Student t r a n s f e r s among programs 
Background 

FIGURE 1-5. COUNSELING PROGRAM 
QUESTIONNAIRE 

(n = 86, response r a t e = 99%) 

Guidance and counseling programs and 
f a c i l i t i e s 

Job placement 
Student follow-up 

School t e s t i n g program 
College preparatory s e l e c t i o n 
Personnel i n p u t 
Continuing education of counselors 

FIGURE 1-6. PRINCIPAL QUESTIONNAIRES 
(n = 81, response r a t e = 93%) 

School and community c h a r a c t e r i s t i c s 
Enrollment and attendance 
School programs and f a c i l i t i e s 
C h a r a c t e r i s t i c s of school s t a f f 
Problem behavior 
T i t l e I programs 
Organizational s t r u c t u r e and processes 
Evaluation of teaching performance 
Role of the c e n t r a l a d m i n i s t r a t i o n 
Background and present r o l e of 

p r i n c i p a l 
General i n f o r m a t i o n about students 
Student government 
Curriculum and programs 
Teacher organizations 
A d m i n i s t r a t i v e f u n c t i o n s and pr a c t i c e s 
General i n f o r m a t i o n about f a c u l t y and 

s t a f f 

"Parenthesized f i g u r e s are based on data from the p r o b a b i l i t y sample schools. 
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complete. 

The head of counseling questionnaire was completed by the counselor 
designated by the p r i n c i p a l as the department head, or i f there were no 
t i t u l a r head, by the counselor judged t o be most experienced or q u a l i f i e d . 
I f the school had no counseling program, the p r i n c i p a l completed r e l e v a n t 
sections h i m s e l f . The average time needed to complete t h i s instrument 
was about one-half hour. 

School p r i n c i p a l s were mailed two questionnaires: one i n the Spring 
of 1967, and the other, a two p a r t instrument, concurrently w i t h the 
other school s t a f f questionnaires I n the Spring of 1968. Each question
n a i r e r e q uired about three-quarters of an hour to complete and l a r g e 
sections were recommended f o r d e l e g a t i o n t o other o f f i c e s t a f f . 

As mentioned e a r l i e r , the r e p o r t s to f o l l o w are based on some 
pr e l i m i n a r y analyses of data from the teachers, counselors, and p r i n 
c i p a l s i n the high schools i n which our panel of young men were loc a t e d 
when the Youth i n T r a n s i t i o n study began. U l t i m a t e l y , when the changes 
along the important dimensions o u t l i n e d e a r l i e r i n Figure 1-2 become 
a v a i l a b l e , these data w i l l be used to help us understand how various 
aspects of the school environment a f f e c t the changes t a k i n g place i n 
adolescent boys. Meanwhile, c e r t a i n outcomes f o r school personnel 
w i l l be t r e a t e d as c r i t e r i a themselves. Examples of such v a r i a b l e s 
f o r teachers are self-esteem and i r r i t a b i l i t y , and f o r both counselors 
and teachers, s a t i s f a c t i o n w i t h t h e i r p o s i t i o n and chosen career. The 
remaining papers w i l l deal w i t h some of these v a r i a b l e s i n more d e t a i l , 
w i t h p a r t i c u l a r emphasis on how they r e l a t e t o c h a r a c t e r i s t i c s of the 
schools. 
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Some C h a r a c t e r i s t i c s of Teachers and Organizational 

C h a r a c t e r i s t i c s of High Schools i n . the.-Sample 

Jerome Johnston 

The U n i v e r s i t y of Michigan 

INTRODUCTION 

Organizational research i n i n d u s t r i a l s e t t i n g s has emphasized the 
importance of a large number of v a r i a b l e s having to do w i t h i n t e r a c t i o n 
w i t h i n and between various l e v e l s of the o r g a n i z a t i o n a l hierarchy. 
S p e c i f i c a l l y , the research has established strong connections between 
process v a r i a b l e s , l i k e the d i s t r i b u t i o n of i n f l u e n c e , and p r o d u c t i v i t y 
i n the o r g a n i z a t i o n . An overarching hypothesis of our i n v e s t i g a t i o n i s 
t h a t some of these same v a r i a b l e s are important i n the school s e t t i n g 
when we conceive of the school as an o r g a n i z a t i o n ; and th a t the e f f i c i e n c y 
and p r o d u c t i v i t y of the school i s r e l a t e d to some of these same process 
v a r i a b l e s . I n t h i s paper, I would l i k e to present the pr e l i m i n a r y 
f i n d i n g s on three such v a r i a b l e s i n the teacher data — namely, teacher 
i n f l u e n c e , teacher perception of school o b j e c t i v e s , and teacher evalua
t i o n . F i r s t , a few general p o i n t s on the teachers i n the study* 

Some of the background c h a r a c t e r i s t i c s of the teachers are summarized 
i n Figure 2-1. There are s l i g h t l y more males than femaj.es. On the 
average they have taught f o r 12 years, of which 7.4 years have been 
spent I n t h e i r current school. A l l but 1.2 percent hold Bachelor degrees, 
and 44,3 percent have Masters degrees or higher. 

The teachers i n d i c a t e a heavy-time commitment i n t h e i r jobs: 35 
hours of required time i n school, "and another 14 hours a d d i t i o n a l time of 
schoo l - r e l a t e d work. This adds up t o 49 hours per week on the average. 
Only h a l f of t h i s time — about.25 hours — i s spent teaching. Another-
quarter, or 13 hours i s spent preparing f o r classes and c o r r e c t i n g papers * 
The remaining quarter i s d i v i d e d up among a v a r i e t y of tasks Including 
monitoring study h a l l s , t a l k i n g w i t h students outside of cl a s s , advising 
on e x t r a - c u r r i c u l a r s , s t a f f meetings, and miscellaneous. 

INFLUENCE IN THE SCHOOL 

Figure 2-2 summarizes one set of in f l u e n c e questions that we asked 
the teachers. The questions are of the " A c t u a l - I d e a l " v a r i e t y used by 
Tannenbaum, Kahn, and others i n t h e i r studies of the d i s t r i b u t i o n of 
in f l u e n c e i n v a r i o u s types of work organizations. The respondents-make 
two responses to the same stem: the f i r s t corresponding t o how things 
are, and the second to how they wish things were. Each response i s on 
a f i v e - p o i n t L i k e r t scale. The general question presented to the teachers 
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Figure 2-1: Some Demographic C h a r a c t e r i s t i c s 
of Teachers i n our Sample 

A. N=2087 F u l l - t i m e teachers 

B. Sex: 56% Male, 44% Female 

C. Average number of years f u l l - t i m e 
teaching experience: 12 

D. Average number of years at present 
school: 7.4 

E. Educational background: 

1.2% Less than a B.A. 
10.8% B.A. 
43.2% B.A. + some c r e d i t 
12.3% M..A. 
31.2% M.A. + some c r e d i t 
0.8% Ph.D. 

F. The Teacher ?s Week: 35 hours required time i n school. 
14 hours a d d i t i o n a l on s c h o o l - r e l a t e d work, at 

school or at home. 

49 hours average/week 

G. Time spent i n an average week on various a c t i v i t i e s : 

Teaching 

Correcting papers and other paperwork 

Preparing f o r classes 

Mo n i t o r i n g study h a l l s , e t c . 

T a l k i n g i n d i v i d u a l l y w i t h students 
o u t s i d e of class 

Formal counseling of students 
Advising on e x t r a - c u r r i c u l a r s 

t a f f meetings 
th e r 
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FIGURE 2-2r INFLUENCE IN THE SCHOOL 

'For each of the f o l l o w i n g groups i n your 
schoolj please r a t e t h e i r a c t u a l and i d e a l 
i n f l u e n c e over the :way your school i s run." 
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appears at the top. of the chart under the t i t l e . "For each of the f o l l o w - , 
ing groups i n your school, please r a t e t h e i r a c t u a l and i d e a l i n f l u e n c e 
over the way your school i s run." The h o r i z o n t a l base represents the 
hierarchy of the school o r g a n i z a t i o n , w i t h the superintendent at one end 
and students and t h e i r parents a t the other. The v e r t i c a l a x i s represents 
the teachers 1 perceptions of the degree of i n f l u e n c e exercised by persons 
at the various l e v e l s i n the school h i e r a r c h y . The curves p l o t t e d on 
t h i s graph provide rough d e s c r i p t i o n s of the d i s t r i b u t i o n of i n f l u e n c e 
i n the school, both as the teachers see i t , and as they would l i k e t o 
see i t . 

Look f i r s t a t the a c t u a l amount of i n f l u e n c e t h a t the .teachers 
ascribe t o the various r o l e s i n the school. The range i s from "con
s i d e r a b l e " f o r the school board, superintendent, and p r i n c i p a l , t o "some" 
f o r the students and t h e i r parents. The top three p o s i t i o n s i n the school 
o r g a n i z a t i o n are connected by a l i n e w i t h a very steep slope, i n d i c a t i n g 
a very h i e r a r c h i c a l s t r u c t u r e a t the top l e v e l s . The f i v e remaining 
groups share about equal amounts of i n f l u e n c e , w i t h the students and 
t h e i r parents e x e r c i s i n g only s l i g h t l y less than teachers, department 
heads and counselors. 

When the teachers describe how they would change the i n f l u e n c e 
p i c t u r e i d e a l l y , they increase everybody's i n f l u e n c e except t h a t of 
the school board and superintendent. I n general they increase the s i z e 
of the " i n f l u e n c e p i e " w h i l e at the same time c u t t i n g i t up q u i t e 
d i f f e r e n t l y . The numbers on the poi n t s of the " I d e a l " curve correspond 
to the new rank-ordering. I n t h e i r i d e a l school, teachers would g i v e 
the p r i n c i p a l the grea t e s t amount of i n f l u e n c e — as much as they see 
being exercised c u r r e n t l y by the superintendent and school board e Next 
they place themselves. At the t h i r d l e v e l they place four groups w i t h 
about equal i n f l u e n c e : the a s s i s t a n t p r i n c i p a l , superintendent,.school 
board, and department chairmen. Next i n descending sequence come counse
l o r s , students, and t h e i r parents. I f we were to reorder the groups on 
the h o r i z o n t a l axis t o correspond t o the new o r d e r i n g , and then p l o t the 
i n f l u e n c e curve, the slope would a t no p o i n t be as steep as the f i r s t p a r t 
of the " a c t u a l " curve. I n other words, the teachers would create a more 
e q u a l i t a r i a n o r g a n i z a t i o n than c u r r e n t l y e x i s t s c 

The n e x t . c h a r t , Figure 2-3, examines some of the components of 
teacher i n f l u e n c e , both a c t u a l and i d e a l . This graph i s to be read i n 
the same way as the previous one; the one d i f f e r e n c e i s t h a t now the 
h o r i z o n t a l base consists of components of teacher i n f l u e n c e . The general 
question t h a t was asked the teachers appears at the top of the page e 

"Now i n d i c a t e the amount of your own a c t u a l i n f l u e n c e i n each of the 
f o l l o w i n g decisions and how much you f e e l you should have i d e a l l y . " 

The s i x components of i n f l u e n c e have been arranged i n t o two groups. 
The f i r s t two — l a b e l l e d group: "a" on the h o r i z o n t a l a xis — have to do 
d i r e c t l y w i t h an i n d i v i d u a l teacher's classroom. The second group — l a 
b e l l e d "B" — i s 'alleonecstep •Demdvedofxemt-the classroom and gets i n t o the 
area of'running the school^as 1 an o r g a n i z a t i o n composed of many classrooms 
and educational programs. 

Looking a t . t h e teachers' responses t o the s i t u a t i o n as i t e x i s t s 
c u r r e n t l y , i t i s apparent t h a t they perceive themselves as having "consid
erable i n f l u e n c e " over the f i r s t group of s p e c i f i c a l l y classroom a c t i v i 
t i e s . However, t h e i r i n f l u e n c e i n decisions having to do w i t h the school 
o r g a n i z a t i o n as a whole i s u n i f o r m l y less than "moderate." 
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FIGURE 2-3: SOME COMPONENTS OF TEACHER INFLUENCE 

"Now i n d i c a t e the amount of your own a c t u a l i n f l u e n c e 
i n each of the f o l l o w i n g decisions and how much you 
f e e l you should have i d e a l l y . : 1 
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As the previous chart on the d i s t r i b u t i o n of i n f l u e n c e showed, 
the teachers would l i k e to increase t h e i r o v e r a l l i n f l u e n c e . This second 
chart i n d i c a t e s they would l i k e to have much more i n f l u e n c e i n decisions 
having to do w i t h the school program as a whole. Keeping i n mind t h a t 
they also would l i k e t o keep the p r i n c i p a l ' s i n f l u e n c e greater than 
t h e i r own, we might i n f e r t h a t they would l i k e a greater share i n the 
decision-making having to do w i t h school p o l i c y and educational programs. 

D e s c r i p t i v e l y the data may be i n t e r e s t i n g , but what of the question 
of v a l i d i t y ? I s there agreement w i t h i n schools about the r e a l i t y r eported 
to e x i s t there? For the A c t u a l - I d e a l type of question there should be 
between-school d i f f e r e n c e s ' f o r the A c t u a l r a t i n g s , which are attempting 
to measure the r e a l i t y , but not f o r the I d e a l questions, which should 
be more t e a c h e r - s p e c i f i c than s c h o o l - s p e c i f i c . The method we are using to 
i n v e s t i g a t e t h i s issue i s a one-way ana l y s i s of variance, w i t h the school 
as the v a r i a b l e of c l a s s i f i c a t i o n and s p e c i f i c items i n the questionnaire 
as dependent v a r i a b l e s . With survey-type data based on an N of 2000, 
the F - s t a t i s t i c can be misleading. However, an associated s t a t i s t i c 
which has been very h e l p f u l i s eta-squared ( n 2 ) , or the p r o p o r t i o n of 
the t o t a l variance accounted f o r by the v a r i a b l e of c l a s s i f i c a t i o n . 
When the c l a s s i f i c a t o r y v a r i a b l e i s the school, n 2 i s i n t e r p r e t e d as 
f o l l o w s : n 2 i s the p r o p o r t i o n of the t o t a l variance -accounted f o r by 
the d i f f e r e n c e s i n school means. On the i n f l u e n c e items the mean n 2 f o r 
A c t u a l i n f l u e n c e i s 0.15, w h i l e t h a t f o r I d e a l i n f l u e n c e I s 0.09, The 
greater p r o p o r t i o n of variance accounted f o r by the r a t i n g s on A c t u a l 
i n f l u e n c e gives us some assurance t h a t the Items are indeed being responded 
to i n a s i m i l a r way w i t h i n each school. 

Another way i n which t h i s s t a t i s t i c I s h e l p f u l i s i n p i c k i n g out 
those v a r i a b l e s which show the g r e a t e s t between-school d i f f e r e n c e s , 
and t h e r e f o r e are most l i k e l y t o be the c h a r a c t e r i s t i c s which w i l l 
d i s c r i m i n a t e among the environments of the d i f f e r e n t schools i n our 
sample. Three p o s i t i o n s i n the school h i e r a r c h y (on the i n f l u e n c e curve 
given i n Figure 2-2) stand out as. l i k e l y v a r i a b l e s of i n t e r e s t here: the 
p r i n c i p a l (n 2=.25), the a s s i s t a n t p r i n c i p a l . (n 2= 019) and department heads 
( n 2 .17). 

SCHOOL OBJECTIVES 

The next p a r t of the data I would l i k e t o present i s on school 
o b j e c t i v e s . I n Table 2-1 you w i l l f i n d a copy of the.page on school . 
o b j e c t i v e s taken from the questionnaire. You w i l l note t h a t — 1 as i n 
t h e . i n f l u e n c e s e c t i o n — there are two p a r a l l e l columns, one i n which 
the teacher" i n d i c a t e s .the apparent importance of each o b j e c t i v e to the 
a d m i n i s t r a t i o n , a t h e other i n which he i n d i c a t e s the importance he-thinks 
they should be -given. "'iThe L i k e r t scales have been blanked out and r e - * 
placediiby^the rank order of the o b j e c t i v e s and 1 the n 2 - s t a t i s t i c associated 
w i t h ' the, me an or.a t ing s •. f .© fc that-.aobjective-. -

I n Figure 2-4 you w i l l f i n d a graph of the r e s u l t s . The o b j e c t i v e s 
have been ordered along the h o r i z o n t a l a xis — " f r o m " high " t o l o w — -according 
to the apparent importance teachers s a i d the o b j e c t i v e s had f o r the 
a d m i n i s t r a t i o n . The p o s i t i o n of each on the v e r t i c a l axis corresponds 
to I t s mean importance. 
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Table 2-1: Teacher Rating 
of School Objectives 

6, SCHOOL OBJECTIVES 
•a • 

Below are l i s t e d s e v e r a l possible long- -H 
term objectives that might be held by a ffl 

high school. We would l i k e you to make <v "So 4? 
two ratings of each objective: g pa S 

(A) how much importance do you think £ « 
the administrators i n your school ( p r i n - ^ S 3d t> iS 
c i p a l , a s s i s t a n t p r i n c i p a l , etc.) attach 1 2 3 4 5 
to each of the following objectives for 
your school? Make your judgment based 
on what you think your administrators 
are a c t u a l l y trying to do; and APPARENT IMPORTANCE 

(B) how much importance do you think T 0 Y 0 U R SCHOOL 
should be attached to each objective i n ADMINISTRATORS 
your high school? Rank 

1. Transmitting a thorough knowledge of * e r — 
subject matter 2 .13 

2. Preparing students to assume the family 

r o l e s of spouse and parent . . . . . 14 ,11 

3. Preventing drop-outs 6 *15 

4. Developing students' i n t e r e s t s i n 

p o l i t i c a l processes and s o c i a l issues • 13 .12 

5. Maintaining order and quiet i n the school 3 .19 

6. Increasing students' motivation and 
desire to learn . . . . . . . . 9 *15 

7. Improving students' s o c i a l and 
psychological adjustment 11 -13 

8. Developing students' concern for others 12 -13 

9* Developing outstanding athletes and 
a t h l e t i c teams 1 "23 

10. Increasing student understanding of 
occupational opportunities and of the 
necessary s k i l l s , training, and int e r e s t s 7 -15 

11. Responding to the individual academic' 
needs of students . . . . . . . . 10 .11 

12. Getting a high proportion of students 
i n t o college 4 .22 

13. Achieving outstanding academic 
performance 5 .19 

14. Giving non-college-bound students 
vocational s k i l l s . . . . . . . . 8 .22 

. Mean t\2i .16 

BO •H W 
DC 

« n 1 

3 £ a & 
1 2 3 4 5 

(3) 
IMPORTANCE YOU 
THINK SHOULD 

BE GIVEN 
Rank 
Order 

3 

12 

10 

11 

8 

.08 

.07 

.10 

.05 

.08 

.06 

.06 

.06 

.08 

.06 

.05 

.11 

.10 

.06 

Mean n : .07 

7 

5 

14 

13 



FIGURE 2-4: 

Teacher Rating" of School Objectives 
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F i r s t , l e t ' s look at the o b j e c t i v e s t h a t the teachers t h i n k are 
of g r e a t e s t importance to a d m i n i s t r a t o r s . The f i v e most important — 
i n abbreviated form — are a t h l e t i c teams, subject matter, order and 
q u i e t , g e t t i n g a high p r o p o r t i o n of students I n t o c o l l e g e , and achieving 
outstanding academic performance. The four objectives perceived to 
be l e a s t Important f o r a d m i n i s t r a t o r s might be l a b e l l e d " s o c i a l devel
opment concerns": improve students 1 s o c i a l and psychological adjust
ment, develop a concern f o r others, develop an i n t e r e s t i n p o l i t i c a l 
processes and s o c i a l issues, and prepare f o r the f a m i l y r o l e s of spouse 
and parent. While l e a s t important, they are s t i l l i n the range of 
moderate to high importance. 

One way of c o n t r a s t i n g the o b j e c t i v e s t h a t are deemed important t o 
the a d m i n i s t r a t o r s w i t h those important t o the teachers i s to characterize 
two schools, one described by the top-ranked objectives f o r a d m i n i s t r a t o r s ; 
the other by the equivalent set f o r teachers. I n the teachers' view, the 
adm i n i s t r a t o r s are most concerned w i t h "system o b j e c t i v e s . " With the 
exception of a t h l e t i c s , each of the f i v e top-ranked o b j e c t i v e s i s concerned 
w i t h making the school — i n Stanton Wheeler's term — an e f f i c i e n t "people 
processor." The main task i n t h i s processing i s the mastery of subject 
matter i n an atmosphere of order and q u i e t . The marks of o r g a n i z a t i o n a l 
success are outstanding academic performance and i t s concomitant, 
g e t t i n g a high p r o p o r t i o n of students i n t o c o l l e g e . The r o l e of 
a t h l e t i c s i n t h i s process i s unclear. At minimum i t i s an a c t i v i t y h i g h l y 
regarded by the community and as such perhaps i s emphasized by administra
t o r s t o maintain community support f o r the school, or at l e a s t fend o f f 
p u b l i c c r i t i c i s m . 

Turning to the teachers, one i s s t r u c k most by the lack of s i m i 
l a r i t y between the two sets of r a t i n g s . Ordering the ob j e c t i v e s accor
ding to t h e i r perceived importance t o adm i n i s t r a t o r s produces a smooth 
descending curve f o r the a d m i n i s t r a t o r s , but no c l e a r trend f o r the teachers 
The graph i t s e l f i s somewhat misleading, i n t h a t i t suggests a stronger 
l i n e a r r e l a t i o n s h i p than a c t u a l l y e x i s t s . I t makes i t appear t h a t there 
are p o r t i o n s of the curve t h a t are s i m i l a r i n trend. However, a product-
moment c o r r e l a t i o n of -the 14 p a i r s of mean r a t i n g s i s moderately negative, 
r = -0.29. By comparison, look at Figure 2-2. The two curves i n t h i s 
f i g u r e do not look e n t i r e l y u n l i k e the other f i g u r e , yet the c o r r e l a t i o n 
of the mean r a t i n g s i s h i g h l y p o s i t i v e , r = 0.65. 

One g e n e r a l i z a t i o n t h a t can be made i s t h a t , w i t h two exceptions, 
a l l the o b j e c t i v e s have a greater valence f o r the teachers than f o r the 
a d m i n i s t r a t o r s ; i . e . , the teachers t h i n k t h a t the ob j e c t i v e s should a l l 
be given greater emphasis than they are c u r r e n t l y . The one notable ex
ception i s a t h l e t i c s , where the teachers are i n strong disagreement w i t h 
the a d m i n i s t r a t i o n . The ordering o f o b j e c t i v e s f o r teachers suggests a 
completely d i f f e r e n t p i c t u r e of the school f o r them than they t h i n k the 
ad m i n i s t r a t o r s have. Look at the top curve on Figure 2-4 of your handout. 
The top seven o b j e c t i v e s have f a i r l y equal means separated by several 
p o i n t s from the next group of o b j e c t i v e s . There i s only one item that i s 
i n the top group f o r both a d m i n i s t r a t o r s and teachers: t h i s i s transmit
t i n g a thorough knowledge of subject matter. Trying to characterize the 
school described by the teachers, I would say t h a t i t i s one oriented to 
the everyday problems of the classroom teacher. The most important 
o b j e c t i v e s have to do w i t h coping w i t h a wide v a r i e t y of student a b i l i t i e s 
and i n t e r e s t s i n a classroom t h a t has a s i n g l e focus: t r a n s m i t t i n g a 
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thorough knowledge of .subject matter. I n the teachers 1 school heavier 
emphasis would be placed on both helping the student master the sub j e c t 
matter and, at the same time, t r a i n i n g him f o r a v o c a t i o n a l r o l e i n the 
world of work. The r a t i o n a l e f o r t h i s d i f f e r e n t o r i e n t a t i o n i s unclear. 
On the one hand i t could represent a sincere d e s i r e t o make the school a 
more humanistic and p r a c t i c a l l y o r i e n t e d "people processor," concerned as 
much w i t h helping students adapt t o t h e i r a d u l t r o l e s as i t i s w i t h teach
i n g them t r a d i t i o n a l s ubject matter. On the other hand, t h i s could r e f l e c t 
a simple r e a c t i o n t o the f r u s t r a t i o n s of t r y i n g t o teach academic.subjects 
to a pop u l a t i o n i n which l a r g e numbers are simply u n i n t e r e s t e d i n t h i s ' 
p u r s u i t . 

Again, i t i s worth l o o k i n g a t the n 2 - s t a t i s t i c as an i n d i c a t i o n of 
whether or not the measure i s p i c k i n g up .between-school d i f f e r e n c e s . At 
the bottom of Table 2-1 i s the mean n 2" f o r each column. A comparison of 
these two f i g u r e s gives adequate assurance t h a t the two measures on the 
same o b j e c t i v e are p i c k i n g up d i f f e r e n t things,, and t h a t the a d m i n i s t r a 
t o r s 1 column i s accounting f o r much greater between-school d i f f e r e n c e s . 

Anyone concerned about possible reasons f o r the discrepancies between 
what teachers see as the e x i s t i n g p r i o r i t i e s and what they would l i k e t o 
have i d e a l l y , might be i n t e r e s t e d i n the responses t o two other items i n 
the questionnaire. These have to do w i t h planning and c o o r d i n a t i o n . The 
teachers were asked t o i n d i c a t e the number of f a c u l t y or committee meet
ings t h a t they had attended i n the past two years a t which serious c o n s i 
d e r a t i o n had been given t o e i t h e r c l a r i f i c a t i o n of goals f o r p a r t i c u l a r 
programs of study or c l a r i f i c a t i o n of the school's goals. For the former, 
there had been an average of 4.32 meetings i n two years. For c l a r i f i c a t i o n 
of the school's goals, the average was 3.72 meetings. I t i s d o u b t f u l i n 
my mind t h a t any greater agreement could be reached between teachers and 
ad m i n i s t r a t o r s w i t h o u t having many more meetings devoted t o a sharing of 
perspectives on school goals. 

EVALUATION 

The t h i r d area I would l i k e t o describe i s t h a t of teacher e v a l u a t i o n . 
Two aspects of e v a l u a t i o n were of s p e c i a l concern to us... One was to f i n d 
out what f a c t o r s were i m p o r t a n t - i n the e v a l u a t i o n process — both.formal 
and i n f o r m a l . - The other was to compare two dimensions: . one, the amount 
of i n f l u e n c e people i n . d i f f e r e n t r o l e s have i n e v a l u a t i o n ; second, the 
teachers' estimate of the same people's awareness of how e f f e c t i v e 
they are as teachers. 

I n Figure 2-5 you w i l l f i n d a chart comparing "awareness" w i t h " i n f l u 
ence." The und e r l y i n g continuum i s not the same f o r the two dimensions, 
though they are p l o t t e d on,the same graph. But i t i s h e l p f u l f o r i l l u s 
t r a t i v e purposes t o p l o t them t h i s way. I n the questionnaire the scales 
f o r the two dimensions were l a b e l l e d s i m i l a r l y — f i v e p o i n t s , ranging 
from " l i t t l e or none" t o "a great d e a l . " Look f i r s t a t the dimension 
"amount of i n f l u e n c e i n a formal e v a l u a t i o n of a teacher's performance." 
This i s the lower o f - t h e two curves. You w i l l n o t i c e t h a t there are three 
d i s t i n c t groups. There .is the p r i n c i p a l .with "considerable" i n f l u e n c e ; 
the a s s i s t a n t p r i n c i p a l and department chairman w i t h "moderate" i n f l u e n c e ; 
and a l l the r e s t of the people i n the school w i t h "some"-to " l i t t l e " 
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FIGURE 2-5: EVALUATION: AWARENESS OF 
TEACHER1S EFFECTIVENESS COMPARED WITH 
"INFLUENCE TN THE EVALUATION PROCESS 
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i n f l u e n c e . On the other dimension, "amount of awareness of your teaching 
e f f e c t i v e n e s s , " there are three groupings again. However, the group per
ceived to have the greatest awareness i s the teachers* students; and they 
are r a t e d as having "considerable" awareness. The second most aware or 
knowledgeable i s the department chairman. The t h i r d group contains a l l 
of the r e s t of the people i n the school and are considered by the teachers 
to have "moderate" awareness. W i t h i n t h i s l a s t group, the parents of 
students are r a t e d only s l i g h t l y less aware than the p r i n c i p a l . 

We attempted to a s c e r t a i n what the teachers perceived to be the 
c r i t e r i a on which t h e i r teaching performance was evaluated. I n Figure 2-6 
you w i l l f i n d a chart w i t h the rank order and value ascribed by the teachers 
to each of these c r i t e r i a . The breaks along the v e r t i c a l axis suggest 
fo u r groups. The top group — ranging from moderate t o considerable impor
tance — emphasizes c o n t r o l , good r e l a t i o n s w i t h the students, and bureau
c r a t i c e f f i c i e n c y . I n the second group there are two Items which r e l a t e 
to outcomes i n students: student Improvement i n mastery of subject matter, 
and i n c r e a s i n g students 1 desire t o l e a r n . I t i s as though the f i r s t order 
of importance i s given to keeping the system f u n c t i o n i n g , regardless of 
outcomes i n students; and only then t u r n i n g t o the educative task of t r a n s 
m i t t i n g subject matter. I n t e r e s t i n g l y , the teachers consider being l i k e d 
by one's superior as equal i n importance to the educative c r i t e r i a . 

Another question t o be asked i s how the e v a l u a t i o n i s used: i s i t 
used only f o r determining the teacher competency, or i s i t also a source 
of feedback t o teachers, i n d i c a t i n g the areas of grea t e s t s t r e n g t h and 
weakness? For the teachers i n our study, 70 percent are i n schools where 
a formal e v a l u a t i o n i s made of teaching performance. S i x t y - t h r e e percent 
have been evaluated i n the school I n which they are c u r r e n t l y teaching; 
and f o r these i t had occurred on the average, 13/4 times i n the past 
12 months. When asked whether or not the e v a l u a t i o n had helped them improve 
t h e i r teaching performance, the mean response was only "some," or 2.22 
on a f i v e - p o i n t scale. The other item asked the teachers t o i n d i c a t e which 
groups i n the school, e i t h e r knowingly or unknowingly, help them t o improve 
t h e i r teaching. The students receive a mean r a t i n g of 4, i n d i c a t i n g t h a t 
t h i s group provides "considerable" help. But the a d m i n i s t r a t o r s , the ones 
w i t h the most i n f l u e n c e i n the e v a l u a t i o n procedure, are r a t e d as p r o v i d i n g 
only "moderate" help (2.92 on a f i v e - p o i n t s c a l e ) , 

SUMMARY 

The teachers perceive the a c t u a l i n f l u e n c e p i c t u r e I n the schools t o 
be very h i e r a r c h i c a l .with those a t the top e x e r c i s i n g most of the power. 
Teacher i n f l u e n c e i s only moderate and i s l i m i t e d to the classroom. Teachers 
would l i k e t o increase the i n f l u e n c e of everybody i n the school, except 
the school board. They would give themselves and the p r i n c i p a l the most 
power but would make the school i n general less h i e r a r c h i c a l . 

I n the area of school o b j e c t i v e s , the teachers see the a d m i n i s t r a t o r s 
being concerned w i t h system o b j e c t i v e s and less concerned than teachers 
w i t h broad student development concerns. 

The i n d i v i d u a l s most i n f l u e n t i a l i n the e v a l u a t i o n of teacher per
formance are the p r i n c i p a l , a s s i s t a n t p r i n c i p a l , and department chairman. 
Yet- these are not the i n d i v i d u a l s I d e n t i f i e d by teachers as being most 
aware of the teachers 1 performance. The c r i t e r i a f o r e v a l u a t i o n are: 
f i r s t , system v a r i a b l e s l i k e keeping things running smoothly, and second, 
educative c r i t e r i a l i k e student achievement and m o t i v a t i o n . 
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FIGURE 2-6: 

CRITERIA FOR EVALUATION 

CONSIDERABLE 
IMPORTANCE 4 4 -

MODERATE 
IMPORTANCE 3-U 

1. Keeping students quiet and o r d e r l y 

•2. Rapport w i t h students 
3. P u n c t u a l i t y i n handling a d m i n i s t r a t i v e d e t a i l s 

4. Student improvement i n mastery of the subject * 
•5. Style of classroom p r e s e n t a t i o n 
•6. How w e l l one i s l i k e d by a superior 
7. Increasing students' d e s i r e t o l e a r n * 

•8. Work done i n student e x t r a c u r r i c u l a r s 

•9. Innovativeness 
•10. Keeping room and b u l l e t i n boards neat 
•11. Helpfulness t o i n d i v i d u a l students i n personal matters 

21 



Correlates of Job and Career S a t i s f a c t i o n 
f o r the American High School Teacher 

Lloyd D. Johnston 
T̂ he U n i v e r s i t y of Michigan 

INTRODUCTION 

As has been p r e v i o u s l y i n d i c a t e d , the primary purpose of g a t h e r i n g 
i n f o r m a t i o n from teachers i s t o provide data about school environments 
which w i l l help to e x p l a i n why d i f f e r e n t schools a f f e c t t h e i r students 
i n d i f f e r e n t ways. However, we have measured a number of teacher 
v a r i a b l e s which we b e l i e v e t o be of considerable value i n t h e i r own 
r i g h t , since they are important to the teacher as an i n d i v i d u a l . These 
are h i s s a t i s f a c t i o n w i t h h i s p o s i t i o n , h i s s a t i s f a c t i o n w i t h h i s choice 
of teaching as a career, h i s l e v e l - o f i r r i t a b i l i t y , and h i s l e v e l of 
self-esteem. 

This paper w i l l present the r e s u l t s of some ea r l y analyses aimed 
at determining how background c h a r a c t e r i s t i c s of the teacher and cer
t a i n aspects of h i s r o l e r e l a t e t o h i s s a t i s f a c t i o n w i t h h i s present 
p o s i t i o n and h i s s a t i s f a c t i o n w i t h h i s career. Although i t was our 
o r i g i n a l purpose to present r e s u l t s dealing w i t h self-esteem and i r r i 
t a b i l i t y , our f i n d i n g s i n these areas are thus f a r too p r e l i m i n a r y t o 
warrant discussion here. 

THE FIRST APPROACH 

. The e f f e c t s of teacher r o l e c h a r a c t e r i s t i c s w i l l be examined i n 
two ways. The f i r s t i s based on asking the respondent himself to judge 
the r e l a t i o n s h i p between a r o l e c h a r a c t e r i s t i c and h i s job s a t i s f a c t i o n . 
Table 3-1 displays a page from the Teacher Questionnaire i n which respon
dents were, i n f a c t , asked to d i f f e r e n t i a l l y assess the amounts of s a t i s 
f a c t i o n and d i s s a t i s f a c t i o n they d e r i v e from f i f t e e n aspects o f t h e i r 
present position.-'- These p a r t i c u l a r job dimensions were chosen because 
we expected them to be some of the most s a l i e n t features of a teacher's 
job i n terms of t h e i r impact on h i s s a t i s f a c t i o n . 

Two dimensions were used instead of one, based on the hypothesis put 
f o r t h by Herzberg (1959) t h a t s a t i s f a c t i o n and d i s s a t i s f a c t i o n are not 
opposite ends of a continuum. The f a c t t h a t the average product-moment 
^ c o r r e l a t i o n between responses on the s a t i s f a c t i o n and d i s s a t i s f a c t i o n 
scales taken across a l l job dimensions i s only -.56 would tend to sup
p o r t t h a t hypothesis. However, I would argue t h a t ' a person can give 
an o v e r a l l assessment of h i s net s a t i s f a c t i o n or d i s s a t i s f a c t i o n on 
a s i n g l e -scale as we have used to measure o v e r a l l j ob • s a t i s f a c t i o n %\t 
(presented l a t e r i n t h i s paper). The net, or d i f f e r e n c e " value, however, 
does not I n d i c a t e much about the magnitude; of the subtrahend or, minuend 
(the amount of s a t i s f a c t i o n ' andi d i s s a t i s f a c t i o n ) . 
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Table 3-1 
Sources of S a t i s f a c t i o n and D i s s a t i s f a c t i o n 

The same person or circumstance may be a source 
of b o t h s a t i s f a c t i o n and of d i s s a t i s f a c t i o n ; 
f o r example, you may l i k e a person, but you may 
also be f r u s t r a t e d by some of h i s behaviors. 
For each of the f o l l o w i n g aspects of your present 
job we would l i k e you to make two r a t i n g s : 

(A) how much s a t i s f a c t i o n you derive 
from i t ; and 

(B) how much d i s s a t i s f a c t i o n you 
derive from t h i s same aspect. 

•The way your school system i s run 

• The way your p a r t i c u l a r school i s run 

•The way your p r i n c i p a l handles h i s job 

•The c o n g e n i a l i t y of the teachers 

• The o p p o r t u n i t i e s you have t o work 
c o l l a b o r a t i v e l y w i t h other teachers 

•The general behavior of students i n 
your school 

• The pay scale i n your school 

•The courses you have been assigned 

•The students you have been assigned 

•The way your performance i s evaluated 

•Your chances f o r advancement or promotion 

•The ob j e c t i v e s toward which your school's 
a d m i n i s t r a t i o n seems to be working 

•The opportunity your job provides to use 
your present knowledge and s k i l l s 

9 The opp o r t u n i t y your job provides to acquired 
new knowledge and s k i l l s 

•The amount of freedom you have t o carry * 
out your own ideas 

(A) 
How much 

SATISFACTION 
do you derive 

from t h i s 
a -

(B) 
How much 

DISSATISFACTION 
do you derive 

from t h i s 

• 5 ' -
• W 
HJ H 
H . < 

t-3 S O o <J w < 
1 2 3 4 1 2 3 4 

ETA- ETA-
MEAN SQUARED MEAN SQUARED 

2.80 .18 2.86 • 14 

2.94 .21 2.72 ,16 

2.98 . 28 2.47 .20 

3.27 • 08 2.07 .08 

2.83 .08 2.15 .06 

3.02 .14 2.69 .13 

2.95 .18 2.52 .18 

3.59 .06 1.84 .07 

3.39 .06 2.19 .06 

2.77 .09 2.17 .07 

2.46 .08 2.21 .06 

2.74 . 15 2.46 .13 

3.39 .06 2.00 .06 

2.91 . 08 2.14 .06 

3.47 .08 1.84 .07 
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The mean s a t i s f a c t i o n and d i s s a t i s f a c t i o n r a t i n g s f o r each job 
c h a r a c t e r i s t i c are j o i n t l y displayed i n Table 3-2, each comprising one 
axis of the graph. Perhaps the most s t r i k i n g f e a t u r e of t h i s graph i s 
t h a t w i t h one exception, a l l of these aspects of the teaching p o s i t i o n 
are sources of greater s a t i s f a c t i o n than of d i s s a t i s f a c t i o n on the 
average ( i . e , l i e above 45° l i n e ) . The one r a t h e r i n t e r e s t i n g excep
t i o n i s "the way the school system i s run," which may i n d i c a t e t h a t 
the f u n c t i o n i n g of the school system I s seldom no t i c e d by teachers 
except when i t i s adversely a f f e c t i n g them. (Such a v a r i a b l e would 
be described i n Herzberg's terminology as a "hygiene" f a c t o r . ) 

Toward the upper l e f t hand side of t h i s graph, you w i l l n o t i c e a 
c l u s t e r of v a r i a b l e s which were reported to be the f i v e g reatest sources 
of s a t i s f a c t i o n and among the lowest sources of d i s s a t i s f a c t i o n 0 Four 
of them are enclosed i n a dotted l i n e t o i n d i c a t e t h a t they are a l l more 
or less aspects of the i n d i v i d u a l teacher's task assignment i n the school, 
as i t i s t r a d i t i o n a l l y defined. Three of the four appear to overlap 
somewhat, judging from t h e i r i n t e r c o r r e l a t i o n s . S a t i s f a c t i o n w i t h the 
o p p o r t u n i t y to use one's s k i l l s c o r r e l a t e s q u i t e s t r o n g l y w i t h the 
s a t i s f a c t i o n derived from the p a r t i c u l a r students and courses a teacher 
i s assigned ( r = .46, ..40 r e s p e c t i v e l y ) , suggesting t h a t course and 
student assignments s u b s t a n t i a l l y a f f e c t whether a teacher f e e l s he 
has a chance to use h i s s p e c i a l s k i l l s and knowledge. This v a r i a b l e 
of s k i l l u t i l i z a t i o n w i l l be returned to l a t e r . 

The remainder of the job dimensions displayed i n Table 3-2 are more 
balanced i n t h e i r c o n t r i b u t i o n to s a t i s f a c t i o n and d i s s a t i s f a c t i o n than 
the c l u s t e r j u s t discussed. The behavior of students i n the school i s 
one. The r e s t are designated as a c l u s t e r because they r e l a t e to admi
n i s t r a t i v e behavior or a d m i n i s t r a t i v e p o l i c i e s or s p e c i a l programs which 
would normally have t o be created by a d m i n i s t r a t o r s . As you can see, 
most of the v a r i a b l e s which c o n t r i b u t e h e a v i l y t o teacher d i s s a t i s f a c t i o n 
are, i n f a c t , r e l a t e d to the way the school and school system are admini
stered. Using the eta-squared s t a t i s t i c t o determine which of a l l f i f 
teen job c h a r a c t e r i s t i c s show the most v a r i a b i l i t y from school to school, 
we f i n d t h a t the s i x c h a r a c t e r i s t i c s which vary the most are also the 
s i x g r e a t e s t sources of d i s s a t i s f a c t i o n . Five of the s i x are job charac
t e r i s t i c s r e l a t e d to a d m i n i s t r a t i o n . Thus i t seems t h a t most of the 
Important sources of d i s s a t i s f a c t i o n are aspects of the job which i n 
f a c t , d i f f e r from school to schoolo 

There are two other f i n d i n g s i n Table 3-2 which I would l i k e t o 
discuss b r i e f l y ; one r e l a t i n g t o the o p p o r t u n i t y teachers have to c o l 
l a b o r a t e and the other r e l a t i n g t o t h e i r chances f o r advancement * The 
average teacher i n our sample v i s i t e d another teacher's classroom only 
s i x times a year f o r the purpose of observing or h e l p i n g , and t h i s 
f i g u r e includes team teaching i n a l i m i t e d number of schools„ I t be
comes three times a year when we exclude team teaching t Therefore, 
the f a c t t h a t the amount of o p p o r t u n i t y teachers have to c o l l a b o r a t e 
was not r a t e d as a greater source of d i s s a t i s f a c t i o n than i t was 
suggests t h a t when o p p o r t u n i t i e s to c o l l a b o r a t e are not g e n e r a l l y 
a v a i l a b l e (and our data suggest-that they were n o t ) , they are not missed. 

F i n a l l y I want to note t h a t the job dimension which showed up as 
l e a s t s a l i e n t was the teacher's chance f o r advancement and promotion,, 
However, i t also had the highest standard d e v i a t i o n on both I t s s a t i s -
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Table 3-2 

Mean Rating of S a t i s f a c t i o n and D i s s a t i s f a c t i o n 
f o r F i f t e e n Aspects of Teaching P o s i t i o n 

4.Or 

3.8+ 

3.6f 

3.4f 

3,2f 

3.G+ 

8 ? -
O -
w 2 w H • 
<! -

2.2--

2.0-

1.8-

1.6--

1.. 

/ 
I n t r i n s i c c h a r a c t e r i s t i c s of the 

teachers' t a s k assionrnent / 
/ 

^ / Courses assigned to teacher / 
^ 9 Freedom to1 use own ideas / 

Opportunity to ^ S t u d e n t s assigned to teacher /
/ 

use s k i l l s • C o n g e n i a l i t y of tea c h e r s 

Opportunity to a c q u i r e Skills® 
Opportunity to c o l l a b o r a t e © 

E v a l u a t i o n methods* 

\ 
\ 
X 

/j P r i n c i p a l ' s ^ ©-Behavior / o f students 
U performance©) •/ 

® ® Way / school run 
A s c a l e 

/ @ Way system i s run 
® 14 / p 

a d m i n i s t r a t i v e o b j e c t i v e s 

0 
/t 

0 Chance f o r advancement 

Aspects of admini
s t r a t i v e behavior \ 
and p o l i c i e s 

1.0 

/ 

1.0 v 
The symbol (•) i s used to i n d i c a t e the s i x r o l e 
c h a r a c t e r i s t i c s which show the g r e a t e s t between-
school v a r i a b i l i t y . 

1 1 1 1 1 1 1 \ 

1.5 1.6 1.8 2.0 2.2 2.4 2.6 2.8 
DISSATISFACTION 

3.0 3.2 3.4 3.6 3.8 4.0 

25 



f a c t i o n and d i s s a t i s f a c t i o n r a t i n g s (S.D. i s 1.06 and 1.0.7, r e s p e c t i v e l y ) , 
suggesting that there are s u b s t a n t i a l i n d i v i d u a l d i f f e r e n c e s i n i t s 
s a l i e n c e . 

AN ALTERNATE APPROACH 

So f a r , we have examined the e f f e c t s of r o l e and s c h o o l c h a r a c t e r 
i s t i c s by asking the teacher d i r e c t l y how much s a t i s f a c t i o n and d i s s a t i s 
f a c t i o n he r e c e i v e d from each. An a l t e r n a t i v e method i s to get a measure 
of one's o v e r a l l s a t i s f a c t i o n and a l s o to get separate d e s c r i p t i v e 
measures of v a r i o u s aspects of h i s job; then to see how these measures 
r e l a t e . The remainder of t h i s paper w i l l d e a l w i t h t h i s type of a n a l y s i s . 

There are three g e n e r a l measures of s a t i s f a c t i o n I would l i k e to 
consider i n t h i s manner. Table 3-3 presents the question comprising each 
one, along w i t h a spread of the answers provided by our teacher sample. 
The i n i t i a l two questions a r e measures of one's s a t i s f a c t i o n w i t h h i s 
present job — the f i r s t simply asks the respondent how s a t i s f i e d or d i s 
s a t i s f i e d he i s , taking a l l the things i n t o c o n s i d e r a t i o n . . The second 
t r i e s to q u a n t i f y s a t i s f a c t i o n using a common denominator other than 
the s u b j e c t i v e f e e l i n g of s a t i s f a c t i o n — namely s a l a r y . The respon
dent I s t o l d : "Think of the high s c h o o l i n which you would most, l i k e 
to be t e a c h i n g , i f you were not t e a c h i n g i n your p r e s e n t s c h o o l . Sup
pose you were o f f e r e d a p o s i t i o n i n t h a t school s i m i l a r to your present 
one. Which of the f o l l o w i n g would be the lowest s a l a r y o f f e r which 
would induce you to l e a v e your present p o s i t i o n to accept the new one?" 
Only one q u a r t e r of the t e a c h e r s i n d i c a t e that they would be w i l l i n g to 
make such a move without some pay i n c r e a s e , suggesting t h a t t e a c h e r s on 
the average are p r e t t y s a t i s f i e d w i t h the school a t which they a r e 
p r e s e n t l y working. The d i s t r i b u t i o n of responses to the f i r s t q u e s t i o n 
a l s o appears to support that h y p o t h e s i s . 

The t h i r d v a r i a b l e i n Table 3-3, s a t i s f a c t i o n w i t h teaching as a 
c a r e e r , i s again based on a h y p o t h e t i c a l d e c i s i o n ; namely, would the 
respondent enter teaching i f he had h i s c a r e e r c h o i c e to make over 
again. About eighty percent say they probably or d e f i n i t e l y would, 
i n d i c a t i n g t h a t high school t e a c h e r s a r e , on the average, a l s o q u i t e 
s a t i s f i e d w i t h t h e i r c a r e e r c h o i c e . There remains enough v a r i a t i o n i n 
job s a t i s f a c t i o n and c a r e e r s a t i s f a c t i o n , however, to g i v e merit to the 
q u e s t i o n of what causes t e a c h e r s to be more or l e s s s a t i s f i e d on these 
dimensions. I have looked to s e v e r a l background c h a r a c t e r i s t i c s and a 
number of r o l e c h a r a c t e r i s t i c s f o r some t e n t a t i v e answers to that ques
t i o n . 

To begin w i t h , the r e l a t i o n s h i p s of four background c h a r a c t e r i s t i c s 
to s a t i s f a c t i o n were examined. Product-moment c o r r e l a t i o n s presented i n 
Table 3-4 show t h a t the e d u c a t i o n a l l e v e l of the teacher has a n e g l i g i b l e 
r e l a t i o n s h i p to any of-our measures of s a t i s f a c t i o n . Y e a rs of experience 
and number of years at t h a t s c h o o l show a mild c o r r e l a t i o n w i t h the two 
measures of s a t i s f a c t i o n w i t h p o s i t i o n — a f a c t which might be e x p l a i n e d 
by the s e l e c t i v e e x i t from the school of d i s s a t i s f i e d t e a c h e r s , but which 
could also, r e s u l t from .such f a c t o r s as the i n c r e a s e i n p e r s o n a l i n f l u e n c e 
which comes* w i t h s e n i o r i t y i n . t h e s c h o o l . Career s a t i s f a c t i o n , however, 
does not change w i t h years of experience. 
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Table 3-3 
D e s c r i p t i o n of Teacher S a t i s f a c t i o n V a r i a b l e s 

JOB SATISFACTION (GENERAL MEASURE) 

"Taking a l l things i n t o c o n s i d e r a t i o n , 
how s a t i s f i e d are you w i t h your pre
sent t e a c h i n g p o s i t i o n ? " 

MEAN = 4.85 
S.D. = 1.35 

42% 

4% 5% 

36% 

(1) (2) (3) (4) (5) (6) 
Very F a i r l y S l i g h t l y S l i g h t l y F a i r l y Very 

d i s s a t f d d i s s a t f d d i s s a t f d s a t i s f d s a t i s f d s a t i s f d 

JOB SATISFACTION (DOLLAR MEASURE) 

Lowest s a l a r y o f f e r which would induce 
t e a c h e r to leave present school f o r 
s i m i l a r p o s i t i o n i n most p r e f e r r e d 
other s c h o o l . 25% 

MEAN =5.32 
;S.D. = 2.07 

20% 

5% 
1% | 

(1) (2) 
20% 10% 

Reduc Reduc
t i o n t i o n 

17% 
12% 

8% 
10% 

(4) (5) • (6) (7) 
(3) 10% 20% 30% 40%+ 
Same s a l a r y s a l a r y s a l a r y s a l a r y 

s a l a r y i n c r e a s e i n c r e a s e i n c r e a s e i n c r e a s e 

CAREER SATISFACTION 

.(8) No 
circumstance 

i n v o l v i n g 
s a l a r y 

46% 

''If you had i t to do over again, would 
you e n t e r t e a c h i n g ? * 

MEAN = 4.15 
S.D. = 1.02 

33% 

2% 

8% 1 

(1) D e f i -
n a t e l y not 

(2) Pro
bably not 

(3) 
U n c e r t a i n 

(4) Pro
bably so 

(5) D e f i -
n a t e l y so 
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Table 3-4 
Background C h a r a c t e r i s t i c s R e l a t e d to 

Teacher S a t i s f a c t i o n 

PRODUCT-MOMENT CORRELATIONS: 
Job Job 

S a t i s f a c t i o n S a t i s f a c t i o n Career 
(General) ( D o l l a r ) S a t i s f a c t i o n 

E d u c a t i o n L e v e l • 02 .03 .02 

Years of Experience .12 .17 .03 

Years a t that School 11 .14 .03 
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The r e l a t i o n s h i p of one other p e r s o n a l c h a r a c t e r i s t i c was examined 
i n r e l a t i o n to s a t i s f a c t i o n — the sex of the teacher. From e a r l i e r work 
by Z i e g l e r (1966), 'we would expect males to have lower s a t i s f a c t i o n w i t h 
t h e i r c a r e e r of teaching and, as our . r e s u l t s i n Table 3-5 i n d i c a t e - , 
found males to be about on e - t h i r d of a standard d e v i a t i o n below females 
on t h i s dimension. Males a l s o showed lower s a t i s f a c t i o n w i t h t h e i r c u r r e n t 
p o s i t i o n u s ing our " d o l l a r measure" but a l e s s s u b s t a n t i a l d i f f e r e n c e 
emerged using the "general measure" of s a t i s f a c t i o n with the p o s i t i o n . 

I n a d d i t i o n to these background c h a r a c t e r i s t i c s , a number of r o l e 
c h a r a c t e r i s t i c s were r e l a t e d to t e a c h e r - s a t i s f a c t i o n . Two of t hese have 
to do w i t h s t r u c t u r a l f e a t u r e s of the o r g a n i z a t i o n : s p e c i f i c a l l y , whether 
or not the respondent I s a department chairman and whether h i s department 
has a chairman. Neither of these r o l e c h a r a c t e r i s t i c s showed any sub
s t a n t i a l r e l a t i o n s h i p s w i t h our s a t i s f a c t i o n measures. T h i s f a c t i s some
what s u r p r i s i n g but perhaps i s c o n s i s t e n t w i t h our e a r l i e r f i n d i n g that; 
the chance f o r promotion and advancement i s not a very s a l i e n t dimension 
for t e a c h e r s a t i s f a c t i o n , on the average. 

I would l i k e now to t u r n to the r o l e c h a r a c t e r i s t i c s presented i n 
Table 3-6. They have been placed i n t o l o g i c a l groupings, most.of them 
c h a r a c t e r i z i n g the. nature of the t e acher's i n t e r p e r s o n a l r e l a t i o n s h i p s . 
C e r t a i n g e n e r a l f e a t u r e s about Table 3-6 should be noted before we examine 
s p e c i f i c f i n d i n g s . F i r s t , you w i l l see by g l a n c i n g down the three columns 
on the r i g h t hand s i d e of the page, that each r o l e c h a r a c t e r i s t i c r e l a t e s 
s i m i l a r l y to our.three s a t i s f a c t i o n measures i n terms of the d i r e c t i o n of 
the r e l a t i o n s h i p and r e l a t i v e magnitude of the c o r r e l a t i o n . S a t i s f a c t i o n 
with teaching as a c a r e e r , i n the l a s t column, g e n e r a l l y has a lower 
c o r r e l a t i o n to each job - c h a r a c t e r i s t i c than e i t h e r measure of job s a t i s 
f a c t i o n . S t i l l , the importance of the s p e c i f i c r o l e c h a r a c t e r i s t i c s of the 
teacher's c u r r e n t job to h i s o v e r a l l assessment of his' c a r e e r i s f a i r l y 
high. 

Another somewhat s u r p r i s i n g f i n d i n g i n Table 3-6 i s t h a t our two -
measures of s a t i s f a c t i o n w i t h c u r r e n t p o s i t i o n c o r r e l a t e very s i m i l a r l y 
with a l l of the r o l e c h a r a c t e r i s t i c s , d e s p i t e the f a c t that each measures 
s a t i s f a c t i o n q u i t e d i f f e r e n t l y , and that they c o r r e l a t e w i t h each other 
only .27. These f a c t s suggest that i f the two job s a t i s f a c t i o n measures 
were combined i n t o an index of job s a t i s f a c t i o n , the index would y i e l d 
even higher c o r r e l a t i o n s than di d e i t h e r of I t s components. . ( I n c i d e n t a l l y , 
we p l a n to b u i l d such an index for f u t u r e a n a l y s e s . ) 

Turning now to the e f f e c t s of s p e c i f i c r o l e c h a r a c t e r i s t i c s . , the one 
which has the h i g h e s t c o r r e l a t i o n to a l l three measures of s a t i s f a c t i o n i s 
the f i r s t , which i s the opportunity the teaching p o s i t i o n provides to u t i 
l i z e one's s p e c i a l s k i l l s and knowledge. As you may r e c a l l from Table 3-2, 
t h i s r o l e c h a r a c t e r i s t i c a l s o showed up as one of the g r e a t e s t sources of 
s a t i s f a c t i o n f o r t e a c h e r s . 

The use of one's s k i l l s and knowledge i s one of two components of 
" s e l f - a c t u a l i z a t i o n " according to the d e f i n i t i o n of that concept given by 
French and Sherwood (French, 1963). The other component i s the a c q u i s i 
t i o n of-new s k i l l s and knowledge. French and Sherwood consider the two 
p r ocesses to be important determinants of s e l f - e s t e e m . Our data suggest 
that f o r t e a c h e r s , they are a l s o q u i t e important determinants of job and 
c a r e e r s a t i s f a c t i o n , although the a c q u i s i t i o n of new s k i l l s and knowledge 
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Table 3-5 
S a t i s f a c t i o n R e l a t e d t o : 

Sex of Teacher; Being a Department 
Head; Having a Department Head 

Sample Mean 
Standard D e v i a t i o n 

Male (Mean r e s p o n s e ) . 
N = 1162 

Female (Mean response) 
N = 903 

Department Head . . 
N = 364 

Not Department Head 
N = 1693 

Job Job 
S a t i s f a c t i o n - S a t i s f a c t i o n Career 
(General) ( D o l l a r ) S a t i s f a c t i o n 

4.85 5.32 4.15 
1.35 2.07 1.02 

4.81 5.02 4.01 

4.92 5.70 4.34 

4.97 5.50 4.12 

4.83 5.28 4.16 

Have Department Head 4.86 5.33 4.14 
N = 1766 

No Department Head 4.83 5.27 4.21 
N = 291 
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•Table 3-6 
Teacher S a t i s f a c t i o n Related to Role C h a r a c t e r i s t i c s 

PRODUCT-MOMENT CORRELATIONS 

E t a -
Squared 

08 

12 

SELF-ACTUALIZATION 
Opportunity to use present s k i l l s and 

knowledge 
Opportunity to develop new s k i l l s and 

knowledge 

Job 
S a t i s f . 

(General) 

30 

19 

Job 
S a t i s f . 

( D o l l a r ) 

25 

20 

S a t i s f 
Career 

27 

13 

STUDENTS 
.10 How much they l i k e the students i n 

t h e i r s c h o o l 
.10 Opportunity to get to know students w e l l 

OTHER TEACHERS 
.08 Opportunity to spend time w i t h f a c u l t y 

and s t a f f 

26 
13 

10 

.21 

.09 

03 

18 
14 

08 

PRINCIPAL'S BASES OF POWER 
.17 Expert — p r o f e s s i o n a l r e s p e c t .21 .20 .10 
.12 Coercive — a b i l i t y to p e n a l i z e -.11 -.12 -.06 
.08 L e g i t i m a t e — h i e r a r c h i c a l r i g h t s .06 .04 .04 
.07 Reward — a b i l i t y to reward -.08 .04 .04 
.14 Referent — per s o n a l r e s p e c t .19 .17 .06 

AWARENESS, HELPING, AND TRUST 
.08 Awareness by others of one's teaching 

e f f e c t i v e n e s s (7 items) .22 .21 .16 
.10 Help from others to improve teaching 

(4 items) .20 .22 .17 
.14 F e l t freedom to expose problems and uncer

t a i n t i e s to a d m i n i s t r a t o r s i n sc h o o l .25 .20 .12 

TEACHER'S OWN INFLUENCE 
.14 I n f l u e n c e on p r i n c i p a l .22 .21 .13 
.15 I n f l u e n c e i n decision-making i n the 

school (5 items) .17 .15 .14 
.13 I n f l u e n c e i n t e a c h e r s ' a s s o c i a t i o n .07 .01 .07 

OVERLOAD AND INTERFERENCE 
05 S u b j e c t i v e r o l e overload (3 items) 
10 A d m i n i s t r a t i v e d u t i e s i n t e r f e r e with 

teaching 

-.16 

-.10 

11 

13 

-.15 

-.12 
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appears to be c o n s i d e r a b l y l e s s important than the use of e x i s t i n g s k i l l s . 

The next most important c o r r e l a t e w i t h our .F ̂ .asures of s a t i s f a c t i o n 
i s the degree to which t e a c h e r s l i k e the students i n t h e i r s c h o o l • The 
o r i g i n a l question reads, "How much do you l i k e the students you teach i n 
t h i s s c h o o l i n comparison to the students i n most other s c h o o l s ? " Ninety-
three percent of the t e a c h e r s answered i n the top three p o i n t s of a f i v e -
p o i n t s c a l e , thus i n d i c a t i n g that they l i k e t h e i r students as much as or 
more than the students i n other s c h o o l s . T h i s h i g h l y skewed d i s t r i b u t i o n 
may be a r e s u l t of a s t r o n g s o c i a l d e s i r a b i l i t y b i a s . N e v e r t h e l e s s , the 
d i s c r i m i n a t i o n s among the top three p o i n t s must have had some meaning, 
because t h i s v a r i a b l e c o r r e l a t e s moderately w i t h job and c a r e e r s a t i s f a c t i o n 
and e x h i b i t s between-school v a r i a b i l i t y . 

The r e l a t i o n s h i p of the teacher to h i s p r i n c i p a l did not prove to be 
as strong a determinant of s a t i s f a c t i o n as we might have expected. The 
f i v e job c h a r a c t e r i s t i c s l i s t e d under the " P r i n c i p a l ' s Bases of Power" 
show the c o r r e l a t i o n s between s a t i f a c t i o n and the amount of f i v e d i f f e r e n t 
kinds of power the teacher a t t r i b u t e s to h i s p r i n c i p a l . These f i v e "bases 
of power" are taken from the work of French and Raven (1959). The respon
dent i s asked to r a t e how important each of the f i v e reasons i s i n g e t t i n g 
him (the teacher) to comply when h i s p r i n c i p a l attempts to I n f l u e n c e him. 

S t u d i e s i n c o l l e g e s and v a r i o u s b u s i n e s s s e t t i n g s have shown t h a t 
job s a t i s f a c t i o n and p r o d u c t i v i t y a r e u s u a l l y p o s i t i v e l y r e l a t e d to the 
amount of expert and r e f e r e n t power a s u p e r v i s o r or dean has i n h i s r e l a 
t i o n s h i p s with h i s s u b o r d i n a t e s , and they a r e sometimes n e g a t i v e l y r e l a t e d 
to h i s l e g i t i m a t e and c o e r c i v e power. (Bachman, Bowers, and Marcus, 1968) 
Our f i n d i n g s for secondary school p r i n c i p a l s are g e n e r a l l y c o n s i s t e n t with 
these f i n d i n g s i n other s e t t i n g s . The amount of expert power he has i s 
the most important f o r the job and c a r e e r s a t i s f a c t i o n of h i s t e a c h e r s . 
I n f a c t , the expert power a t t r i b u t e d by t e a c h e r s to t h e i r p r i n c i p a l c o r r e 
l a t e s .59 to the amount of s a t i s f a c t i o n they s p e c i f i c a l l y d e r i v e from "the 
way the p r i n c i p a l handles h i s job".2 

The next grouping of r o l e c h a r a c t e r i s t i c s e n t i t l e d "awareness, h e l p i n g 
and t r u s t " are some summary measures which d e a l with the t e a c h e r ' s r e l a 
t i o n s h i p to a whole s e t of r e l e v a n t others I n the s c h o o l . A l l three of ;. 
these v a r i a b l e s show moderate c o r r e l a t i o n s w i t h teacher s a t i s f a c t i o n . The 
f i r s t , "awareness by o t h e r s . o f one's teaching e f f e c t i v e n e s s , " c o r r e l a t e s .5 
w i t h the amount of help r e c e i v e d from others i n the s c h o o l , suggesting that 
a d m i n i s t r a t o r s may become aware of t h e i r t e a c h e r s ' e f f e c t i v e n e s s l a r g e l y 
or p r i m a r i l y i n the process of t r y i n g to help them to improve t h e i r t e a c h i n g . 

One a d d i t i o n a l note on the r e l a t i o n s h i p of bases of power to our four 
c r i t e r i a . Only c o e r c i v e power seems to be r e l a t e d to u n d e s i r a b l e outcomes. 
Previous s t u d i e s have shown l e g i t i m a t e power to r e l a t e n e g a t i v e l y to s a t i s 
f a c t i o n w i t h p o s i t i o n and s u p e r v i s o r , but i n those s t u d i e s each b a s i s of 
power was ranked ( r a t h e r than Independently r a t e d ) which may mean t h a t 
previous f i n d i n g s of a n e g a t i v e r e l a t i o n s h i p between 1 s a t i s f a c t i o n and l e g i 
timate :power were a r t i f a c t s of the method, as has been p r e v i o u s l y suggested 
by Bachman, Bowers, and Marcus (1968). 
3 
A f o u r - p a r t question asked "How much does each of the f o l l o w i n g ( e i t h e r 

knowingly or unknowingly) h e l p you to improve your t e a c h i n g ? " Respondents 
then answer.for (a) t h e i r s t u d e n t s , (b) other t e a c h e r s , (c) a d m i n i s t r a t o r s , 

32 



The t h i r d v a r i a b l e i n t h i s s e t , the extent to which teachers f e e l 
f r e e to expose to t h e i r a d m i n i s t r a t o r s the problems and u n c e r t a i n t i e s 
they experience I n the classroom c o r r e l a t e s .30 w i t h the amount of 
help t e a c h e r s r e c e i v e from o t h e r s . T h i s f i n d i n g f u r t h e r suggests that 
teachers a r e more able to r e c e i v e help from a d m i n i s t r a t o r s i n whom they 
f e e l they can confide t h e i r problems and u n c e r t a i n t i e s . I f so, i t would 
seem that the r o l e of the p r i n c i p a l as e v a l u a t o r of h i s teachers may be 
incompatible w i t h h i s r o l e as one who helps them to develop.. 

So f a r , the r o l e c h a r a c t e r i s t i c s we have considered i n t h i s s e c t i o n 
d e a l w i t h how the s o c i a l environment impacts on the teacher. We also 
have a s e t of v a r i a b l e s which measure the amount of impact the teacher 
f e e l s he i s able to.have on h i s s o c i a l environment — namely the i n f l u e n c e 
he has on c e r t a i n groups and I n c e r t a i n d e c i s i o n s . . As you can see, the 
d i r e c t i n f l u e n c e the teacher has on h i s p r i n c i p a l appears to be the most 
important-of -these f o r teacher s a t i s f a c t i o n — perhaps even more important 
than' the i n f l u e n c e he has i n a broad s e t of s p e c i f i c d e c i s i o n making areas 

A word of caution should be given about i n t e r p r e t i n g f i n d i n g s such 
as those i n Table 3-6. As w i t h most c r o s s - s e c t i o n a l survey f i n d i n g s which 
in v o l v e " s o f t " v a r i a b l e s — t h a t i s , ones which c a l l f or a.good,deal.of 
judgement on the part.of -the respondent — there remains some ambiguity as 
to what the c o r r e l a t i o n s a c t u a l l y mean. I t i s p o s s i b l e that they r e f l e c t 
only a "halo. e f f e c t ? 1 and n o t - " t r u e " s t a t i s t i c a l r e l a t i o n s h i p s . F u r t h e r , 
i f there I s a true s t a t i s t i c a l . r e l a t i o n s h i p and even i f i t i s due to a 
c a u s a l r e l a t i o n between the v a r i a b l e s , the d i r e c t i o n of c a u s a l i t y i s s t i l l 
n o t • c l e a r . 

With a design such as ours i n which a number of teachers from each 
school g i v e data about the same o r g a n i z a t i o n a l r e a l i t i e s , we can use the 
mean of t h e i r i n d i v i d u a l answers as a more r e l i a b l e estimate of the " t r u e " 
s i t u a t i o n . Then, by using t h a t mean i n . c o r r e l a t i o n a l a n a l y s e s , we can 
e l i m i n a t e some of the "halo e f f e c t " and other response b i a s e s from our 
c o r r e l a t i o n s (Bachman, Smith, and S l e s i n g e r , 1966). • We -do plan to c a r r y 
out such a n a l y s e s ; but u n t i l we do, we w i l l continue to view f i n d i n g s such 
as those i n Table 3-6 as being somewhat t e n t a t i v e . 

These f i n d i n g s dp, -however, gi v e us .some promising paths to explore, 
and an i n t e r e s t i n g f i r s t look a t our cross s e c t i o n of high school teachers 
A summary of these e a r l y f i n d i n g s i n c l u d e s the f a c t t h a t the aspects of 
the i n d i v i d u a l t e acher's t a s k assignment as i t i s t r a d i t i o n a l l y defined 
tend to be h i s g r e a t e s t sources of s a t i s f a c t i o n — h i s chance to use h i s 
s k i l l s , h i s independencej h i s course and student assignments. On the 
negative s i d e , v a r i o u s a s p e c t s of a d m i n i s t r a t i v e behavior appear to be the 
g r e a t e s t s o u r c e s . o f - d i s s a t i s f a c t i o n . • (However, these are a l s o the job 
c h a r a c t e r i s t i c s which show the g r e a t e s t v a r i a n c e between s c h o o l s , suggest
ing t h a t they are not n e c e s s a r i l y major sources of d i s s a t i s f a c t i o n i n a l l 
s c h o o l s . ) 

I n b alance, the l a r g e m a j o r i t y of our high s c h o o l teachers described 
themselves as q u i t e s a t i s f i e d w i t h t h e i r c a r e e r choice and with t h e i r 
c u r r e n t p o s i t i o n s ; Those t e a c h e r s who see t h e i r p r e s ent job and o v e r a l l 

and'(d)! other- resource peoples provided by the s c h o o l . The most s u b s t a n t i 
between-school d i f f e r e n c e s occurred f o r " a d m i n i s t r a t o r s " and "other 
resource people" (eta-squared = .13 and .09 r e s p e c t i v e l y ) . 
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c a r e e r as the most s a t i s f y i n g tend to d e s c r i b e t h e i r jobs as a f f o r d i n g 
more opportunity to Use and develop t h e i r s k i l l s , and more opportunity 
to get to know students and other t e a c h e r s . The most s a t i s f i e d t e a c h e r s 
a l s o say that they f e e l l e s s burdened by a d m i n i s t r a t i v e d u t i e s , that 
they f e e l more f r e e to expose t h e i r problems to a d m i n i s t r a t o r s , that 
they g e n e r a l l y get more help to improve t h e i r teaching, and that others 
i n the school are more aware of t h e i r teaching e f f e c t i v e n e s s . They 
r e l a t e to t h e i r p r i n c i p a l more on the b a s i s of pe r s o n a l and p r o f e s s i o n a l 
r e s p e c t , and f e e l t h a t they are more ab l e to i n f l u e n c e him on matters of 
importance to them. F i n a l l y , they g e n e r a l l y f e e l t h a t they have more 
i n f l u e n c e i n school d e c i s i o n s than do l e s s s a t i s f i e d t e a c h e r s . 
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F a c t o r s R e l a t e d to Counselor Ratings of 
Guidance and Counseling Programs 

W i l l a r d L. Rodgers 
The U n i v e r s i t y of Michigan 

INTRODUCTION 

T h i s f i n a l data p r e s e n t a t i o n has two f o c i : the f i r s t p a r t of the 
paper c e n t e r s on a n a t i o n a l sample of high s c h o o l c o u n s e l o r s , and the 
second p a r t deals with the counseling environments of a n a t i o n a l sample 
of high s c h o o l boys. Most of the data to be considered here come from 
the "Counselor Q u e s t i o n n a i r e , " sent to each person i d e n t i f i e d as spending 
a t l e a s t 20 percent of a f u l l - t i m e load i n guidance and counseling a c t i 
v i t i e s a t the 87 scho o l s i n our sample; and from the "Counseling Program 
Q u e s t i o n n a i r e , " sent to the head of counseling i n each s c h o o l . 

The f i r s t p a r t of the paper w i l l be s i m i l a r i n content to the previous 
paper, i n t h a t I t w i l l d e a l w i t h aspects of the counselor's r o l e t h a t are 
r e l a t e d to h i s s a t i s f a c t i o n w i t h h i s j o b . We consider counselor s a t i s f a c 
t i o n important i n i t s e l f , and a l s o f e e l t h a t i t i s reasonable to expect 
that i t should be r e l a t e d to the q u a l i t y of counseling provided to s t u d e n t s . 

The second p a r t of the paper r e p r e s e n t s a f i r s t s tep toward our 
ev e n t u a l g o a l of r e l a t i n g the o r g a n i z a t i o n a l data to outcomes f o r boys. 
We w i l l take counselor r a t i n g s of t h e i r s c h o o l s ' counseling programs 
as a dimension along which the schools can be compared, and examine a s 
pects of the counseling programs that c o r r e l a t e w i t h t h i s measure. 

CORRELATES OF COUNSELOR SATISFACTION 

Counselor Q u e s t i o n n a i r e s were r e t u r n e d by 318 persons out of the 367 
to whom they were s e n t . Three of the respondents proved i n a p p r o p r i a t e 
because they counseled only g i r l s or spent l e s s than 20 percent of t h e i r 
time on cou n s e l i n g a c t i v i t i e s , so we were l e f t w i t h a sample of 315. These 
data were weighted so t h a t they would more c l o s e l y r e p r e s e n t a n a t i o n a l 
sample of high school c o u n s e l o r s ; the weighted sample s i z e i s 458. The 
f o l l o w i n g data r e f e r to t h i s weighted sample. 

Table 4-1 summarizes some d e s c r i p t i v e data concerning the counselor 
sample. I t i s i n t e r e s t i n g to compare these data w i t h data concerning the 
teacher sample. The counselors have more education than the t e a c h e r s : 
87 percent of the counselors have a Master's Degree, w h i l e only 44 per
cent of the t e a c h e r s have t h i s degree. T h i s datum can a l s o be compared 
wit h data from two previous • s t u d i e s of c o u n s e l o r s , both conducted i n about 
1960. I n the P r o j e c t T a l e n t study (Flanagan, e t . a l . , 1962), 70 percent 
of the high school c o u n s e l o r s had a Master's Degree; the higher p r o p o r t i o n 
r e p o r t i n g t h i s degree i n the c u r r e n t study may r e f l e c t s l i g h t l y . d i f f e r e n t 
sampling procedures, but may a l s o r e f l e c t a r e a l i n c r e a s e i n e d u c a t i o n a l 
l e v e l among c o u n s e l o r s . I n a study of members of the American School 
Counselor A s s o c i a t i o n (Wrenn, 1962), 89 percent reported having a Master's 
Degree. 

The c o u n s e l o r s i n the present study r e p o r t e d more y e a r s of experience 
than d i d the t e a c h e r s ; the average teacher has had l e s s than 12 y e a r s of 
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Table 4-1 

C h a r a c t e r i s t i c s of N a t i o n a l Samples of Counselors and Teachers 

EDUCATIONAL LEVEL: "What i s the h i g h e s t l e v e l of education you have a t t a i n e d ? " 

% COUNSELORS % TEACHERS 

1. 0, ,0 0. 0 
2. n, .0 1 
3. n 2 11 
4. Bachelor's Degree plus some c r e d i t 13 43 
5. 13 12 
6. Master's Degree plus some c r e d i t . 74 31 
7. n .4 0. 8 

Missing Data 0, .0 0. .6 

EXPERIENCE 

Counseling experience: Years of co u n s e l i n g and guidance experience 
( e i t h e r p a r t - t i m e or f u l l - t i m e ) . 

MEAN = 7.4 y e a r s 
S.D. = 5.8 y e a r s 

T o t a l experience: Sum of counseling experience plus years spent as 
a teacher b e f o r e becoming a counselor. 

MEAN =17.1 y e a r s 
' S.D."= 9.7 y e a r s 

Teachers: Years of f u l l - t i m e t e a c h i n g experience. 

MEAN =11.8 y e a r s 
S.D. = 10.4 y e a r s 

SATISFACTION: '"Taking a l l things i n t o c o n s i d e r a t i o n , how s a t i s f i e d a r e you 
(with high school counseling as a c a r e e r ? ) . . . ( w i t h your present 
c o u n s e l i n g p o s i t i o n i n t h i s s c h o o l ? ) . . . (with your present 
t e a c h i n g p o s i t i o n ? ) . " 

% COUNSELORS % TEACHERS 
S a t i s . S a t i s . S a t i s . 
Career P o s i t . P o s i t . 

1. 2 6 4" 
2. F a i r l y d i s s a t i s f i e d . . . . 2 9 5 
3. S l i g h t l y d i s s a t i s f i e d 4 6 6 
4. 3 5 '6 
5. 38 39 42 
6. 49 34 37 

Missing Data 2 1 1 
MEAN 5.24 4.64 4.85 
S.D. 1.08 1.53 1.35 
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f u l l - t i m e teaching experience, whereas the average counselor has a t o t a l 
of more than 17 y e a r s of teaching and counseling experience. 

Table 4-1 r e v e a l s that most counselors a r e s a t i s f i e d both w i t h 
counseling as a c a r e e r and w i t h t h e i r p r e s ent counseling p o s i t i o n . However, 
w h i l e only 8 percent a r e at a l l d i s s a t i s f i e d w i t h counseling as a c a r e e r , 
21 percent express some d i s s a t i s f a c t i o n w i t h t h e i r c u r r e n t s i t u a t i o n s . 
Counselors a r e a l s o somewhat l e s s s a t i s f i e d w i t h t h e i r s i t u a t i o n s than a r e 
t e a c h e r s . The counselors e v i d e n t l y f e e l t h a t there i s some room f o r 
improvement i n the school counseling r o l e . With t h i s thought i n mind, we w i l l 
now.look a t some f a c t o r s t h a t a r e r e l a t e d to the s a t i s f a c t i o n measure. Some 
of these c o r r e l a t e s are l i s t e d i n Table 4-2; d e s c r i p t i o n s of the v a r i a b l e s , 
and response d i s t r i b u t i o n s , are given i n Table 4-6. Because of the 
p o s s i b l e d i s t o r t i o n s r e s u l t i n g from the use of weights i n the d e f i n i t i o n 
of the sample, only c o r r e l a t i o n s t h a t a r e s i g n i f i c a n t a t l e a s t a t the 
5 percent l e v e l f o r both weighted and unweighted data a r e r e p o r t e d i n 
Table 4-2. The c o r r e l a t i o n s shown i n the t a b l e a r e for the weighted sample, 
which r e p r e s e n t s our b e s t estimate of the n a t i o n ' s high s c h o o l c o u n s e l o r s . 

The h i g h e s t c o r r e l a t e of s a t i s f a c t i o n i s an Index s c o r e l a b e l l e d 
" P r i n c i p a l Supportiveness." This index I s based on four questions con
cerned w i t h the counselor's perceptions of the p r i n c i p a l ' s a t t i t u d e s 
•toward -himself and the counseling program. The p r i n c i p a l i s e v i d e n t l y 
a potent i n f l u e n c e on the counselor. The importance of t h i s p a r t i c u l a r 
r o l e r e l a t i o n s h i p i s emphasized bv the much s m a l l e r c o r r e l a t i o n s between 
the s a t i s f a c t i o n measure and two measures concerned with i n t e r p e r s o n a l 
r e l a t i o n s w i t h other s c h o o l personnel: an index measuring "teacher suppor
t i v e n e s s " and a measure of "counselor c o o p e r a t i v e n e s s . " (See Table 4-6 f o r 
d e s c r i p t i o n s of these measures.) I t i s -possible t h a t s a t i s f a c t i o n shows 
a strong e r r e l a t i o n to p r i n c i p a l s upportiveness than to the measures of 
other school personnel i n p a r t because of the g r e a t e r ambiguity i n the 
r e f e r r e n t of the l a t t e r measures: the p r i n c i p a l i s a s i n g l e i n d i v i d u a l , 
w h i l e the t e a c h e r s and o f t e n the counselors a r e groups of i n d i v i d u a l s . 

I t I s c l e a r t h a t the counselor's r e l a t i o n s w i t h h i s r o l e s e t — 
t e a c h e r s , other c o u n s e l o r s , and e s p e c i a l l y h i s p r i n c i p a l — a r e important 
determinants of h i s s a t i s f a c t i o n w i t h h i s present p o s i t i o n . Now we can ask 
what other a s p e c t s of the counselor's r o l e a r e c o r r e l a t e d w i t h h i s 
s a t i s f a c t i o n . The h i g h e s t c o r r e l a t e i s the v a r i a b l e l a b e l l e d " r o l e 
autonomy" (see Table 4-6 f o r the exact q u e s t i o n ) , The counselor e v i d e n t l y 
wants freedom to c a r r y out h i s own ideas i n h i s r o l e . However, t h i s does 
not imply that the counselor wants an u n s t r u c t u r e d s i t u a t i o n . On the 
c o n t r a r y , an i l l - d e f i n e d r o l e i s a s s o c i a t e d w i t h l e s s s a t i s f a c t i o n , as 
shown by the p o s i t i v e c o r r e l a t i o n between the v a r i a b l e l a b e l l e d " r o l e 
d e f i n i t i o n " and the s a t i s f a c t i o n measure. A l s o , Table 4-6 r e v e a l s t h a t only 
2 percent of the counselors f e e l t h a t they r e c e i v e too much guidance 
and d i r e c t i o n from t h e i r a d m i n i s t r a t o r s , whereas 37 percent f e e l t h a t 
they have been given too l i t t l e . 

The next v a r i a b l e l i s t e d I n Table 4-2 i s " s u b j e c t i v e r o l e o v e r l o a d . " 
The same t h r e e - i t e m index was a l s o used f o r t e a c h e r s , and c o u n s e l o r s a r e 
higher on t h i s index than t e a c h e r s ; counselors more of t e n f e e l t h a t they 
have too heavy a workload. I t i s ' i n t e r e s t i n g to go f u r t h e r 'and^tty to 
determine what as p e c t of t h e i r work load produces t h i s f e e l i n g . Previous 
s t u d i e s (Flanagan, e t . al.,'1962; Wrenn, 1962) have r e v e a l e d t h a t counselors 
f e e l they a r e g i v e n too many r o u t i n e c l e r i c a l and a d m i n i s t r a t i v e t a s k s , 
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Table 4-2 

RELATIONS WITH OTHER SCHOOL PERSONNEL 
1. P r i n c i p a l supportiveness 49 

4-item index: i n c l u d e s items .about p r i n c i p a l ' s 
a p p r o a c h a b i l i t y , openness to counselor I n f l u e n c e , 
r e c o g n i t i o n of v a l u e of c o u n s e l i n g program 

2. Teacher supportiveness 19 
3-item index: questions s i m i l a r to those 
about p r i n c i p a l 

3. Counselor cooperativeness 26 
S i n g l e item: extent to which counselors 
i n s c h o o l help one another 

OTHER ROLE CHARACTERISTICS 
4. Role autonomy 47 

"opportunity to c a r r y out own i d e a s " 
5. Role d e f i n i t i o n .38 

"guidance and d i r e c t i o n from a d m i n i s t r a t o r s " 
6. S u b j e c t i v e r o l e overload -.25 

3-item index: too much work to f i n i s h , too 
much to do w e l l . 

7. A d m i n i s t r a t i v e d u t i e s i n t e r f e r e w i t h c o u n s e l i n g . . -.40 
8. E f f i c i e n c y of s k i l l usage 30 

COUNSELING PROGRAM 
9. Counselor's e v a l u a t i o n of o v e r a l l program 44 
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and the present study i n d i c a t e s t h a t t h i s f e e l i n g has not been e l i m i n a t e d . 
Note a l s o the high negative c o r r e l a t i o n , -.40,- between s a t i s f a c t i o n and 
the response to a question concerning the extent to which r o u t i n e 
a d m i n i s t r a t i v e d u t i e s i n t e r f e r e w i t h c o u n s e l i n g . The l a s t two c o r r e l a t e s 
i n Table 4-2 w i l l be d i s c u s s e d l a t e r . 

Table 4-3 summarizes data concerning how counselors d i s t r i b u t e 
the time a l l o t t e d to them for guidance and counseling a c t i v i t i e s . The 
average counselor reported spending 43 hours, i n and out of s c h o o l , on 
counseling and guidance r e l a t e d work. Of t h i s t o t a l , an average of 17 hours 
was devoted to c o u n s e l i n g s e s s i o n s w i t h i n d i v i d u a l s t u d e n t s , and 2.4 hours 
to group co u n s e l i n g s e s s i o n s . Over four hours i s spent each week t a l k i n g 
to the parents of s t u d e n t s . F i f t y - n i n e percent of the counselors reported 
spending no time d i s c i p l i n i n g students; the remaining 41 percent spend an 
average of almost f i v e hours a week on d i s c i p l i n e . Almost 13 hours a week 
i s spent on v a r i o u s types of paper work and on c l e r i c a l t a s k s . 

Table 4-3 a l s o p r e s e n t s data concerning how the counselors d i s t r i b u t e 
the counseling time devoted to boys i n grades 10 through 12; they r e p o r t 
an average of about 23 percent i s spent i n h e l p i n g boys to s e l e c t and gain 
admission to c o l l e g e s and other s c h o o l s , and about 7 percent i n h e l p i n g 
boys to secure permanent employment. Seventeen percent of the time i s spent 
i n c ounseling boys about p e r s o n a l problems. F i n a l l y , they r e p o r t devoting 
21 percent of the time to a d v i s i n g the boys on course s e l e c t i o n ; t h i s l a t t e r 
e s t i m a t e i s somewhat s u s p e c t , and i f anything i s probably c o n s e r v a t i v e , 
s i n c e data from the Counseling Program Que s t i o n n a i r e suggest a h i g h e r 
p r o p o r t i o n of c o u n s e l i n g time i s devoted to course a d v i s i n g . The d i s c r e p a n c y 
may r e f l e c t ambiguity i n the question, s i n c e h e l p i n g students s e l e c t c o u r s e s 
may w e l l i n v o l v e c o n s i d e r a t i o n of c a r e e r and e d u c a t i o n a l p l a n s . 

I t would probably be d i f f i c u l t to decide what proportions of the times 
shown i n Table 4-3 r e f l e c t good u t i l i z a t i o n of the t r a i n i n g and experience 
of c o u n s e l o r s . However, the counselors were asked to r e p o r t the proportion 
of the time a l l o t t e d to counseling a c t i v i t i e s i n which they f e l t a p p r o p r i a t e 
use was made of t h e i r s k i l l s as a c o u n s e l o r . The d i s t r i b u t i o n of responses 
to t h i s q uestion i s shown a t the bottom of Table 4-3, and may be summarized 
by s a y i n g t h a t the average counselor r e p o r t e d t h a t he f e l t only two-thirds 
(66 percent) of h i s time was used e f f i c i e n t l y . A p o s i t i v e c o r r e l a t e of t h i s 
e f f i c i e n c y measure i s the hours per week a c t u a l l y spent i n i n d i v i d u a l or 
group co u n s e l i n g ( r = .32); a n e g a t i v e c o r r e l a t e i s hours per week spent on 
c l e r i c a l t a s k s ( r = - . 2 6 ) . The e f f i c i e n c y measure i t s e l f i s c o r r e l a t e d w i t h 
s a t i s f a c t i o n ( r = .30). A comparable f i n d i n g concerning t e a c h e r s was 
pointed out by L l o y d Johnston I n the previous paper, though r a t h e r d i f f e r e n t 
measures ar e i n v o l v e d . I n the case of teachers,, a measure of s e l f - u t i l i z a t i o n 
— opportunity to use one's s k i l l s — was a l s o c o r r e l a t e d .30 w i t h job s a t i s 
f a c t i o n . Thus i t a p p a r e n t l y continues to be t r u e that high s c h o o l s a r e u s i n g 
r a t h e r h i g h l y t r a i n e d , w e l l - e x p e r i e n c e d personnel for r o u t i n e c l e r i c a l t a s k s , 
thereby e v i d e n t l y causing some d i s s a t i s f a c t i o n among.counselors, and presum
ably d e p r i v i n g students of c o u n s e l i n g time. I t seems s a f e to t h i n k t h a t 
both of these e f f e c t s would have und e s i r e d consequences f o r s t u d e n t s , and 
e v e n t u a l l y we w i l l be a b l e to t e s t t h i s h y p o t h e s i s by r e l a t i n g these v a r i a 
b l e s to outcomes f o r boys i n our n a t i o n a l sample. At t h i s s t a g e we can 
make a p r e l i m i n a r y assessment by using the counselor r a t i n g s of the q u a l i t y 
of t h e i r s chool's c o u n s e l i n g program. There i s a l s o a c o r r e l a t i o n of about 
.38 between a co u n s e l o r ' s r a t i n g of the program and h i s assessment of the 
e f f i c i e n c y w i t h which h i s time I s u t i l i z e d - . There i s a n e g a t i v e c o r r e l a t i o n 
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Table 4-3 

Time D i s t r i b u t i o n Per Week 

Required time i n school per week, 
a l l a c t i v i t i e s 

A d d i t i o n a l time on counseling and 
guidance a c t i v i t i e s 

T o t a l time to counseling and 
guidance a c t i v i t i e s 

I n d i v i d u a l c o u n s e l i n g 
Group counseling 
D i s c i p l i n e 
D i s c u s s i o n s w i t h parents 
Paperwork 
C l e r i c a l t a s k s 

D i s t r i b u t i o n of time devoted to boys 
i n grades 10 - 12: 
Occupational d e c i s i o n s 
College s e l e c t i o n , admission 
Kmploytnent placement 
P e r s o n a l counseling 
Course s e l e c t i o n a d v i s i n g 
Other 

Median Mean S.D. 

40.2 hours 38.6 hours 5.1 hours 

5.8 7.5 6.9 

43.1 43.0 10.5 

16.9 hours 16.8 hours 7.4 hours 
2.1 2.4. 2.7 
0.7- 1.3 3.6 
4.3 4.3 3.0 
6.6 8.5 6.8 
3.5 4.2 4:4' 

20.8% 23.3% 13.6% 
19.3% 20.5% 14.7% 
4.7% 6.9% 6.2% 
9.9% 16.8% 15.6% 

19.2% 21.1% 15.2% 
9.4% 11.9% 11.7% 

E f f i c i e n c y of s k i l l usage: "For what pro p o r t i o n of the time you spend 
i n guidance and counseling, a c t i v i t i e s would you say that appropriate 
use i s made of your s k i l l s and t r a i n i n g as a guidance c o u n s e l o r ? " 

1. 0% . . . . 0. 
i . 1 - 19% . . 3% 
3. 20 - 39% . . 10% 
4. 40 - 59% . . 25% 
5. 60 - 79% . . 30% 
6. 80 - 99% . . 25% 
7. 100% . . . 6% 

Missing Data 2% 

MEAN = 4.82 
S.D, 1.19 
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of about -.21 between r a t i n g of the program and hours spent on c l e r i c a l 
t a s k s per week. 

COUNSELING PROGRAMS 

T h i s b r i n g s us to the second p a r t of the paper, which i s a c o n s i d e r a 
t i o n of c h a r a c t e r i s t i c s of counselors and cou n s e l i n g programs that a r e r e l a t e d 
to e v a l u a t i o n s of the e f f e c t i v e n e s s of these programs. As pointed out e a r l i e r , 
we w i l l e v e n t u a l l y be able to r e l a t e these s c h o o l c h a r a c t e r i s t i c s to changes 
t h a t occur i n the boys who attend these s c h o o l s and about whom we a r e 
c o l l e c t i n g l o n g i t u d i n a l data over t h e i r high school y e a r s . U n i t l t h i s 
becomes p o s s i b l e , we f e e l t h a t i t i s u s e f u l to consider r a t i n g s of program 
e f f e c t i v e n e s s as probable mediating v a r i a b l e s which we expect w i l l t u r n out 
to be r e l a t e d to boys' outcome v a r i a b l e s . 

Four e v a l u a t i o n s of school counseling programs were provided by the 
counselors i n each school, as shown i n Table 4-4. They f i r s t e valuated the 
o v e r a l l guidance and cou n s e l i n g program; second, counseling provided to 
college-bound boys; t h i r d , counseling to boys not planning to attend c o l l e g e ; 
and f o u r t h , counseling provided to students concerning t h e i r p e r s o n a l prob
lems. The exact q u e s t i o n s , and the weighted response d i s t r i b u t i o n s , a r e g i v e n 
i n Table 4-4. The mean response^ by a l l c o u n s e l o r s i n a given s c h o o l i s used 
as the e v a l u a t i o n of t h a t s c h o o l ' s counseling program. An a d d i t i o n a l e v a l u a 
t i o n was provided by the te a c h e r s i n each s c h o o l , who were asked to r a t e the 
performance of counselors i n other s c h o o l s . Again, the mean response of a l l 
the t e a c h e r s i n a school was used as the e v a l u a t i o n of that s c h o o l ' s c o u n s e l o r s . 

These f i v e e v a l u a t i o n s were c o r r e l a t e d w i t h v a r i o u s other v a r i a b l e s 
about the counselors and the counseling programs i n each s c h o o l . S i n c e the 
purpose i s to d e s c r i b e the counseling environments of our n a t i o n a l sample of 
high school boys, the data were weighted by the number of boys i n t h a t s c h o o l ' s 
sample; the average sample s i z e I s almost 30 boys, and the range i s from 13 
to 55-. Some school and counselor c h a r a c t e r i s t i c s t h a t r e l a t e s i g n i f i c a n t l y 
to a t l e a s t one of the f i v e e v a l u a t i o n v a r i a b l e s a r e l i s t e d i n Table 4-5. 
An obvious l i m i t a t i o n I n i n t e r p r e t i n g these data i s that we have not con
t r o l l e d f o r the e f f e c t s of f a c t o r s such as s c h o o l s i z e , u r b a n i c i t y , or 
socio-economic s t a t u s of the student body. A l s o , s i n c e the sc h o o l sample 
s i z e i s only 87, the c o r r e l a t i o n s have l a r g e confidence i n t e r v a l s , so t h a t 
s m a l l d i f f e r e n c e s between c o r r e l a t i o n s should not be taken v e r y s e r i o u s l y . 
C o r r e l a t i o n s t h a t are not s i g n i f i c a n t a t the f i v e - p e r c e n t l e v e l a r e i n d i 
c a t e d by parentheses. 

The f i r s t s e t of v a r i a b l e s shown i n Table 4-5 i s c h a r a c t e r i s t i c s of:' 
the counselors i n the s c h o o l s . A v a r i a b l e t h a t i s conspicuous by i t s absense 

^ l o r e a c c u r a t e l y , a weighted mean was used f o r each s c h o o l , weighting 
each counselor w i t h i n a sc h o o l by the prop o r t i o n of a f u l l - t i m e counseling 
load he devotes to boys i n grades 10-12. I t i s important that t h i s weighting 
procedure be d i s t i n g u i s h e d from two other weighting procedures d e s c r i b e d i n 
t h i s paper: 1) the method of weighting i n d i v i d u a l c ounselors to approximate 
a n a t i o n a l sample of co u n s e l o r s ; and 2) the method of weighting s c h o o l data 
to approximate the counseling environment of a n a t i o n a l sample of boys. 
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Table 4-4 
Ev a l u a t i o n s of Counseling Program 2nd Counselor Performance 

Percentage: 

COUNSELOR EVALUATIONS OF COUNSELING PROGRAM: 

"1. How would you r a t e the o v e r a l l g u i 
dance and cou n s e l i n g program provided . 
f o r boys i n your high school? . . . , , 

"2. How would you r a t e . t h e q u a l i t y of 
cou n s e l i n g provided to boys I n 
your high school rel e v a n t , to going 
to c o l l e g e .•. . . ? " . . . . . . 

! f3. How would you r a t e the q u a l i t y of 
the c a r e e r - r e l e v a n t c o u n s e l i n g pro
vided to boys i n your school who 
a r e n°t planning to attend 
c o l l e g e . . . ?" 

"4. How would you. r a t e the e f f e c t i v e n e s s 
of the cou n s e l i n g program i n h e l p i n g 
students to de a l with t h e i r p e r s o n a l 
( i n t e r p e r s o n a l and emotional) 
problems?" 
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0 8 
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2 42 

51 

72 

38 

46 

14 

3.49 0.71 

3.96 0.68 

3.33 0.69 

3.37 0.72 

TEACHER EVALUATION OF COUNSELOR PERFORMANCE: 

"On the average, how would you r a t e the performance of the fol l o w i n g groups 
or persons i n your school i n c o n t r a s t to the performance of people i n com
par a b l e jobs i n other s c h o o l s ? " 

c. Counselors: 

1. F a r below average . . 
2. Somewhat below average 
3. S l i g h t l y below average 
4. S l i g h t l y above average 
5. Somewhat above average 
6. Far above average . . , 

Missing data . . . . 

2% 
0% 

16% 
67% 
14% 
1% 
1% 

MEAN 
S.D. 

3.86 
0.68 

*Percentages i n t h i s t a b l e r e f e r to the percentage of high s c h o o l boys who have a 
c o u n s e l i n g program of the s t a t e d q u a l i t y , as judged by ta k i n g the mean r a t i n g of a l l 
counselors, or teach e r s i n each school I n the sample and weighting each school by the 
sample s i z e of ""the boys from t h a t school i n the n a t i o n a l sample. 
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Table 4-5 
C o r r e l a t e s of Ratings of Counseling Prog: 

Data* T o t a l 
COUNSELOR CHARACTERISTICS Source Program 

Years s i n c e l a s t course i n guidance 
and c o u n s e l i n g s u b j e c t C -.28 

Practicum i n cou n s e l i n g C (»04) 
S a t i s f a c t i o n with present p o s i t i o n . . . . C .51 
S a t i s f a c t i o n w i t h c o u n s e l i n g as a c a r e e r C .29 
Teacher r a t i n g of counselor performance T .32 

COUNSELOR ROLE CHARACTERISTICS 
S u b j e c t i v e r o l e overload C -.25 
E f f i c i e n c y r a t i n g ( s k i l l usage) C .50 
P r i n c i p a l and teacher supportiveness . . . C .35 
Counselor cooperativeness ., C .31 
Role autonomy C .52 
Role d e f i n i t i o n C . 33 . 
" P r e s s u r e " f o r e f f e c t i v e performance . . . C .41 
O b j e c t i v e s of s c h o o l a d m i n i s t r a t o r s : T 

Prevent dropouts .30 
Improve s t u d e n t s ' s o c i a l and 

p s y c h o l o g i c a l adjustment .46 
I n c r e a s e student understanding of 

occup a t i o n a l o p p o r t u n i t i e s , r e q u i s i t e s . 49 . 
Respond to i n d i v i d u a l academic needs 

of students .46 
Get high proportion of students i n t o 

c o l l e g e .31 

SCHOOL FA C I L I T I E S 
P r i v a c y f o r i n d i v i d u a l c o u n s e l i n g . . . . H .40 
Space f o r group co u n s e l i n g H .23 
Adequacy of t e s t c o l l e c t i o n H .44 
C l e r i c a l a s s i s t a n c e ' H .38 
Budget f o r cou n s e l i n g program 

(n o n - s a l a r y ) . H .31 

and Counselor Performance 

Colleg e Non-College P e r s o n a l Counselor 
Counseling Counseling Counseling Performance 

-.21 -.27 -.44 -.26 
(.18) .24 .33 (.07) 
.41 .36 .35 .22 
.32 .35 .34 (.04) 

(.18) (.11) .36 

.33 

.66 

.31 

.27 

.47 

.24 

.30 

.21 

.25 

.31 

.26 

.30 

.34 

.48 

.25 

.34 

.36 

.19 

.23 

.35 

.34 

.40 

,32 

.22 ) 

.24 

.44 

.30 

.21 

.39 

.22 

.22' 

.33 

.41 

.36 

,45 

.33 

(-.08) 
.26 

(.15) 
(-.11) 

.21 
(.10) 
(.16) 

(-.05) 

(.05) 

.23 

,30 

.37 

.26 .25 

.25 .22 

.41 .22 

.31 .29 

.33 .18 

.30 (.11) 
(.09) (.00) 
.35 (.11) 
.30 .26 

(.14) (.05) 



Table 4-5 (CONTINUED) 

Data* T o t a l C o l l e g e Non-College Pe r s o n a l Counselor 
SCHOOL PROGRAMS Source Program Counseling Counseling Counseling Performance 

H .25 (.17) (.15) (.11) (.14) 
H (-07) (.14) .31 (-11) (-.03) 

T e s t a d m i n i s t r a t i o n and i n t e r p r e t a t i o n 
H .29 .27 (.13) .28 (.08) 

Information to students about 
H .33 (.18) .25 .29 (.08) 

Counselor improvement o p p o r t u n i t i e s . . . H .36 .26 (-13) .33 .24 
Conferences, e t c . , attended by 

counselors C .32 (.18) (.03) (.14) (.16) 

OTHER SCHOOL CHARACTERISTICS 
P .35 .19 (.09) .29 .35 

Socio-economic l e v e l of students . . . . B .18 (-16) (-.03) (.16) (.17) 
Proportion of graduates to c o l l e g e . . . P .22 (.00) (-.12) (.18) .27 

T .51 .31 .29 .46 .35 

*Data sources used i n t h i s a n a l y s i s are as f o l l o w s : 
C: mean response of counselors i n each s c h o o l 
H: response i n Counseling Program Questionnaire, completed by head of program i n each s c h o o l 
T: mean response of teac h e r s i n each school 
P: response by p r i n c i p a l i n each s c h o o l 
B: mean response of boys i n each s c h o o l 



Table 4-6 
Counselor Q u e s t i o n n a i r e Items: 

D e s c r i p t i o n s and Percentage. Response D i s t r i b u t i o n s 

1. P r i n c i p a l s u p p o rtiveness: "To what extent 
does each of the f o l l o w i n g apply f or the p r i n 
c i p a l i n your s c h o o l ? " 

4J ti CD 
4J 

& -

0) 
rH 
r£> 
M 
ox. 
T3 -M 
*H C 
Cfl 0) 
ti -n 
O X Q W 
cd 

o 
H 

c 
a) 
4J 

•P 
cd 
CD 
U 
O 

(1). (2) (3) (4) (5) 

cd 

cd 

c •H 
cn 
CO 

a. He i s f r i e n d l y and e a s i l y approached . . . 2% 16% 18% 26% 37% 0.2% 
b. He t r e a t s counselors as c o l l e a g u e s on an 

equal f o o t i n g w i t h h i m s e l f r a t h e r than as 
subordinates 15 14 15 28 27 0.2 

c. He i s r e c e p t i v e to my i n f l u e n c e on matters 
of concern to me 7 14 20 29 27 0.2 

d. He r e c o g n i z e s the v a l u e of an e f f e c t i v e 
c o u n s e l i n g program- . . . . . . . . . . . . 7 - 1 3 16 28 37 0.2 

Index: Mean of items a-d Mean = 3.66; S.D. = 1.15 

2. Teacher s u p p o r t i v e n e s s : "To what extent 
does each of the f o l l o w i n g apply f o r the ma
j o r i t y of t e a c h e r s w i t h whom you have contact 
i n your s c h o o l ? " 

a. They are f r i e n d l y to counselors here . . . 0.2 .'.4 27 46 22 0.7 
b. They t r y to cooperate w i t h counselors i n 

de a l i n g w i t h students 0.2 3 31 44 21 0.9 
c. They r e c o g n i z e the v a l u e of an e f f e c t i v e 

c o u n s e l i n g program 0.2 11 44 31 13 0.2 

Index: Mean of items a-c . . . . . . . . . . . Mean = 3*72; S.D. =0.74 

3. ' Counselor c o o p e r a t i v e n e s s : "To what extent . 
do [guidance counselors i n your s c h o o l ] help one 
another to' d e a l ' w i t h problems i n t h e i r " w o r k ? " . 1 4 17 32 35 0.2 

(Only one counselor i n school) 11% f 

Mean = 4.09; S.D. = 0.92 
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Role autonomy: "How much opportunity do you have to c a r r y out your 
own. ideas i n your counseling r o l e ? " 
1 . L i t t l e or no Opportunity . . . . 6% 

2 . Some 16 
a A A *. , 0 MEAN = 3 . 5 7 

3 . A moderate amount 18 

4 . A- c o n s i d e r a b l e amount' 37 S.D. = 1.17 

5 . A great deal, of opportunity . . 24 

5. Role d e f i n i t i o n : "How much guidance and d i r e c t i o n have you r e c e i v e d 
from a d m i n i s t r a t o r s i n your s c h o o l r e l e v a n t to what you should be 
doing i n your r o l e as a c o u n s e l o r ? " 
1 . None at a l l . . . . . . . . . . . . 18% 

2 . A l i t t l e • 35 
i A A M EAN = 2 .48 

3 . A moderate amount 33 

4 . A c o n s i d e r a b l e amount 10 S.D. = 1.04 

5. A great d e a l 5 

"How does t h i s f i t I n with what you want?" 
1 . F a r too l i t t l e 10% 

2. Too l i t t l e 27 
,, . .-i . . _ _ , n MEAN = 2 .55 

3 . About the r i g h t amount 60 
4 . Too much 1 S.D. = 0 . 72 

5 . Far too much . . . . . . . . . . 1 

Missing data . . • . 1 

4-1 
IT) 

CO 
CD 
B bO 

B *H cn C 

6. S u b j e c t i v e r o l e overload: t h r e e - i t e m qj -§ a! § S? *w 
> i—I B +J 5 co 

m d e x : S w co o ^ S 

(1 ) ( 2 ) (3 ) (4). (5) 

a. "How oft e n do you f e e l that you can't 
get to the r e a l l y important t h i n g s be
cause of immediate demands?" 1% 14% 4,1% 43% 11 0% 

b. "How often do you f e e l t h a t you have 
too heavy a workload, one that you 
can't p o s s i b l y f i n i s h ? " 5 2 1 42 25 7 0 

c. . "How o f t e n do y o u . f e e l t h a t the amount 
of work you-have to do may i n t e r f e r e 
w i t h how w e l l i t gets done?" 4 18 35 40 4 0 . 2 

Mean = 3 . 2 0 ; S.D. = 0 .74 
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CO 

0 oo -0 *H w' ti cd U O JJ ti -H 4J 
CD U Q) <D Cd CO cd 
> rH 0 4J & CO TJ 
CD CD O <W H . -H !3 CO CO O <; s 

A d m i n i s t r a t i v e d u t i e s i n t e r f e r e : 
"How o f t e n do your r o u t i n e admini- ( 1 ) ( 2 ) ( 3 ) ( 4 ) ( 5 ) 

s t r a t i v e d u t i e s i n t e r f e r e .with your 
counseling;?- 1 1" : . . . . . . . . . . 5' 16 40 4 0.4 

MEAN- = 3.21; S.D. ~ .0.94 
Counselor's e v a l u a t i o n of o v e r a l l program: "How would you r a t e the 
o v e r a l l guidance" and c o u n s e l i n g program provided for boys 7 i n your 
high s c h o o l ? " 
1. Very poor 1% 
2. Poor 6 
3. F a i r 30 
4. Good. 56 S.D. = 0.86 
5. E x c e l l e n t . . . 7 

M i s s i n g data . 0.2 
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from t h i s t a b l e i s mean e d u c a t i o n a l l e v e l a t t a i n e d by the counselors * 
The f a i l u r e of t h i s v a r i a b l e to c o r r e l a t e w i t h the e v a l u a t i o n v a r i a b l e s 
may I n d i c a t e that a c o n s i d e r a b l e proportion of the counselors have t h e i r 
education i n a f i e l d other than guidance and cou n s e l i n g . T h i s i n t e r p r e t a 
t i o n i s supported by the c o r r e l a t i o n s found between the e v a l u a t i o n s and 
the mean number of ye a r s s i n c e the counselor's l a s t course I n guidance 
and c o u n s e l i n g . The proportion of a school's counselors who have had a 
practicum i n counseling i s r e l a t e d to the e v a l u a t i o n of pe r s o n a l counseling, 
but not to most of the other e v a l u a t i o n s . • 

Another v a r i a b l e that showed no s i g n i f i c a n t c o r r e l a t i o n w i t h any of 
the e v a l u a t i o n s i s experience; N e i t h e r years of counseling experience, nor 
t o t a l y e a r s of teaching and c o u n s e l i n g experience, was a s s o c i a t e d w i t h 
r a t e d q u a l i t y of the counseling programs. 

I n the f i r s t p a r t of t h i s paper, we hypothesized that f a c t o r s that ... 
cause d i s s a t i s f a c t i o n among counselors would tend to lower the q u a l i t y 
of counseling provided to students. We can now make a p r e l i m i n a r y t e s t of 
t h i s h y p o t h e s i s by looking a t the c o r r e l a t i o n between mean s a t i s f a c t i o n 
and mean r a t i n g of a school's counseling program. On the school l e v e l , the 
c o r r e l a t i o n between these two v a r i a b l e s i s q u i t e high, r=.51. There i s 
a l s o a c o r r e l a t i o n , though not as high, between mean s a t i s f a c t i o n with 
counseling as a c a r e e r and mean e v a l u a t i o n of the school's program. 
Somewhat r e a s s u r i n g l y , there i s a l s o a p o s i t i v e c o r r e l a t i o n (r=.32) between 
the t e a c h e r s ' e v a l u a t i o n of counselor performance and the counselors' 
e v a l u a t i o n of the counseling program. 

The next s e t of v a r i a b l e s I s a s p e c t s of the counseling r o l e i n t h e ^ 
high s c h o o l s , most of which we have - al r e a d y considered on the i n d i v i d u a l 
counselor l e v e l . There i s a n e g a t i v e c o r r e l a t i o n between s u b j e c t i v e over- . 
load and counselor e v a l u a t i o n s , but t h i s does not extend to the teacher 
e v a l u a t i o n of c o u n s e l o r s . S i m i l a r l y , there i s a r a t h e r high p o s i t i v e c o r r e 
l a t i o n between a l l of the e v a l u a t i o n s and the cou n s e l o r s ' r a t i n g s of the 
e f f i c i e n c y w i t h which t h e i r . s k i l l s a r e u t i l i z e d . 

There a r e moderate p o s i t i v e c o r r e l a t i o n s between e v a l u a t i o n of the 
counseling program and i n d i c e s of supportiveness and cooperativeness from 
other s c h o o l personnel. There are a l s o c o r r e l a t i o n s with v a r i a b l e s concerned 
wi t h r o l e - s e n d i n g from other school personnel: r o l e autonomy and r o l e 
d e f i n i t i o n , about which we t a l k e d e a r l i e r , and an index l a b e l l e d "pressure 
f o r e f f e c t i v e performance." The l a t t e r Index i s based on s i x items i n the 
Counselor Q u e s t i o n n a i r e concerning p r e s s u r e from v a r i o u s members of the 
counselor's r o l e s e t — t e a c h e r s , p r i n c i p a l , s t u d e n t s , e t c . — o n the coun
s e l o r s "to reach or maintain a high l e v e l of e f f e c t i v e n e s s " i n t h e i r c o u n s e l 
i n g . 

There are a l s o i n t e r e s t i n g p o s i t i v e c o r r e l a t i o n s between the e v a l u a t i o n s 
and mean teacher assessment of the importance of v a r i o u s o b j e c t i v e s to the 
scho o l ' s a d m i n i s t r a t o r s , which were d i s c u s s e d by J e r e Johnston i n the 
second paper. No p a r t i c u l a r p a t t e r n i s observable among the o b j e c t i v e s 
examined thus f a r ; perhaps low r a t i n g s i n d i c a t e an a p a t h e t i c or overburdened 
a d m i n i s t r a t i o n which i s a l s o r e f l e c t e d i n poor co u n s e l i n g programs. 

The t h i r d s e t of v a r i a b l e s i n . Table 4-5 i s "concerned with school 
f a c i l i t i e s i n support,of the cou n s e l i n g program. There are moderate 
c o r r e l a t i o n s between counselor e v a l u a t i o n s and adequacy of p r i v a t e rooms. 
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f o r c o u n s e l i n g , space f o r group c o u n s e l i n g , - c o l l e c t i o n of p s y c h o l o g i c a l 
t e s t s , c l e r i c a l a s s i s t a n c e , and the n o n - s a l a r y p o r t i o n of the c o u n s e l i n g 
program budget. The importance of c l e r i c a l a s s i s t a n c e i s again brought out 
by the f a c t t h a t only t h i s item shows a s i g n i f i c a n t c o r r e l a t i o n w i t h 
t e a c h e r s ' e v a l u a t i o n of counselor performance. 

The f o u r t h s e t of c o r r e l a t e s . i s v a r i o u s types of school programs. 
Schools t h a t have a follow-up program f o r keeping t r a c k of some or a l l of 
the former students a r e r a t e d by counselors as having somewhat b e t t e r over
a l l c o unseling programs than a r e s c h o o l s without any follow-up program. The 
p r o p o r t i o n of boys who use v a r i o u s types of placement s e r v i c e s provided by 
the s c h o o l to help them to secure employment i s r e l a t e d to the q u a l i t y of 
c o u n s e l i n g f o r non-college-bound s t u d e n t s . 

The next two v a r i a b l e s are measures of the amount of Information 
provided to students about themselves and about t h e i r environment. The 
proportion of students who a r e given v a r i o u s types of t e s t s , and then 
provided feedback from the r e s u l t s of these t e s t s , i s r e l a t e d to e v a l u a t i o n s 
of the counseling programs. S i m i l a r l y , the number of ways i n which informa
t i o n about c a r e e r s , job o p p o r t u n i t i e s , post-high school education, and 
c o l l e g e s i s provided to students i s a l s o r e l a t e d to e v a l u a t i o n s of the 
counseling program. 

The number of ways i n which the school and school system provide, f o r 
the continuing education of counselors i s r e l a t e d to e v a l u a t i o n s of the 
programs and of counselor performance. Als o , the number of conferences, 
workshops, and t r a i n i n g s e s s i o n s r e l a t e d to guidance and c o u n s e l i n g t h a t 
a r e attended by counselors i s r e l a t e d to e v a l u a t i o n of the o v e r a l l program. 

The f i n a l s e t of v a r i a b l e s i s a m i s c e l l a n e o u s category l a b e l l e d s c h o o l 
c h a r a c t e r i s t i c s . The u r b a n - r u r a l dimension i s one which we would l i k e to 
be able to p a r t i a l out i n examining c o r r e l a t i o n s between the e v a l u a t i o n s 
and other p r e d i c t o r v a r i a b l e s . However, because of the r a t h e r s m a l l number 
of schools i n our sample, and because of the use of weighted data, such 
p a r t i a l c o r r e l a t i o n s would have very l a r g e confidence i n t e r v a l s and would 
probably not be v e r y u s e f u l . We can note that there are indeed c o r r e l a t i o n s 
between the u r b a n - r u r a l dimension and the e v a l u a t i o n v a r i a b l e s . There i s 
a l s o a s m a l l c o r r e l a t i o n between e v a l u a t i o n of the o v e r a l l program and the 
mean socio-economic l e v e l . o f the students I n a s c h o o l ' s sample.2 The 
p r o p o r t i o n of graduates who go on to c o l l e g e , which i t s e l f i s c o r r e l a t e d .48 
w i t h mean socio-economic s t a t u s of the s t u d e n t s , i s a l s o c o r r e l a t e d to some 
degree w i t h e v a l u a t i o n of the overall.program and w i t h teacher e v a l u a t i o n 
of counselor performance, but s u r p r i s i n g l y shows no r e l a t i o n to e v a l u a t i o n 
of counseling provided to college-bound s t u d e n t s . 

The f i n a l v a r i a b l e i s one of the most i n t e r e s t i n g , a t l e a s t . p o t e n t i a l l y . 
T h i s v a r i a b l e , s c h o o l i n n o v a t i v e n e s s , i s based on a,question asking t e a c h e r s 
to r a t e the " o v e r a l l i n n o v a t i v e n e s s of [ t h e i r ] high s c h o o l ( i n terms of how 

2 " 
The socio-economic l e v e l i s measured by an index developed by Dr. J e r a l d 

Bachman (Bachman, e t . a l . , 1968). 
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often new ways of a d m i n i s t r a t i o n , o r g a n i z a t i o n , t e a c h i n g , counseling, e t c . 
are u s e d ) , " and shows moderate to high c o r r e l a t i o n s with the e v a l u a t i o n s . 
T h i s v a r i a b l e i s c o r r e l a t e d w i t h many of the other v a r i a b l e s i n Table 4-5, 
such as counselor r o l e autonomy and r o l e d e f i n i t i o n , personnel s u p p o r t i v e 
ness of counseling, and i n p a r t i c u l a r has c o r r e l a t i o n s of .40 to .77 wit h 
the f i v e r a t i n g s of a d m i n i s t r a t o r o b j e c t i v e s . T h i s seems to be tapping a 
gen e r a l f a c t o r of a d m i n i s t r a t o r q u a l i t y as p e r c e i v e d by the t e a c h e r s . 

I n c o n c l u s i o n , i t - a p p e a r s t h a t a d m i n i s t r a t i v e p r a c t i c e s , as per c e i v e d 
by•counselors and t e a c h e r s , a r e r a t h e r c l o s e l y r e l a t e d to c o u n s e l o r s 1 

s a t i s f a c t i o n w i t h t h e i r s i t u a t i o n s , and to t h e i r assessment of the c o u n s e l 
ing provided to students. T h i s p r e l i m i n a r y a n a l y s i s of counselor and 
counseling program data i n d i c a t e s t h a t a d m i n i s t r a t o r s i n c r e a s e counselor 
s a t i s f a c t i o n and t h e i r assessment of the q u a l i t y of counseling to the exte n t 
that they a r e concerned w i t h problems i n t h e i r s c h o o l s and are i n n o v a t i v e 
i n t h e i r approaches to these problems; to the extent that they give 
counselors freedom to be I n n o v a t i v e , but a l s o support counselors and the 
counseling program and make t h e i r e x p e c t a t i o n s of the counseling r o l e 
c l e a r ; and tb the extent that they are able to r e l i e v e counselors of 
r o u t i n e a d m i n i s t r a t i v e and c l e r i c a l t a s k s . VJe look forward with great 
i n t e r e s t to seeing how these a s p e c t s of counseling programs r e l a t e to 
boys T outcomes. 
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INTRODUCTION TO THE DISCUSSION SESSION 

Joseph 
U n i v e r s i t y 

Columbia, 

Johnston 
of M i s s o u r i 
M i s s o u r i 

The remarks o f f e r e d now a r e from two p r o f e s s o r s a t the U n i v e r s i t y of Missouri 
a t Columbia. They have both read the papers j u s t d e l i v e r e d and attempt to 
comment now i n terms of t h e i r p a r t i c u l a r backgrounds. 

They have been asked to comment p a r t i c u l a r l y i n terms of t h e i r p a r t i c u l a r 
a r e a s of i n t e r e s t . Dr. John Ferguson i s Chairman of the Department of Counsel
ing and Personnel S e r v i c e s and sees h i m s e l f as a s t a t i s t i c i a n and counselor 
educator. Dr. Pa u l Polmantier i s Chairman of the Department of E d u c a t i o n a l 
Psychology and has a major i n t e r e s t i n the study of ado l e s c e n t s i n a d d i t i o n 
to having spent many years as a counselor educator. Both men have a strong 
committment to education and the p u b l i c schools i n p a r t i c u l a r . 

L e t me suggest that a l l bear i n mind t h a t these two gentlemen have been 
asked to r e a c t to t h i s study but each was i n s t r u c t e d to l i m i t h i s remarks 
to f i f t e e n minutes. E q u a l l y important, s i n c e we a r e looking a t the study 
a t a time when changes might s t i l l be made, each was asked to attempt to be 
c r i t i c a l and s u g g e s t i v e and I b e l i e v e a l l i n v o l v e d w i t h t h i s p r e s e n t a t i o n 
would agree that a l l e f f o r t s have been d i r e c t e d toward that goal. 

One l a s t p o i n t . We a l l agree we are looking a t the beginning of a r a t h e r 
monumental, and q u i t e l i k e l y , a r a t h e r s i g n i f i c a n t study of youth today. The 
impact of t h i s study w i l l be wi t h us f o r somei time. T I f any of'.therreamfksVthat 
f o l l o w seem c r i t i c a l , t h i s point should be kept i n mind.• We are looking a t a 
study i n process and not a completed p r o j e c t . The e f f o r t and comment o f f e r e d 
are* ? intended only • tommake what.-iallodf t m s^have^agreedlisaan-impressive study 
even moreso. I f these gentlemen provoke any t h i n k i n g about a d d i t i o n a l things 
t h a t might be looked a t , or can prompt some a d d i t i o n a l t h i n k i n g about any of 
the t a s k a l r e a d y i n i t i a t e d , they w i l l have f u l f i l l e d t h e i r r o l e s . 
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I want to commend t h i s r e s e a r c h s t a f f f o r designing and undertaking t h i s 
very, s i z a b l e and complex r e s e a r c h p r o j e c t . The r e p o r t today r e p r e s e n t s only 
a s m a l l p a r t of the t o t a l p r o j e c t . L a t e r you w i l l want to p l a c e t h i s phase 
w i t h i n the t o t a l r e s e a r c h context. 

I have been very impressed w i t h the p r o j e c t and the procedures developed. 
The b a s i c design appears v e r y sound and I am p r i m a r i l y concerned w i t h the i c i n g 
on the cake r a t h e r than the cake i t s e l f . 

The comments that f o l l o w should not be taken as b a s i c d esign c r i t i c i s m 
but r a t h e r as how I would l i k e to see some of the i c i n g : 

1. Sampling p r o c e d u r e s — T h e s e are very s o p h i s t i c a t e d but I don't have 
any r e a l concept of what the mean or average school looks l i k e . 
S t a t i s t i c s on such sampling procedures tend to y i e l d wide w i t h i n 
s c h o o l v a r i a n c e s and mask between s c h o o l v a r i a n c e s . I t would be 
h e l p f u l i f we could say that p a r t i c u l a r type schools ( l a r g e , s m a l l , 
e t c . ) have c e r t a i n s e l e c t e d c h a r a c t e r i s t i c s t h a t are r e l a t i v e l y 
homogeneous. 

2. Item S c a l i n g — S e v e r a l items s u f f e r the l a c k of p r e c i s e d e f i n i t i o n s 
of response c a t e g o r i e s . The s c a l i n g i s of t e n s u b j e c t to i n d i v i d u a l 
r a t e r ' s p e r c e p t i o n of how c e r t a i n c a t e g o r i e s should be i n t e r p r e t e d . 

3. V a r i a b l e V a r i a t i o n — A major part of the study concerns i t s e l f with 
c h a r a c t e r i s t i c s of the s c h o o l and the sc h o o l ' s i n f l u e n c e on the 
student. What a r e these c h a r a c t e r i s t i c s and how and to what extent 
a r e they capable of i n f l u e n c i n g the students? I n t h i s regard, i t 
i s h i g h l y d e s i r a b l e t h a t c e r t a i n a p r i o r i hypotheses be i n v e s t i g a t e d , 
s i n c e the c o r r e l a t i o n a l b a s e l i n e data w i l l tend to provide a p o s i t i v e 
manifold of i n t e r c o r r e l a t i o n s : i n g e n e r a l , these c o r r e l a t i o n s w i l l 
be s m a l l and p o s s i b l y due to the narrow range of teacher c h a r a c t e r i s 
t i c s , a t t i t u d e s , and s a t i s f a c t i o n . Most respondents have taught f o r 
a number of ye a r s and a l l express s i m i l a r degrees of s a t i s f a c t i o n . 
The d i s s a t i s f i e d l e f t long ago. 

4. V a r i a b l e V a l i d i t y — O f the v a r i a b l e s i n v e s t i g a t e d what evidence was 
there t hat these v a r i a b l e s are capable of i n f l u e n c i n g the behavior 
of the s t u d e n t s ? Can we show t h a t more s a t i s f i e d t e a c h e r s a r e more 
i n f l u e n t i a l , or t h a t counselors w i t h a d m i n i s t r a t i o n support a s s i s t 
students to make w i s e r c h o i c e s ? Even i f t h i s i s t r u e , you may have 
d i f f i c u l t y e s t a b l i s h i n g the v a l i d i t y . I n one re c e n t study a l l coun-
s e l e e s r a t e d the c o u n s e l i n g they r e c e i v e d as b e t t e r than average, 
although the counselors had nominated the counselees as ones they 
had worked wi t h e i t h e r v e r y e f f e c t i v e l y or i n e f f e c t i v e l y . S i n c e the 
counselees had had only one counselor, they were not i n the p o s i t i o n 
to make v a l i d comparisons. 
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General Comment—I believe the I n s t i t u t e s t a f f has done a wonderful 
job of packaging together a very important area of educational 
research. I n the f i n a l a n a l y s i s , they w i l l be able t o provide . 
important baseline data f o r some s i g n i f i c a n t subsequent research. ' 
Many questions w i l l be l e f t unanswered, and w i l l be unanswerable 
u n t i l b e t t e r o p e r a t i o n a l d e f i n i t i o n s and instrumentation i s a v a i l 
able. 
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I n dealing w i t h the t o p i c and i n dealing w i t h the study, I am reminded 
of some of my own graduate days as.an a d m i n i s t r a t i v e f e l l o w a t the U n i v e r s i t y 
of Minnesota. The WPA workers were g r i n d i n g out i n t e r c o r r e l a t i o n s f o r the 
s t a f f members w i t h regard to v a r i a b l e s taken from reading t e s t s and from 
instruments, and having a l a r g e i n t e r c o r r e l a t i o n t a b l e , and then t r y i n g t o 
make something of i t . I n other words, there are some r e a l problems i n i n t e r 
p r e t i n g c o r r e l a t i o n s . When you get them, maybe you fve already s a t i s f i e d , 
of course, the f a c t t h a t they are s i g n i f i c a n t ; your N i s u s u a l l y large enough 
i n a study t o assure t h a t , even i f you d i d n ' t go to the t a b l e . There i s a 
tremendous job i n i n t e r p r e t i n g c o r r e l a t i o n s which becomes even more d i f f i c u l t 
when the c o r r e l a t i o n s are not very l a r g e . 

You see, I am reminded also t h a t J. M. Stephens has w r i t t e n i n h i s f i r s t 
treatment i n an educational psychology textbook t o the e f f e c t t h a t there wasn't 
any evidence t h a t i t made any d i f f e r e n c e what k i n d of school a d m i n i s t r a t i o n 
you hado That b e l i e f came from h i s review of the l i t e r a t u r e , which was some 
ten years ago. The important t h i n g was the q u a l i t y of the teaching s t a f f and 
the success of the teachers. I t ' s q u i t e obvious here t h a t we are a long way 
from r e l a t i n g the data i n t h i s symposium to the outcomes of the s t u d y — a s t o 
what these things r e a l l y mean i n terms of the assessment of the environment, 
and then i n terms of t h e i r possible i n f l u e n c e on the boys* 

I am c u r r e n t l y engaged i n a task to go to ten d i f f e r e n t places i n the 
s t a t e of Missouri t o deal w i t h demographic data which have been obtained from 
thousands of high school students who graduated in"1965, and to t r y , w i t h the 
personnel from the schools i n t t h e areas, to see what can be made of the data. 
One b i t of data stands out to me to be s i g n i f i c a n t and t h a t i s when they ask 
the graduates t o whom they would a t t r i b u t e the i n f l u e n c e f o r many of the things 
they have done, (choosing a v o c a t i o n , e t c . ) , the grea t e s t percentage of them 
i n d i c a t e d "they themselves", second i n terms of influence\ were personal f r i e n d s , 
t h i r d were parents, and way down the l i n e , w i t h a percentage t h a t j u s t scares 
the counselors and the a d m i n i s t r a t o r s t o the p o i n t where they want to q u i t , you 
have the counselors, and then f i n a l l y the p r i n c i p a l s . And from the data, i t 
looked as i f the p r i n c i p a l had no i n f l u e n c e on them a t a l l . 

I t ' s going t o be a very d i f f i c u l t job to f i n i s h t h i s study t h a t ' s under 
way, and do something w i t h i t . Teachers and counselors seem to want adminis
t r a t o r s who are h e l p f u l who can do t h e i r jobs p r o f e s s i o n a l l y , but there i s a 
tremendous v o i d here i n terms of how the teachers see the a d m i n i s t r a t o r s and 
how they see t h a t he i n t e r p r e t s things i n c o n t r a s t t o how a d m i n i s t r a t o r s see 
themselves - I t ' s a second hand deal* What I'm saying i s t h a t what they say, 
what they t h i n k these p r i n c i p a l s t h i n k , and what the p r i n c i p a l s t h i n k , would 
be q u i t e discrepant. 

I t i s i n t e r e s t i n g here t h a t we see a tendency t h a t I t h i n k has been 
brought out by research going back t o the studies t h a t our students d i d when 
I was working s p e c i f i c a l l y i n a counseling program. We had sev e r a l Q-sort 
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s t u d i e s made, and the highest r e l a t i o n s h i p always occurred between the coun
s e l o r s and the p r i n c i p a l . I n t h e i r perception of the r o l e of the counselor, 
t h e r e was more consonance between the counselor and the p r i n c i p a l than between 
the teacher and the counselor. The r e s u l t s we're f i n d i n g i n here may be due 
to the f a c t t h a t we have a long way to go i n educating the teacher as to what 
the r o l e of the counselor I s i n the school. We have gone through the 1930 !s 
where somebody sold the idea, of every teacher a counselor, and we had some 
str o n g negative f e e l i n g s towards the counselors. And i f you go i n t o a high 
school today, I'm sure you could f i n d many teachers who don't want any of 
these counselors around at a l l ; and consequently, whenever you tap the teacher 
end of t h i s , you're l i k e l y t o get a b u i l t - i n bias t h a t ' s l i k e l y t o a f f e c t the 
outcome. 

Without going to the t e c h n i c a l aspects of t h i s , do young people i n the 
h i g h school receive a great deal from t h e i r contacts w i t h p r i n c i p a l s ? Do they 
r e c e i v e a great deal from t h e i r contacts w i t h counselors? And i n t h i s o v e r a l l 
environment i n which these people are operating w i t h the students, do these 
t h i n g s r e a l l y have something to p r e d i c t i n terms of the behavior of the students 
b o t h i n the school and l a t e r on? I am reminded of Bloom's book on the s t a b i l i t y 
and change of human c h a r a c t e r i s t i c s . One of our major problems he brings out, 
and I c e r t a i n l y subscribe t o i t , I s t h a t we have a great need f o r the develop
ment of measuring instruments of environmental factors.- And how can we develop 
instruments t h a t w i l l measure the environmental f a c t o r s so t h a t we can then 
r e l a t e them or show t h e i r i n f l u e n c e upon the development of such a v a r i a b l e 
as i n t e l l i g e n c e , achievement, etc? 

I am very i n t e r e s t e d i n t h i s p r o j e c t ; I t h i n k i t ' s very much worthwhile. 
A cursory glance at f i r s t would lead one to say, "Oh, t h i s i s another question
n a i r e study1.!' But i t ' s more than a questionnaire study because the research 
o r g a n i z a t i o n back of i t has s t a t u r e and the people who are g e t t i n g the data 
through the i n t e r v i e w s are t r a i n e d and they are i n the l o c a l communities where 
the schools are. They are i n d i v i d u a l s who have had some t r a i n i n g through the 
research o r g a n i z a t i o n and they can carry on t h e i r jobs out i n the schools. Of 
course, I would be i n t e r e s t e d t o know t o what extent these people might i n f l u 
ence the r e s u l t s i n t h e i r i n t e r v i e w s w i t h adolescents, I t r y to v i s u a l i z e , i t 
would be i n t e r e s t i n g i f we had a motion p i c t u r e of one of these persons gathering 
data from one of the high school students * What kind of rapport was established? 
Was t h i s a cold a n a l y t i c a l type i n t e r v i e w , or d i d the student l i k e to deal w i t h 
the person? And then also, i n one of these ways th a t i s mentioned i n here, 
some data were gathered o f f the high school grounds. What they mean i s simply 
t h a t they interviewed the students away from the schools so t h a t there might 
not be any bias involved i n t h a t . 

P a r e n t h e t i c a l l y , one could read from the study something t h a t i s r a t h e r 
d i s h e a r t e n i n g , t h a t the teachers are not p a r t i c u l a r l y concerned about promo
t i o n . This v a r i a b l e i s n ' t much of a f a c t o r . And I t h i n k mainly because of 
the r e a l i t y of the s i t u a t i o n , there i s n ' t much chance to be promoted i n a 
h i g h school teaching j o b . You might become a department chairman i f the 
school i s b i g enough to make t h a t p o s i t i o n have some meaning but the p u l l 
has been away from teaching i n t o a s s i s t a n t p r i n c i p a l s h i p and i n t o p r i n c i p a l s h i p , 
And there are also some teachers who f e e l they have r e a l l y made a tremendous 
s t r i d e i f they become counselors and q u i t teaching. I'm d i s t r e s s e d r e a l l y 
w i t h the f i n d i n g s i n terms of the establishment as i t e x i s t s . We want change, 
we don't know what changes we want, and we f i n d out t h a t the teachers are 
p r e t t y w e l l s a t i s f i e d as they are. And some of us wonder i f they have an 
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environment t h a t i s s a t i s f a c t o r y f o r anybody who can walk on two legs. 

I f you look at t h i s study i n the perspective of the studies t h a t are 
made o f adolescents, you w i l l see t h a t t h i s work has to be done, and t h a t 
u l t i m a t e l y , h o p e f u l l y , we w i l l have some experimental studies i n which some 
adolescents get i t and some of them don't get i t , k i n d of l i k e the Salk 
vaccine w i t h the placebo and a l l . Experimentally, t h i s w i l l have to come 
ev e n t u a l l y , but we need studies of t h i s type t o deal w i t h these v a r i a b l e s . 
I have been checking the l i t e r a t u r e on adolescents i n the 1960's, and i t i s 
very hard t o lo c a t e studies i n which a c t u a l experimentation w i t h adolescents 
has taken place, and these gentlemen today are hoping t h a t t h i s study w i l l 
give some basis f o r l a t e r experimental s t u d i e s . 
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